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PREFACE

Section 618(g)(1XB) of Part B of the Individuals with Disabilities Education Act (IDEA),
formerly the Eclucation of the Handicapped Act (20 U.S.C. 1401 et seq.), requires the Secretary
to transmit to Congress an annual report that describes the progress being made in implementing
IDEA. This is the fourteenth annual report that has been prepared to provide Congress with a
continuing description of our nation's progress in providing a free appropriate public education
for all children with disabilities.

The report provides information on the four purposes of IDEA. These purposes are, in
summary:

(1) To provide assistance to States to develop early intervention
services for infants and toddlers with disabilities and their
families, and to assure a free appropriate public education to all
children and youth with disabilities;

(2) To assure that the rights of children and youth with disabilities
from birth to age 21 and their families are protected;

(3) To assist States and localities to provide for early intervention
services and the education of all children with disabilities; and

(4) To assess and assure the effectiveness of efforts to provide early
intervention services and educate children with disabilities.

Chapter 1 provides national statistics on numbers of children receiving special education
and related services, numbers of children with disabilities receiving special education in various
settings, the exiting status of special education students, and the numbers of school personnel
available and needed to provide such services. These numbers are reported annually to the Office
of Special Education Programs (OSEP) by the States. The child count infonnation is for school
year 1990-91, whereas the information on setting, exiting status, and personnel is for school year
1989-90.

Early childhood activities are the focus of chapter 2. This chapter discusses the
implementation of Part H of IDEA which is designed to improve early intervention services for
infants and toddlers with disabilities, and for their families. A second focus of the chapter is
Section 619 which contains incentives for States to serve more children with disabilities between
the ages of 3 and 5. Finally, the chapter also includes a discussion of personnel issues and a
description of early childhood activities supported through the Early Childhood Program for
Children with Disabilities.



Chapter 3 describes the findings of a national study, sponsored by the Office of Special
Education Programs (OSEP), the National Longitudinal Transition Study of Special Education
Students (NLTS). The NLTS was mandated by the U.S. Congress in 1983 to pmvide information

on the transition of youth with disabilities from secondary sctwol to early adulthood. One aspect
of this study, information on school completion status for students with disabilities, is presented
in chapter 3. While a sizable percentage of students with disabilities drop out of school, the study
found that schools can increase the likelihood that students will finish school.

The last chapter, chapter 4, describes OSEPs administrative and programmatic efforts to

assist State and local educational agencies in educating all childmn and youth with disabilities.
These include the provision of financial assistance to State and local educational agencies through
formula and discretionary grant programs to sumort the delivery of services to children with
disabilities, as well as Federal efforts to review and monitor the development and implementation
of State policies and procedures for educating children with disabilities. Also described are two
fonns of Federal assistance to improve the results of educztional programs for children and youth

with disabilities; these am grants supporting systems change and pmgrams providing technical

assistance.

This year marks the introduction of a series of occasional papers related to the progress

in addressing the needs of special populations with disabilities. Under the 1986 Amendments to
IDEA, Congress recognized the unique aspects of the service models for infants, toddlers, children

and youth who are members of special populationsmigrant families, Native Americans, Native
Pacific Basin and Native Hawaiian residents, limited English proficient, and/or rural residents.
Appendix 0 presents the findings of reports on two populations, migrant students with disabilities

and Native Pacific Basin and Native Hawaiian students with disabilities. In future years, data will

be reported on other special populations, and data on services to students of migrant families and

Native Pacific Basin and Native Hawaiian residents will be updated, as additional information is

avai lable.
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EXECUTIVE SUMMARY

The Fourteerah Annual Report to Congress examines the progress being made to
implement the requirements mandated by the Individuals with Disabilities Education Act (IDEA).
The purposes of tlw Act are, in summary:

(1) To assure the availability of early intervention services to all
infants and toddlers with disabilities, and a free appropriate
public education to all children and youth with disabilities;

(2) To assure that the rights of children and youth with disabilities
from birth through age 21 and their families are protected;

(3) To assist States and localities to provide for early intervention
services and the education of all children with disabilities; and

(4) To assess and assure the effectiveness of efforts to provide early
intervention services and educate children with disabilities.

This report provides a detailed description of the activities undertaken to implement the
Act and an assessment of the impact and effectiveness of its requirements. The following brief
summaries provide highlights o& the information presented in the body of the report.

STUDENTS WITH DISABILITIES SERVED, PLACEMENT AND EXITING PATTERNS,
AND SPECIAL EDUCATION PERSONNEL

Chapter I of this report provides national statistics and analyses generated from State-
reported data submitted annually to the Office of Special Education Programs. Highlights of the

chapter are:

During the 1990-91 school year, 4,817,503 children and youth
from birth througi_ age 21 were served under Part B of IDEA
(formerly EHA-B) and Chapter 1 of the Elementary and
Secondary Education Act, State Operated Programs (ESEA
[SO11), which represents an increase of 2.8 percent over the
previous school year. Both the number and percentage (as a
function of resident population) of students with disabilities, has
steadily increased since the inception of EHA-B in 1976.
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The great majority (94 percent) of students with disabilities air
identified as having either specific learning disabilities (49
percent), speech or language impairments (23 percent), mental
retardation (13 percent), or serious emotional disturbance (9
percent). Since 1976, the proportion of students with specific
learning disabilities has increased dramatically, while the
proportions of students with speech or language impairments and
mental retardation have decreased substantially. The proportion
of students with serious emotional disturbance has increased only
slightly.

Students with multiple disabilities, hearing impairments,
orthopedic impainnents, othzr health impairments, visual
impairments, and deaf-blindness each comprised 2 percent or less
of the total population of students with disabilities.

A demographic profile of students with disabilities, made
available fmm the National Longitudinal Transition Study of
Special Education Students, has indicated that youth with
disabilities, comparel to the general population of youth, are:
(1) disproportionally male; (2) more likely to live in single parent
families and families of lower socioeconomic status; am!
(3) disproportionally black. In addition, most parents of youth
with disaNlities rated their child's self-cam skills as quite high
but rated their functional skills not so high. Data on IQ scores
indicated that youth with disabilities, on average, scored below
average.

The great majority (93 percent) of students with disabilities
received their education in regular school buildings during the
1989-90 school year. Within the regular school building, 33
percent were served in regular classes, 36 percent served in
resource moms, and 25 percent were served in separate classes.
The remaining 7 percent of students were sewed in separate
schools, residential facilities, and in homebound/hospital settings.
Educational placement patterns varied substantially, by disability.

Analyses of educational placement changes over time indicated
that a larger proportion of students with specific learning
disabilities, healing impaimients, visual impairments, orthopedic
impairments, and other health impairments were served in regular
schools in 1989-90 than in 1977-78. In contrast, a imaller
proportion of students with speech or language impairments,
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mental retardation, serious emotional disturbance, multiple
disabilities, and deaf-blindness were served in regular schools in
1989-90 than in 1977-78.

During 1989-90, the number of teachers employed to teach
students with disabilities increased by almost 4,000 over the
previous year. There were substantial decreases in the number of
teachers anployed to teach students with hearing impairments,
mental retardation, other health impairments, and deaf-blindness.
In contrast, the number of teachers classified as cross-categorical
increased dramatically.

States and Outlying Areas reported that more than 26,000
additional teachers were needed to fill vacancies and replace
uncertified staff during 1989-90.

MEETING THE NEEDS OF INFANTS, TODDLERS, AND PRESCHOOL CHILDREN
WITH DISABILITIES

Chapter 2 discusses the provision of services to children age 5 or younger with special
needs. States were engaged in a variety of activities related to building and expanding services
for these children and their families.

Because many States were not going to be able to meet the
fourth year requirements of the Infants and Toddlers Program
(Part H), Congress changed the implementation schedule and
funding formula. For FY 1991, 11 States opted to extend their
planning time. Accordingly, they received a smaller grant award
than they would have had they proceeded on schedule.

States reported serving 50,827 infants and toddlers with
disabilities under Chapter 1 of the ESEA (SOP) program. This
was a 36 percent increase over the number reported in the
previous year. States continue to have difficulty determining the
precise number of infants, toddlers, and their families who are
receiving early intervention through other programs. States
reported serving a total of nearly 200,000 infants and toddlers
and their families through Chapter 1 or other early imzrvention
programs.

States have made progress in developing policies for the required
components of a statewide early intervention system. The areas
that continue to be most difficult for States are the assignment of
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financial responsibility and the development of procedures for
timely reimbursement of funds.

All States have now enacted mandates to provide special
education and relatoi services for 3- to 5-year-old children with
disabilities. States were providing special education to 399,046
preschool children in December of 1990. This was a 2.3 percent
increase over the number served in the previous year. States
report using their funds from the Preschool Grant to provide
training and technical assistance, provide direct service and to
develop pilot program.

A shortage of qualified personnel continues to be an impediment
to the provision of services to young children with disabilities.
The shortages are most acute in early intervention for speech and
language therapists, physical therapists, occupational therapists,
and special educators. States reported needing an additional full-
time professional in these fields for every three employed. More
than 14,000 teachers provided special education to preschool
children in 1989-90 and States reported needing one additional
teacher for every five employed.

In FY 1991, 131 new and ongoing projects were funded under
the Early Education Program for Children with Disabilities
(EEPCD). In addilion to 11 new model demonstration projects
and 17 new outreach projects, EEPCD funds supported a new
Research Institute on Substance Abuse and the National Early
Childhood Technical Assistance System (NEC*TAS).

DROPOUTS WITH DISA BILITIES: WHO THEY ARE, HOW TO HELP

Chapter 3 presents findings from the OSEP-funded National Longitudinal Transition Study
of Special Education Students (NLTS) on school completion for students with disabilities.

A sizable percentage of students with disabilities dropped out of
school. Of students with disabilities who left school in the 1985-
86 or 1986-87 school years, 32 percent did so by dropping out,
56 percent grnluated, 8 percent exceeded the school age limit,
and 4 percent were permanently suspended or expelled.

The dropout rate for students with disabilities was significantly
higher than that of students in the general population. Among
15- to 20-year-olds who had left school in the preceding two
years, 43 percent of studznu with disabilities had dropped out,



comparet1 with 24 percent of youth in the general population
(p.001). However, the difference was much smaller when
students with disabilities were compared with a sample of exiters
without disabilities who had the same distribution on selected
demographic characteristics. However, even compared with this
subsample of youth, those with disabilities were significantly
more likely to have dropped out (43 percent vs. 32 percent;
p.001).

The dropout problem was particularly acute for students with
learning disabilities (32 percent), emotional disturbance (50
percent), mental retardation (29 percent), or speech impairments
(28 percent).

Dropping out of school is the culmination of a cluster of school
performance problems, including high absenteeism and poor
grade performance. For example, students missing 21 to 30 days
of school were more than twice as likely to drop out as those
missing 10 or fewer days of school. Those who failed a course
in their most recent school year were almost three times more
likely to drop out as students who had not failed a course.

A variety of student characteristics and behaviors are associated
with poor school performance and a higher likelihood that
students will drop out. For example, males were significantly
more likely than females to have failed courses, and lower
socioeconomic status was associated with several aspects of poor
performance. Students who belonged to school or community
groups had sipificantly better school performance and a lower
probability of dropping out. Youth with disciplinary problems
had poorer school performance on all measures. Understanding
these risk factors can help schools target dropout prevention
programs to students most prone to early school leaving.

Dropping out is not a function solely of student and family
factors. There are significant relationships between aspects of
students' school programs and student outcomes. For example,
students who attended larger schools and those who spent
relatively more time in regular education classes were more likely
to fail courses. Students with disabilities who took
occupationally oriented vocational training had significantly lower
absenteeism and were significantly less likely than others to have
dropped out of school. Schools can make a difference in their
students' school performance. Schools can increase the
likelihood that students will finish school.

x x i



ASSISTING STATES AND LOCALITIES IN EDUCATING ALL CHILDREN WITH
IMSABILITIES

Chapter 4 describes the administrative and programmatic efforts OSEP undertakes to assist
:hate and local educational agencies in educating all childirn and youth with disabilities.

to OSEP supports State educational agencies and local school
districts in implementing the nation's special education mandates
through a system of financial support, monitoring oversight,
policy support, and technical assistance. Key components of this
system are the Federal program review process and the formula
and discretionary grant programs.

In monitoring the implementation of IDEA, Part B by State
educational agencies, OSEP carries out a number of interrelated
activities, including: State Plan review and approval; review of
State documents; on-site compliance monitoring; verification and
support of corrective action plans; complaint investigation;
ongoing communication with constituents; and compliance
monitoring of specific issues. The Department is continuously
involved in evaluating and refining this overall system of
program and policy review, and during FY 1991 several
refinements were implemented in the program review process.

OSEP reviews plans submitted by States on a staggered three-
year schedule, to assure that SEA policies and procedures are
consistent with the requirements of IDEA, Part B. Fourteen State
Plans were submitted and reviewed for the three-year period
covering FYs 1992-1994; all of these plans received one-year
approval. Across the 14 States, a number of varied concerns
were raised during the State Plan review process. The most
frequent issues identified were related to procedural safeguards,
LRE requirements, and use of Part B funds.

On-site compliance monitoring reviews are conducted for each
State, by OSEP, as part of the Federal program review process.
A major purpose of these visits is to determine the extent to
which SEA policies and procedures previously approved in the
State Plan are being implemented. During FY 1991, 12

compliance reviews were completed, and dwing FY 1991, 12
final monitoring reports were issued by OSEP, primarily for visits
conducted in previous years. Across the 12 reports issued during
FY 1991, concerns noted for all 12 States included those related
to the SEA's monitoring system, due process and procedural
safeguards, and LRE. Eleven reports noted issues related to IEPs



and FAPE. Many of the issues raised in the FY 1990 reports

parallel those expressed in reports from previous monitoring
cycles, although there was no clear pattern of persisting
compliance issues acmss States.

For FY 1991, $1.85 billion was distributed to States for the
provision of special education services to children with
disabilities, through IDEA, Part B, with an average per child
allocation of $407. Programs funded under Chapter 1 of ESEA
(SOP) to assist in educating children with disabilities in State-
operated or State-supported programs received an average per
pupil allocation of $561 for FY 1991.

State-reported data indicate that more than $19 billion was spent
for special education and related services during the 1987-88

school year, from Federal, State and local funds. The average
per pupil excess cost for all children with disabilities served
under IDEA, Part B and Chapter 1 of ESEA (SOP) was $4,313.
This represents an increase of slightly more than 10 percent, or

$396, over the average per pupil excess cost for 1986-87.

Of the total special education and related services expenditures
reported for the 1987-88 school year, the Federal share
represented 7.9 percent, while States and localities contributed
55,3 and 36.7 percent. respectively.

OSEP systems change grants support State efforts to make
fundamental and broad ranging changes designed to impact
service delivery. California has used a systems change grant to
improve and increase services to students with disabilities in
integrated settings. Colorado has used two systems change grants
to provide extensive technical assistance and other activities to
foster the organizational and institutional changes in Colorado's
school districts to effectively serve students with severe and
profound disabilities in integrated settings.

The Regional Resource and Federal Center Program assists State
educational ageneies in building their capacity to improve
programs for students with disabilities. Over the past four years,
RRC services have focused in three broad areas: (1) proper
administration of policies and procedures identified by OSErs
monitoring; (2) national priorities; and (3) State-identilied needs.



CHAPTER 1

STUDENTS WITti DISABILITIES SERVED, PLACEMENT
AND EXITING PATTERNS, AND SPECIAL

EDUCATION PERSONNEL

A major objective of the Individuals with Disabilities Education Act (IDEA) (formerly the
Education of the Handicapped Act) is to ens= that a free, appropriate public education
comprising special education and related services be provided to all children and youth with
disabilities. The Office of Special Education Programs (OSEP) uses a number of sources to
deteimine how well this objective is being met, ami one primary information source is the State-
reported data required by Congress under Section 618(b) of IDEA. States provide annual data on
tkw number of children and youth with disabilities served under Part B of IDEA ani Chapter 1
of the Elementary and Secondary Education Act (ESEA), State Operated Programs (SOP)) States
also provide data on the -ducational placements and school exiting status of these students, and
the number of personnel employed and leeded to serve stwients with disabilities. In addition,
OSEP collects data on the number of personnel trained and certified in programs funded by OSEP
training grants. These data provide comprehensive information, on both State and national levels,
regarding the provision of educational services to children and youth with disabilities.

This chapter primarily presents data on children and youth served during the 1989-90 and
1990-91 school years under IDEA, Part B and Chapter 1 of ESEA (SOP).2 The total number of
children served on December 1, 1990 and their disabilities are described. A demographic profile
of secondary school-age youth with disabilities, based on findings from the National Longitudinal
Trasition Study of Special Education Students, is also presented. This profile focuses on gender,
racial, socioeconomic, and family characteristics, as well as functional skills and adavive behavior
of youth with disabilities. Data on the educational placements (e.g., regular class, resource room)
of students during the 1989-90 school year are described, accompanied by an analysis of the
longitudinal placement trends of students with disabilities. The 1989-90 school year exiting
patterns (e.g., graduation, dropping out) of students with disabilities is also presented. Finally,

'The Elementary and Secondary Education Act of 1965, now Chapter 1 of ESEA (State
Operated Programs) (SOP), formerly provided support for children and youth from birth to age
20 with disabilities, in programs operated or supported by State agencies. The 1988 amendments
to ESEA mandated provision of services to children and youth with disabilities from birth to age
21. The amendments also changed the count date from October 1 to December 1 beginning with
the 1988-89 school year.

2For simplicity, these two laws will be referred to as Pan B and Chapter 1 throughout this
chapter.

27



data analyses related to personnel employed and needed from the 1987-88 to the 1989-90 school
years are described.

STATE-REPORTED DATA ON STUDENTS SERVED

Number of Students Served

During the 1990-91 sclval year, 4,817,503 children and youth with disabilities from birth
to age 21 were served under the IDEA, Pan B and Chapter 1 of ESEA (SOP) programs. This
represents an increase of almost 130,000 students over the 1989-90 sclool year, and is die largest
percentage increase (2.8 percent) since the 1980-81 school year (see table 1.1 and figure 1.1).
Since the inception of the Part B program in 1976, the number of chi'dren served under both the
Part B and Chapter 1 programs has increased by more than 1,108,000, a 29.9 percent increase.3
The number of children anzl youth, from birth to age 21, with disabilities, as a percent of resident
population, has also steadily risen from 4.8 percent in 1976-77 to 7.1 percent in 1990-91.

'inder the Part H program of IDEA, the number of infants and toddlers served during the
1990-91 school year was 143,536. A detailed discussion of the Part H program and data trends
is presented in Chapter 2.

Between 1989-90 and 1990-91, the total number of students served under both Part B and
Chapter 1 increased by almost 130,000 (Part B accounted for 121,000 of this increase). Under
the Part B program the specific learning disability category accounted for much of this increase
(an increase of more than 81,000). Other notable increases occurred in the areas of speech and
language impairments (16,000), serious emotional disturbance (16,000), and multiple disabilities
(12,000). An analysis of age group data, for all disabilities combined, indicated that the largest
increases occurred for students ages 6-11 (63,000) and 12-17 (47,000).

The longitudinal growth in me number of students served is believed to be due to a
number of factors including: (1) addition of new disability categories; (2) program development
and implementa6on in the early years following enactment of Part B; (3) increasing numbers of
young children being identified following the passage of the 1986 Amendments to the Education
of the Handicapped Act which added the Preschool Grants Program and the Infants and Toddlers
with Disabilities Program; (4) increasing numbers of young children with learning and behavioral

/This chapter primarily reports longitudinal data trends for students served under Part B. This
is done for two reasons. First, Part B serves the vast majority of students with disabilities.
Second, it is not possible to make age group comparisons across disabilities for Part B and
Chapter 1 befom school year 1987-88. Data collection requirements regarding age groups and
specific -disabilities and age group and age year data have changed over the years, making it
difficult to analyze data trends over time. These and other data reporting differences and
anomalies are addressed at appropriate places in this chapter.

2
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TABLE 1.1

Students Served Under IDEA, Part B and Chapter 1 of ESEA (SOP)!i:
Number and Percentage Change, School Years 1976-77 to 1990-91

School Years

Change in
Total Number
Served from

Previous Year
(%) Total Served IDEA, Part B ESEA (SOP)

1990-91 2.8 4,817,503 4,559,866 257,637

1989-90 2.2 4,687,620 4,421,236 266,384

1988-89 2.1 4,587,370 4,324,220 263,150

1987-88 1.6 4,494,280 4,235,263 259,017

1986-87 1.2 4,421,601 4,166,692 254,909

1985-86 - 0.2 4,370,244 4,121,104 249,140

1984-85V 0.5 4,363,031 4,113,312 249,719

1983-84 1.0 4,341,399 4,094,108 247291

1982-83 1.5 4,298,327 4,052,595 245,732

1981-82 1.3 4,233,282 3,990,346 242,936

1980-81 3.5 4,177,689 3,933,981 243,708

1979-80 3.0 4,036,219 3,802,475 233,744

1978-79 3.8 3,919,073 3,693,593 225,480

1977-78 1.8 3,777,286 3,554,554 222,732

1976-77 -- 3.708,943 3,485,088 223,825

!these numbers include children 3-21 years old counted under Part B and
children from birth through age 21 counted under Chapter 1. The totals do not reflect
infants and toddlers from birth through age 2 served under Part H of IDEA.

VBeginning in 1984-85, the number of children with disabilities reported reflects
rev sions to State data received by the Office of Special Education Programs following
the July 1 grant awar date, and includes revisions received by October 1. Previous
reports provided data as of the grant award date.

Source: U.S. Department of Education. Office of Special Education Programs,
Data Analysis System (DANS).
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difficulties born to women who have abused alcohol and/or drugs while pregnant; and (5)
increasing referrals, by regular education teachers, of "difficult to teach" children for assessment
and placement in special education. A more detailed discussion of these issues was presented in
last year's Thirteenth Annual Report to Congress (U. S. Department of Education, 1990).

States vary substantially regarding the number and percentage of the resident population
of smdents Classified with all disabilities combined and specific disabilities (tables AA1 arW AA25
in the Appendix highlight State differences). This variadon across States is believed to be due
to a number of factors including differing identification criteria for the various disabilities,
differences in data reporting practices, programmatic arai policy differonces (e.g., pre-referral
procedures, mainstreaming), and actual differences in State populations of children.

Disabilities of Students Served

The number and proportion of students with different disabilities, age 6-21, served under
the IDEA, Part B and Chapter 1 programs is presented in table 1.2. Almost half of all students
with disabilities were classified as having specific learning disabilities. The other high incidence
disabilities included speech or language impairments (22.7 percent), mental retardation (12.7
percent), and serious emotional disturbance (9.0 percent). The remaining disabilities of multiple
disabilities, hearing impairments, orthopedic impairments, other health impairments, visual
impaitments, and deaf-blindness comprised just 6.5 potent of the total count of students with
disabilities.

The Part B program served the vast majority (96.0 percent) of all students with
disabilities. As shown in table 1.3, the Part B program served almost all children and youth
classified with specific learning aisabilities and speech or language impainnents, and
approximately 90 peirent of children with mental retardation, serious emotional disturbance,
orthopedic impahments, and other health impairments. While the Chapter 1 program served
relatively =all proportions of children and youth with these disabilities, tic program served larger
proportions of students with more severe disabilities (e.g., multiple disabilities, deaf-blindness) and
sensory disabilities (e.g., visual and hearing impairments). , A discussion of these program
differences, including their historical roots, was presented in last year's Thirteenth Annual Report
to Congress (U. S. Department of Education, 1990).

Specific Learning Disabilities

The number of students, age 6-21, classified as having specific learning disabilities (SLD)
sewed under tfroth Part B and Chapter 1 programs was 2,144,377. As previously noted, most
(98.7 percent) of these students were served under the Part B program.

The number of students with SLD served under the Part B program has grown steadily,
and more than any other disability, since the passage of Part B in 1975. Since the 1976-77 school
year, the number of students identified with specific learning disabilities has grown by more than

5
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TABLE 1.2

Students Age 6-21 Served Under IDEA, Part B and Chapter 1 of
ESEA (SOP), by Disability: School Year 1990-91

Disability

IDEA, Part B ESEA (SOP) Total

Number Percent", Number Pereentig Number Perce0

Specific learning
disabilities

2,117,087 50.5 27,290 14.9 2.144,377 49.1

Speech or language
impairments

979,207 23.4 10,979 6.0 990,186 22.7

Mental retardation 500,877 12.0 51,781 28.1 552,658 12.7

Serious emotional
disuirbance

356,050 8.5 36,509 22.4 392,559 9.0

Multiple disabilities 80,272 1.9 17,353 11.0 97,625 2.2

Hearing impairments 42,317 1.0 16,995 9.0 59,312 1.4

Orthopedic
impairments

43,763 1.0 5,630 3.1 49,393 1.1

Other health
impairments

52,027 1.2 3,285 1.9 56,312 1.3

Visual impairments 17,783 0.4 5,903 3.2 23,686 0.5

Deaf-blindness 794 0.0 728 0.4 1,522 0.0
,

All conditions 4,191,177 100.0 176,453 100.0 4,367,630 100.0 1

s'Percentages sum within columns.

Source: U.S. Department of Education, Office of Special Education Programs, Data
Analysis System (DANS).
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TABLE 1.3

Students Age 6-21 Served Under IDEA, Part B and Chapter 1 of
ESEA (SOP), by Disability: Number and Percentage,

School Year 1990-91

Disability

IDEA, Part B ESEA (SOP) Total

Number Percent:Et Number Percenttf Number Percent'Y

Specific learning
disabilities

2,117,087 98.7 27,290 1.3 2,144,377 j 100.0

Speech or language
impairments

979,207 98.9 10,979 1.1 990,186 100.0

Mental retaniation 500,877 90.6 51,781 9.4 552,658 100.0

Serious emotional
disturbance

356,050 90.7 36,509 9.3 392,559 100.0

Multiple disabilities 80,272 82.2 17,353 17.8 97,625 100.0

Hearing impairments 42,317 71.3 16,995 28.7 59,312 100.0

Orthopedic
impairments

43,763 88.6 5,630 11.4 49,393 100.0

Other health
impairments

52,027 92.4 3,285 7.6 56,312 100.0

Visual impairments 17,783 75.1 5,903 24.9 23,686 100.0

Deaf-blindness 794 52.2 728 47.8 1,522 100.0

All conditions 4,191,177 96.0 1764453 4.0 4,367,630 100.0

NPercentages sum across rows.

Source: U.S. Department of Education, Office of Special Education Programs, Data
Analysis System (DANS).

7

328-452 0 - 92 - 2 QL 3 33



1,300,000 (170 perrent). In 1976-77 students with SLD comprised 24.9 percent of the total
population of students with disabilities, compared to 50.5 percent in 1990-91 (see figure 1.2).
This growth has contributed maricedly to the overall increase in the number of children identified
with disabilities. During the last two school years, between 1989-90 and 1990-91, there was an
increase of more ;h:In 81,000 (4.0 percent) students identified with SLD. This increase in the
number of students wi:.."A SLD represents well over half of the total numerical increase in students
identified for all disabilities combined.

Speech or Language Impairments

A total of 990,186 children and youth were classified as having speech or language
impairments (SLI) under both the Part B and Chapter 1 programs during the 1990-91 school year.
The Part B pmgram served 98.9 percent of these children. In contrast to the number of students
served with specific learning disabilities, the number of students with SLI has decreased by more
than 192,000 (16.4 percent decrease) since 1976-77. Students with SLI constituted 35.6 parent
of all students with disabilities in 1976-77, but just 23.4 percent in 1990-91. However, between
1989-90 and 1990-91 there was an increase of 16,298 (1.7 percent) students classified as having
speech or language impaitments. Moreover, there was an increase of more than 10,000 students
in this classification between 1988-89 and 1989-90. Thus, a reversal of the longitudinal trend has
occurred in recent years. Analyses of specific age year data trends suggest that these recent
increases have primarily occurred at the elementary school level. Between 1988-89 and 1990-91,
the largest increases occurred for students 8 years old (3,000), 9 years old (7,300), 10 years old
(8,500), and 11 years old (3,700).

The overall longitudinal decrease in the population of students with SLI is probably due
to several factors, including: (1) a current trend to identify students with language disorders Ls
having specific learning disabilities, rather than having speech or language impairments; (2)
greater availability of speech and language remediation services within the regular education
delivery system; and (3) identification procedures of speech and language disorders which are both
mom accurate and discriminating (American Speech-Language-Hearing Association, personal
communication, March 3, 1990).

Mental Retardation

Under both the IDEA, Part B and Chapter 1 programs, 552,658 children and youth, age
6-21, were classified as having mental retardation (MR) during the 1990-91 school year. The Part
B program served approximately 90 percent of these children. The number of children with
mental retardation served under the Part B program has declined dramatically since 1976-77, from
approximately 820,000 to approximately 500,000, representing a 39 percent decrease. In 1976-77,
students with MR constituted 24.9 percent of all students with disabilities served under Part B,
compared to just 12.0 percent in 1990-91. Between 1989-90 and 1990-91, the number of students
with MR declined by approximately 4,800 (1.0 percent decrease). The longitudinal decrease in
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FIGURE 1.2

Changes in the Distribution of Specific Disabilities for Children Age 6-21
Served Under IDEA, Part B: School Years 1976-77 and 1990-91

Percent

II 1976-77

1990-91

Specific Learning
Disabilities

Speech or Language
Impairments

Source: U.S. Department of Education. Office of Special Education Programs.
Data Analysis System (DANS).
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the number of students identified with MR is believed to be due to a number of factots, including:
(1) more stringent classification criteria; (2) court rulings that found thatdiscriminatory assessment
and classification procedures had resulted in the inappropriate classification of minority group
children as having mental retaniation; and (3) a tendency, on the part of both professionals and
parents, to classify children and youth with mild to moderate cognitive deficits as children with
specific learning disabilities rather than children with MR. Extensive discussim regarding factors

and reasons for this decline were provided in the Twepth and Thirteenth Annual Reports to
Congress (U.S. Department of Education, 1990; U.S. Department of Education, 1991).

Serious Emotional Disturbance

in 1990-91, a total of 392,559 children and youth, age 6-21, were served with serious
emotional disturbance (SED) under the Part B and Chapter 1 programs combined. The Part B
program wrved approximately 90 percent of these children. Since 1976-77, the number of
students in this category has grown by more than 110,000 (45 percent). An increase of almost
17,000 (5.0 percent) students occuned between the 1989-90 and 1990-91 school years. As a
percentage of all students with disabilities, however, the number of students with SED, served
under Part B, has increased only slightly, from 7.5 percent in 1976-77 to 8.5 percent in 1990-91.
Several observers contend that students with SED are urideridentified (Cullinan, Epstein, &
Kauffman, 19841 Kauffman, 1989). Possible reasona for underidentification include:
(1) reluctance, by both parents and professionals, to use the serious emotional disturbance label
because it is oft It viewed pejoratively; and (2) certain characxristics of serious emotional
disturbance (e.g., ,yithdrawal, depression) may be over;ookeel An school settings.

There exists large variability across States in the rrcentage of students identified with
serious emotional disturbance (see table AA23 in Appendix A). Sthte variation may be due to a
number of factors including differing identification criteria for SED, policy and programmatic
differences and differences in data reporting practices.

Other Disabilities

The remaining disabilities of multiple disabihiies, heaung impairments, ortnopedic
impairments, other health impairments, visual impaierrTnts, and deaf-blindness account for just

6.5 percent of all students with disabilities combined. 'der both Pan B aryl Chapter 1 programs,
approximately 98,000 students with multiple difiabilities, 59,000 students with hearing

impairments, 49,000 students with orthopedic impairmems, 56,000 students with other health
impairments, 24,000 students with visual impairmenv, and 1,500 students with deaf-blindness
were served during the 1990-91 school year.
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DEMOGRAPHIC PROFILE OF YOUTH WITH DISABILITIES

A demographic profile of secaidary school-age youth (age 13-21) with disabilities, based
on a nationally representative sample, is available from findings of the National Longitudinal
Transition Study of Special Education Students (NLTS). OSEP contracted with SRI in 1987 to
begin a multi-year national study of the secondary school programs, related services, social
integration, educational achievements, postsecorwlary and employment experiences, and
demographic characteristics of youth with disabilities.

This section presents a brief discussion of demographic data of secondary school youth
with disabilities including gender, race, socioeconomic, and family characteristics, as well as
functional ability levels and adaptive behavior. Comparisons of youth with disabilities to the
general population of youth, where possible, and comparisons among disabilities on these variables
are made. The comparisons between students with disabilities and the general population of
students rely on the use of different databases, as noted in the appropriate tables.

Gender differences. The NLTS found that secondary school youth with disabilities were
disproportionally male. The percentage of youth without disabilities who are male is 49.7 (Center
for Education Statistics, 1987). Figure 1.3 displays the percentage of male youth in all disabilities
combined and in each disability. Mare than two-thirds (68.5 percent) of all secondary school
students with disabilities were male, which in large part is a function of the high dispmportion
of males in the high incidence disabilities of specific learning disabilities (73.4 percent) and
serious emotional disturbance (76.4 percent). High disproportion of males is also fairly
pmnounced in the categories of speech or language impairments (59.5 percent), mental retardation
(58 percent), other health impairments (56 percent), and multiple disabilities (65.4 percent).
Disability categories where male disproportion is less pronounced include visual impairments (55.6
percent), hearing impairments (53.4 percent), and orthopedic impairments (54.2 percent). Only
in the category of deaf-blindness (49.5 percent) does the proportion of males approximate the
same pmponion of the general population of youth.

The masons for the high disproportion of males in the various disability categories are not
straightforwart There is some evidence, however, that suggests that boys exhibit greater
vulnerability than girls to a number of genetically determined maladies and are mom prone to
developmental lags (Morgan, 1979), which may result in actual disabilities. Rutter and Yule
(1975) have reported that reading disabilities are more likely in boys than girls. Blom (1971)
contends, however, that while many studies of American students have found higher incidence of
reading disabilities among males, evidence from studies in other countries does not show such
disproportion.

It has been suggested that sex bias may occur in the diagnosis and classification of
students with disabilities. Two studies, which found a substantial high disproportion of males in
the specific learning disability category, investigated this issue. Evidence of sex bias in the
diagnostic placement procedures of students with learning disabilities was found in the Leinhardt,
Seewald, and Zigmond (1982) study but not in the Clarizio and Phillips (1986) study. Differences
in methodological procedures may have been the reason for the disparate results.
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Specific research focused on reasons for differences in identification rates between males
and females in the other disabilities has not been conducted.

Socioeconomic and family characteristics,. Youth with disabilities are much more likely
to live in single parent families and in families characterized by lower socioeconomic status than
the general population of youth. Table 1 A shows that approximately. 37 percent of youth with
disabilities lived in single parent families, compared to approximately 30 percent for the general
population of youth. In addition, only 23 percent of the heads of household of youth with
d4abilities had completed at least some college coursework, compared to 35 percent of household
heads of the general population of youth. Finally, table 1.4 shows that over two-thirds of youth
with disabilities lived in families with household incomes below $25,000, compared to just 55
percent of youth in general.

These socioeconomic differences between youth with disabilities and the general
population may place those with disabilities at an educational disadvantage. For example, the
effects of a single-parent home, compared to a two-parent home, on the school performance of
children may be related to poorer school performance, although the research evidence in this area
is not conclusive. Some research, for example, suggests that children from single-parent homes
are more likely to exhibit behavioral and academic problems (Allen & Tad lock, 1986; Dawson,
1981). However, the results of other studies have suggested that income level of the family and
gender of the child may be better predictors of school performance (Patterson, Kupersmidt, &
Vaden, 1990; Roddy, 1984).

It may be more difficult for single-parent families to provide the same level of
involvement in school activities and students' homework as would bc the case in families with
two parents. Thus, students with disabilities may receive less parental supervision and
involvement in school-related activities than their nondisabled peers. This is particularly
troublesome since students with disabilities, in general, probably need more parental involvement.

The lower education attainment level of heads of household for students with disabilities
may be accompanied by a lower value placed on education in these families, resulting in less
parental involvement and interest in school programs. Parents with lower educational attainment
levels may offer less encouragement and support for their child to achieve, complete high school,
or engage in postsecondary education (Eagle, 1989; O'Connor & Spreen, 1988). It is also
possible that parents with less educational attainment would have greater difficulty assisting their
children, especially those in secondary school, with schoolwork.

Educational disadvantage may also result for students with disabilities as they are
disproportionally from families with lower household income. Families with lower household
income may have greater economic stresses, which, in turn, may interfere with attention being
paid to educational concerns. While the NLTS data on household income does not provide
information regarding the percent of youth living in families in poverty, the NLTS data that are
available suggest that youth with disabilities are probably more likely to be in such families than
youth in general. Research has shown that children living in very low socioeconomic families or
in poverty are likely to receive poor health care and nutrition. Poor health care and nutrition have
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TABLE 1.4

Comparison of Secondary School Youth with Disabilities and the
General Population of Youth on Socioeconomic Factors

Socioeconomic Factors
Youth with
Disabilities

General
Population o

Youth

In sirigle-parent family 36.8e 29.7Y
i

Highest education of household head

Less than high school 41.0 31.1e

High school graduate 36.0 27.8
Some college/Two-year degree 14.0 20.9
College degree or more 8,9 13.6

Annual household income

Less than $25,000 67.7 55.0.1

$25,000 or more 32.2 45.1

eNLTS data from parent interviews.

U.S. Bureau of the Census, 1988, p. 21 (includes youth 15 to 17 years old).

gCenter for Education Statistics, 1987, p. 8, 1-2,3 (sophomore cohort, base year).

At.S. Bureau of the Census, 1987, p.3.
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been shown to be related to increased occurrences of developmental delays and disabilities
(Children's Defense Fund, 1991).

In summary, students with disabilities are likely to encounter greater challenges to school
success because they are more likely than their nondisabled peers to live in single-parent homes
and households with lower incomes and lower education attainment levels.

Racial differences. The racial distribution of youth with disabilities differs from that of
youth in the general population. Table 1.5 indicates, that for all disabilities combined, 65 percent
are white, 24 percent are black, and 8 percent are Hispanic. In contrast, youth in general (i.e.,
sophomore cohort of a 1987 Center for Education Statistics sponsored study) are 70 percent white,
12 percent black, and 13 percent Hispanic. Thus, youth with disabilities are twice as likely to be
black, substantially less likely to be Hispanic, and only slightly less likely to be white than the
total population of youth. Furthermore, within the disability population, racial dispmportions are

even more pronounced for certain disabilities (see figure 1.4). In particular, black youth are more
highly represented in every disability category, and this disproportionality is most substantial in
the categories of speech and language impairments, mental retardation, serious emotional
disturbance, visual impairments, and deaf-blindness. It is possible that black youth were more
likely than their white counterparts to have experienced poor prenatal, perinatal, orpostnatal health

care and early childhood nutrition which may have resulted in actual disabilities.

In general, there is a low disproportion of Hispanic youth among alldisabilities combined

and several specific disabilities. Low disproportion is particularly evident for the disabilities of
SLD, MR, and SED. Interestingly, there is high disproportion of Hispanic youth in the other
health impairments category. The reason for high disproportion in this area is not clear, however.

It bears noting that the NLTS found that 57 percent of black youth, 49 percent of Hispanic

youth, and 25 percent of white youth were members of households with annual incomes below
$12,000. Since low socioeconomic status is probably related to incidence of disability, it might
be expected that black and Hispanic children would be more likely to be identified with a
disability. The disabilit:/ incidence data, however, suggest that this is only the case for black

children.

The reasons for high disproportion of black children in special education has been an issue

of national concern and debate. Congress, in its conference report on P.L. 101-476, suggested that

the use of standardized assessment instruments which are racially biased are, at least in part,
responsible. Some observers contend that school professionals are more likely to refer and place
minority and poor children in spec;a1 education because of lower expectations regarding the
educability of these children. Other observers have noted, however, that it is logical to expect a
disproportionate number of poor, minority children being placed in special education given that
these children are more likely to have experienced poor prenatal and early childhood nutrition and
health care, resulting in actual disabilities (Education of the Handicapped Supplement, August 28,

1991).
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TABLE 1.5

Racial Characteristics of Secondary School Youth with Disabilities

Disability
t

Race

White Black Hispanic Other

Specific learning disabilities t 67.2 21.6 8.4 2,8

Speech or language impairments 54.2 28.0 14.2 3.6

Mental retardation 61.0 31.0 5.6 2.4

Serious emotional disturbance 67.1 25.1 6.0 1.8

Multiple disabilities 65.6 19.1 12.1 3.2

Hearing :mpairments 63.0 21.8 11.5 3.7

Orthopedic impairments 63.1 19.0 15.1 2.8

Other health impairments 54.2 20.3 22.5 3.0

Visual impairments 63.6 25.9 8.1 2.4

Deaf-blindness 67.0 25.0 5.8 2.2

All conditions 65.0 24.2 8.1 2.7

Source: Parent interviews from the NLTS.

Notes: Data collected 1987.

"Other" Race includes American Indian/Alaska Native, Asian/Pacific
Islander, and Other.
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FIGURE 1.4

Percentage of Black Youth by Specific Disability Category
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NOTES: Data for students without disabilities are from the National Center for Education Statistics. Data for students with

disabilities are from the National Longitudinal Transifion Study of Special Education Students,
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Funetkmal skills and adaptive behavior. The various disability labels denote
approximations of abiliti-s, skills, and behaviors. The functional levels of students with
disabilities can provide a richer description of the characteristics that are typical of the various
disabilities. The NLTS collected information on the self-care skills, functional abilities, and IQ
(intelligence quotient) scores of secondary school youth with disabilities. Information on self-care
skills was collected from parents who were asked to rate how well their child performed three
self-care skills independently: dressing oneself, feeding oneself, and getting around to places
outside the home. Information on functional abilities was also collected from parents, who were
requested to !rpm how well their child independently performed the higher functioning skills of
looking up a telephone number and using the phone, telling time on a clock with hands, reading
common signs, and counting change. Rating categories for both self-car skills and functional
abilities included "very well, pretty well, not very well, not at all well." lily, NLTS collected
IQ data from students' school records.

Table 1.6 presents the percentage of parents reporting their child as performing "very
well" with self-care skills and functional abilities. A large majority (86 percent) of all students
with disabilities performed basic self-care skills very well, according to patents. Most students
with disabilities appear to have mastered these basic skills. However, students with more severe
disabilities (e.g., multiple disabilities and deaf-blindness) performed less well with these skills.

Youth with disabilities appedr to have substantially more difficulty with functional skills,
according to parents, with only 40 percent reporting that their children performed very well on
these skills, While students with some disabilities were rated somewhat higher than the average
(all disabilities combined), in most cases (except for speech or language impairments), less than
half were rated as performing these skills very well. Much lower proportions of students with
more severe disabilities (e.g., multiple disabilities and deaf-blindness) were rated as performing
functional abilities very well. The poor performance of many youth with disabilities on these self-
care and functional skills is problematic since these skill areas are important for independent
living.

Data on IQ scores indicate that youth with disabilities score, generally, just over 20 points
below the average IQ of 100 (see figure 1.5). Students with specific learning disabilities, serious
emotional disturbance, visual impairments, deafness, and hearing impairments had the highest IQs,
while students with mental retardation, multiple disabilities, and deaf-blindness had the lowest.
The IQ data suggest that students classified with disabilities that are non-cognitive in nature (e.g.,
SED, visual impairments, orthopedic impairments) are very likely to have cognitive deficits. In
such cases, the cognitive deficits arc secondary to the student's primary disability. The IQ data
highlight the point that many students with disabilities may have one or more challenges beyond
their primary disability.

For several of the disabilities, there exists a straightforward relationship between self-care
skills, functional abilities, and IQ scores (e.g., high scores in one area are related to high scores
in the other two areas). For example, students witi- SLD scored above the average (all disabilities
combined) for self-care skills, functional abilities, and IQ scores. For students with speech or
language impairments, however, their average IQ score of 81 differs little from the average for
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TABLE 1.6

Functional Levels of Secondary School Youth with Disabilities

Disability

Percent with Parents
Reporting Youth

Perform Very Well:

Sample
Size

1

Youth's IQ

Self-Care
Skills

Functional
Abilities Mean

Sample
Size

__.

1 Specific learning 95.4 46.0 912 87.1 748

disabilities (1.0)* (2.4) (0.7)
427

Serious emotional 94,1 49.7 593 86.4

disturbance (1.4) (2.9) (1.1)
803

Mental retardation 67.4 22.5 860 60.2
(2.1) (1.9) (0.8)

212

Speech or language 91.8 54.3 452 80.8

impairments (1.9) (3.5) (1.7)
465

Visual impairments 51.6 21.5 695 86.7
(3.5) (2.9) (2.0)

468

Deafness 83.4 34.0 743 93.0
(2.3) (2.9) (1.5)

338

Hard of hearing 92.3 43.3 659 89.1

(1.9) (3.5) (1.7)
355

Orthopedic impairments 42.3 40.2 628 77.3
(3.4) (3.4) (1.7)

143

Other health impairments 65.3 48.4 411 77.9

(3.5) (3.7) (2.8)
396

Multiple disabilities 34.5 8.4 559 49.8

(3.8) (2.2) (2.4)
28

Deaf/blindness 21.0 5.3 74 63.7
(6.4) (3.5) (6.6)

-

All conditions 86.4 40.4 6,586 79.3 4,383

(.9) (1.3) (0.6)

Source: Functional levels were reported in parent interviews from NLTS. IQ scores came

from students' school records.
*Standard errors am in parentheses.
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Average IQ of Youth Age 13 - 21 with Various Disabilities
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all disabilities, yet their self-care skills and functional abilities ratings are higher than that for all
disa'aility conditions. Students with visual impairments had higher Icts than average, but lower
self-care and functional skills. Then differences highlight the point that much variation in skills
and abilities exist acnass the different disabilities.

EDUCATIONAL PLACEMENTS OF STUDENTS WITH DISABILITIES

In accordance with Section 618 of the Individuals with Disabilities Education Act(IDEA),
the Office of Special Education Programs (OSEP) collects annual data from States and Outlying
Areas on the number of students with disabilities served in six educational environments: regular
class, resource room, separate class, separate school facility, residential facility, and
homebound/hospital placements! In addition, OSEP collects a duplicate count of the number of
students with disabilities served in correctional facilities and parent-initiated private school
placements.' 'The six main educational environments are defined in the following manner:

Regular class includes students who receive a majority of their
education in a regular classroom and irceive special education
and mlated services outside the regular classroom for less than 21
percent of the school day. It includes children placed in a regular
class and receiving special education within the regular class as
well as children placed in a regular class and receiving special
education outside the regular class.

Resource room includes students who receive special education
and related services outside the regular classroom for 21 percent
to 60 percent of the school day. This may include students
placed in resource rooms with part-time instruction in a regular
class.

Separate class includes students who receive special education
and related services outside the regular classroom for more than
60 percent of the school day. Students may be placed in self-
contained special classrooms with part-time instruction in regular
classes or placed in self-contained classes full-time on a regular
school campus.

4The separate school facility category represents combined categories of public and private
school facilities, and the residential facility category represents combined categories of public and

private residential facilities.

5These students are reported twice, once by educational placement (e.g. regular classroom,
resource room) and once under correctional facilities or parent-initiated private placements.

2 1



Separate school facility includes students who receive +al
education and related services in separate day schools for stwients
with disabilities for greater than 50 percem of the school d ty

Residential facility includes students who receive education i
public or private residential facility, at public expense, for gra or
than 50 percent of the sctool day.

Homeboundlhospital enviroantetu includes students placed in and
receiving special education in hospital or homebound programs.

IDEA and its implementing regulations require that each student have an individualized
education program (LEP) that defines appropriate educational services. An educational placement,
selected from a continuum of alternatives is selected to provide appropriate services in tiw setting
that meets each student's individual educational needs and to offer the greatest opportunity for
interaction with students who do not have disabilities.

This section presents a discussion of the 1989-90 placement data for all disabilities
combined. State variability in placement patterns is briefly discussed. Placement data for each
individual disability are also presented. Interwoven in this discussion are the results of an analysis
of national data tremls over time. These analyses were conducted to determine the extent to which
integration of students with disabilities with their nordisabled peers has occurred over time (for
a more detailed discussion, see Sawyer & Winglee, 1992). These analyses investigated change
in: (1) regular school placements (regular class, resource room, and separate class combined) &cm
1977-78 to 1989-90 for all disabilities; (2) classroom level placements (regular class/resource room
combined and separate class) since 1985-86 for all disabilities; and (3) separate facility placements
(separate schools and residential facilities) for low incidence disabilities since 1985-86. Tables 1
and 2 in Appendix I and table 1.8 in this chapter, provide the percentages of students served in
these placement categories across school years, and changes in these percentages.

Placement Data for School Year 1989-90--All Disabilities

During the 1989-90 school year, approximately 93 percent of students with disabilities,
age 3-21, received their educational and related services in regular school buildings with students
without disabilities. At the classroom level, 32.5 percent were served in regular classrooms, 35.4
percent were served in resource rooms, and 25.2 percent were served in separate classes. The
remaining 7 percent of students received their educational services in public and private separate
school facilities (5.2 percent), public and private residential facilities (0.9 percent), and
homebound/hospital settings (0.7 percent) (see figure 1.6).

State Variability in Placement Patterns. As reported extensively in previous annual
reports, placement patterns vary considerably across States. This variability is evident in
Appendix tables AB1 through A86. This State variability is likely due to a number nf factors
including: actual differences in the populations and needs of students, the roles of priva*.e schools

22

51



FIGURE 1.6

Percentage of All Students with Disabilities Age 3-21 Served in
Six Educational Placements: School Year 1989-90

Home/hospital
(0.7%)

Regular class
(32.5%)

Resource room
(35.5%)

NOTES: Includes data from 50 States, the District of Columbia. and Outlying Areas. Separate school includes both public

and private separate school facilities. Residential includes both public andprivate residential facilities.

Source: U.S. Department of Education, Office of Special Education Pmgrams,
Data Analysis System (DANS).
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and separate facilities in the State, different State reporting practices and interpretations of Federal
data collection forms, and State special education funding formulas.

Placement Patterns by Disability

Educational placements vary by disability due, in part, to the different needs of students
and services delineated in the students' IEPs. Placement data by disability are only collected for
students age 6-21.6 In general, students with mild to moderate disabilities (e.g., specific learning
disabilities, speech or language impairments), are served in less restrictive placements (e.g., regular
classes, resource moms), while students with more severe disabilities (e.g., deaf-blindness, multiple
disabilities) are served in more restrictive placements (e.g., separate schools, residential facilities).

This subsection discusses the educational placement of students with each disability and
changes in those placements over time.

Specific Learning Disab!lities. As table 1.7 shows, approximately 77 percent of students
with specific learning disabilities received their educational services in the combined placements
of regular classes and resource rooms.

The percentage of children with specific learning disabilities served in regular schools
from 1977-78 through 1989-90 (see figure 1.7 and table I in Appendix I) and the percentage
served in regular class/resource rooms and separate classes (see table 1.8) has changed very little

over time. Regular school placement trends for students with SLD indicate that these students
have been highly integrated since 1977-78. However small, the decrease in the regular
class/resource room proportion of students with SLD shown in table 1.8 is surprising given the
recent movement toward enhancing classroom integration for these students.

Speech or Language Impairments. Students with speech or language impairments are
the most highly integrated of all students with disabilities; 76.8 percent were served in regular
classroom placements in 1989-90 and another 17.7 percent were served in resource rooms.

As with students with specific learning disabilities, the percentage of students with speech
or language impairments served in regular schools from 1977-78 through 1989-90 (see figure 1.7
and table 1 in Appendix 1) and the percentage served in regular class/resource rooms and separate
classes shows very little change (see table 1.8). Regular school placement trends for students with
SL1 indicate that these students have been highly integrated since 1977-78. Since 1985, a large
majority of F. tudents wi-I SLI have received their educational services in either regular classes or
resource rooms. The small proportion served in separate classes probably represents, in general,
students with more severe language delays and disabilities.

'Data are not collected for students age 3-5 by disability as a result of the 1986 Amendments
to EHA, now IDEA; only the total number of students served in each educational environment
is collected.
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TABLE 1.7

Percentage of Students Age 6-21 Served in Different Educational
Environments by Disability: School Year 1989-90

Disability

Educational Envimnments

Regular
Class

Resource
Room

Separate
Class

Separate
School

Residential
Facility

Homebound/
Hospital

Specific learning disabilities 20.7% 56.1% 21.7% 1.3% 0.1% 0.1%

Speech or language impairments 76.8 17.7 3.8 1.5 0.1 0.1

Mental mtardation 6.7 20.1 61.1 10.3 1.4 0.4

Serious emotional disturbance 14.9 28.5 37.1 13.9 3.6 2.0

Hearing impairments 27.0 18.2 31.7 10.6 12.3 0.2

Multiple disabilities 5.9 14.3 43.7 29.5 3.9 2.7

Orthopedic impairments 29.6 18.9 34.7 9.9 1.0 5.9

Other health impairments 31.2 22.3 24.6 7,8 1.0 13.1

Visual impairments 39.3 23.7 21.1 4.5 10.8 0.6

Deaf-blindness 8.0 16.3 29.9 16.6 28.4- 1.0
-

All disabilities 31.5
_

37.6 24.9 4.6 0.9 0.6

Notes: Includes data from 50 States, the District of Columbia, and Outlying Areas.

Educational placements for children age 3-5 are not reported by disability.

Source: U.S. Department of Education, Office of Special Education Programs, Data Analysis System (DANS).
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FIGURE 1.7

Change in Percentage of Students with Disabilities
Served in Regular Schools: School Years 1977-78 to 1989-90
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Regular schoo includes regular class, resource room and separate class.

Data are for students 6-21 years old, served under IDEA, Part B and Chapter I of ESEA (SOP).

Data for Deaf-Blindness and Multiple Disabilities are from 1981-82 to 1989-90.
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TABLE 1.8

Percentage of Children With Various Disabilities Served in Different Regular School Classinom Environments:
School Years 1985-86 to 1989-90

Classroom
Environments Disability 1985-86 1986-87 1987-88 1988-89 1989-90

Percentage
Change

Regular Class/Resource All Disabilities Combined 69.0 69.2 69.0 69.6 69.2 +0.2%
Room Combined Specific Learning Disabilities 77.8 76.8 76.7 77.5 76.8 -1.0%

Speech or Language Impairments 94.7 93.9 94.6 94.6 94.6 -0.1%
Mental Retlidation 28.8 29.8 29.2 28.0 26.5 -2.3%
Serious Emotional Disturbance 44.1 46.0 45.5 44.2 43.5 -0.6%
Hearing Impairments 43.8 46.9 45.4 48.2 45.3 +1.5%
Multiple Disabilities 20.6 24.3 20.1 21.4 20.5 -0.1%
Visual Impairments 62.6 62.3 63.1 65.0 62.8 +0.2%
Deaf-Blindness 26,0 26.1 15.2 17.0 24.6 -1.4%
Orthopedic Impairments 48.0 47.5 45.7 47.8 48.6 +0.6%
Other Health Impainnents 47.6 59,0 51.5 50.3 53.4 +5.8%

Separate Class All Disabilities Combined 24.4 24.8 24.7 24.2 24.8 +0.4%
Specific Learning Disabilities 20.8 21.2 21.8 21.0 21.7 +0.9%
Speech or Language Impairments 3.7 4.1 3.8 3.8 3.8 +0.1%
Mental Retardation 57.3 58.4 58.0 58.3 61.5 44.2%
Serious Emotional Disturbance 36.1 36.8 34.5 35.8 37.1 +1.0%
Hearing Impairments 32.5 32.9 35.1 33.4 31.6 -0.9%
Multiple Disabilities 44.5 48.6 46.6 46.8 44,1 -0.4%
Visual Impaimients 19.2 21.9 21.0 20.6 21.3 +2.1%
Deaf-Blindness 22.2 37.5 36.9 29.6 30.4 +8.2%
Onhopedic Impairments 31,0 33.4 32.0 33.7 35.0 +4.0%
Otirr Health Impairments 24.8 19.9 18.8 19.6 24.5 -0.3%

Note: Data are for students, 6-21 years old, served under IDEA, Part B and Chapter 1 of ESEA (SOP).
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Mental Retardation. Compared to all students with disabilities, students with mental

retardation were more likely to receive their educational services in more restrictive placements.

Separate classroom placements served the majority of students with mental retanlation.

While regular school placements have decreased slightly since 1977-78 for students with

MR (table 1.1 in Appendix I), a reversal of this trend began in 1985-86. Since that time, the

percentage of students with mental retardation served in tegular school has increased by 1.9

percent However, the recent improvement is not sufficient to counteract the ten-year overall ttend

of decreased school level integration.

In tenns of classroom level placements, regular class/resource mom placements for

students with MR decreased by more than 2 percent over the past five years while separate class

placements increased by more than 4 percent (table 1.8). If regular school placements for tlwse

students remain constant or even improve over the next several years, more integration at the

classroom level may also occur.

Greater integration of students with MR may not have occurred over time because of the

possibility that some children with mild mental retardation may now be declassified and

children with mild to moderate mental retardation may now be classified with another disability

(e.g., SLD). If this is the case, the population of students with MR in recent years may represent

students with more severe disabilities who have historically been served in more restrictive

placements.

The longitudinal and more recent absence of increased integration of students with MR

could be due to the perception by school personnel that the cognitive deficits of students with MR

are difficult to accommodate in regular classes. Research has shown that regular education

teachers (i.e., regular class teachers) may lack the skills and willingness to teach children with

moderate and severe disabilities (e.g., Davis, 1989; Gans, 1987). Special education resource room

teachers may also believe they lack the skills, training, or resources to accommodate these

children.

Serious Emotional Disturbance. In 1989-90, students with SED were most frequently

served in separate classroom placements, 37.1 percent, with 14.9 percent served in regular

classrooms and 28.5 percent served in resource rooms.

The percentage of students with SED served in regular schools decreased over the past

12 years (-4.2 percent) (see table 1.1 in Appendix I). This decrease, however, occurred from

1977-78 to 1985-86 and there has been little change since 1985-86. The regular class/resource

room percentages for students with SED show virtually no change during the 1985-86 through

1989-90 period (see table 1.8). The regular school placement patterns of students with SED are

similar to those for students with MR, but more pronounced; i.e., a longitudinal decrease in the

proportion served in regular school buildings. lt seems that the long-term trend toward more

segregation for both of these groups has stopped in mcent years. Perceptions of school personnel

that the behavior problems of students with SED are difficult to accommodate in regular classes

and resource rooms could impede increased integration.
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Sensory Impairments. In 1989-90, students with visual and hearing impairments were
spread somewhat evenly across the various placement options, with students with visual
impairments somewhat more likely to be served in regular classes (39.3 percent) compared to
students with healing impahments (27 percent).

Regular school placements have incieased substantially for students with hearing
impairments (+4.2 percent) and visual impairments (+3.2 percent) since 1977-78 (table 1 in
Appendix I). However, the classroom level placements for these students have shown virtually
no change from 1985-86 to 1989-90 (see table 1.8). In addition, there has been little change in
the percentages of students with healing and visual impahments served in separate schools and
residential facilities between 1985-86 and 1989-90; these percentages have all decreased by
approximately 1 percent or less (see figure 1.8 and table 1.2 in Appendix 1).

The increased regular school placements for students with sensory impairments may have
occurred because these students are usually less severely disabled than many other students with
disabilities and, therefore, are more easily accommodated in regular school buildings. For
example, the nature of sensory impairments, compared to emotional disturbance (students with
SED) or significant cognititv impairments (e.g., students with MR) may be less challenging to
regular school personnel. It is also possible that assistive technology and specialized personnel
have become more available in regular school buildings. Another possible reason for the
increased school level integration may be that, since 1977-78, increasing numbers of students with
mild sensory impairments have been identified for special education services, and placed in less
restrictive environments.

At both the school and classroom levels, students with visual impairments are more highly
integrated than students with healing impairments. These differences may be due, in pan, to the
fact that separate schools for the deaf have traditionally been strongly supported as an essential
component of deaf culture (National Council on Disability, 1989).

Multiple Disabilities and Deaf-Blindness. Students with these severe disabilities are
most likely to be served in separate class and separate school facilities. Forty-four percent of
students with multiple disabilities are served in separate classes; 29.5 percent are served in
separate schools. For students with deaf-blindness, separate classes are most common, serving
29.9 percent of students, followed by residential facilities that serve 28.4 percent of students with
deaf-blindness.

The regular class/resource mom and separate class percentages for students with multiple
disabilities have shown virtually no change since 1985-86 (see table 1.8). Changes in classroom-
level placements have been more pronounced for students with deaf-blindness. The percentage
change in separate classroom placements for students with deaf-blindness was +8 percent over the
past five years.

For students with multiple disabilities, there was a 2 percent increase in separate school
placements. and a corresponding 2 percent decrease in residential placements from 1985-86 to
1989-90 (see figure 1.8 and table 1.2 in Appendix I). Separate school placements for students with
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FIGURE 1.8

Change in Percentage of Students with Various Disabilities

Served in Separate Schools and Residential Facilities: School Years 1985-86 to 1989-90
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Hearing Impairments

Multiple Disabilities

Visual Impairments

Deaf-Blindness
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Change In Percentage

Separate School Residential Facility

Note: Data are for students, 6-21 years old, served under IDEA, Part B andChapter 1 of ESEA (SOP).

2

62

"



deaf-blindness increased slightly, while their residential placements decreased by more than 7
percent.

Overall, regular schools appear to be accommodating larger pmportions of rtudents with
deaf-blindness since 1985-86, especially in separate classes. These trends suggest that many
school professionals and parents have sought to enhance the mainstream school experiences of
these children and youth who typically have severe disabilities. Interestingly, similar trends have
apparently not occuned for students with multiple disabilities. The reason for the different
placement trcnds for these two groups of students is not clear.

Orthopedic Impairments and Other Health Impairnunts. As might be expected,
students with other health impairments and orthopedic impairments am much mom likely than
other students with disabilities to be served in homebound/hospital envimnments. However,
separate classes were the most common placement for students with orthopedic impairments (34.7
percent). Regular classroom placements were most common for students with other health
impairments (31.2 pement) (see table 1.7).

Over the past 12 years, the percentage of students with other health impairments served
in regular schools has changed very little (table 1.1 in Appendix I). On the other hand, the regular
sctwol placements have increased dramatically for students with orthopedic impairments (+17
percent). While the regular class/resource room percentages for students with orthopedic
impairments changed only slightly, separate class percentages inctrased substantially, 4 percent.
Regular class/resource room placements increased almost 6 percent for students with other tr.alth
impairments, while separate classroom placements changed very little.

The longitudinal regular school integration pattern for students with orthopedic
impairments over the past decade might be explained, in part, by the removal of physical barriers
to anzl within school buildings.

The results of these analyses, taken together, suggest that regular school integration (for
disabilities not already highly integrated) appears to be progressing, particularly for students with
visual and hearing impairments, and orthopedic impairments. Students with visual impairments
have also experienced more classroccn level integration than students with other disabilities. For
students with mental retardation and serious emotional disturbame, recent trends at both the school
and classroom levels suggest a more stagnant pattern. Students with multiple disabilities and other
health impairments have experienced a decrease in regular school placements, and students with
deaf-blindness have also experienced more segregation at the classroom level. Some possible
reasons for these and other placement trends have been discussed, but future studies could seek
to explain these trends in more detail. For example, what school processes and variables account
for differential integration trends? What is the exact role of severity of disability in determining
placement patterns on a national basis? An actual cohort analysis of the placement trends of a
representative sample of students could be helpful in answering these questions.
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STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL SYSTEM

The Office of Special Education Programs began collecting data from States on the
number of students age 14 and older exiting the education system in 1984-85. These data are
reported by students' ages, disabilities, and basis of exit. Bases of exit include graduation with
a diploma, graduation with a certificate, dropped out, reached maximum age for which services
are available, and status unknown.7

This section includes an analysis of the number arid percentage of students in all
disabilities combined and each separate disability who exited school during the 1989-90 school
year, a study of the OSEP exiting data and the OSEP Exiting Task Force activities and
recommendations.

Exiting Pattenis During the 1989-90 School Year

As indicated in figure 1.9. approximately 45 percent of exiting students with disabilities
who exited during 1989-90 did so by receiving a diploma, while approximately 12 percent
received a certificate. Twenty-seven percent of exiting students with disabilities dropped out of
school, and another 13 percent exited with their exit status unknown. While the status unknown
category should include only students who exited the education system, specific causes of
departure could not be determined or weir not known. OSEP sponsored research has shown that
some States are including students who transferred to other school districts but were not known
to be continuing their education; students who did not formally withdraw from school but simply
stopped attending school; students who returned to regular education; and students who died. Just
over 2 percent of students with disabilities exited school because they had reached the maximum
age for which services are provided.

Exiting Patterns Across Disability for 1989-90

Approximately 57 percent of all exiting students with disabilities graduated with either a
diploma or certificate in 1989-90. Table 1.9 shows the number and percentage of students in each
of the disability categories exiting through the five bases of exit.

Specific Learning Disabilities. Youth with specific leaming disabilities were slightly
more likely to graduate than is the case for all disabilities combined. The percentage ot exiting
students with specific learning disabilities who dropped out of school is about the same as that
for all disabilities combined. A very small proportion of these students exited by reaching the
maximum age for services.

7The "status unknown" exit category is also referred to as "other basis of exit."
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FIGURE 1.9

Basis of Exit For Students Age 14 and Older with Disabilities:
School Year 1989-90

Status unknown
(13.3%)

Graduated
with certificate

(12.4%)

Reached
maximum age

(2.5%)

Source: U.S. Department of Education. Office of Special Educatioa Programs,
Data Analysis System (DANS).
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TABLE 1.9

Basis of Exit for Students with Different Disabilities: Number and Percentage, School Year 1989-90

Disability

Diploma Certificate Maxim= Age Drop Out Status Unknown Total

Number %cent Number Percent Number Percent Number Percent Number Percent Number Percent

Specific learning
disabilities

65,591 51.9 12,680 10.0 616 0.5 33,858 26.8 13,750 10.9 126,495 100%

Speech or language
imp%innents

4,077 30.9 695 53 163 1.2 2,157 16.4 6,097 46.2 13,189 100%

Mental retardation 16,887 37.5 11,001 24.4 3,001 6.7 10,632 23.6 3,530 7.8 45,051 100%

Serious emotional
disturbance

fearing
impairments

9,924

1,914

30.7

59.2

1,979

454

6.1

14.0

722

202

2.2

6,3

13,995

367

43.2

11,4

5,746

296

17,8

9.2

32,366

3,233

100%
1

100%

Multiple
disabilities

1,482 16.6 923 22,8 665 16.4 607 15.0 371 9.2 4,048 100%

Orthopedic
impairments

1,420 57.6 365 14.8 140 5.7 239 9.7 300 12.2 2,464 100%

Visual
impairments

897 60.5 174 11,7 48 3.2 182 12.3 181 112 1,482 100%

Other health
impairments

1,417 48.3 480 16.3 127 4.3 513 17.5 400 13.6 2,937 100%

Naf-blindness 94 61.4 22 14.4 14 9.2 12 7.8 11 7,2 153 100%

All disabilities 103,703 44,8 28,773 12.4 5,698 2.5 62,562 27.0 30,682 221,418 100%



Speefh or Language Impairments. Students with speech or language impairments
appear to have been much less likely to have gradual than is the case for all disabilities
combined; however, these data are probably confounded by the status unknown percentage of 46
percent. It is believed that many youth with speech or language impairments who return to
regular education are being incorrectly countxl as status unknown. If the count of students with
speech or language impairments who actually exited the education system for unknown reasons
was accurate, the graduation percentage for these students would be substantially higher.

Mental Retardation. Approximately 62 percent of students with mental retardation exited
school by graduating, which is about 5 percent higher than that for all disabilities. Compared to
the mild disabilities of learning disabilities and speech or language impairments, much larger
proportions of students with MR graduated through the certificate method. The percentage of
these students who dropped out (24 percent) is also slightly below that for all students with
disabilities. In contrast, students with mental retardation are much more likely, than all disabilities
combined, to exit because of reaching maximum age far service delivery.

Serious Emotional Disturbance. The exiting patterns of students with serious emotional
disturbance are probably the most troubling of all disabilities. Only 37 percent of exiting students
with serious emotional disturbance graduated, compared to the 57 percent for all students with
disabilities. The dmpout percentage of 43 percent for these students also compares very
unfavorably with the 27 percent for all students with disabilities. The high percentage for status
unknown is believed to comprise, in part, many youth who did not formally withdraw, but simply
stopped attending school.

Hearing Impairments. Students with hearing impairments had the second highest
gr.0.1-aion percentage (73 percent) and third lowest dropout percentage of all disabilities. These

were also twice as likely as all students with disabilities to exit school by reaching the
v tge for services.

'4ultiple Disabilities. Approximately 59 eercent of exiting students with multiple
disabilities graduated 989-90, and about one-third of these students did so through receiving
a certificate. Thus, a. 11 the case of students with mental retardation, the graduation with a
certificate is a method rJsed by students with multiple disabilities mom than students with higher
incideme disabilities, and therefore appears to be a viable graduation method for these students.
The dropout percentage for students with multiple disabilities is substantially below that of all
students with disabilities, but these students are about six times more likely to exit thmugh
reaching the maximum age than all students with disabilities.

Orthopedic Impairments. Almost 73 percent of exiting students with orthopedic
impairments graduated with either a diploma or certificate, which is substantially above that for
all exiting students with disabilities. Students with orthopedic impairments were much less likely
to have dropped out (9.7 percent) than were all students with disabilities, but twice as likely to
exit school because of having reached the maximum age for service delivery.
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Visual Impairments. The school exiting patterns of students with visual impairments
were quite similar to those of students with the other sensory impairment, hearing impairments.
Approximately 72 percent of these students graduatod with either a diploma or certificate, while
just 12 percent dropped out; both of these percentages are substantially better than that for all
students with disabilities. A small percentage (3.2 percent) of exiting students with visual
impairments exited school by reaching maximum age for services.

Other Health Impairments. Approximately 65 percent of exiting students with other
health impairments graduated with either a diploma or certificate, with the certificate basis
accounting for one-fourth of all graduates. While the dropout percentage for students with other
health impairments was below that for all students with disabilities, these students were somewhat
mote likely to exit by reaching maximum age for services.

Deaf-blindness. Students with deaf-blindness had the highest graduation percentage of
all disabilities; caution, however, should be used in interpreting these data, since the actual number
graduating is quite low. Compared to the percentage for all disabilities, the dropout percentage
is about one-fourth, but youth with deaf-blindness were about four times more likely to exit school
by reaching maximum age for service delivery.

The OSEP Task Force for the Improvement of Data on School Exit Status

In light of developments in regular education including new indicators of school
completion and new goals regarding graduation rates, OSEP felt that it was appropriate to examine
the methods and procedures used to collect exiting data from States and identify ways of
modifying the data collection to better serve policy makers and practitioners. Three issues that
concerned OSEP were: (A) the high proportion of students exiting with status unknown, (2) the
extreme State-to-State variability in reports of basis of exit, and (3) the incomparability of the
OSEP data with otticr sources of information on high school completers and dropouts. Currently,
data on high school oompleters and dropouts are collected and published by NCES, the Census
Bureau, the Office of Planning, Budget and Evaluation, and the Office of Special Education

Programs. However, each data collection effort has a unique set of definitions, and uses
denominators to calculate rates or percentages that make figures used by OSEP and other Federal
agencies incomparable. 'These differences, along with questions about the consistency of the State-
reported data collected by OSEP, have raised concerns among OSEP staff, State agency staff, and
other data users.

To address these concerns, in November 1990, OSEP convened a task force to discuss
issues of data quality and comparability, and to make recommendations for data improvement.
The OSEP Exiting Task Force is composed of State directors of special education, university
researchers, State special education data managers, and representatives of the U.S. Bureau of the
Census, NCES, the Council of Chief State School Officers (CCSSO), the National Association of
State Directors of Special Education (NASDSE), OSEP, and staff of Westat, Inc., OSEP's
technical assistance contractor on data issues. In January 1991, the task force released a set of
recommendations for revising the OSEP exiting data. To solicit input from State and local level
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staff regarding the implementation of the initial task force recommendations, OSEP presented the
recommendations at meetings of the State directors of special education and State special
education data managers. All State special education directors were asked to provide written
feedback. In addition, 4 States, 6 school districts, and 12 schools were selected as case study sites
to examine, in depth, issues related to implementing the proposed changes.

The task force reconvened to consider its initial recommendations in light of the input
from stakeholders. The revised task force recommendations are outlined in table 1.10. The task
force also recommended that OSEP undertake the following activities:

Add a discussion of stmdents receiving GEDs through a
secondary school program to the OSEP Data Dictionary. Indicate
that States with students dually enrolled in adult education and
secondary school programs should call OSEP tor guidance on
reporting procedures.

Add clarification to dr OSEP Data Dictionary on students
enrolled in adult education/prison and their exit status.

Pilot test the revised recommendations and the data collection
form in a limited number of States prior to full implementation.

OSEP will undertake a pilot test of the new data elements in a group of States prior to
implementing the recommendations on a full-scale basis. State agency staff will be informed of
the recommendations as soon as possible and data collection forms will be developed to reflect
the recommendations of the task force.

PERSONNEL EMPLOYED AND NEEDED

In the years following the passage of the Education of the Handicapped Act (EHA), now
known as the Individuals with Disabilities Education Act (IDEA), the demand for special
education personnel has grown, as State.s and school districts initiated delivery of progressively
varied and complex services to children with disabilities and extended the services to a broader
age range of students. The 1983 Amendments to the Education of the Handicapped Act
authorized Federal discretionary funding for transition services and preschool special education
programs, and the 1986 Amendments provided fiscal incentives to offer services to infants,
toddlers, and preschoolers. These two sets of amendments increased the need for highly trained
personnel.

This section summarizes the data currently collected on personnel employed and needed,
contrasts these data to that for previous years, and outlines OSEP activities related to the revised
data collection on personnel supply and demand mandated by the 1990 Amendments to the Act.
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TABLE 1.10

OSEP Task Force for the Improvement of Data on School Exit Status

REVISED RECOMMENDATIONS

1. Add a count of students who returned to regular education. These are
studaits who no longer have an IEP and are receiving all of their
education from a general education program.

Use the December 1 child count from the previous year in computing

dropout and completion rates.

Require that data on exiting be collected over a 12-month time period to
be specified by the SEA; it is recommended that States use the same time
period used in the NCES dropout data collection.

4. Change the definition of a dropout to include students who exited special
education during the 12-month reponing period and did not exit through

any of the other defined bases.

5. Add a count of students who moval and were not known to be continuing
their education in another district/State.

6. Add a count of students who moved and were known to be continuing
their education in another district/State.

7 Add a count of students who died. Give States the option of reporting
student deaths by discrete age year or as a total across age 14 and older.

8. Eliminate the category previously called status unknown.
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Personnel Employed

The Office of Special Education Programs (OSEP) collects State-reported data on the
number of personnel employed in full-time equivalents (FTEs) on December 1 according to
assignment. For students agt. 6-21 with disabilities, States report the number of teactxrs employed
according to the disability of the students they serve. Since 1987-88, as mandated by the 1986
Amendments to the Education of the Handicapped Act, personnel employed to serve children age
3-5 with disabilities have not been reported by disability. States also report the number of non-
teaching staff by profession (e.g. nurses, physical therapists, psychologists, etc.).

In 1989-90, thc total FTE of special education teachers employed under IDEA, Part B and
Chapter 1 of ESEA (SOP) to serve all special education students was 304,626, an increase of
4,123 or 1.4 percent over the 1988-89 total (300,503). During the same period, the number of
children served increased by 116,489 or 2.6 percent. States reported that the number of special
education teachers employed to serve children age 3-5 with disabilities grew from 13,957 in 1988-
89 to 14,187 in 1989-90.

Table 1.11 shows the number and distribution of special education teachers employed to
serve children and youth age 6-21 by disability during 1988-89 and 1989-90. The largest group
of teachers was employed to teach students with specific learning disabilities (SLD), comprising
30.1 percent (87,504) of all teachers employed to instruct special education students age 6-21 in
1989-90, a 0.6 percent (528) decrease from the previous year. From 1986-87 to 1989-90 the
number of teachers of students with SLD decreased by 3,708 (-3.3 percent). The reasons for the
decreases in the number of teachers of students with SLD are not straightforward, given that the
number of children identified with SLD increased by 123,161 (6.3 percent) from 1987-88 to 1989-
90. It is likely that students with SLD are increasingly beffag served in cross-categorical classes.
Another factor could be that more of these children are beArri served by regular education teachers
in regular classrooms. Figure 1.10 presents the number of special education teachers employed
to provide services to students age 6-21 by disability from 1987-88 to 1989-90. The low
incidence disabilities of hearing impairments, multiple disabilities, orthopedic impairments, other
health impairments, visual impairments, and deaf-blindness are reported combined as "other"
disabilities.

Cross-categorical teachers were the second largest group of teachers employed in 1989-90
to serve children and youth with disabilities, comprising 24,5 percent of all teachers employed.
The number of cross-categorical teachers increased by 5,546 or 8.5 percent from 65,504 in 1988-
89 to 71,050 in 1989-90. There was also a significant increase from 1987-88 to 1989-90 in the
number of cross-categorical teachers (23,100 or 130.5 percent).

States reported that 43,113 or 14.8 percent of special education teachers were employed
in 1989-90 to teach children and youth with mental retardation, a decrease of 1.555 or -3.5 percent
from the previous year. This decline is probably due, in part, to the ongoing decrease in the
number of children identified with mental retardation. From 1987-88 to 1989-90 there was a
decrease in both the number of mental retardation teachers employed (-7,234 or -11.8 percent) and
the number of students identified with mental retardation (-35,138 or -5.8 percent).
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TABLE 1.11

Special Education Teachers Employed to Serve Students
with Disabilities Age 6-21: Number and Percentage Change,

School Years 1988-89 and 1989-90

Disability
Teachets Employed
1988-89 1989-90

Change from
1988-89 to
1989-90

(%)

Total
Employed
1989-90

(56)

Specific learning disabilities 88,032 87,504 -0.6 30.1

Speech or language impairments 37,139 38,273 3.1 13.2

Mental retardation 44,668 43,113 -3.5 14.8

Serious emotional disturbance 27,547 27,779 0.8 9.6

Hearing impairments 7,062 6,468 -8.4 2.2

Multiple disabilities 7,575 7,491 -1.1 2.6

Orthopedic impairments 3,143 3,225 2.6 1.1

Other health impairments 2,763 2,674 -3.2 0.9

Visual impairments 2,892 2,719 -6.0 0.9

Deaf-blindness 221 143 -35.3 0.0

Cross-categorical 65,504 71,050 8.5 24.5

Total 286,546 290,439 1.4 100.0

Source: U.S. Department of Education, Office of Special Education Programs, Data
Analysis System (DANS),
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FIGURE 1.10

Number of Teachers Employed to Serve Students with Disabilities
from School Years 1987-88 to 1989-90
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Teachers employed to teach students with speech or language impairments (SLI) increased
by 3.1 percent or 1,134 from 1988-89 to 1989-90 and now account for 13.2 percent or 38,273 of
all teachers employed. This increase represents a reversal of recent trends. From 1987-88 to
1989-90, the number of SLI teachers employed decreased by 1,573 (-1.4 percent). The number
of teachers employed to serve students with serious emotional disturbance (SED) increased by 0.8
percent to 27,779 and accounted for 9.6 percent of all teachers employed in 1989-90. In contrast,
the number of SED teachers emgoyed decreased by 5,742 (-2.3 percent) from 1987-88 to 1989-
90.

For 1989-90, States reported that 267,719 or 92.2 percent of all teachers of children with
disabilities were employed in the five categories of specific learning disabilities, cross-categorical,
mental retardation, speech or language impairments, and serious emotional disturbance. The
largest decreases between 1988-89 and 1989-90 occurred in teachers employed in the areas of
deaf-blindness (-35.3 percent), hearing impairments (-8.4 percent), and visual impairments (-6.0
percent). The number of students identified with these and other low incidence disabilities
decreased by 40,759 (-16.5 percent) from 1985-86 to 1989-90. The decrease in the number of
teachers serving specific disability groups and the steady increase in the number of cross-
categorical teachers, from 1985-86 to 1989-90, suggest that some States are moving toward a non-
categorical service delivery approach for students with disabilities. Possible reasons for this trend

are that cross-categorical teachers provide States greater flexibility in addressing the varied and
complex needs of students with disabilities and that serving students with various disabilities in

cross-categorical programs is more cost effective.

States and outlying areas reported that 272,870 nor-teaching staff were employed in 1989-
of), an increase of 6.6 percent over the 255,904 reported in 1988-89. Table 1.12 shows the
number and percentage change of special education personnel other than teachers employed to
provide services to children age 3-21 for 1988-89 and 1989-90. Paraprofessionals, or teacher's
aides, accounted for 154,738 or 56.7 percent of all non-teaching staff employed. Other relatively
large categories were other non-instructional staff (8.3 percent), psychologists (6.9 percent),
supervisors (5.7 percent), and non-professional staff (5.0 percent). During the reporting period,
there were major decreases in the number of audiologists (-36.7 percent from 1323 to 838) and
other non-instructional staff (-26.2 percent from 30,681 to 22,653). The decrease in other non-
instructional staff may be partially due to the addition of a new category, non-professional staff,

which accounted for 13,759 or 5.0 percent of all non-teaching staff employed. The largest
increases in non-teaching staff occurred in the categories of recreational therapists (14.4 percent
from 284 to 325) and occupational therapists (9.6 percent from 4,207 to 4,612). Other categories
with increases were school social workers, physical therapists, teacher aides, diagnostic staff, and

work-study coordinators.

Personnel Needed

The OSEP annual State-reported data collection on personnel needed represents the only

national estimates of special education personnel needs. The personnel-needed data include:
(1) the number of personnel needed to fill funded vacancies, and (2) the number of personnel
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TABLE 1.12

Special Education Personnel Other Than Teachers Employed to Serve Students with
Disabilities Age 6-21: Number and Percentage Change, School Years 1988-89 and 1989-90

Type of Personnel 1988-89 1989-90

Change from
1988-89 to
1989-90

%)

Total
Employed

1989-90
(%)

Psychologists 17,853 18,777 5.2 6.9

School social wOrkers 8,559 8,761 2.4 3.2

Occupational therapists 4,207 4,612 9.6 1.7

Audiologists '1,323 838 -36.7 0.3

Paraprofessionals 144,907 154,738 6.8 56.7

Vocational education teachers 4,913 4,628 -5.8 1.7

Work-study coordinators 1,313 1,333 1.5 0.5

Physical education coordinators 5,957 5,871 -1.4 2.2

Recreational therapists 284 325 14.4 0.1

Diagnostic staff 8,994 9,822 9.2 3.6

Supervisors 15,707 15,581 -0.8 5.7

Physical therapists 3,003 3,177 5.8 1.2

Counselors 6,995 6,870 -1.8 2.5

SEA supervisors 1,209 1,125 -6.9 0.4

Other non-instructional staff! 30,681 22,653 -26.2 8.3

Non-professional staff's 13,759 5.0

Total 255,904 272,870 6.6 100.0

-Includes staff involved in health services (nurses, psychiatrists, etc.), food services,
maintenance, pupil transportation, etc.

WData first collected in the 1989-90 school year.

Source: U.S. Department of Education, Office of Special Education Programs, Data
Analysis System (DANS).

43



needed to replace staff who are not appropriately and adequately prepared or trained for the
position held.

Table 1.13 presents the number and distribution teachers needed across disability
conditions for 1988-89 and 1989-90. For 1989-90, States and outlying areas reported that 26,310
additional FTEs of teachers were needed to fill vacant positions and replace uncertified staff for
students age 6-21 with disabilities.

Data on personnel needed for children age 3-5 are not collected by disability condition.
States reported that 2,792 special education teachers were needed in 1989-90 to serve these
children. This figure represents a 25.3 parent increase over the 2,229 teachers needed in 1988-
89. This large increase is probably reflective of recent efforts to provide educational services to

children age 3-5. States have reported experiencing some difficulty in providing adequate
numbers of staff to serve these young children.

State-reported data show an inverse relationship in the data on teachers employed and
needed to serve children and youth age 6-21 with disabilities in 1988-89 and 1989-90. The
number of teachers employed increased by 3,893 between 1988-89 and 1989-90, while the number
of teachers needed decreased by 1,667 from 27,977 to 26,310. The greatest demand was for
teachers in the cross-categorical area (7,439 or 28.3 percent), and for teachers of students with
specific learning disabilities (6,487 or 24.7 percent), serious emotional disturbance (3,960 or 15.1
percent), speech or language impairments (3,148 or 12.0 percent), and mental retardation (2,958
or 11.2 percent). These categories accounted for 91.2 percent of all teachers needed. Table 1.13
reveals only minor changes in the proportional distribution of teachers needed from 1988-89 to
1989-90. The most notable change was a proportional decrease in the number of teachers needed

to serve students with serious emotional disturbance. This may represent a positive trend since
teacher shortages in special education have typically been particularly pronounced for students
with serious emotional disturbance. However, it is also possible that States are identifying their
teacher needs for students with serious emotional disturbance in the cross-categorical area.

Table 1.14 shows the number and distribution of personnel other than teachers needed to

serve students with disabilities age 3-21 for the 1988-89 and 1989-90 school years. States and

Outlying Areas reported that 15,219 additional non-teaching staff were needed during the 1989-90
school year, a decrease of 2.4 percent from the number needed in 1988-89. The greatest demand

was for paraprofessionals (5,939), psychologists (1,315), and other non-instructional staff (1,253).
As with teachers needed, there were minimal changes in the percentage of other personnel needed,

as a function of total needed, from 1988-89 to 1989-90. The most notable change was for other
non-instructional staff. The smaller percentage of other non-instructional staff needed could be

partially attributed to the addition of the new non-professional staff category in the OSEP data

collection. Also, there were proportionally fewer school social workers needed in 1989-90 as

compared to 1988 89.
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TABLE L13

Special Education Teachers Needed to Serve Students
Age 6-21 by Disability: Number and Distribution,

School Years 1988-89 and 1989-90

Disability

Teachers
Needed
1988-89

Total
Needed
1988-89

(%)

Teachers
Needed
1989-90

Total
Needed
1989-90

(%)

Specific learning disabilities 6,853 24.5 6,487 24.7 I

Speech or language impairments 3,110 11.1 3,148 12.0

Mental retardation 3,341 11.9 2,958 11.2

Serious emotional disturbance 4.553 16.3 3,960 15.1

Hearing impairments 622 2.2 624 2.4

Multiple disabilities 788 2.8 720 2.7

Orthopedic impairments 261 0.9 269 1.0

Other health impairments 339 1.2 376 1.4

Visual impairments 360 1.3 297 1.1

Deaf-blindness 36 0.1 31 0.1

Cross-categorical 7,714 27.6 7,439 28.3

Total 27,977 100.0 26,310 100.0

Note: Personnel needed include: (1) number of vacancies that occuned, even if
subsequently filled; and (2) number of additional personnel needed to fill positions occupied by
uncertified or unlicensed staff.

Source: U.S. Department of Education, Office of Special Education Programs, Data
Analysis System (DANS).
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TABLE 1.14

Special Education Personnel Other Than Teachers Needed to Serve Students with
Disabilities Age 3-21: Number and Percentage Change, School Years 1988-89 and 1989-90

Type of Personnel

Personnel
Needed
1988-89

Total
Needed
1989-90

(%)

Personnel
Needed
1989-90

Total
Needed
1989-90

(%)

Psychologists 1,411 9.0 1,315 8.6

School social workers 898 5.8 717 4.7

Occupational therapists 699 4.5 796 5.2

Audiologists 207 1.3 149 1.0

Paraprofessionals 5,990 38.4 5,939 39.0

Vocational education teachers 512 3.3 503 3.3

Work-study coordinators 286 1.8 261 1.7

Physical education coordinators 417 2.7 485 3.2

Recreational therapists 104 0.7 88 0.6

Diagnostic staff 651 4.2 830 5.5

Supervisors 756 4.8 732 4.8

Physical therapists 636 4.1 745 4.9

Counselors 740 4.7 733 4.8

SEA supervisors 105 0.7 131 0.9

Other non-instn, ,nal staff!' 2,182 14.0 1,253 8,2

Non-professional staffY 542 3.6

Total 15,594 100.0 15,219 100.0

Ylncludes staff involved in health services (nurses, psychiatrists, etc.), food services,
maintenance, pupil transportation, etc.

?!Data first collected in the 1989-90 school year.

Note: Personnel needed include: (1) number of vacancies that occurred, even if
subsequently filled; and (2) number of additional personnel reeded to fill positions occupied by

uncertified or unlicensed staff.

Source: U.S. Department of Education, Office of Special Education Programs, Data

Analysis System (DANS).
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OSEP Activities on Personnel Data

The IDEA Amendments of 1990 included several changes to State data reporting
requirements related to the number of special education and related services personnel needed.
New statutory language requires States to report current and projected special education and
related services needs, and data on the number of personnel who are employed on an emergency,
provisional, or other basis, who do not hold appropriate State certification or licensure. These
requirements are linked to State plan provisions which direct States to describe in their plan the
development and maintenance of a system for determining special education and related semices
personnel needs as well as the number of individuals being prepared as special education and
related services personnel by institutions of higher education.

In an effort to assist States address these new data requirements, OSEP has undertaken
a number of activities since enacunent of the amendments in late 1990. OSEP's basic strategy
is to obtain input from a variety of siakcholder groups (e.g., State special education directors, State
special education data managers, State CSPD coordinators) to determine the most useful and least
burdensome approach to meeting the new data requirements. A first activity was to convene a
small task force of researchers and others knowledgeable about personnel sumly and demand to
obtain recommendations on how to meet the essential elements of the data requirements. Input
received during that meeting was used to develop a prototype data collection format and to select
a model for projecting personnel demand. The data formats and suggested projection model have
been reviewed through a series of meetings, and have been further defined and revised in response
to the various input received.

In addition to working with interested groups on the data collection format and projection
model, a number of related activities have been undertaken. Westat, under contract to OSEP, has
been completing a personnel mapping project that compares State and Federal definitions of
special education and related services personnel to identify similarities and differences. Extant
hiiner education databases have been reviewed to determine their feasibility for meeting personnel
supply data requirements. Seven States participated in a pilot study to determine the utility of
personnel supply data extracted from the Federal IPEDS (Integrated Postsecondary Education Data
System) database.

In the fall of 1991, an expanded task force meeting was held to consider the input
received as well as results of the other activities. A list of recommendations was developed which
addressed both the data collectior format and definitions as well as the overall approach to
meeting the new data requirements. Two major recorr aendations of the task force were to survey
States to find out more about State personnel supply and demand systems and to field test the
proposed data collection formats and projection model. These two activities will be undertaken
luring the coming year, Following their completion, the task force will be convened again to
make final recommendations on procalures for meeting the new personnel data requiremerlts.
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CONCLUSION

This chapter has presented national data on a number of important indicators relevant to

the provision of free and appmpriate education services to children and youth with disabilities.

This year's child count data indicate that the number of children identified with disabilities
increased substanthdly finm the previous year. This year's increase continues the pattern in which
increases in child count have occurred every year since 1976. Reasons for the increasing
identification rates include program development and implementation, addition of new disability
categories, increases in the number of young children being identified with disabilities, and
increares in referrals, by regular education professionals, of "difficult to teach" children for
assessment and placement in special education.

It is especially notewoithy that more than half of the 1989-90 to 1990-91 child count
increase occurred in the specific learning disabilities (SLD) category. Since 1976-77, the
proportion of students with SLD, relative to all students with disabilities, has doubled, while the
proportions of students with speech or language impairments and mental irtardation have
decreased markedly. Reasons for these changes were discussed in the chapter.

The demographic profile of youth with disabilities indicates that thxy are disproportionally

wale. While reasons for this disproportion are not straightforward, some evidence suggests that
genetics, developmental lags, and sex bias are factors. Youth with disabilities are more likely to
live in single-parent families and families characterized by lower education attainment levels and
lower socioeconomic status than the general population of youth. These factors may pose
additional challenges to school success for youth with disabilities.

The proportion of youth with disabilities who are black is higher than the general
population of youth, while the proportiln who are Hispanic is lower. Reasons for these

differences are also not straightforward. It is possible, however, that the high disproportion of
black youth identified with disabilities may be due, in part, to a greater likelihood of having
experienced poor prenatal and early childhood health care and nutrition, resulting in actual
disabilities. Some observers believe that assessment instruments may be racially biased and that
school professionals may be more likely to iefer children from racial minorities for special
education placement, because of lower expectations regarding their skills and abilities. Reasons

for the low disproportion of Hispanic children are not clear.

Parents of youth with disabilities have rated their children's self-care skills as quite high

but rated their functional skills not so high. There were wide variations across disabilities in these

ratings. The IQ scores youth in each of the various disabilities were found to be below

average.

During 1989-90, the majority of students with disabilities were served in regular school

buildings with their nondisabled peers. At both the school building level (e.g., regular schools,

separate schools) and classroom level (e.g., regular classes, separate classes), students with mild

to moderate disabilities were more likely served in less restrictive placements than those with more
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severe disabilities. Analyses of placement changes over time suggest that the impaction of
student.s, of all disabilities combined, served in regular schools has changed very little. There has
been, however, substantial change and variation in the proportion of students of individual
disabilities served, over time, in the various placements. Apparently, increased integration has
occurred for some disability categories, but increased segregation has occuned for others.

The school exiting trends for 1989-90 indicate that more than one-fourth of students with
disabilities dropped out of school, which is much higher than dropout percentages reported for
nondisabled students. The dropout statistics am particularly high, and thus troubling, for students
with serious emotional disturbance, specific learning disabilities, and mental retardation. OSEP
continues to futx1 a number of dropout prevention programs in an effort to increase school
completion rates of these students. OSEP also recently conducted a study of the exiting data and
developed recommendations to improve the quality and integrity of the data.

Personnel employed data indicate that the majority of teachers are employed to serve
children of the four largest disability categories of specific learning disabilities, speech or language
impairments, mental retardation, and serious emotional disturbance. However, an increasing
number of teachers are being classified as "cross-categorical" which may suggest that some States
are moving toward a non-categorical service delivery approach for students with disabilities.

Of great concern is that States reported a nt,41 for more than 26,000 teactwrs. The areas
of greatest need Oere for cross-categorical programs, and for students with specific learning
disabilities, speech or language impairments, mental retardation, and serious emotional distwbance.
States also reported a need for more thar 15,000 related service personnel. Areas of greatest need
included psychologists, parapmfessiona occupational and physical therapists, diagnostic staff,
counselors, and other non-instructional staff.
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CHAPTER 2

MEETING THE NEEDS OF INFANTS, TODDLERS, AND
PRESCHOOL CHILDREN WITH DISABILITIES

The Individuals with Disabilities Education Act (IDEA) supports the improvement of
services for very young children with disabilities through several programs. Programs earmarked
exclusively for early childhood include the Program for Infants and Toddlers with Disabilities
(Part H), the Preschool Grants Program (Section 619 of Part B), and the Early Education Program
for Children with Disabilities (Section 623 of Part C). Support for early childhood senrices is also
provided through discretionary grant programs which support projects for young children along
with all other age groups. These programs provide grants for activities such as training personnel
and conducting research,

The Program for Infants and Toddlers and the Preschool Grants Program were both
created by P.L. 99-457, the Education of the Handicapped Act Amendments of 1986. According
to this legislation, 1991 brought States to the end of the initial phase-in period for both programs.
The phase-in period provided States with several years in which to build the service delivery
system envisioned in the legislation. Federal Fiscal Year 1991 was the fifth year of funding for
both programs)

Part H authorizes assistance to States to address the needs of infants and toddlers with
disabilities and their famhies. The grants to States support coordination across agencies and
disciplines to ensure that comprehensive early intervention services are available on a statewide
basis. These services are designed for children below the age of 3 who meet the State's eligibility
criteria for Part H including infants and toddlers who are "at risk" if a State chooses to serve
these children and their families.

The Preschool Grants Program, Section 619 of IDEA, encourages States to have a mandate
in place by school year 1991-92 that ensures a free appropriate public education (FAPE) for all
eligible 3- to 5-year-old children with disabilities. Federal requirements governing the Preschool
Grants Program are the same as those for the Part B Program. States are working to implement
programs that reflect the unique needs of this agr group and to coordinate effective transitions for
children and thcir families as they enter and exit preschool programs.

'Both programs are forward-funded. The FY 1991 appropriation is intended for use by States
in FY 1992.
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This chapter describes progress and emerging issues related to implementing statewide
systems for the provision of services for children with disabilities from birth to age 2 and ages
3 through 5 years. Important developments related to the more stringent requirements for the end
of the itase-in periods occutTed in both programs. Part H was in the process of reauthorization
during 1991. However, reautholization will not be reported on because it was not completed until
the very end of the fiscal year and, therefore, its impact on States will not be seen until FY 1992.
The chapter also includes a discussion of personnel issues and a description of early childhood
activities supported through the Early Childhood Program for Children with Disabilities.

IMPLEMENTATION OF THE PART H PROGRAM

The Program for Infants and Toddlers with Disabilities, as established by Pt. 99-457,
required that States provide early intervention services through a comprehensive, coordinated,
multidisciplinary, interagency system by the beginning of their fifth year of participation. To
receive fourth year funding for the program, a State had to provide assurances that policies
addressing the required components of an early intervention system were in place and that
multidisciplinary evaluations and assessments, individualized family service plans, and case
management services were available to all eligible infants, toddlers, and their families.

Slates began submitting their applications for fourth year funds under the Part H Program

in the spring of 1990. Applications trickled in over the course of the year. As the July 1991
deadline for applying for fourth year funds approached, it became clear that a number of States
were ixit ready to meet the fourth year requirements. The only option open to these States was
to drop out of the program. Rather than lose States from the program, Congress proposed
amending the Part H requirements. These amendments became law on June 6, 1991, and are
applicable for 1990, 1991, and 1992 only,

To encourage States to move forward with the development of an early intervention
system, Congress adopted a system of differential funding. States experiencing significant
hardships in meeting the requirements of the fourth or fifth year of participation are eligible to
receive extended participation grants. An extended participation grant for FY 1990 is an amount
equal to the State's FY 1989 payment; an FY 1991 or FY 1992 extended participation grant is
equal to the amount the State would have received for FY 1990 if the State had met the criteria
for the fourth year of participation. States that proceed on the previously established schedule will

receive considerably more funding. They receive their proportionate share of the increased
funding available for the Part H program, along with their share of the funds remaining from the
States that opted to extend the time for meeting the fourth and fifth year requirements.

To be eligible for extended participation, a State had to satisfy the requirements for the
third or fourth year of participation and submit a request by the Governor and an application.
States which had previously submitted fourth year applications which had not yet been approved
had the option of withdrawing their earlier application. The request from the Governor had to
specify the hardships experienced by the State in meeting the Part H requirements and include a
plan for meeting the eligibility criteria for the fourth, fifth, or succeeding year.i.
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4. '

All 57 eligible jurisdictions opted to participate in the program for FY 1991. Ten States
and one Outlying Arra (Alaska, Arizona, California, Connecticut, Delaware, Florida, Mississippi,
New Hampshire, Oregon, Vermont, and the Virgin Islands) requested extended participation. The
most frequently given reasons for needing to extend participation included extreme fiscal
constraints and economic downturn; change of State administration; and changes in program
leadership. Three of the 11 indicated that they intend to apply for extended participation next year

as well.

The FY 1990 appropriation for the Part H program, which provided funds for the fourth

year awards was $79,520,000. The State-by-State grant awards for FY 1990 are shown in
table 2.1. These awards do not match the State allocations previously reported in the Thirteenth
Annual Report to Congress. Because the 1991 amendments changed the funding formula, States

did not receive the amouru previously allocated. The appropriation for Part H for FY 1991 was
$117,106,000. The actual size of the award to each State for Fiscal Year 1991 will not be known
until all States determine whether or not they will request extended participation.

The effect of differential funding can be seen by comparing the FY 1990 awards States
were expected to receive with the awards actually made. Georgia, a State which is implementing
Part H on schedule received an award of $2,031,998, Because Georgia also received its share of
the reallocated funds not available to the States that requested to extend participation, it received

an additional $90378, Arizona, on the other hand, was originally eligible to receive $1,249.449
in FY 1990, but it requested to extend participation, and, therefore, received an award of
$1,082,713 (equal to what the State received for FY 1989), Under the new provisions of the law,

an extended participation State can only receive an award equivalent tp its award from the
previous year but no less than $500,000.

Number of Infants and Toddlers Being Served

To determine the number of infants and toddlers receiving early intervention, OSEP
collected data from the States on infants and toddlers served on December 1, 1990 in; (1) the
Chapter 1 Handicapped Program of ESEA (SOP) programs or (2) any other type of early
intervention program. States are required to submit a count of infants and toddlers served under

Chapter 1 to receive Federal funding for these children. States arc required to submit an
unduplicated count of all other children receiving early intervention services as a condition of their

Part H grant award.

States reported to OSEP that, in December 1990, they were serving 50,827 infants and
toddlers with disabilities under Chapter 1 (sec table 2.2). This number represented an increast
of 13,510 (or 36 percent) over the number of infants and toddlers reported in the previous year.

Out of 50 States and the District of Columbia, 39 reported mom infants and toddlers in Chapter 1

programs in 1990 than in 1989. Some Suites reported an especially large numerical or percentage
increase from one year to the next. Maryland reported an increase of 3,226 infants and toddlers
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TABLE 2.1

State Grant Awards for Part H for FY 1990 (4th year)

State Initial Award Reallotment Total Amount t
,

Alabama $ 1,163,960 $ 51,770 $ 1,215.730 :

A1askas/ 341,396 0 341,396
Arizon0 1,082,713 0 1,082,713
Arkansas 677,333 30,126 707,459
California,' 8,568,064 0 8,568,064
Colorado 1,025,863 45,628 1,071,491
Connecticut,' 795,940 0 795,940
Delawar0 341,396 0 341,396
District of Columbia 388,764 17,291 406,055
FloridaV 3,031,596 0 3,031,596
Georgia 2,031,998 90,378 2,122,376
Hawaii 388,764 17,291 406,055
Idaho 388,764 17,291 406,055
Illinois 3,445,848 153,262 3,599,110
Indiana 1,551,947 69,026 1,620,973
Iowa 723,365 32,173 755,538
Kansas 743,093 33,051 776,144
Kentucky 979,831 43,580 1,023,411
Louisiana 1,400,698 62,299 1,462,997
Maine 388,764 17,291 406,055
Maryland 1,440,154 64,054 1,504,208
Massachusetts 1,663,739 73,999 1,737,738
Michigan 2,702,755 120,211 2,822,966
Minnesota 1,288,905 57,327 1,346,232
Mississippi,' 714,005 0 714,005
Missouri 1,453,306 64,639 1,517,945
Montana 388,764 17,291 406,055
Nebraska 460,323 20,474 480,797
Nevada 388,764 17,291 406,055
New Hampshire/ 341,396 0 388,764
New Jersey 2,216,127 98,567 2,314,694
New Mexico 519,508 23,106 542,614
New York 5,273,988 234,572 5,508,560
North Carolina 1,854,445 82,481 1,936,926
North Dakota 388.764 17,291 406,055
Ohio 3,077,589 136,883 3,214,472
Oklahoma 894,342 39,778 934,120
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Table 2.1 (continued)

State-
Initial Award 1 Reallotment Total Amount

-
Oregong 661,333 0 661,333

Pennsylvania 3,169,654 140,977 3,310,631

Rhode Island 388,764 17,291 406,055

South Carolina 1,045,591 46,505 1,092,096

South Dakota 388,764 17,291 406,055

Tennessee 1,348,089 59,959 1,403,048

Texas 5,786,920 257,386 6,044,306

Utah 683,909 30,418 714,327

VennontW 341,396 0 341,396

Virginia 1,782,108 79,263 1,861,371

Washington 1,407,274 62,592 1,469,866

West Virginia 427,443 19,011 446,454

Wisconsin 1,387,546 61,714 1,449,260

Wyoming 388,764 17,291 406,055

American Samoa 120,662 5,367 126,029

Bureau of Indian Affair.0 971,911 43,228 1,015,139

Guam 321,764 14,311 336,075

Northern Marianas 80,441 3,578 84,019

Palau 31,010 1,379 32,389

Puerto Rico 1,361,241 60,544 1,421,785

Virgin Islands 211.919 0 211,919

Total $76,880,842 $2,686,526 $79,567,368

WRequested extended participation. Grant award for FY 1990 equals grant award

for FY 1989.

Grant had not been awarded as of 12131/91.

Source: U.S. Department of Education.
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TABLE 2.2

Number of Infants and Toddlers (Birth-2 Years) Who Received
Early Intervention Under Chapter 1 of ESEA (SOP)
Programs and Other Programs: December 1, 1990

State Chapter 1
Other

Pmgrams

Birth -
2 Years
Total

Birth-2 Years
Population

(%)

1 Alabama .,2.4 3,363 3,707 2.20
Alaska 355 185 540 1.64
Arizona 606 4,200 4,806 2.74
Arkansas 648 0 648 0.66
California 862 30,440 31,305 2.16
Colorado 766 2,45651 3,222 2.16
Connecticut 676 206 882 0.64
Delaware 86 541/ 627 2.14
District of Columbia 0 408w 408 1.77
Florida 1,504 43,417W 44,921 8.82
Georgia 235 1,066 1,301 0.44
Hawaii 464 1,665 2,129 4.24
Idaho 314 619 933 1.98
Illinois 3,200 1,164 4.364 0.86
Indiana 1,694 305 1,999 0.84
Iowa 908 0 908 0.80
Kansas 427 491 918 0.83
Kentucky 568 522 1,090 0.73
Louisiana 838 73 911 0.46
Maine 0 2,456 2,456 4.88
Maryland 3,246 0 3,246 1,50
Massachusetts 4,873 0 4,873 1.95
Michigan 258 2,653 2,911 0.69
Minnesota 1,883 1,882 3,765 1.89
Mississippi 62 287 349 0.30
Missouri 789 140 929 0,42
Montana 183 0 183 0.53
Nebraska 449 0 449 0.64
Nevada 341 0 341 0.61
New Hampshire 609 606 1,215 2,40
New Jersey 2,449 2,539 4,988 1,54
New Mexico 37 685 722 0.98
New York 92 11,035g 11,127 1.47
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Table 2.2 (continued)

State Chapter 1
Other

Programs

Birth -
2 Years

Total

Birth-2 Years
Population

(%)

North Carolina 184 5,019 5,203 1.88
North Dakota 210 0 210 0.75
Ohio 0 14,583 14,583 3.12
Oklahoma 196 401 597 0.45
Oregon 727 __V 727 0.61
Pennsylvania 5,174 0 5,174 1.09
Rhode Island 430 429 859 2.13
South Carolina 398 ..S 398 0.26
South Dakota 261 0 261 0.81
Tennessee 45 4,042 4,087 2.05
Texas 6,107 751 6,858 0.83
Utah 1,141 24 1,165 1.15
Vermont 103 238 341 1.40
Virgiria 1,899 501 2,400 0.90
Washington 1,850 2,9009 4,750 2.18
West Virginia 707 233 940 1.51
Wisconsin 1,279 1,008Y 2,287 1.08

' Wyoming 350 0 350 1.75
American Samoa 0 ..S 0
Bureau of Indian Affairs 0 76 76
Guam 0 78 78
Northern Marianas 01 26 26
Palau 0 7 7
Puerto Rico 0 3,005 3,005
Virgin Islands 0 0 0

Total 50 States, DC 50,827 143,536 194,363 1.77

sbuplicated count.
Li/Probably an undercount.
=ISame number submitted in 1989.
A/No data submitted.

Sources: U.S. Department of Education, Office of Special Education Programs, Data
Analysis System (DANS). Population counts are based on April 1990 Census Data from the
Bureau of the Census.
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under Chapter 1 (from 20 in 1989 to 3,246 in 1990). Likewise, Minnesota went from 1 child in
1989 to 1,883 in 1990, and Virginia reported 151 infants and toddlers in 1989 and 1,899 in 1990.
These three States accounted for nearly one-half of the increase in the number of birth through
2-year-olds who were counted in Chapter 1 programs in 1990. While the large increase may
reflect more infants and toddlers receiving services, it might also indicate that States are
increasingly using the Chapter 1 program as a source of financial support for early intervention
services.

As in past years, States varied greatly in the use of Chapter 1 to serve infants and toddlers
in 1990-91. Texas served 6,107 children under 3 years of age in Chapter 1, Pennsylvania served
5,174, and Massachusetts served 4,873. The District of Columbia, Maine, and Ohio reported no
infants and toddlers in Chapter 1; in 1989, a total of eight States and the District of Columbia
reported less than five children each

Data on infants and toddlers and their families receiving early intervention services in
programs other than Chapter 1 were received from 54 of the 57 States and Territories. These data
are also shown in table 2.2. A total of 143,536 infants and toddlers were reported as receiving
early intervention services through other programs on December 1, 1990. Combining the two
counts submitted to OSEP produces a total of 194,363 children below age 3 received early
intervention services. This represents 1.77 percent of the resident population below age 3.

The data on infants and toddlers in other than Chapter 1 programs should be viewed with
extreme caution for several reasons. As they have for the past several years, some States continue
to report that they are unable to obtain an unduplicated count of infants and toddlers in early
intervention because they do not have an interagency data system. Furtherrnore, the population
that States are trying to count is being redefined as State definitions of the children eligible under
Part H continue to change. The total number of infants and toddlers reported by States, in other
than Chapter 1 programs for 1989 was 210,160 or approximately 66,624 more children than
reported a year later. Two States reporting radically different numbers included California which
reported 107,618 in 1989 and 30,443 in 1990 and Florida which reported 16,796 in 1989 and
43,417 in 1990. While these shifts are more extreme than most States, they embody the problems
with trying to count infants and toddlers in early intervention programs. Until all States have all
components of their early intervention system fully implemented, including their data system, it
will continue to be difficult to know with any certainty how many infants, toddlers and their
families are receiving early intervention. Another problem with the early intervention count is that
the data represent the number of infants and toddlers served on a given day. Program
administrators report that the number served over a 12-month period would bc considerably higher
because so many young children move in and out of programs within this time period.

Overall Progress on the Fourteen Components

In FY 1986, the Office of Special Education Programs funded a five-year cooperative
agreement to study State policy development and implementation for the Part H Program. This
project, the Carolina Policy Studies Program (CPSP), is located at the University of
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North Carolina. Part H requires States to develop policies with regani to the 14 specified

components of a system of early intervention services. The CPSP has collected data on State
progress for each of the first three years of the Part H program. Each Part H Coonfinator rated
his or her State's progress with regard to each of the required 14 components.

Figure 2.1 shows the progress that States have made since 1989 in developing policies for
the required components. CPSP reports that nearly all States (42 out of 50) have completed the
policy development process for developing a defi.nition of developmental delay and the other eiga
States have nearly completed it. Other areas in which States have marl), completed the policy
development process include the development of a timetable, the development of procedures for
the Individualized Family Service Plan (IFSP), and the development of a central directory. Areas
that continue to be difficult for States include the assignment of financial responsibility and the
development of procedures for timely reimbursement of funds. Only 18 States reported that they
had developed policies for assigning financial responsibility. Only 24 had completed policies for
timely reimbursements. The development of procedures for timely reimbursement was one of the
areas in which States made the greatest progress between 1990 and 1991, but there is still pmgress
to be made. Between 1990 and 1991, States male considerable psrogress in the development of
interagency agreements which previously had been an area of little progress Martin, (Jallagher,
& Lillie 1991).

Factors Influencing the Implementation of Part H

The CPSP conducted case studies of six States to identify factors that facilitated policy
development for early intervention and barriers that impeded it. Factors identified as facilitators
of policy development in the case study States were:

a history of interest in, and services to, young children with
disabilities and a history of legislative support for program for
young children;

the presence of key people in different spheres of influence who
had the power to bring about action;

a vision of the service delivery system that had been clearly
articulated and shared across four to five agencies, organizations,
power sources, or constituencies;

the existence or construction of mechanisms for planning and
program coordination su,h as interagency and intra-agency
work groups;

a climate of cooperation and trust among the various State
agencies;
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FIGURE 2.1

Mean Gains in State Progress in the Implementation of Part H of IDEA
Policy Development: School Years 1989-91 (n=45)
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a base of State resources upon which to build a coordinated
system of funding and services; and

the existence of previous policies that established the process and
structure for early intervention programs.

None of the six case study States had all or the same set of factors operating. A range of four
to six of the factors were operating in each of the States studied. Diversity across States also was
found with regard to the barriers which were impeding policy development. Among the barriers
were:

a tradition of local autonomy in the State which conflicted with
the State Government's responsibility to set standards, write
policy and distribute resources under Part H;

a governmental structure with a large number of clearance
points or that was not compatible with the requirements of Part H
for interagency coordination;

administrative disruptions such as a change in governor or
agency heads;

"turf guarding" by agencies that had traditionally been
autonomous;

concerns of department administratois over control of the
resources required for Pan H;

difficulties in securing commitments for significant levels of
financing from different agencies;

a lack of qualified personnel; and

a lack of support or consensus by legislators, key State staff or
advocacy groups.

In the States examined, conditions which existed prior to the passage of ?art H oftentimes
facilitated policy development and implementation. The study concludes that States without a
history of early intervention services will need to create an environment conducive to the
implementation of Part H (Harbin, Ecklund, Gallagher, Cliffond & Place, 1991).
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Financing Part H Services

Early intervention services provided under Part H are to be provided at no cost to families
except that States may charge fees to parents for certain services where Federal or State law
provides Dr a system of payments by families and wiwre the inability to pay will not result in the
denial of services. Federal, State, and local funds, along with private insurance, may be used to
pay for early intervention services. The Part H program is designated as "payor of last resort"
meaning that Part H funds may not be used to ivy for services that would otherwise have been
paid for from another source if not for the financial support provided by the Federal government
thiough Part H. A survey conducted in the early yuirs of Part H found that States were using a
variety of sources to pay for eafly intervention services. On the average, States reported using
more than 11 different sources with a general range of between 4 and 15 sources (Gallagher,
Harbin, Thomas, Wenger, & Clifford, 1988).

As noted above, the assignment of financial responsibility has been one of the areas in
which States have made the slowest progress in developing their system of early intervention
services. Related lagging areas include the areas of ensuring timely reimbursements and
interagency agreements. The Carolina Policy Studies Program exam4ned State financing of early
intervention services as part of their case studies (Clifford, 1991). They found that even States
relatively advanced in implementation were relying on only one or two major funding sources to
pay for early intervention services. While other sources were used, they were not used as
extensively as the major sources. The case study States differed with regard to which major
source of funding each used. Major sources included: Medicaid, State health funds, Chapter 1
Handicapped funds, and State education funds. The more successful States relied on only one or
two sources because substantial resources are requited to access additional furxling sources (for
example, personnel knowledgeable about the regulatory and reporting requirements).

The case studies also uncovered a variety of approaches to financing services such as unit
rate financing, contracting for services, formal and informal agreements, and State and local
coordination. Informal agreements and a core of State financing appeared to be critical to
successful implementation. State resources are playing several roles in supporting early
intervention services including providing the required match for Federal funds, such as Medicaid;
filling in the significant gaps created by needs which have no other source of support; and
supporting the initiation or expansion of programs at the local level for services. The study
concluded that States must invest substantial resources in the form of staff time to bring about a
successful financing plan for Part H services. The process of establishing an approach to
financing services will be expensive because of the amount of staff time and level of expertise
required.

IMPLEMENTATION OF THE PRESCHOOL GRANTS PROGRAM

School year 1991-92 was a critical one for the implementation of the Preschool Grants
Programs. By the 1991-92 school year, States had to be able to assure under State law or practice
the availability of a free appropriate public education (FAPE) for all 3- to 5-year-old children with
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disabilities. Not having a mandate for preschool services by Federal FY 1991 would result in a
State being ineligiule for funding for 3- to 5-year-o1d children with disabilities served under (a)
the Preschool Grants Program, (b) Part B of the IDEA, (c) Parts C through 0 of the IDEA
discretionary projects relating exclusively to 3- to 5-year-old children with disabilities, and
(d) Chapter 1 of ESEA (SOP).

By the end of 1990, only seven States and the Northern Marianas had not yet passed
mandates for preschool services. With the exception of Oregon, all were able to enact mandates
to continue participation in the Preschool Grants Program by July 1, 1991. Oregon also has
enacted a mandate but it is not scheduled to go into effect until the 1992-93 school year.
Table 2.3 shows the age at which young children with disabilities are eligible to receive FAPE
in different States. Table 2.4 shows the years in which each of the States implemented a mandate
which ensured FAPE for all children 3 years of age and younger with disabilities. The
tremendous recent increase in the number of States with mandates brought about through IDEA
is clearly obvious.

States are awarded funds under the Preschool Grants Program based on the number of 3-
to 5-year-old children receiving special education and related services on December 1 of the
previous year. As reported below, the number of preschool children with disabilities receiving
special education services continued to gmw, although at a slower rate than in recent years.
Almost $293 million dollars was appropriated for the Preschool Grants Program in FY 1991.
State-by-State grant awards for FY 1991 arc shown in table AG1 in Appendix A.

Rate of Increase in the Number of Preschoolers Slows Down

In December 1990, States reported that they were providing special education and related
services to 399,046 children age 3-5 under Part B and Chapter 1 of ESEA (SOP). Thii was an
increase of 10,421 children or 2.3 percent over the number served in December 1989. While the
number served did increase, it was the smallest increase since the enactment of the Preschool
Grants Program. Figure 2.2 shows the number of preschoolers who have received speaal
education since 1987-88. By comparison, the total served increased 7 percent between 1981-88
and 1988-89.

Of the total number of preschoolers served, 92 percent or 368,689 were reported under
IDEA while the remaining 30,357 were counted by States under Chapter 1. States have been
reporting fewer preschoolers served under Chapter 1 every year since December 1987 when the
first count of 3- through 5-year-olds served under Chapter 1 was taken. The decrease in
preschoolers in Chapter 1 between December 1989 and December 1990 was 5,741 children.

Nationally, the 399,046 preschoolers who were receiving special education under both of
the laws in school year 1990-91 represented approximately 3.61 percent of the estimated resident
population age 3-5. The percentage of preschoolers served varied across States from a low of
1.64 percent to a high of 6.78 percent with the largest portion (39 States) serving between 2 and
5 percent.
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TABLE 2.3

Special Education Mandate: Age at Which All Child= with Disabilities
are Eligible for a Free Appropriate Public Education

Birth Age 2 Age 3 Age 5
-

American Samoa Virginia Alabama Nevada Oregon

Guam Alaska New Hampshire klegislation passed for

Iowa Arizona New Jersey 92-93)

Maryland Arkansas New Mexico

Michigan Bureau of Indian New York

Minnesota Affairs North Carolina

Nebraska California Non It Dakota

Palau Colorado Northern Mariana

Puerto Rico Connecticut Islands
Delaware Ohio
District of Columbia Oklahoma
Florida Pennsylvania
Georgia Rhode Island
Hawaii South Carolina
Idaho South Dakota
Illinois Tennessee
Indiana Texas
Kansas Utah
Kentucky Vermont
Louisiana Virgin Islands
Maine Washington
Massachusetts West Virginia
Mississippi Wisconsin

Missouri Wyoming
Montana

Total: 9 1 45 I
_

Source: National Early Childhood Technical Assistance System (NEC*TAS), August 199
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TABLE 2.4

School Year in Which States/Jurisdictiors Implemented a
Mandate Which Ensured FAPE for All ChAdren 3 Years of

Age or Younger with Disabriqes

1973-1974

Michigan
Illinois
Wisconsin

1974-1975

Alaska
Texas

1975-1976

lowa
Virginia

1976-1977

Massachusetts
Rhode Island
South Dakota

1977-1978

American Samoa
Louisiana
New Hampshire

1978-1979

Maryland

1979-1980

Nebraska

1980-1981

Hawaii

1981-1982

Guam
Virgin Islands

1990-1991

Montana
Nevada
Northern Mariana Islands
Wyoming

1991-1992

1983-1984 Alabama
Arizona

FAstrict of Columbia Prkansas
New Jersey California

Colorado
1985-1986 Cot ectieut

Dal xare
Puerto Rico Florda
North Dakota Georg:a
Washington Indiar

Kansai
1986-1987 Kentui ky

Maine
Minnesota Mississi ppi

Missouj
1987-1988 New Mexico

New York
Bureau of Indian Affairs North Carolina

Ohio
1988-1989 Oklahoma

Pennsylvania
Utah South Carolina

Tennessee
1989-1990 Vermont

West Virginia
Idaho
Palau 1992-1993

Oregon

Source: National Early Childhood Technical Assistance System (NEC*TAS), 1991.
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FIGURE 22

Increase in the Number of 3- through 5-Year-Olds Served Cider IDEA, Part B
and Chapter 1 of ESEA (SOP): School Years 1987-8d to 1990-91

Number of
Students

400,000

1987-88 1988-89 1989-90
School Year

Source: U.S. Department of Education, Office of Speci.al Education Programs,
Data Analysis Sytem (DANS).
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Thirty-five States, Puerto Rico, American Samoa, Guam, and the Northern Marianas
reported they were serving more 3- through 5-year-olds in December of 1990 than they had a year
earlier. Fifteen States, the District of Columbia, and the Virgin Islands reported a smaller number.
Comparing the percentage of the population served in 1989 and 1990 shows that, in 1990, 31

States served a greater pementage, 19 served a smaller percentage, and one State served the
same.2 Any comparisons over time which involve percentage of the populetion should be
interpreted with caution because the general population figures for 1990 are based on new census
figures while the preceding years are based on earlier population data.

Five-year-olds continue to make up over one-half of the preschoolers served under IDEA,
Part B. Sixteen percent of this age group were 3-year-olds, 30 percent weir 4-year-olds and 54
percent were 5-year-olds. However, the percentage of preschoolers served under Part B who are
5 years old has steadily decreased from 64 percent in 1986-87. More children at each age were
being served in 1990 than in 1986 but the increase has been greatest among the youngest children.
Since 1986-87, the number of 5-year-alds served has increased 16 percent, the number of 4-year-
olds has increased 74 percent, and the number of 3-year-olds has increased 90 percent.

Between 1989-90 and 1990-91, the proportion of the resident population of 3-year-olds
who received special education under Part B went from 1.5 to 1.6 percent and of 4-year-olds from
2.8 to 3.0 percent. The proportion of 5-year-olds remained unchanged at 5.4 percent. Figure 2.3
shows the total number of preschool children who received special education in 1989-90 by
program and within IDEA, Part B, by age year. Individual age year data are not available on
childien served through Chapter 1 of ESEA (SOP).

Administering the Preschool Grants Program

To assist the sharing of expertise among States, the National Early Childhood Technical
Assistance System (NEC*TAS) profiles information about the Preschool Grants Program
(NEC*TAS, 1991). This profile provides an interesting overview of how States are implementing
the program. In the great majority of States, the Preschool Grants Program is administered by the
special education unit within the State. In four of the five States where special education does
not administer the program, it is administered by an early childhood (but not within special
education) unit.

Under the Preschool Grants Program (Section 619), States may retain up to 20 percent of
the State grant for discretionary purposes. Most States retained the full 20 percent although some
retained considerably less wan seven States retaining none. States report using these funds in a
variety of ways to improve services for preschool children with disabilities. The most common

2Based on 50 States and the District of Co1umbi2 Population figures were not available
for the other entities.
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use was for training; 41 States reported that they use 619 funds to provide training. Other
common uses were for the provision of technical assistance (28 States); the provision of direct
service (27 States), and the development of pilot programs (24 States).

States are using funding from 19 different funding sources to fund preschool services.
All States use Part B and Preschool Grant funds. Other common sources are State and local funds
(32 and 29 States, respectively); Chapter 1 of ESEA (SOP) funds (28); Federal Head Start and
Comprehensive Child Development Funds (24 each).

States have institlited a variety of mechanisms to promote interagency cooperation in
providing services to preschool children. Fifty-one of 53 Stal, 's reported having a State level
preschool representative on the Pan H Interagency Coordinating Council. State Educational
Agencies (SEAs) have also developed interagency agreements with a variety of other State
agencies including Head Start, Health, and Human/Social Services. Tic most common element
contained in the agreements between Head Start and the SEA included shared training and
technical assistance (31 States), coordinated referral procedures, joint staffing and IEP
development, and encouraging local interagency agreement (23 States each). Child Find and
transition planning were also frequent elements (22 States).

A number of States are supporting the establishment of local or regional interagency
coordinating councils to address the provision of services for preschool children with disabilities.
In eight States, these councils are required by the State Educational Agency and for most of these
States the age focus of the council is birth through age 5. Other services provided by the SEA
to promote local councils include technical assistance and fiscal and staff support.

Not many States have developed transition policies to cover the two possible transitions
a preschool child might make, from Part H into a preschool program and from a preschool
program into kindergarten. Twelve States reported having transition agreements or policies in
place for the transition from Parr H. Another 23 are working on such agreements. Only 8 States
have agreements in place covering the transition to kinderganen and 14 have agreements under
development.

Providing Preschool Services in the Least Restrictive Environment

Implementing LRE for preschool children is a particular challenge for States that do not
provide regular education programs for children of preschool age. When school districts do not
provide regular education programs for preschoolers, coordinating with Head Start and community
programs represents a possible mechanism for allowing young children with disabilities to be
served with nondisabled children. Serving children in community programs presents other
challenges, such as the appropriateness of the personnel. States reported to OSEP that 84 percent
of the 3- through 5-year-olds who received special education and related services in school year
1988-89 did so in regular school buildings. The percentage of preschoolers placed in separate
schools was 13 percent. The remainder were either in residential facilities, or homeThospital
environments. These figures are nearly identical to those reported by States for school year 1988-
89.
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Because districts often lack a variety of options for preschool children, these data may
overestimate the extent of opportunity for interaction with children without disabilities, especially
for the younger children. As mentioned above, most of the rhildren in the 3-5 age range served
in special education thmugh Part B are 5-year-olds. Many of these children are in kindergarten
and, therefore, the regular class and school placements can provide opportunities for interaction
with nondisabled peers for this age group. The situation may be different for the younger
children. Even though 3- and 4-year-olds with disabilities may be served in a regular school
building, the only children without disabilities in the building may be children age 5 or older.

ENSURING AN ADEQUATE SUPPLY OF TRAINED PERSONNEL IN
EARLY CHILDHOOD

The provision of high quality services to young children with disabilities depends on the
availability of a national pool of trained professionals. Personnel shortages have been
characteristic of special education for many years and early childhood is no exception. Wkile
there are shortages of early interventionists and early childhood special education teachers, the
shortage is particularly acute for related service providers such as occupational therapists and
physical therapists. States face a variety of personnel related issues as they set about to iniiate
or improve the provision of services for young children with disabilities.

States have only begun to assemble lata on the number of personnel currently providinw
early intervention servicca to infants and tcdelers. nlabulations are difficult because of the
diversity of the service delivery systems and the personnel involved. Many States contract for
services rather than hire individual service pmviders directly. Many agencies serve a broad range
of age groups so that personnel are not designzted specificalry to work with infants and toddlers.
Only 38 out cif the 57 States were able to report data on personnel employed and even fewer were
able to report data on personnel needed in early intervention. Personnel needed is defined as an
unfilled vacancy or a position filled by a less than fully qualified individual. The most frequent
type of personnel reported (in full time equivalencies) 3S providing early intervention servkes
were paraprofessionals, special educators, nurses, physicians, social workers, and psychologists.
States reported nearly one and one-half times as many paraprofessionals employed in early
intervention as special educators, the next most frequent category. Assessing need as a ratio of
personnel needed to the number employed, the greatest areas ,-)f need in early intervention were
reported by States to be speech and language pathologists, physical therapists, occupational
therapists, and special educators. The high degree of need for speech and language pathologists
was due almost entirely to New York, which reported needing another three speech pathologists
for every four employed. Overall, for the professions of greatest need, States reporting needed
about one full time professional for every three employed.
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The data for peisonnel working with preschool children are only available for special
education teachers.' States reported that 14,187 special education teachers were employed to
work with the nation's 388,625 3- through 5-year-olds with disabilities in 1989-90.4 This was
about 2 percent more teachers than weir employed in the previous year. States also reported
needing 2,811 more pieschool special education teachers. For every five teachers employed, there

was one vacancy or a position filled by a less than fully qualified teacher. The need for preschool
teachers reported for 1989-90 was an increase of 27 percent over the previous year. The need for
personnel appears to be getting greater each year as the number of preschool children in special
education increases. Given the large number of States with mandates that are becoming effective
after these personnel data were reported, the need for personnel is likely to become even greater
in future years.

To ensure that the personnel working with young children are qualified, States are
developing standards for professionals working with young children. Part H, in particular, requires
that States develop personnel policies as part of their early intervention system. The Carolina
Policy Studies Program reports that nearly all States had developed policies for the major
disciplines involved in Part H. The two professions which seem to be somewhat more difficult

than the others were special education and nutrition (Harbin, Gallagher, & Lillie, 1991). The
researchers identified a number of barriers which can inhibit the execution of sound personnel
policies. These included: (1) a lack of coordination between higher education and States agencies;
(2) significant personnel shortages; (3) poor pay; (4) a relatively high turnover rate in service
positions; (5) the long lead time for training institutions to develop special programs; (6) the
initiation or modification of roles such as case manager; and (7) the new responsibilities of service
providers such as encouraging family empowerment which may require substantial changes in the

way many professionals provide services (Gallagher & Coleman, 1990).

A study of eleven national associations of the professions involved in early intervention
found that only one was supporting the creation of special certification for professionals working
with young children with disabilities. The Division of Early Childhood of the Council for
Exceptional Children is encouraging the establishment of certification for an early childhood
special educator. Five of the organizations are developing guidelines for "best practice" for
members of their profession working with infants, toddlers, and their families. The remaining
nrganizations are not currently developing personnel guidelines or recommendations for providing

early intervention services (Gallagher & Coleman, 1990).

Currently, fifteen States report having certification for special educators working with the

birth to ag: 5 population. Another seven States have certification for special education teachers

'Data on related service personn c! are reported along with those, for school-age children
and are not available by age group.

4The data on personnel are for the year before the most recent data on children served. The

most recent data on personnel represents the work force for the 1989-90 child count, Le, the child

count reported in the Thirteenth Annual Report to Congre. c.
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of 3- throup 5-year-olds. Twenty-one States provide an early childhood endorsement which is
added to existing certification. Some of these States have both a certification and an endorsement
Eleven States have only school age certification without a vecialization for working with
preschoolers (NEC*TAS, 1991).

Through Part D of the IDEA, the Office of Special Education Programs provides funds
to increase the number of qualified personnel. Funds are awarded to colleges arvi universities,
State and local educational agencies, and nonprofit agencies, to assist in the develocanent and
implementation of programs that improve the quality and increase the quantity of special
educators, early interventionists, and related service personnel. Since 1985, OSEP has conducted
a competition for training personnel to work with infants, uddlers, and preschooler& Fflw training
projects funded through this competition must include consideration of family involvanent and
have a significant intenliscittlinary focus. In FY 1991, OSEP funded 63 projects. The total funds
ay's led to these projects and for continuation of previous projects was $4.8 million. Many of
these projects target particular areas of need within early childhood. For instance, four of the new
projects have a multicultural focus and four target rural areas. Iowa State University received
funding to assist individuals with conditional licensure in early childhood to oNain full licenswe
and to recruit and train individuals seeking advanced masters' level training. The training program
emphasizes a strong intenlisciplinary foundation in child develoment and family studies and
focuses on a family-centered approach to services in the least rearictive environment. The project
will emphasize recruiting peisons established in rural communities and likely to remain in those
communities.

THE EARLY EDUCATION PROGRAM FOR CHILDREN WITH DISABILITIES (EEPCD)

The Office of Special Education Programs supports a wide vaiiety of projects that are
designed to improve dx delivery of services to young children with disabilities, and to their
families. These discrelionary projects address many different needs within service delivery such
as the need to develop more effective practices, the need to develop service delivery models for
the unique features of a region or population, or the need for more trained personnel as discussed
above. The Early Education Pn gram for Children with Disabilities, formerly the Handicapped
Children's Early Education Program, is the largest single source of discretionary funding for
children under 8 years of age.

Originally authorized within Part C of the Education of the Handicupped Act, the Early
Education Program for Children with Disabilities was established in 1968 to set up model
demonstration projects for the delivery of specia, education and related services to young children
with disabilities. As a precursor to the State grant programs for direct services to infants, toddlers,
and preschoolas. EEPCD funds supported the development of programs, curricula, assessments,
etc. These model demonstration and outreach projects established the state-of-the-an in the field
of early childhood from which future progarns were adapted.

Although the framework has been consistent since its inception, the focus of EEPCD has
shifted to support the inifiation and expansion of State programs over the past 20 years. EEPCD

74

109



funds have sumorted a range of eariy childirood activities including: demonstration projects,
outreach projects, experimental projects, technical assistance, itsearch projects, research institutes,
and in-service training ptojects. In FY 1991, $24.202 million was awarded to public and private
nonprofit organizations around the country to fund 131 new and ongoing EEPCD pro.*cts.

During FY 1991, EEPCD funded new projects in several different areas. The types of
projects, the number of awards made, and the total amount of the awards are shown in table 2.5.
Under the model demonstration effort, about $1.4 million is supporting 11 new projects. These
projects develop, implement, and evaluate new or improved approaches for serving young children
with disabilities. For example, the Activity-Based Intervention Project conducted by the
University of Oregon will develop and evaluate a naturalistic, activity-based approach to
intervenrion for infants and toddlers. This project has the potenrial to move practice away from
teaching young children "difficult-to-generalize" skills and towani the development of functional
skills that enhance problem solving awl cognitive functioning for children with disabilities. A
second example of a demonstration poject is the model system of family-centered services for
foster care families of infants and toddlers prenatally-exposed to drugs which is underway at
Children's Hospital, Akron, Ohio. This project addresses the complex medical and developmental
needs of infants and toddlers prenatally-exposed to drugs who are in foster care. Interventions
are designed to: (1) increase the competence of foster care families, (2) increase the number of
foster families willing and able to care for children prenatally-exposed to drugs, and (3) reduce
the negative impact of multiple foster care placements on children's development

Outreach projects are designed to transfer the findings of research and model
demonstration activities into the service delivery system. They improve early Jrildhood programs
through training and other assistance activities which will enable them to replicate exemplary
practices. Seventeen 36-month projects were funded in FY 1991.

A five-year Early Childhood Research Institute on Substance Abuse was awarded to a
consortium made up of dm University of Kansas, the University of Minnesota, and the University
Affiliated Program of the University of South Dakota. This Research Institute will conduct
longitudinal studies on children exposed to drugs and alcohol prenatally. It will also develop,
field test, and disseminate new or impmved collaborative interventions for infants, toddlers, and
preschool-age children who are developmentally delayed. at risk for developmental delay or
disabled because of maternal use of alcohol or drugs, especially crack cocaine and other street
drugs.

The National Early Childhood Technical Assistance System (NEC*TAS) was funded for
five more years beginning in 1991. NEC*TAS will be operated by the Frank Porter Graham
Child Development Center at the University of North Carolina in collaboration with the
Georgetown University Child Development Center and University Affiliated Program, the National
Center for Clinical Infant Programs, the National Association of State Directors of Srecial
Education. the Federation for Children with Special Needs, and the University Affiliated Program
at the University of Hawaii at Manoa. The project will design and provide technical assistance
to four primary target populations: Part H staff, Interagency Coordinating Council members,
Part B, Section 619 staff, and staff from EEPCD projects. The mission of NEC*TAS is to
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TABLE 2.5

New Projects Funded Through EEPCD During FY 1991

Competition
Number of

Projects
Total

Dollars

Nondirected Demonstrations 1 11 $1,399,602

State and Multi-State Outreach 17 2,386,540

In-service Training 18 2,263,203

Early Childhood Research Institute 1 799,915
Substance Abuse

provide technical assistance that assists the target populations in providing quality services for
young children with special needs and to link the target populations to facilitate the exchange of
information about models of service delivery and best practice.

SUMMARY

Fiscal Year 1991 was important for the implementation of the Infants and Toddlers
Program (Part H) and the Preschool Grams Program (Section 619). Between spring of 1990 and
spring of 1991, it became clear that some States were not going to be able to meet the fourth year
requirements for participation in -the Part H pmgram. Rather than have States drop out of the

pmgram, Congress altered the implementation schedule and the funding formula. Congress

adopted a system of differential funding and allowed States to apply for up to two, one-year grants

extending the time for meeting fourth or fifth year requirements. Eleven States opted for extended
participation. From Fiscal Year 1990 funds, these States received a Part H grant award equal to
the amount received in FY 1989. The States that are proceeding on schedule received larger grant
awards. While States continue to make progress in developing their early intervention systems,
issues around the financing of Part H services continue to be difficult to resolve. Some States are
also still unable to report an accurate count of the number of infants and toddlers in early
intervention.

By school year 1991-92, all States had to be able to assure the availability of FAPE for

all 3- to 5-year-old children with disabilities. With the exception of Oregon, all were able to enact
mandates. Oregon has also enacted a mandate but it will not go into effect until school year
1992-93. The total number of preschool children receiving special education during 1990-91 was
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399,046. WL'le this was an increase of 2.3 percent over the number reported in the previous year,
it was the smallest increase since the Preschool Grants Program was established in 1986.

The insufl lent number of trained personnel to work with young children with disabilities
continues to be an impediment to the provision of quality service. The provision of early
intervention services is being impaired by shortages of speech and languAge therapists,
occupational therapists, physical therapists, and special educators. States reported needing an
additional full-time professional in these fields for every three employed. States reported that
14,187 teachers provided special education to the nation's 3- through 5-year-olds with disabilities.
The shortage of special education teachers to work with this age group has gotten worse over the
last several years and will likely continue to worsen as States implement their new mandates for
services. For 1989-90, States reported needing one additional teacher for every five employea'for
the 3- to 5-year-old children.

In Fiscal Year 1991, more than $74 million was awarded to public and private nonprofit
organizations around the country to fund 131 new and ongoing projects under the Early Education
Program for Children with Disabilities (FEPCD). In ation to 11 new model demonstration
projects, 17 new outreach projects, and 18 new in-service training pmjects, EEPCD funds
supported a new Research Institute on Substance Abuse. The National Early Childhood Technical
Assistance System was funded to provide technical assistance to Part H staff, Interagency
Coordinating Council members, Section 619 staff, and staff from the other EEPCD projects.
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CHAPTER 3

DROPOUTS WITH DISABILITIES: WHO THEY ARE,
HOW TO HELP'

The Nation's dropout rate has become a lightning rod for a good deal of criticism and
concern about the education system. The dropout rate, as an indicator of the Molding power" of

schools, has become a tool to increase schools' accountability for educational quality. The

presumption is that schools can be judged effective only if the education they offer is capable of

retaining their students. This expectation has been incorporated in one of the six national
education goals resulting from the 1990 National Education Summit:

Goal 2: By the year 2000, the high school graduation rate will increase to
at least 90 percent.

This focus on keeping students in school appears justified in light of abundant and
compelling evidence that high school dropouts are a social and economic drain on the Nation.
For example, the William T. Grant Foundation on Wort, Family, and Citizenship (1988) suggests

that high school dropouts have higher unemployment than all other groups of young people. In

1986, only 55 percent of dropouts under age 20 were employed; only 31 percent of male dropouts

and 14 percent of female dropouts were woricing full time. Although fewer than 20 percent of

the adult population were dropouts, they constituted 66 percent of the Nation's prison population.

A concerted attack on the dropout problem has been evident for several years. At the
national level, resources have been invested in demonstration projects to prevent dropping out and

in studies of how best to measure it when it occurs. Research has addressed characteristics of
students "at risk" of dropping out and characteristics of programs effective in preventing them

from doing it (U.S. General Accounting Office, 1986 and 1987). Many States and local school

districts have begun their own initiatives to retain their students.

But the politics, prog linming, and reseamh on dropouts largely have overlooked students

with disabilities, perhaps because their special education programs are assumed to provide the
individualized services that should ameliorate whatever risk of dmpping out these students might

experience. However, recent data call into question this inattention to students with disabilities

in the dropout arena. As a group, students with disabilities drop out of school at a significantly

'This chapter is an abridged version of Wagner, M. (1991), Dropouts with disabilities: W hat

do we know? What can we do? Menlo Park, CA: SRI International.
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higher rate than typical secondary school students (as discussed more thoroughly below). If
students with disabilities contribute disproportionately to the dropout problem, why are they not
actively and explicitly included in efforts to solve it?

One possible explanation for omitting students with disabilities from the dropout research
and pmgramming agenda of the past may be that, until recently, there has been little reliable data
to demonstrate the size and nature of the dropout problem among these students. To fill the
information gap, P.L. 99-457 (1984) required that States report to the Federal government on the
school-leaving status of students exiting special education. However, school-reported data on
school-leaving status have a variety of limitations that result in a general underreporting of
dropout rates (Frase, 1989).2 Not until 1987 were household-reported data collected nationally
on the school-leaving status of students with disabilities. These data, reported here, were collected
as part of the National Longitudinal Transition Study of Special Education Students (NLTS),
funded by the Office of Special Education Programs (OSEP) of the U.S. Department of Education.

The NLTS was mandated by the U.S. Congress in 1983 to provide information to
practitioners, policy makers, researchers, and others regarding the transition of youth with
disabilities from secondary school to early adulthood. OSEP contracted with SRI International
to determine a design, develop and field test data collet-lion instruments, and select a sample of
students for a study that would meet the congressional mandate. In April 1987, under a separate
contract, SRI International began the actual study.

This five-year study includes a nationally representative sample of more than 8,000 young
people who were age 13 to 21 and secondary special education students in the 1985-86 school
year. The samp!e represents youth in all 11 Federal special education disability categories and
permits findings to 'oe generalized nationally for each disability group.

Data reported here were collected in 1987 from telephone interviews with parents, from
school records for the most recent year students attended secondary school, and from a survey of
educators in the schools attended by students in the sample. (Full reports on various alpects of
sampling and data collection methods also are available; Wagner, Newman, & Shaver, 1989;
Javitz & Wagner, 1990.)

2For example, in assessing the level of agreement between school reports and parent reports
of school completion status, the NLTS found that schools listed 6 percent of students with a status
of transferred/moved at the end of the school year. (Other categories included graduated, dropped
out, over-age, promoted/not promoted, instii.utionalized, incarcerated, expelled, and other.) Of the
students who schools thought had transferred/moved, 65 percent of parents reported they had
dmpped out.
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Findings from the 19...TS suggest four key points regarding school completion for students

with disabilities:

a

A sizable percentage of students with disabilities drop out of
schoola sigiificantly higher percentage than among typical
students. The dropout problem is particularly acute for students

with certain disabilitiesthose classified as having serious
emotional disturbance, learning disabilities, speech impairments,

or mental retaniation (who are 90 percent of students in

secondary special education).

Dropping out of school is the culmination of a cluster of school
performance problems. including high absenteeism and poor
grade performance.

A variety of student characteristics and behaviors are associated
with poor school performance and a higher likelihood that
students will drop out. Understanding these risk factors can help

schools target dropout prevention programs to students most

prone to early school leLving.

Dropping out is not a function solely of student and family
factors. There are significant relationships between aspects of
students' school programs and student outcomes. Schools can
make a difference in their students' performance. Schools can
increase the likelihood that students will finish school.

The remainder of this chapter presents NLTS findings that demonstrate these points.

THE SCHOOL COMPLETION STATUS OF STUDENTS WITH DISABILITIES

In the general student population, there are three typical modes of leaving secondary

school. Students can accumulate the necessary course credits in their high school programs and

graduate; they may choose to leave school without graduating (drop out); or they may be

involuntarily and permanently suspended or expelled from school (a fairly rare occurrence).

Students with disabilities can exit secondary school in these three ways as well. In addition, they

may "age out"--stay in school until they reach the legal age limit for receiving special education

WI-Vices without accunvalating ihe necessary credits for graduation. Figure 3.1 indicates the



FIGURE 3.1

Mode of School Leaving for Youth with Disabilities
Who Left Secondary School in a 2-Year Period (n=3,048)

Graduated

(56.1%)

Source: NLTS parent interviews and students' school records.
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pereentages3 of students with disabilities who left secondary school in either the 1985-86 or 1986-
87 school year through these four modes.4

Overall, 56 percent of exiters from high school in a two-year period graduated, a
percentage quite similar to the graduation percentages of 60 percent and 59 percent reported by
States for exitexs with disabilities for the 1985-86 and 1986-87 school years (U.S. Department of
Education, 1988 and 1989). Almost 1 in 3 school leavers with disabilities (32 percent) dropped
out of school, and 4 percent were suspaided or expelled. Fewer than 1 in 10 students (8 percent)
left sclwol because they exceeded the school age limit.

COMPARISONS WITH SCHOOL LEAVERS IN THE GENERAL POPULATION

Having a benchmark against which to compare the finding that almost a third of exiters
with disabilities left school by dropping out gives the statistic further meaning. The NLTS has
calculated graduation and dropout percentages for a sample of school leavers from the general
population using data from the National Longitudinal Survey of Youth (NLSY; U.S. Depamnent
of Labor). To be comparable to the NLSY, NLTS percentages were recalculated only for school
leavers age 15 to 20, which virtually eliminated youth with disabilities who aged out of school.
Also, the NLTS recalculations included among dropouts, students who had been suspended or
expelled, as was done in the NLSY.

These recalculations permit comparisons between youth with disabilities and the general
population of youth. However, the NLTS has demonstrated that youth with disabilities differ from
the general population in ways other than the presence of a disability (Marder & Cox, 1991).
Youth with disabilities are disproportionately male, minorities, and from low-income households
and urban areas, factors that could affect their outcomes relative to the general population of
youth. To detennine the extent to which differences between youth with disabilities and the
general population of youth resulted from these demographic differences, not from disability-
related differences, the NLTS has constructed a second comparison group from the NLSY. This
second group includes youth in the general population who have the same distribution on selected

3Percentages and means reported for the NLTS are estimates for the national population of
secondary spgial education students, not percentages of the NLTS sample. Sample sizes reported
in tables (indicated as "N") are the actual number of cases on which the particular calculations am
based.

4School completion status was determined from a combination of parent and school reports,
because no single source of data was available for all students. The percentage of students
graduating is calculated by taking the total number of students with disabilities who left school
in the 1985-86 or 1986-87 school year by graduating (with either a regular or special diploma),
divided by the total number of students with disabilities leaving secondary school in those years.
Graduates were identified by schools and/or parents; 75 percent of graduates were reported to have
received regular diplomas.
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demographic characteristics (e.g., gender, ethnicity) as youth with disabilities (Wagner, Newman,
D'Amico, Jay, Butler-Nalin, Marder, & Cox, 1991).

Table 3.1 compares the percentages of 15- to 20-year-old school leavers who graduated
and dropped out for (1) youth with disabilities, based on the NLTS; (2) youth with demographic
characteristics similar to those of youth with disabilities, based on data from the NLSY; and (3)
the general population of youth, based on the NLSY.

These comparisons show that youth with disabilities were significantly more likely to drop
out of school than youth in the general population. Of youth age 15 to 20 who left secondary
school in a two-year period, 43 percent of those with disabilities were dmpouts (including those
suspended or expelled), compared with 24 percent of youth in the general population (N.001).5
Further, less than half of this sizable difference between groups resulted from the fact that students
with disabilities were disproportionately males, minorities, and from lower-socioeconomic (SES)
households. When these factors were adjusted in the creation of a second comparison gmup,
significant differences remained; 43 percent of youth with disabilities dropped out vs. 32 percent
of youth who were comparable on selected demographic characteristics (p.001). The percentage
of exiters who graduated was correspondingly lower for youth with disabilities; 57 percent vs.
76 percent for students without disabilities and 68 percent for students with demographic
characteristics similar to students with disabilities. Clearly, the national goal of graduating 90
percent of secondary school students implies a much greater increase in graduation rates for
students with disabilities than for other students.

VARIATIONS IN SCHOOL COMPLETION PATTERNS BY DISABILITY CATEGORY

Examining any outcome measure for students with disabilities as a whole masks the wide
variation in experiences between students with different kinds of disabilities. Although NLTS data
suggest that dropping out is a pervasive problem among students with disabilities as a group, it
is particularly acute for those in some disability categories, but significantly less common among
others.6 Figure 3.2 demonstrates this variation by disability category in the emtent to which
students left secondary school in the 1985-86 or 1986-87 school year by graduating, aging out,
dropping out, or being suspended or expelled; youth were age 15 to 23.

5I" values indicated the likelihood that the difference measured would have occurred by
chance. A p value of .05 for example indicates there would be only five chances in 100 of
finding the difference reported simply by chance; .001 indicates one chance in 1,000, a very strong
relationship.

'Throughout this report, youth are assigned to a disability category based on the primary
disability designated by the youth's school or district in the 1985-86 school year.
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TABLE 3.1

Percentage of 15- to 20-Year-Old School Leavers Who
Graduated and Dropped Out Among Youth with Disabilities

and the General Population of Youth

Percentage of Youth Ages 15-20
Leaving Secondary School in a
Two-Year Period Who Were: -

Age- Standard
Youth Characteristics Graduates Dropouts Outs Error'31 N

Youth with disabilities 57.1 42.9 .1 2.6 1,620

Youth in the general popula-
tion with demographic
characteristics similar to
youth with disabilities 68.4 31.6 0.0 .9 6,595

Youth in the general
population 75.6 24.4 0.0 .8 6,595

NStandard errors denote how precisely the percentage estimates the rates that would be
measured if the total population were included in the study. Smaller standard errors imply more

precise estimates.

Source: For youth with disabilities: NLTS parent interviews and students' school records
for their most recent school year. For the general population of youth: NLSY youth interviews.
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Exitets in the serious emotional disturbance category woe significantly more likely than
youth in any other disability category to have dropped out (50 percent; p.001). Almost 1 in 3
exiters classified as having learning disabilities (32 percent) dropped out, as did 28 percent of
exiters classified as having speech impainnents and 30 percent of those with mental retardation.
The parentage of exiters who dropped out among those with other health impairments was 25
percent. Percentages in other categories were generally 15 percent or below.

DROPPING OUT VERSUS PERSISTING IN SCHOOL

Thus far, the discussion has focused on youth who left schaol and has assessed the extent
to which they graduated, dmpped out, aged out, or were suspended or expelled. For younger
students, however, choices about school participation are not between graduating and dropping
out, but between staying in school and dmpping out. Here we expand our analysis of dmpout
behavior by comparing dropping out to school persistence and examining characteristics that
distinguish youth who chose those two paths. For our purposes, school persisters were those who,
at the end of their most recent school year, were still in school, or students who had stayed in
school until they graduated or aged out.

Table 3.2 indicates the percentage of students who weir in secondary special education
in the 1985-86 school year and who were still in school or exited by various means by 1987.7
Two-thirds of youth still were enrolled in school at the end of the 1986-87 school year. Graduates
constituted 18 percent of youth, while age-outs and those suspended or expelled were 2 percent
and 1 percent of youth, respectively. Youth who had dropped out accounted for 11 percent of
youth with disabilities. By grade level, the percentage of youth who were dropouts ranged from
4 percent of those who had made it to 12th grade to 14 percent of students in llth grade.

These figures regarding the propensity to drop out among students with disabilities are
sobering. These youth already experience whatever obstacles to adult independence are posed by
their disabilities. At the end of a given school year, 11 percent of students also take on the
obstacles inherent in leaving school without graduating. Although dropping out of school is not
an irrevocable decision, other NLTS analyses suggest that few young people with disabilities who
dropped out had returned to school in the first two years after leaving (Wagner, 1991b). Most
continue into their early adult years with two strikes against them.

The Relationship of School Performance to School Completion

Dropping out of school is often not a sudden action but the culmination of a sometimes
lengthy process of disengagement from school. Research on both typical students (Badman,
Green, & Wirtanen. 1971) and those with disabilities (Thornton, Liu, Morrow, & Zigmond, 1987)

'These figures are similar to "event rate" calculations of dropping out (Frase, 1989), although
the NLTS calculation includes youth who left school in either of two school years (1985-86 or
1986-87), rather than the more commonly reported rates for single school years.
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TABLE 3.2

Status at the End of the 1986-87 School Year of Students Who Had Been in Secondary Special Education in 1985-86

Student Characteristics

Pementage of Students Who Were:
,

N
In School Graduates Ageouts Dropouts

Suspended/
Expelled

Totals/ 67.1 18.4 2.5 103 1.3 7,974

(1.2) (1.0) (.4) (.8) (.3)

Grade level in 1986-87:

7 or 8 90.5 NA .1 8.0 1.4 571

(2.9) (.3) (2.7) (1.2)

9 86.2 NA .1 12.0 1.7 891

(2.6) (.2) (2.5) (1.0)

10 87.9 NA .2 10.2 1.7 972

(2.9) (.3) (2.7) (1.2)

11 79.7 6.0 .1 133 .5 1.010

(2.9) (1.7) (.2) (2.5) (.5)

12 7.9 85.4 1.8 4.4 .6 1,414

(1.6) (2.1) (.8) (1.2) (.5)

Unassigned to 71.1 10.1 7.9 8.8 2.2 995

grade level (3.4) (2.3) (2.0) (2.1) (1.1)

5The sample size for the total sample is consistently larger than for grade level because school status was calculated from

either the parent interview or school ream's, whereas grade level was gathered from school records only, which were available

for only part of the sample.

Note: Standard errors are in parentheses.

Source: NLTS parent interviews and students' school records.



has discovered significant relationships between dropping out and student behaviors exhibited as
early as the elementary school years. Indeed, dropping out of school appears to be only one
component of a cluster of indicators of poor school performance.

NLTS data presented here focus on two measures of school performance for students'
most recent secondary school year:

students' school attendance (average days absent from school), a
measure of engagement in the educational process, and

whether students who received grades9 earned one or more
failing grades.m

'Absenteeism data were collected using a school record abstract form, but were missing for
15 percent of students. No significant differences were found between those for whom data were
provided and those for whom data were missing on the following factors: functional ability scale
scores, IQ scores, GPA, and attendance at a special school. There was, however, a significantly
greater absence of data for students in middle school grade levels (7 or 8) than higher grades (23
percent missing vs. 11 percent to 13 percent missing; p.01). Because younger students had
somewhat lower absenteeism, the underrepresentation of these students would slightly inflate
overall absenteeism levels, particularly for disability categories that had relatively more students
at those grade levels (e.g., speech impaired; Marder & Cox, 1991).

9NLTS data reveal that 11 percent of students with disabilities did not receive grades in any
courses in their most recent year in secondary school. Receiving grades was strongly related to
the nature and severity of students' disabilities. For example, only 5 percent of students
categorized as learning disabled did not receive any grades, whereas 24 percent of those with
mental retardation did not receive any grades. Almost two-thirds of students who were not
assigned to a specific grade level and 54 percent of those who attended special schools did not
receive grades in any courses. Hence, when we analyze course grades as measures of school
performance, we are "creaming" the special education student population by eliminating from the
analysis students with more severe disabilities and lower functional skills. These students tend
to age out of school rather than drop out. Eliminating these students from analyses by including
course grade data results in somewhat higher dropout rates than would be the case if all students
were included.

mReaders are cautioned that failure rates may actually have been marginally higher than those
reported here. Them is reason to believe that the grades abstracted from students' records may
slightly overestimate grade performance for some students. For a subsample of students,
transcripts were collected and grades were compared with those reported by data abstractors on
the school record abstract form. In a handful of cases, failed courses were not included on the
record abstract form because students received no credit for them. It is unknown to what extent
this form of omission characterizes other record abstract data; to the extent that it does, failure
rates are underestimated.
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Many students with disabilities were having serious difficulties in school, as measured by
absenteeism and course grade failure. In their most recent school year, students with disabilities
averaged 15 days absence from sciarol; almost I in 4 students was absent 20 days or more.
Almost one-third of students (31 percent) had received one or more failing grades.

These school difficulties are powerfully connected to students' decisions to chop out.
Table 33 demonstrates that the percentage of youth who dmpped out of school rather than
persisting increased markedly as absenteeism increased. For example, only 5 percent of students
who were absent 10 days or fewer in their last school year dropped out, compared with 10 percent
of those absent 21 to 30 days and 27 percent of those absent more than 30 days (p.001).
Similarly, the dmpout rate was significantly higher for students who had failed a course in their
most recent school year (17 percent) than for sturknts who passed all their courses (6 percent;
pe.001). These relationships were equally strong for students who shared the same disability
classification. For example, among students with learning disabilities, the estimated rate of
dropping out was 16 percent for students who had failed a course, compared with only 4 percent
for those who had not (p<,001). independent of other student and school characteristics (Wagner,
1990). Multivariate analyses for youth in all disability categories further demonstrate that the
relationships between school performance and dropping out are significant even when analyses
control for differences in student, household, school, and community characteristics.

However, it is important to point out that, despite the strong association between school
performance and school completion, poor school performance does not necessarily sound a death
knell for tlw probability of students' completing school. Although the dropout rate was markedly
higher for those with high absenteeism, almost three-fourths of students who missed more than
30 days of serool in their most recent school year still completed the year. Similarly, the vast
majority of those who failed a course (83 percent) did not drop out that school year. The
cumulative effects of absenteeism and course failure may mean that such students are more likely
to drop out in subsequent years, butit would be premature for students or tlx educators who serve
them to "write off' the possibility of completing school because of poor performance in a given
year.

Nevertheless, poor school perfomrance is an obstacle to school completion, an obstacle
to be minimized in whatever ways it can be. But how do schools improve student attendance and
grade performance among students with disabilities? A first step is to recognize the students who

need help.

WHO DROPS OUT OF SCHOOL?

The NLTS has drawn on available research on both typical students and those with
disabilities to construct a conceptual framework that specifies factors expected to relate to the
likelihood that students will do poorly in school and drop out. Figure 3.3 shows these
hypothesized relationships. This section focuses on the individual, household, and community
characteristics of students, highlighted in Box A, and extracurricular activities of students
involving employment and social activities, included in Box a By examining the relationships
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TABLE 3.3

Variations in Dropout Rate by School Performance
Mea SUMS for Youth with Disabilities

School Performance in
Most Recent Year

Students Wlw Dropped Out

N?ercent
Standard

Error

Days absent from school

<10 5.1 1.0 2,972
11 to 20 8.2 1.8 1,156
21 to 30 10.5 3.0 457
>30 26.9 4.4 520

Student failed one or more courses

Yes 16.7 2.2 1,184
No 5.9 .9 4,410

Source: School performance data art from NLTS students' school records for their most
recent school year. Dropout data are from school records or parent interviews.
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FIGURE 33

The Relationship of Student, Household, and Community Factors to School Completion
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between these factors and school performance and completion, we will further our understanding
of who had trouble in school. Although the tables present variations in school performance
measures for youth with different characteristics (es., for males and females or youth with
different categories of disability) individually, we anderstand that many of these factors are
interrelated. Gender and disability are related, for example, in that males are a much larger
proportion of youth in some disability categories (e.g., learning disabilities) than others. To
understand tlw relationship of school performance to either gender or disability, independent of
the other's influence, analyses ate needed that control for all factors in figure 3.3 simultamously
(referred to as multivariate analysis); see Wagner, 1991a for details of these analyses. The
discussion below focuses only on factors found to have statistically significant independent
relationships to school perfonnance and dropout behavior in these multivariate analyses.
Therefore, the factors discussed are associated with school performance and school completion
among youth who are similar on all other factors in the analyses.

Two measures of school performance are the focus of analyses: the number of days
students were absent in the most recent school year, and a measure indicating whether the student
received a failing grade in the most recent school year. A thirl dependent measure indicates
whether students dropped out rather than persisting in school (i.e., were in school or had graduated
or aged out).

Relationships between these measures of school performance and school completion and
the factors signific ntly related to them are reported below.

Disability-Related Characteristics

Disability category -- Analyses presented earlier demonstrated the
marked differences in the incidence of dropping OW for youth in
different disability categories. Further sepporting the
relationships between absenteeism, cotrse failure, aed iropping
out, figure 3.4 demonstrates that the Lategones of youth with
high dropout rates also generally were these with pcxe,- szhool
attendance and poor grades. For ex ample, stu lems with
emotional disturbances had the highest kimpout rate, as well as
the highest absenteeism (18 days) and highest Pkelihots4 of
failing a course (44 percent). Conversely. students cla.;sifled as
having deafness had among the best studort outcomes, regaldless
of which measure we consider.

Self-care abilities -- Beyond differences Li student outcomes
associated with disability type, differences :,alated t3 functioial
abilities also are apparent. Self-care skills were mezsured on a
scale, ranging from 3 to 12, created from parents' reports of how
well their children could dress themselves completely,, teed
Themselves completely, and gct to places outside the home, For
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FIGURE 34

Variations in School Performance and School Completion by Disability Category
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youth in relevant disability categories, students with greater
ithysical funcdoning would be expected to have lower
absenteeism due to illness or treatment of physical disabilities
and higher overall performance. Table 3.4 shows somewhat
higher absenteeism for lower-functioning students, as expected.
Multivariate analyses sfww no independent relationship between
self-care skills and the pmbability of course failure or dropping
out among youth with Ow same category of disability.

Functional mental skills -- Functional mental skills were
measured on a scale, ranging from 4 to 16, created from parents'
reports of how well their children could look up telephone
numbets in the phone book and use the phone, tell time on a
clock with hands, read and understand common signs, and count
change. One could expect that youth with greater ability to
translate these basic mental processes into everyday activities
would have better identification with school and, therefore, higher
performance. The opposite relationship is demonstrated in
table 3.4. Compared with low-functioning students, high-
functioning students had a significantly higher rate of receiving
a failing grade (34 percent vs. 14 percent; p.001). In analyses
that contmlled for differences in students' courses, functional
skills were independently associated only with a higher level of
absenteeism, and not with course failure or dropping out.

Youth Demographic, Household, and Community Characteristics

Vatious studies regarding student outcomes for typical students suggest that gender,
ethnicity, and socioeconomic status, in some combination, relate to school pc; formance (Eckstrom
et al., 1986; Rumberger, 1983; U.S. Bureau of the Census, 1987). Research in special education
regarding school performance and student characteristics is sparse, but some suggests that
demographic factors may not be as important in predicting some aspects of school performance
for youth with disabilities as for other students (Thomton et al., 1987). Data regarding such
relationships are presented in table 3.5. Significant differences were noted for i following
characteristics:

Gender. Although no statistically significant differences in
school performance between males and females are noted in
table 3.5, when analyses controlled for the interrelationships of
gender and disability, males were found to be significantly more
likely to have failed a course than were females.
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TABLE 3.4

Variations in School Performance and School Completion by Functional Abilities

Disability-t:elated Characteristics

Number of Days
Absent

{ \

N "

Students Failing
One or More Courses

N
_..

Students Who
Dropped Out

NMean S.E. Percent S.E. Percent 1 S.E.

Self-care ability scale scores:Y

Low (3 to 6) 19.2 2.7 208 10.5 6.5 104 6.0 2.6 537

Medium (7 to 10) 13.2 1.7 659 19.0 5.6 360 5.6 2.1 921

High (11 cw 12) 14.6 .6 3,149 32.8 1.9 2,681 9.9 1.0 5,226

Functional mental skills ability scale
score:§

Low (4 to 8) 13.5 1.16 523 14,4 5.2 214 6.6 2.1 896

Medium (9 to 14) 14.5 1.0 1,614 3.2 3.0 1,187 10.5 1.5 2,542

High (15 or 16)- 14.6 .8 1,806 34.5 2.5 1,691 9.4
_

1.2 3,103

YParents rated on a 4-point scale youths' abilities to dress themselves, feed themselves, and get around outside the home. Ratings were summed to create

a scale ranging from 3 to 12.

§Parents rated on a 4-point scale youths' abilities to tell time on a clock with hands, look up telephone numbers and use the phore, count change, and

read common signs. Ratings were summed to create a scale ranging from 4 to 16.

Some: NLTS performance dqta are from students school records. Skills data are fmm parent interviews.
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TABLE 3.5

Variations in School Performance and School Completion by Individual, Household, and Community Characteristics

Characteristics

Number of Days
Absent

N

Students Failing
One or More Courses

N

Students Who
Droppc41 Out

NMean S.E. Percent S.E. Percent S.E.

Youth demographics

Gender
Male 15.1 .6 3,174 35.0 1.9 2,547 10k .8 4,993
Female 14.6 .8 2,012 29.0 2.7 1,559 9.9 1.4 3,191

Youth's age in last school year
<16 13.8 .9 1,388 35.2 3.0 1,222 5.2 1.1 2,266
17 or 18 16.1 .8 1,981 36.5 2.5 1,614 13.9 1.4 2,947
19 or 20 14.9 .9 1,292 24.7 2.7 998 13.0 1.6 2,087

>20 12.8 1.3 493 9.5 3.1 228 6.9 1.6 898

Ethnic background
White 12.9 .6 2,786 28.2 2.0 2,192 10.2 1.1 4,450
Black 16.9 1.3 970 43.9 4.3 667 9.3 1.8 1,672

Hispanic 23.0 2.8 353 33.6 7.1 335 10.9 2.9 750
Other 12.5 2.2 114 19.8 9.7 109 6.1 2.2 197

Household characteristics

Annual income
425,000 16.0 .8 2,098 32.2 2.5 1,591 11.3 1.3 3,484

>525,000 11.9 .7 1,622 29.7 2.9 1,334 5.7 lA 2,649

Youth was from single-parent household
Yes
No 18.3 1.2 1313 34.6 3.4 993 11.9 1.7 2,285

12.8 .6 2,692 30.2 2.2 2,146 7.7 1.0 4,409

Community characteristics

Attended school in area that was:
Urban 18.7 1.2 1,475 40.2 3.4 1,411 10.8 1.7 2,480

Suburban 13.4 .8 1,507 31.2 2.7 1,453 7.6 1.3 2,190

Rural 13.6 .7 1,022 30.2 2.5 1,023 9.6 1.4 1,407

Source: Individual and household characteristics are from parent interviews. Urbanicity data are from Quality Education Data. School performance data are
from students' school records from their most recent school year.
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Age. Equivocal results regarding the relationship of age to
student outcomes are evident in table 3.5. Students older than 20
were absent significantly less often than students who were 17 or
18, for example, and were significantly less likely to have failed
a course and to have dropped out. However, only this oldest
category of students differed consistently from others. These
findings probably result from dm interrelationships between age
and disability. Older students who were still in school generally
were more severely impaired and those most likely to age out of
school. When multivariate analyses considered age and severity
of disability simultaneously, only the likelihood of receiving a
failing grade diffeted significantly by age, with younger students
experiencing a greater probability of course failure.

Ethnicity. NLTS research has documented the relative
educational disadvantage that minority youth with disabilities
experience. White students were absent significantly less than
blacks or Hispanics (13 days vs. 17 or 23 days; p.13l and .001).
They also were significantly less likely than black students to
have received a failing course grade (28 percent vs. 44 percent;
p.001). A significant diffeience in the dropout rate also was
associated with ethnicity when other youth characteristics were
included in multivariate analyses.

Socioeconomic status (SFS). Similar to findings for minority
youth, research has documented the negative effects of poverty
on the school experiences of adolescents and young adults,
whether measured by household income or parent education.
Because poverty is een characteristic of single-parent
households, young people from single-parent households often
demonstrate less positive student outcomes than youth from two-
parent households.

All measures associated with higher socioeconomic status were
significantly related to lower absenteeism. Students from higher-
income households had significantly lower absenteeism compared
with lower-income students (12 days vs. 16 days; p.001), as did
those from two-parent compared with single-parent households
(13 days vs. 18 days; p.001) and those from suburban or rural
areas compared with those from urban areas (13 or 14 days vs.
19 days; p.001). Receipt of failing grades was less strongly
related to SES in these analyses, the only significant differences
being between urban students and rural students (40 percent vs.
30 percent; p.05). When multivariate analyses included school
performance and SES simultaneously, low SES was not
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significantly related to higher rates of dropping out, independent
of the poorer school performance of lower-income students and
those from single-parent households.

Extracurricular Activities

Much previous research has demonstrated that youth engage in activities and exhibit
behaviors that influence aspects of their school performance (see, for example, Jay & Padilla,
1987; Bachman, Green, & Wirtawn, 1971; U.S. General Accounting Office, 1987; Wehlage &
Rutter, 1986; Vito & Connell, 1988; Zigmond, 1987; Alpen & Dunham 986; Mahan & Johnson,
1983). We have considered the relationship between school perfonnanu and completion and the
several factors discussed below and presented in table 3.6. Significant relationships were found
for the following factors:

Group membership. As a proxy for social bonds, whether
students belonged to a school or community group in the
preceding year is expected to reflect school bonding and be
related to better outcomes. Table 3.6 supports this expectation.
Group member were absent significantly less often than
nonmembers (11 days vs. 17 days; N.001) and were significantly
less likely to have received a failing grade (24 percent vs. 34
percent; p.001) and to have dropped out (2 pement vs. 8
percent; N.001).

Frequency of seeing friends. Other NLTS research (Newman,
1991a and b) suggests that students who spent a significant
amount of time seeing friends outside of school may have been
doing so at the cost of more productive activitks. Hence, one
would expect students who spent more time socializing to have
lower school achievement. Regarding receipt of failing grades,
this expectation is confirmed. Those who saw friends outside of
school less than once per week were significantly less likely to
receive a failing grade than students who saw friends more often
(14 percent vs. 27 percent or more; N.01), although there were
no differences among youth who saw friends once a week or
more often. Other school outcome measures did not relate
systematically or significantly with frequency of seeing friends in
these analyses, although multivariate results demonstrated
significant independent relationships to absenteeism, but not to
the likelihood of dmpping out.
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TABLE 3.6

Variations in School Performance and School Completion by Selected Student Activities and Behaviors

Behavioral Characteristics

Number of Days
Absent

N

Students Failing
One or More Courses

N

Students Who
Dropped Out

N
Mean S.E. Percent S.E. Percent S.E.

Youth belonged to school/community
group in the past year

Yes 10.9 .7 1,609 24.2 2.6 1,743 2.4 .8 2,419

No 17.0 .9 1,889 34A 2.4 2,074 7.7 1.1 3,082

Youth saw friends

Less than once per week 13.3 1.7 685 13.5 3.5 749 5.0 1.8 1,098

Once per week 14.0 1.8 492 29.6 5.1 543 6.9 2.4 748

2 or 3 days per week 12.6 1.0 857 26.6 3.4 955 6.3 1.6 1,363

4 Of 5 days per week 13.8 1.5 487 33.9 4.8 525 3.8 1.6 756

6 or 7 days per week 16.9 1.2 898 38.8 3,7 963 6.0 1.4 1,442

Youth had disciplinary problems

Yes 23.3 2,2 299 46.6 5.6 334 28.5 3.3 786

No 13.0 .6 3,219 27.4 1.9 3,508 4,4 ,7 5,989

Source: Parent interviews and students' school records from their most recent school year.
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Having had disciplinary problems. The NLTS constructed a
variable indindng whether youth had onc or MOM of the
following disciplinary proliems: being suspended or expelled
from school in the preceding year, being fired from the student's
preceding job, or ever being arrested. Students with disciplinary
problems were alnent significantly more often (23 days vs. 13
days; pe.001) and wete significantly more likely to have received
a failing grade (47 percent vs. 27 percenu p.131) and to have
dropped out (28 percent vs. 4 percent; pe.001).

The strong relationships mrted for various aspects of student activities and behaviors
suggest several leverage points for those imerested in impmving students' school performance and
the likelihood of school completion. Students who bonded with school, whose friendships did not
overly compete with the time rweded to meet school responsibilities, and who abided by social
rules sufficiently to avoid disciplinary pmblems were less likely to fail academically and were
more likely to persist in school. Abiding by social norms and allocating appropriate time to
schoolwork are examples of learned behaviors. Schools can encourage such behaviors by setting
clear expectations for them, by providing opportunities for students with widely varying interests
to find social memberships, and by working with parents to set guidelines for appropriate out-of-
school social activities.

Such actions focus on the social realm of schooling. Relationships of student outcomes
to more explicitly educational or instructional factors are considered in the next section.

SCHOOL PROGRAMS CAN MAKE A DIFFERENCE

The findings presented thus far mirmr the thrust of the majority of research related to
student performance and school completion, which has focused on student correlates of student
performance. When researchers have branched out from tirse demographic and socioeconomic
characteristics, it is generally to measures of student attitudes toward schooling or, as the NLTS
has done, to measures of student behaviors, such as delinquency and school absenteeism.
Surprisingly little researeh has focused on the relationships between individual students' school
programs and their performance.

The preoccupation with individual correlates of student outcomes both underlies and
reinforces the assumption that when poor student performance and high dropout rates occur, one
should look to the student for their causes. Unfortunately, the student characteristics identified
as strongly associated with poor performance often are not subject to influence by the education
system. If conventional wisdom asserts that poverty, ethnicity, and family dysfunction are the
causes of poor performance and early school leaving, educators may justifiably feel frustration and
despair when confronting classrooms of poor, inner-city, minority students from troubled families.
What is the school to do when there are three strikes against the student already? Some educators,
policy makers, and researchers have concluded that schools can do little.
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Firestone and Rosenblum (1988) have found that this "blaming" of student background
fir poor student performance permeates the "teacher culture" in many schools, as characterized
Li the following statement by a secondary school teacher.

They [students] don't care.... They have no family, no foundation. They have
no incentive& The white kids don't want to go to school. They say, "My Dad's
making more money than you working in the mill."...The black kids come from

broken homes with a mother and no daddy.

To combat the powerlessness inherent in these =arks, educatiars need to know that the
school programs they povide students can influence student performance and help students stay
in school. Once they are convinced that their efforts matter, they need to know what works in
enabling snadents to perform to the extent they are able.

Unfortunately, there is no single answer to the question "what works?" because of the
tremendous and gmwing diversity of students attending schools today. Cultural and language
diversity in the classroom, for example, means that no single mode of teacher-student relating and
no single pedagogical style is likely to be effective for all children in that classroom. Among
stuaents with disabilities, too, the great variation in their abilities and disabilities underscores the
critical importance of the individualized pmgrams that are one of the hallmarks of special
education, as required by law.

Although recognizing that no particular program or service will be "the answer" for all
students at risk of poor school performance, the NLTS research team nonetheless has begun the
search for school factors that data suggest relate to better school perfoimance and a lower
probability of dropping out. Fig= 3.5 directs our attention to two categories of school factors:
those pertaining to the school, such as its size, policies, or practices, as depicted in Box B; and
those characterizing individual students' school programs, such as courses taken and placement,
as depicted in Box C. These factors were included in multivariate analyses along with all other
factois included in figure 3.5. The factors with independent and significant relationships to school
performance and school completion are discussed below.

Box B in figure 3.5 illustrates the hypothczsis that the school context sets a climate for
student outcomes and influences those outcomes. Table 3.7 presents data regarding the following
aspects of the school context and their relationships to school performance and completion:

Student enrollment. Recent research on the relationship of social
bonding to better attendance suggests that students in smaller
schools can more readily establish social bonds tt-it support
commitment to school and to good school performance than can
students in larger schools ((Jump, 1978; Grabe, 1981; U.S.
General Accounting Office, 1987; Pittman & Haughwout, 1987;
Wehlage, Rutter, Smith, Lesko, & Fernandez, 1989). Table 3.7
shows that students who attended schools with fewer than 500
students were significantly less likely to drop out than those in
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TABLE 3.7

Variations in School Performance and School Completion by School Factors

School Factors

Number of Days
Absent

--,.

N

-
Students Failing

One or More Courses

N

Students Who Dropped
Out

,

N
,

Mean 1 S.E. Percent 1 S.E.
_

Percent
1

S.E

School characteristics
Student enmlhnent

500 students or fewer 13.8 .9 1,947 28.0 3.4 535 5.6 1.2 2497
501 to 1,100 students 15.7 .8 1,367 34.0 2.5 1,440 9.7 1.4 1,750
> 1,100 students 14.5 .9 1,555 32.8 2.9 1,807 9.0 1.5 2.392

School policies
School reported offering in-service
training on mainstreaming to regular
teachers with mainstreamed students \

Yes 13.8 1.1 800 38.d 2.8 1,499 8.1 1.4 1,917
No 13.8 .9 1,467 28.9 2.2 1,791 9.0 1.3 2187

Student programs
Student took in the most recent year
occupationally oriented vocational
education

Yes 14.9 .6 2962 33.7 2.0 2334 83 1.1 3,458
No 15.0 .8 2,186 32.5 2.5 1,744 12.0 1.2 4,181

Student received in the most mom: year from
the school:

Help from a tutorireaderlmterpreter
Yes 13.7 1.2 1,083 28.9 3.9 1,171 43 1.5 592
No 14.9 .6 3,192 31.7 1.8 3,500 11.1 .9 6,583

Personal coimselingitherapy
Yes 16.5 1.2 1,064 32.8 3.5 1,152 6.1 2.2 592
No 14.2 .6 3,208 30.8 1.8 3,516 9.0 1.0 3,453

Percentage of time in regular education courses
0% 15.8 2.2 654 14.3 3.1 653 8.8 1.7 2,041
1% to 33% 17.9 2.0 431 31.2 3.5 735 9.3 2.2 794
34% to 66% 13.2 1.3 442 33.8 3.5 701 11.2 2.3 742
67% to 99% 12.5 1.1 530 40.8 3.1 1,050 8.8 20 1,073

100% 12.4 1.1 555 34.8 3.8 945 7.4 2.0 1,064
Number of courses for which grades given

1 or 2 NA NA NA 19.7 8.8 101 NA NA NA
3 or 4 NA NA NA 22.7 4.6 430 NA NA NA
5 NA NA NA 30.0 4.0 369 NA NA NA
6 NA NA NA 34.8 3.2 1,100 NA NA NA
7 NA NA NA 39.2 3.5 1,022 NA NA NA
8 or more NA NA

_._
NA 40,1 3.3 - 1,406 NA

_
NA NA

Source: Days absent from school, number of gaded courses, enrollment in vocational education, and percentage of time in regular education are from students' school records.
Receipt of tutoring assistance and counsermg is based on parent interviews or school reo-nds. School characteristics and policies are from the NLTS Survey of SecondarySpecial
Education Programs and odents' school records for their most recent school year.
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schools with between 500 and 1,100 students (6 percent vs. 10

percent; ix-05), the size range that encompasses the average
school attended by youth with disabilities. Although this
relationship was not significant in multivariate analysis, those
analyses do demonstrate that students attending larger schools
were significantly more likely to have failed' a course,
independent of other factors.

Whether regular education teachers with mainstreamed studeas
were given support. Various forms of support to regular
education teachers of mainstreamed special education students
(e.g., smaller class size, special materials) were intended to help
them better respond to the individual learning needs of their
students. To the extent they weir successful in doing so, we
would expect that student performance would be higher for
students attending schools that reported mutinely providing
teachers with such support. However, we find that students
attending schools that reported routinely providing regular
education teachers with in-service training on mainstreaming were
significantly more likely to have failed a course (38 percent vs.
29 percent; p<05). It is unlikely that the training provided
teachers actually had a detrimental effect on grades earned by, or
given to students in special education. It is more likely to bc
something about the schools in which in-service training on
mainstreaming was provided, that affected receipt of failing

grades. For example, one potential explanation is that in-service
training .was being provided in schools with regular education
teachers who were reluctant to receive mainstreamed students or
who needed help in adapting their instructional appmaches to
accommodate the needs of these Audents. In such an
environment, students in special education may have been doing
less well than in schools in which regular education teachers
accommodated mainstreamed students more readily or more
effectively, making in-service training on the issue unnecessary.

Enrollment in occupationally oriented vocational education. The
social-bonding literature suggests that programs relevant to
students' interests have greater "holding power" over students.
Relevance of school programs is difficult to measure because

what is considered relevant varies among students. However, we

have assumed that for many students with disabilities, a
vocational program may be perceived as more relevant than a
traditional academic program in light of the fact that a much

greater proportion of students with disabilities transition directly
into the job market, rather than to college, when they leave
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secondary school (Butler-Nalin & Wagner, 1991). Further, an
explicit objective of vocational education is "motivating students
to remain in school" (Catterall & Stem, 1986; Weber & Mertens,
1987). Table 3.7 provides an indication that it may have had the
intended effect for students with disabilities. Students wlva took
occupational training in their most recent school year were
significantly less likely to have dropped out of school (8 percent
vs. 12 percent p.05). In multivariate analyses, occupational
vocational training was significrmtly related both to lower
absenteeism and a lower probability of dropping out.

Percentage of instructional time in regular education. Recent
literature has determined that one characteristic of effective
programs is their individualization (Wehlage, 1983). Although
the NLTS does not measure this factor directly, it often is mow
characteristic of special education programs than of regular
education classes. To the extent that this fwtor characterizes
special education and is effective in improving school
performance, we hypothesize that students with more time in
special education and, therefore, a lower proportion of
instructional time in regular education, would have better
outcomes. Further, grading standards in regular education
courses often are more stringent. Table 3.7 demonstrates that
students with no time in regular education were significantly less
likely to fail courses than other students (14 percent vs. 31
percent or more); this latter relationship of time spent in regular
education arai the likelihood of receiving a failing grade is
confirmed in multivariate analysis. No significant independent
relationship was found between the percentage of time students
spent in regular education and their probability of dropping out
of schocl when school performance was controlled for.

Number of courses for which grades were received.
Mathematically, a student's chances of receiving a failing grade
increase when more graded courses are taken, apart from the
nature or placement of such courses. We have considered this
factor only in relationship to receipt of failing grades, and find
the expectation confirmed in table 3.7.

Receipt of support services. Individualized attention from a tutor,
reader, or interpreter and personal counseling are two forms of
support for students that may be effective in ameliorating poor
student outcomes. The one-to-one relationship between a student
and a tutor, reader, or interpreter, as well as counseling, may be
effective in communicating to students that someone cares about
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their educational performance and believes that they can achieve,
factors found to be effective in improving school performance for
youth at risk of school failure (Weh lage et al., 1989). Table 3.7
demonstrates a significandy lower dmpout rate for students who
received help from a tutor, reader, or interpreter compared with
those who did not (4 percent vs. 11 percent p<.001). The
dropout rate for students who received counseling was not
significantly lower than the rate for students who did not in
bivariate analysis, but the difference does attain statistical
significance in multivariate analysis.

Clearly, no one combination of school characteristics or school pmgrams is "the answer"
for any particular student or group of students. However, these findings suggest that, although
poor school performance and early school leaving are complex pmblems that often arc
compounded through several school years, differences in school policies and school programs can
affect the chances for students with disabilities to succeed in school.

SUMMARY

NLTS data have demonstrated that only about half of students with disabilities who leave
secorwlary school do so by graduating; almost one-third of school leavers with disabilities art
dropouts. These figures indicate a markedly lower rate of school completion than for youth as
a whole, about time-fourths of whom graduate from high sciwol. Clearly, for special education
students, achieving the national goal of a 90 percent graduation rate by the year 2000 requires a
markedly greater improvement in school completion than is required for typical students.

The fairly pervasive problem of early school leaving among students with disabilities has
its precursors in poor school performance. Students with disabilities were absent from sclxiol, on
average, three full weeks in their most recent school year. More than a third of students had
failed at least one course during that year. Those with high absenteeism and course failure had
the greatest tendency to drop out.

Faced with this fairly bleak picture of school performance and school completion among
students with disabilities, some educators may despair of improving the situation. NLTS data
suggest that despair is not warranted. Although high absenteeism and course failure are important
contributors to dropping out, the majority of students who missed school and failed courses
persisted in school. As long as they are at school, they are amenable to positive influence by
educators who make the effort to help.

Does anything help? Fortunately, data suggest that them are leverage poims available to
schools that may help them to help their students stay in school. High absenteeism and poor
grade performance should be thought of as red flags of warning that can help schools target
support programs and dropout prevention activities to students most in need. They may indicate
students who have not developed social bonds with their schools, who are not well engaged in the
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educational process, arxi who find schools to be environments for failure. Interventions early in
students' school careers that help them to identify with school, both socially and academically,
may break the process of disengagement from school that can end in students dropping out.
Specific aspects of secondary school programs, such as occuptionally oriented vocational
education, may help some students find a school setting in which they can succeed. The specific
interventions a given school attempts must reflect the particular characteristics of that school and
its stodent body. To be successtui, they also must reflect an understanding of the wide variation
in school experiences and school performance demonstrated by their students with disabilities.

A goa; of improving the school performance and school completion of students with
disabilities seeris valuable in itself. The ootential benefits from such an improvement are even
mom apparent, however, if we shift our feats from secondary school to the early postschool years.
NLTS research has demonstrated that students with disabilities who graduated from high school
had a distinct advantage as they enter the postschool phase of their lives compared with youth
who dropped out. For example, graduates who were out of secondary school up to two years
were estimated to be 17 percentage points more likely to have found competitive employment than
were dropouts with similar individual, household, and community characteristics (D'Amico, 1991

in Wagner, ct al., 1991). Similarly, graduates were estimated to be 14 percentage points more
likely than dropouts to have enrolled in a postsecondary school (But ler-Nalin & Wagner, 1991)
and were 27 percentage points more likely to have become engaged in work- or education-related
activities outside the home after high school (Jay, 1991 in Wagner, et al., 1991). Conversely,
dropouts were disproportionately represented among those who had been arrested; 27 percent of
those who had been arrested were dropouts, compared with 7 percent of those never arrested
(Newman, 1991a).

NLTS data suggest that the seeds of a successful postschool transition for young people
with disabilities are sown in secondary school. Improvements in transition outcomes can begin
with improvements in secondary school performance and school completion. NLTS findings
suggest that if schools can give students powerful reasons to come to school and can help students
achieve in their courses, they can help many students persist in school. This should be heartening
to educators who serve students with disabilities. They can influence their students' pmbabilities
of school completion by effectively performing their primary educational mission. If they can
engage their students in school and help their students to perform up to their ability and to school
expectations, they will have gone far toward reducing the likelihood of early school leaving, and
will have improved students' prospects for success in their adult years.
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CHAPTER 4

ASSISTING STATES AND LOCALITIES IN EDUCATING
ALL CHILDREN WITH DISABILITIES

When it enacted the Individuals with Disabilities Education Act (IDEA), originally the
Education of the Handicapped Act (EHA), Congress assigned the responsibility for providing a
free appropriate public education to all children with disabilities to State and local educational
agencies. IDEA established procedural requirements to be carried out by these agencies to provide

access to basic educational opportunities to children with disabilities and a program that would
confer on them educational benefits.

The Office of Special Education Programs has been engaged in a strategic planning
process for developing goals, objectives, strategies, and priorities that will guide its management
and operation of programs authorized under IDEA to assist States in serving children with
disabilities. A key element of this plan is the statement of OSErs mission:

OSEP's mission is to support and emable the nation's efforts to provide the
educational experience necessary for children with disabilities to achieve better

results.

OSErs strategic plan also includes several strategic targets for its operations, each of
which represents particular areas of focus considered essential for achieving the agency's mission

in the current decade of educational reform. These strategic targets, being applied in all of
OSEP's programs and initiatives, are designed to:

secure and expand access and inclusion for children with
disabilities;

identify measures and improve outcomes for individuals with
disabilities;

develop the capacity to ready systems to meet the needs of
changing populations; and

provide and maintain an adequate number of qualified personnel.

These strategic targets emphasize the continued need for OSEP to take the affirmative
steps necessary to assure that all children with disabilities, including new populations of children
requiring specially designed instruction and related services, have the opportunities they need in
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order to benefit from their educational experiences. They also recognize that special efforts am
required by the agency to support the work of parents, educaticeal agencies, professionals,
researchers, and others to assure that children with disabilities are as successful as possible in
reaching their educational potential and in their transition to satisfying, productive, and
independent lives as adults. As OSEP responds to changing demands and circumstances in society
and the schools over the next several years, its strategic plan will play a key role in the design
of the assistance it provides.

In carrying out its mission, OSEP undertakes a variety of administrative and programmatic
efforts to assist State and local educational agencies in educating all children and youth with
disabilities. One of these efforts, administered by OSEP's Division of Assistance to States, is the
ongoing process of State program review which assesses compliance with the requirements of
Part B of IDEA. This process is one important strategy for assuring that children with disabilities
have access to the educational services they require. The Federal program review process is
discussed in the first section of this chapter. Fmancial support is also provided through formula
grants to State and local educational agencies to assist them in meeting the requirements of Part B.
The second section of this chapter describes two Federal formula grant programsthe State Grant
Program of IDEA, Part B and Chapter 1 of the Elementary and Secondary Education Act (ESEA)
State Operated Programs (SOP). The IDEA Program for Infants and Toddlers (Part H) and the
IDEA Preschool Grants Program (Section 619), two other formula grant programs providing
fmarwial assistance to States, are described in Chapter 2.

The chapter concludes with a description of selected Federal efforts to assist State and
local educational agencies to improve the results of educational programs for children and youth
with disabilities. In this Fourteenth Annual Report to Congress, two forms of Federal assistance
are describedgrants supporting systems change and pmgrams providing tec i"cal assistance.
Examples of each are discussed. The first is designed to help States unde e the systemic
changes needed in order to improve services to students with severe disabilities, and to increase
their integration in the programs of the nation's public schools. The second is a regional pmgram
of technical assistance to States, the Regional Resource and Federal Center Program. Future
annual reports to Congress will highlight other strategies employed by OSEP to support program
improvement efforts in the States.

THE FEDERAL PROGRAM REVIEW PROCESS

Congress assigned the responsibility of providing a free appropriate public education to
children with disabilities to State and local educational agencies in 1975 with the enactment of
IDEA. The provision of Federal financial support to assist State and local educational agencies
in providing a free appropriate public education for all children with disabilities is contingent upon
State compliance with the requirements of Part B, including Section 612(6). This key statutory
requirement designates the State educational agency (SEA) as the central point of responsibility
and accountability for assuring that:

the requirements of Part B are carried out: and
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all educational programs for children and youth with disabilities
administered within the State including each program
administered by any other public agency:

are under the general supervision of the persons responsible for
educational programs for children and youth with disabilities in
the State educational agency; and

meet the educational standards of the State educational agency
[20 U.S.C. 1412(6)].

There are a number of requirements that a State must meet in order to receive financial
assistance under Part B. Hot, it must submit a State Plan to the Secretary of the U.S. Department
of Education which meets all of the Part B requirements. The Plan must meet the requirements
of the Act as outlined in the implementing regulations at 34 CFR §§300.121-300.153. Second,
the SEA must exercise general supervisory authority over each educational program for children
with disabilities within the State, consistent with the requirements of 34 CFR §300.600 of the
Part B regulations. Third, the SEA must review and approve applications for Pan B funds
submitted by eligible local educational agencies (LEAs) and other public agencies providing
special education and related services. Finally, the SEA must monitor and evaluate the special
education programs assisted by Part B funds, as required by 20 U.S.C. 1232d(bX3) and 34 CFR
§8040 of the Education Department General Administrative Regulations (EDGAR).

To ens= that SEAs are implementing the policies and procedures required under Part B,
the U.S. Department of Education, through OSEP, conducts a multi-faceted program review
process. Cunently, this process consists of seven major activities:

1. State Plan review and approval.

2. Review of annual performance reports, State policy and technical assistance
documents, SEA monitoring reports of LEAs and other public agencies, and other
information utilized by an SEA to administer Part B, IDEA.

3. On-site compliance monitoring review.

4. Review and verification of the implementation of Corrective Action Plans
(CAPS).

5. Review of final report of SEA complaint investigations and Secretarial review of
SEA final report of complaint investigations.

6. Establishing ongoing communication with the SEAs, national and State
organizations, parents and advocates, and other constituents.

7. Specific issue compliance monitoring review.
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Each of these activities has been described in detail in previous annual reports.
Consequently, this report will limit its discussion to an examination of the results of only two of
the seven activities: (1) OSEP's 1991 State plan review and approval process; and (2) its on-site
compliance monitoring.

State Plan Review and Approval

Once every three years, each State desiring to receive funds under Part B sulmits a State
Plan to OSEP which details the policies and procedures it has undertaken to comply with the
provisions of IDEA. State Plans, submitted for Departmental approval, must include copies of
all information required at 34 CFR §§300.121-300.151. In addition, the Plan must also provide
sufficient detail to show how all of the State's public agencies, which are responsible for
pmviding special education to children with disabilities, are under the general supervision of the
SEA and how each of these agencies, in turn, ensures compliance with applicable Federal and
State law.

State Plans must be approved by the Department before funds can be allocated. Funding
is contingent upon approval of the Plan. OSEP encourages States to suhnit their Plans for review
during the spring, well prior to the July 1 date when funds become available. Once approved, the
State Plan becomes a formal agreement between the Department and the State.

The State Plan Review Schedule

OSEP implemented a staggered three-year State Plan review schedule under the authority
of EDGAR, at §76.103(b) during the 1985-86 school year. State assignments under the three-year
staggered State Plan review cycle are shown in table 4.1. In the spring of 1990, 22 States and
Territories submitted plans to QSEP for approval for the three-year period 1991-93. In 1991, 17

States were scheduled to submit plans for approval for 1992-94)

Resolution of Issues

The Secretary of Education, under Section 613(c)(2) of IDEA, must disapprove any State
Plan, as well as any modification to that Plan, that does not meet the requirements of
Section 613(a) and (b). The regulations for implementing these statutory requirements are
contained in 34 CFR §§300.121-3O0.153. Of the 14 State Plans for 1992-1994 which had been
reviewed and approved at Ow time of development of this report, all received one-year approval.
One-year approval is generally applied when a State has some identified deficiency in its Plan that

'At the time of the development of this report, OSEP had not yet received, or not yet
completed the review and approval of, State plans for Tennessee, the Bureau of Indian Affairs,

and the Virgin Islands.
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TABLE 4.1

Groupings of States for State Plan Submission

Group I. State Plans Submitted in 1990 for FY 1991-93

1. Arkansas 8. Indiana 16. Ohio
2. California 9. Kansas 17. Oklahoma
3. Commonwealth of 10. Kentucky 18. Made Island

Northern Marianas 11. Louisiana 19. South Camlina
4. Delaware 12. Maryland 20. Texas
5. Georgia 13. Massachusetts 21. West Virginia
6. Guam 14. Minnesota 22. Republic of Palau
7. Hawaii 15. Nevada (Consolidated

Application)

Group U. State Plans Submitted in 1991 for FY 1992-94

1. Alabama 6. Maine 12. New Mexico
2. Alaska 7. Michigan 13. Oregon
3. Bureau of Indian 8. Mississippi 14. Pennsylvania

Affairs 9. Missouri 15. Tennessee
4. Colorado 10. Nebraska 16. Vermont
5. Florida 11. New Jersey 17. Virgin Islands

Group III. State Plans to be Submitted in 1992 for FY 1993-95

1. American Samoa 8. Montana 14. South Dakota
2. Arizona 9. New Hampshire 15. Utah

3, Connecticut 10. New York 16. Virginia
4. District of Columbia 11. North Camlina 17. Washington

5. Idaho 12. North Dakota 18. Wisconsin

6. Illinois 13, Puerto Rico 19. Wyoming

7. Iowa

Source: U.S. Department of Education, Office of Special Education Programs,

Division of Assistance to States.
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will take an extended period of time to correct (e.g., the State needs to amend or implement
legislation to correct a deficiency, but the State Legislatute has ended its current session). Under
ow-year approval, the Depanment awards the State funds for only we year. To receive one-year
approval, the State must pcovide OSEP assurance that all public agencies in the State that provide
special education and related services to children with disabilities will operate their programs in
a manner fully consistent with Part B, including those areas in which the State regulations do not
confonn to Part B. In order to receive funding for the second and third years of its cycle, the
State must correct all deficiencies in the Plan prior to July 1 of the next year of the grant cycle.
OSEP monitors the progress made by ttw State in correcting such deficiencies throughout the year.

Recent Refinements in OSEP s State Plan Review and Approval Process

OSEP implemented several refinements to the State plan review and approval process
during.FY 1991. The focus of these refinements was to expedite the review and approval process
by improving the quality of the Plans submitted to OSEP, as well as streamlining and
strengthening OSEP's review and approval procedures. A number of the modificaticms ate
discussed btlow:

The Checklist for Review and Approval of State Plans Under
Part B of the Individuals with Disabilities Education Act
(Checklist) details all of the information which is required in a
State Plan. It is provided to States well prior to the time that
States' Plans are due and States are encouraged to use the
Checklist to review and evaluate the contents of their plans.
During FY 1991, OSEP completed extensive revisions to the
Checklist to ensure that it aecurately reflected new requirements
of the Act and to improve readability.

In the spring of 1991, OSEP conducted a State Plan Academy for
all States which were scheduled to submit State Plans for
FY 1992. As part of the Academy, OSEP staff provided States
with the above-noted Checklist =I presented detailed
information regarding all State plan submission requirements and
procedures. In addition, problem areas which had been identified
as part of the previous year's review of State Plans were
discussed. The success of this Academy has resulted in OSEP
scheduling future Academies for the fall prior to submission,
which will give States additional time to incorporate information
gained at the Academy into their Plans.

OSEP instituted a specialized internal training process this year
to ensure acctracy and consistency in the review of State Plans.
All OSEP staff involved in reviewing State Plans participated in
a three-day training session. Each staff member reviewed the
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same sample Plan and the results of the review were shared ami
discussed. Experts led the discussion in their area of expertise
awl further elaborated on problems which had been noted in
Plans submitted in previou.s review cycles.

Deficiencies Identified by OSEP During its Approval of FY 1992 State Plans

A description of the types of policy and/or procedural issues identified by OSEP during
its review and approval of FY 1992 State Plans is presented in table 4.2. As noted by this table,
OSEP found all of the State Plans submitted for approval in 1991 to be deficient in meeting all
of the prescribed Federal regulatory requirements for evaluating specific learning disabilities. This
was due to Ow fact that States' regulations cur plan documents did not address each of the Federal
requirements at 34 CFR §§330340-300.543. Nearly two-thirds of the Plans failed to include:
(1) procedural safeguards to ensure that a due process hearing decision is fmal unless a civil action
is filed by data party to the hearing; (2) an adequate desmiption of how the SEA makes
arrangements with public and private institutions to ensure that the least restrictive environment
(LRE) requirements required by Part B are effectively implemented; or (3) a list of each
administrative position salaried under Part B or a description of the duties of the individuPis in
these positions. Finally, over half of the Plans submitted to OSEP for approval in 1991 rild not
include: (1) procedural safeguards to ensure that any pany to a due process hearing has the right
to obtain writton findings of fact and decisions; (2) proceduros to ensure that in providing or
arranging for nonacademic and extra-curricular services and activities, each public agency will
ensure that each child with a disability participates with children who do not have disabilities to
the maximum extent appropriate to the needs of that child; (3) adequate reevaluation procedures;
-,,t) adequate procedures to ensure that the SEA would notify parents through newspapers or other

la before any major identification, location, or evaluation activity would take place; (5) ad-
4v.,te policies or procedures to ensure that the SEA (a) monitored for compliance, (b)
,..seminated copies of applicable standards, or (c) provided an opportunity for private schools and

acilitior to par ,. 'nate in the developnent or revision of State starxiards which apply to them; and
(6) policies or i ...zdures relating to the establishment and maintenance of appropriate entry level
professional perionnel requirements.

On-Site Compliance Monitoring Review

Another important element of the Federal program review process is on-site compliance
monitoring. OSEP uses on-site compliance monitoring to assess the extent to which the policies
and procedures previously approved in a State's Plan are actually being implemented. The on-site
compliance monitoring review process currently being used by OSEP is comprised of six major
elements illustrated later by table 4.3.

Prior to a discussion of monitoring, it should be recognized that OSEP's program review
process has undergone considerable modification in its continuous efforts to evaluate and, as
necessary, refine the overall system of program and policy review. As it has gained experience



TABLE 4_2

Specific Issues Identified as Deficient in FY 1992 State Plans
as Ori ally Submitted

General State Plan Issue Specific Policy/Procedural Issues

Right to Education Policy Statement 5 out of 14 State plans as originally
[34 CFR §§300.121 & 300.1721 submitted did not ensure all children

with disabilities had right to FAPE
within the age ranges and timelines
prescribed by the law.

4 out of 14 did not contain sufficient
information that their policies applied to
all children with disabilities as defined
by the law [20 U.S.C. 1402 (a) (1)1.

Confidentiality of Personally Identifiable
Information 8 out of 14 did not provide assurances
[34 CFR §30(1129 and §§300.560 - that the SEA will publish or announce
300.5761 in newspapers or other media, or both,

with circulation adequate to notify
parents throughout the State before any
major identification, location, or
evaluation activity [§300.561 (b)].

6 out of 14 did not provide definitions
that adequately defined "participating
agency" [§300.560].

6 out of 14 did not include policies or
procedures to insure that the SEiVs
notice to fully inform parents about the
identification, location and evaluation of
children with disabilities is given in the
native language of the various
population groups in the State
[§300.561(aX1)].
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Table 4.2 (continued)

General State Plan Issue Specific Policy/Procedural Issues

Individualized Educational Program 5 out of 14 did not include adequate
[34 CFR §300A30, §§300.301 - 300.307
§§300340 - 300.349]

& policies and procedures that indicated
that prior to a private school placement,
a public agency will insure that a
representative of the private school
facility attends the IEP meeting or shall
use other methods to ensure
participation [§300.347 (a) (2)].

4 out of 14 did not include policies or
procedures to insure that after a child is
placed in a private school that any
meetings to revise the child's IEP may
be initiated by the private school or
facility at the discretion of the public
agency" [§300.347 (b) (1)].

4 out of 14 did not ensure that a public
agency must have a record of its
attempts to arrange for a mutually
agreed on time and place for an IEP
meeting to be conducted if a public
agency is unable to convince the parents
to attend [§300.345 (d)].

Procedural Safeguards
[34 CH( §300.131]

9 out of 14 did not provide adequate
assurances that a hearing decision is
final unless a civil action is filed by
either party 1§300.509].

4 out of 14 did not ensure that any party
to a hearing has a right to obtain written
findings of fact and decisions
[§300.508(a)(4)].
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Table 4.2 (continued)

General State Plan Issue Specific Policy/Procedural Issues

Procedural Safeguards (continued) 7 out of 14 did not ensure that the SEA
[34 CFR §300.131] makes findings and decisions available

to the public and sends them to the State
Advisory panel after deleting any

I personally identifying infomiation
I [§300.508(aX5) and 20 U.S.C.
I §1415(dX4)].

7 out of 14 did not provide adequaie
assurances that a hearing may not be
conducted by a person who is an
employee of a putiic agency which is

Least Restrictive Environment involved in dm education or care of the
[34 CFR §300.132(a)] child [§300.507(aX1)].

7 out of 14 did not provide adequate
assurances that each public agency shall
keep a list of the persons 41-o serve as
hearing officers [§300.507(c)].

9 out of 14 did not adequately describe
how the SEA made arrangements with
public and private institutions to ensure
that the LRE requirements requirrd by
the Act are effectively being

I

implemented [§300.5541. 1

8 out of 14 did not include the
assurance that in providing or arranging

Protection in Evaluation Procedures for non-academic and extra-curricular
[34 CFR §300.1331 services and activities, each public

agency will ensure that each child with
a disability participates with children
who do not have disabilities to the
maximum extent approprilate to the
needs of that child 0300.553].

8 out of 14 were found not to have
adequate policies and/or procedums
related to reevaluation [§300.534].
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Table 4.2 (continued)

General State Plan Issue Spedflr Polley/Procedural Issues

Protection in Evaluation Procedures
34 CFR §300.1331 (continued)

Private Schools
[34 CFR §300.140 and §§76.651-76.663]

Use of Part B Funds
[34 CFR §§300.148-300.149)

Interagency Agreements
[34 CFR §300.1521

14 out of 14 did not have adequate
policies or procedures that met the
requirements for evaluating specific
learning disabilities [§300.540-
300.54'4

6 out of 14 did not include adequate
SEA procedures to ensure that special
education and related services would be
provided (1) in conformance with an
IEP, (ii) at no cost to the parents, (iii)
at a school or facility that meets State
standards [§300.4011.

8 out of 14 did not have adequate
policies or procedures to ensure that the
SEA (i) monitored for compliance, (ii)
disseminated copies of applicable
standards, or (iii) provided the
opportunity for private schools and
facilities to participate in the develop-
mem or revision of such standards
[§300.402].

9 out of 14 did not list each
administrative position salaried under
Part B of the Act or provide a
description of the duties of the
individuals in these positions
[§300.1491.

5 out of 14 did not have adequate
policies or procedures for
developing and implementing inter-
agency agreements [§300.1521.
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Table 4.2 (continued)

General State Plan Issue Specific Policy/Procedural Issues
,--

Este- !ishment of Personnel Standards 8 out of 14 did not have policies or
[34 CFR §300.1531 procedures relating to the establishment

and maintenance of appropriate entry
level professional personnel
requirements [§300.153(aX1)).

6 out of 14 did not include the steps the
State is taking, and the pmcedures it is
using to notify public agencies and
individuals of those steps, and the
timelines it has established for the
retraining or hiring of personnel to meet
appmpriate professional requirements in
the State 1§300.153(0.

124

167



in administering the law and as State and local educational agencies have increased their capacities
to assure that all children with disabilities have available a free appropriate public education,
OSEP has revised and modified this process accordingly. The reader is encouraged to refer to the
Thirteenth Annual Report to Congress for a description of many of the changes OSEP
implemented in its pmgram review process during 1988-89 and 1989-90.

Recent Refinement to the Corrective Action Process

In 1991, OSEP instituted a number of modifications to improve the corrective action
process (CAP) segment of program review. Prior to 1991, a State had 60 days nom the time it
received its final report to develop a corrective action plan. OSEP staff would subsequently
review the plan and approve it or require changes in order to bring it into an approvable form.
After the plan was approved, the State would submit products and documentation of
implementation of the corrective actions. OSEP noted, over time, that the process of approving
the States' corractive action plan was frequently time consuming and, subsequently delayed the
implementation of me required cormctive actions. In response to this identified concern, OSEP
revised the corrective action process by including the corrective action plan as part of the
monitoring report. When a State receives its draft report, it now contains a CAP Chart which
presents the required corrective actions and the timelines for completion of dm actions. In its
response to the draft Report, the State has an opportunity to respond to the requimd actions
contained in the CAP Chart. When a State mceives its final Report, the CAP Chart will include
specific timelines for sutmission of products and documentation of completion of required actions.

OSEP sees this revision to the process as being of significant benefit to children with
disabilities and their parents in that it will expedite the completion of required corrective actions.
In addition, all parties will be informed of the required actions and timelines and will be able to
track the State's implementation of the CAP.

Additional Modifications

In addition to revising the corrective action plan process, OSEP is in the process of
incorporating a number of additional modifications to its program review process:

On-site public meetings, previously held during the week of the
on-site monitoring visit, were scheduled approximately 6 weeks
prior to the on-site visit. This allowed OSEP to better use the
information mceived at the public meeting to structure the focus
of the on-site review by designing State-specific data collection
procedures and instruments.

During the time the monitoring team goes to a State for the
public meeting, the team leader may also "shadow monitor" the
State monitors. During "shadow monitoring" the team leader acts
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as a silent observer while the State monitors a local school
district. This provides the team leader with additional information
as to how a State implements its monitoring system.

OSEP has been developing a document which presents the
Federal legal obligations to be monitored and documentation
which a State may use to show compliance with these
obligations. In addition, this document will include information
from policy clarification letters, OSEP bulletins, or monitoring
reports which may clarify the scope of a legal obligation. States
will be able to use this document to examine their compliance
with the obligations in preparation for a monitoring visit.

OSEP has been developing technical assistance doctunents in the
areas of procedural safeguards, parents' rights notims, local
agency application for funds, State monitoring of local agencies,
and child count. Many of these documents include checklists
used by OSEP monitors in reviewing a State's systems for
ensuring compliance. Draft copies of raany of these documents
were provided at the April 1991 State Directors' meeting to
directors from the States which will be monitored during the
1991-92 monitoring cycle.

In the spring of 1991, Department staff announced the States to
be monitored in the next cycle and met with directors from those
States. The putpose of this meeting was to familiarize the States
with OSEP monitoring procedures and to do some preliminary
planning and scheduling. In addition, as noted above, State
directors were provided with copies of technical assistance
materials to assist in preparation for the monitoring visit. This
process has resulted in States having a clearer understanding of
OSErs monitoring process and, therefore, being better prepared
to provide the required information regarding their systems for
ensuring compliance.

The Design of On-Site Compliance Monitoring

The key activities in OSErs on-site compliance monitoring review procedures are
described in table 4.3, Although OSEP designs each State's on-site compliance monitoring plan
to be State-specific, at a minimum, each on-site review will address the following core areas of
SEA respnsibility:

Free Appropriate Public Education
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TABLE 4.3

Steps in OSErs On-Site Compliance
Monitoring Revizw Process

Element 1: Monitoring Schedule

Element 2: Monitoring Plan

Element 3: On-site Review

Element 4: Assessing Compliance

Element 5: Monitoring Reports

Element 6: Approval of State CAP

1, 1

Arranges dates with State in the current school
year.
Provide formal notice of dates of the SEA and
others.

Hold one or more public meetings before the
on-site visit to hear concerns of interested
persons in the State.
Meet with SEA officials to discuss and plan for
the on-site visit.
Use information from the public meetings, State
Plan and document review and other data to
develop a monitoring plan for a State.

Interview SEA, LEA and other public agency
staff.
Review files and student records.
Obtain data from other State and local service
providers.
Note exemplary programs and practices.
Discuss preliminary findings with SEA staff in
exit conference,

Analyze all information obtained to determine
areas of potential deficiency.
Develop proposals for corrective actions to
correct identified deficiencies.

Issue a draft report to the SEA for review and
comment.
Receive and review the SEA response and any
additional information submitted by the SEA.
Issue and publicly distribute the final report,

Review and respond to a State's corrective
action products and procedures for meeting
Federal requirements.
Approve a State's corrective action products and
procedures.
Document completion of a State's CAP.
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SEA Monitoring

SEA Review and Approval of LEA Applications

Complaint Management

Due Process and Procedural Safeguards

Least Restrictive Environment

Individualized Educational Programs

OSEP's on-site monitoring plan is designed to address unique compliance or
implementation concerns that come to the attention of the monitoring team through State plan
review, fonner monitosing reports, corrective action plans, complaints, written inquiries, public
hearings, the State's annual performance report, and/or additional informafion obtained during pre-
site visits.

On-Site Monitoring Review Schedule

Table 4.4 illustrates that OSEP monitored seven States, Puerto Ricv, and the four Pacific
Basin Territories during FY 1991. During FY 1992, nine States will receive on-site monitoring
reviews by the Department.

The seaion of the report which follows will discuss the findings from final monitoring
reports which were issued by OSEP during FY 1991.2 Final monitoring repons were issued for
the following twelve States and localities: Delaware (10/90), New York (10/90), Michigan (10/90),
Virginia (10190), Idaho (12/90), Louisiana (4/91), Illinois (5191), Minnesota (6/91), Massachusetts
(7191), North Carolina (8/91), Arkansas (8/91), and Puerto Rico (9191). In general, this section
presents some of the areas in which the reviews found that SEAs were not meeting their legal
responsibilities under Part B and EDGAR. It also notes the kinds of corrective actions that the
SEAs were required to complete to conform to the legal requirements, (The specific corrective
actions required by OSEP, however, vary according to the extent and nature of the compliance
issues identified in each State or locality). Each of the core areas of compliance will be addressed.
Although total numbers of States with deficiencies are included, it must be noted that the level
of compliance and type of deficiency found, varied across States.

Note that the States which received reports in FY 1991 are not the same as the States which
were monitored in FY 1991. This occurs because States which are monitored late in a monitoring
cycle will often not receive their report in final form until early in the next fiscal year.
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TABLE 4.4

Schedule of On-Site Compliance Monitoring Reviews

onitoring Visits Conducted in FY 1990-91

Massachusetts (11/90)
Minnesota (12/)0)
Arkansas (12/90)
Puerto Rico (1/91)
Ohio (2/91)
South Carolina (3/91)
California (3/91)

Hawaii (4/91)
Pacific Basin

Guam (4/91)
Republic of Palau (4191)
Commonwealth of Northern

Marianas (4/91)
American Samoa (4/91)

Monitoring Visits Scheduled for FY 1991-92

Rhode Island (10/91)
Georgia (10/91)
Nevada (12191)
Kansas (1/92)
Indiana (2/92)

Kentucky (2/92)
Oklahoma (3/92)
West Virginia (3/92)
Texas (3/92)

Source: U.S. Department of Education, Office of Special Education Programs,
Division of Assistance to States.
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SEA Monitoring

As specified by EDGAR requirements, each SEA must develop and implement procedures
to monitor subgrantees [34 CHt §76.772(aX3)]. In addition, SEAs must assure that each plogram
(i.e., the Part B program) will be administered in accordance with all applicable statutes,
regulations, State Plans, and applications [20 U.S.C. 12320X3)]. Fmally, each SEA is also
required to adopt and use proper methods for administering each grant program which includes:

monitoring agencies, institutions, and organizations responsible
for carrying out each program, and enfoiring any obligations
imposed on those agencies, institutions, and organizations under
the law; and

correcting any deficiencies in the program operations that are
identified through monitoring and evaluation.

In addition, States also have specific monitoring responsibilities under Part B with regard
to the implementation of the least testrictive environment [§300.556], and with the placement of
children with disabilities in private facilities by public agencies H300.4021.

In all of the States and localities which received final reports in FY 1991, OSEP identified
deficiencies in their monitoring procedures, policies and/or checklists. Specifically, OSEP found
that SEAs were deficient in identifying and/or correcting deficiencies in the following areas: (1)
free appropriate public education [9 of 12 SEAs]; (2) independent educational evaluations [7 of
12 SEAs]; (3) content of prior written notice [11 of 12 SEAs]; (4) timeliness and convenience of
hearings and reviews [10 of 12 SEAs]; (5) surrogate parents [6 of 12 SEAs]; (6) additional
procedures for evaluating specific learning disabilities [6 of 12 SEAs]; (6) placement in least
restrictive environment [7 of 12 SEAs]; (7) continuum of placement options [7 of 12 SEM; and
(8) confidentiality procedures [7 of 12 SEAs].

OSEP required each of the SEAs to undertake corrective actions to bring their monitoring
systems into compliance with Part B and the applicable EDGAR and General Education
Provisions Act (GEPA) standards. In addition to directing States to revise their monitoring
instruments and procedures,3 OSEP required SEAs to: (1) train monitoring personnel in the use
of the revised monitoring instruments and procedures; and (2) document the implementation of
the revised instruments and procedures.

31n all instances whew SEAs are required to revise or develop products or procedures, those
products and procedures must be submitted to OSEP for review and approval prior to their
dissemination or implementation.
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SEA Review and Approval of LEA Applications

Under Part B and EDGAR, the SEA is responsible for

developing procedures that include all of the requirements that
applicants must follow in completing and submitting applications
for Part B funds;

assisting alfiants in applying for funds;

approving only those applications which meet the requirements
of the Federal program statutes and regulations conforming to
that program; and

ensuring that significant changes in applications are made in
acconlance with pmcedures used for submitting initial
applications.

(See 34 CFR §§76.305, 76.400(b) and (d); §§76.770(b) and (d); and §300.180 et
seq.)

Nine of the 11 SEAs which received final reports in FY 1991 were cited by OSEP for not
having procedures in place that would assure that an LEA't; policies and procedures satisfied all
applicable Federal requirements before it approved the LEVI; application.4 OSEP monitors also
found that 10 of the 11 SEAs they monitored had approved LEA applicafons for Part B funds
which did not meet all applicable Federal requirements.

OSEP required the following corrective actions to correct the identified deficiencies:
(1) develop application materials which require submission of all appmpriate policies, procedures
and =tent to the SF A for review; (2) develop procedures to ensure that applications are reviewed
to determine whether .4i applicable requirements ofPart B and EDGAR are met; and (3) develop
procedures to ensure that only applications that fully comply with Part 13 are approved. The SEA
was further required to describe the training and technical assistance activities it would carry out
to ensure that these requirements were met.

Dut: Process and Procedural Safeguards

SEAs am required to ensure that due process procedures and other procedural safeguards
that meet Federal requirements are available to children with disabilities and their parents [34 CFR

"'Since Puerto Rico is a unified system and therefore, does not implement an LEA application
process, it was not included in this section of the analysis.
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§300.5011. SEAs are also required to fulfill specific responsibilities to ensure that public agencies

comply with these requirements. More specifically, each SEA must:

include procedural safeguards in its State Plan to ensure that the
Part B regulatory requirements are met f§300.1311;

include procedures in its State Plan to inform each public agency
of its responsibility for ensuring tlw effective implementation of

the procedural safeguards [§300.1361;

require LEA applications for Part B funds to include an assurance

that the agency has procedural safeguards that meet the Part B
regulatory requirements [§300.237];

monitor public agencies to ensure that they establish and
implement the Part B regulatory requirements [20 U.S.C.
1232d(bX3)1; and

ensure that all education programs for children with disabilities
are under the general supervision of the SEA and that such pro-
grams comply with all the procedural safeguards requiremtnts
[20 U.S.C. 1412(6)].

OSEP found that all of the States and localities which received reports in FY 1991 failed

to meet one or more of the Federal requirements pertaining to due process procedures and other

procedural safeguards [34 CFR §§300.503-300.514]. OSEP reviewed public agencies' policies and

procedures relating to procedural safeguanis requirements and noted the following deficiencies:

(a) Independent Educational Evaluation

Nine of 12 SEAs did not ensure that public agencies had
established and/or implemented effective procedures ensure

that the parents of a child with a disability have the :ight to
obtain an independent educational evaluation if the parents
disagree with an evaluation obtained by a public agency
[§300.503].

(b) Prior Notice andParent Consent

Nine of 12 SEAs did not ensure that public agencies had
established andfa implemented effective procedures to ensure
that: (1) parents receive a written notice containing a full
explanation of all available procedural safeguards before a public

agency propose.) or refuses to initiate or change the identification,
evaluation, or educational placement of a child with disabilities
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or the provision of a free appropriate public edue4.o: to the
child; and/or (2) parental consent is obtained before conducting
a preplacement evaluation and before initially placing a child
with disabilities in a program providing special education and
related services [§300.5041.

(c) Content of Notice

Ten of 12 SEAs did not ensure that public agencies had
established and/or implemented effective procedures to ensure
that the written notice provided to the parents before a public
agency proposes or refuses to initiate or change the identification,
evaluation, or educational placement of a child contains a full
explanation of all of the procedural safeguards available to the
parents, as well as the additional content required by
§300.505(aX2)-(4) [§300.505(a)].

(d) impartial Due Process Hearing

Ten of 12 SEAs did not ensure that public agencies had fully
established and/or implemented procedures to ensure the right of
a parent or public educational agency to an impartial due process
hearing [§3043.506].

(e) Hearing Rights

Ten of 12 SEAs did not ensure that public agencies had
established and/or imple nented effective procedures to ensure
that parties to a hearing have all of the rights under §300.508.

(f) Hearing Decision; Appeal and Civil Action

Nine of 12 SEAs did not ensure that public agencies had
established and/or implemented effective procedures to ensure
that a decision in a due process hearing is final unless a party
appeals that decision. Nine of 12 SEAs did not ensure that
public agencies had fully established and/or implemented
procedures to ensure that any party aggrieved by findings and
decisions made in a hearing has the right to bring civil action
[§§300.509 and 300.511].

(g) Timeliness and Convenience of Hearings and Reviews

Eight of 12 SEAs did not ensure that public agencies had
established and/or implemented effective procedures to ensure
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that a final decision is ruched in a hearing no later than 45 days
after receipt of the request for a hearing and 9 of 12 SEAs did

not ensure that public agencies had establiahal aixlior
implemented effective procedures to ensure that a copy of the
healing decision is mailed to each party no later than 45 days
from receipt of the request for a hearing [§300.5121.

(h) Chlkfs Stows During Proceedings

Nine of 12 SEAs did not ensure that public agencies had
established and/or implemented effective procedures to ensure
that unless the public agency and the parents of the child agree
otherwise, the child involved in the complaint must remain in his

or her present educational placement during the pendency of any
administrative or judicial proceeding regarding a complaint.
Eight of 12 SEAS did not ensure that public agencies had
established and/or implemented procedures to ensue that if the
complaint involves an application for initial admission to public
school, the child, with the consent of the parents, must be placed
in the public school program until the completion of all the
proceedings f *300.513).

OSEP required each of the 12 States and localities in which it identified deficiencies in
these procedural safeguards to take corrective wtions to address each of the areas of
noncompliance. Examples of s4 le of the kinds of corrective actions required by OSEP include;

a

revising State and local hearing procedures to ensure that hear-
ings arenot conducted by persons who are employees of a public
agency which is involved in the education or care of the child
and submitting documentation to OSEP to verify that this activity

has taken place;

developing a method to ensure that surrogate parent procedures
are implemented in all public agencies in the State and providing
training and disseminating materials to all public agencies
regarding their responsibilities under this provision;

submitting revised notices or documentation that LEAs have
adopted a standard parent notification letter which contains all of
the requirements of §300.505(a); and

providing technical assistance and training to special education in

their responsibilities under §300.50I.
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Least Restrictive Environment (LRE)

In accordance with 34 CFR §300.550(a) and (b), SEAS must ensure that each public
agency establishes and implements procedures that meet, in addition to the specific requirements
under 34 CFR §§300,551-300.556, the general requirement that:

to the maximum extent appmpriate, children with disabilities,
including those in public or private institutions or other care
facilities, are educated with children who do not have disabilities;
and

special classes, separate schooling, or other removal of children
with disabilities from the regular educational environment occurs
only when the nature and severity of the disability is faich that
education in regular classes cannot be achieved satisfactorily.

SEAs are required to carry out several specific requirements to ensure that children with
disabilities are educated in the LRE. An SEA is required to:

include procedures in its State Plan to ensure that the require-
ments of Sections 300,550-300.556 arc met [§300.132i;

require public agencies to establish and implement procedures
which meet the requirements cited above (§§300,530(a) ;ind
300.550)a)];

require that. the public agency's procedures be included in an ap-
plication for a subgrant 1§300.227];

fully inform teachers and administrators in all public agencies of
their responsibilities under Federal regulations in this arca and
provide them with needed technical assistance and training
[300.5551; and

monitor to ensure that public agencies implement the Federal
requirements cited above [H300.556 & 20 U.S.C. 1232d(b)(3)j;
and

ensure that all educational programs for children with disabilities
within the State arc under the general supervision of the SEA and
comply with all of the LRE rrouirements [20 U.S.C. 1412(6)).
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OSEP found all of the States and localities which received final reports in FY 1991 failed
to meet one or more of the Federal requirements pertaining to LRE [34 CFR §§300.500-300.556].
More specifically, OSEP found the following deficiencies:

(a) Removal from Regular Education

Six of 12 SEAs did not ensure that their public agencies removed
children with disabilities from the regular educational
environment only when the nature or severity of the disability
was such that education in regular classes with the use of
supplementary aids and services could not be achieved
satisfactorily [§300.55(XhX2)].

(b) Continuum of Placement Options

Twelve of 12 SEAs did not ensure that each of their public
agencies had available a full continuum of alternative placements
to meet the needs of children with disabilities [11300.551(a)].

(c) Placement Based on IEP

Ten of 12 SEAs did not ensure that the educational placement of
each of its children with disability was based on his or her fully
developed IEP [§300.552(aX2)].

(d) Placement Options Available to Implement 1EP

Eleven of 12 SEAs did not ensure that each public agency
ensures that the various alternative placement options are
available to the extent necessary to implement the IEP for each
child with disabilities [§300.552(b)].

(c) Participation with No,:disabled for Nonacademic and
Extracurricular Activities

Seven of 12 SEAs did not ensure that each public agency ensures
that each child with a disability participates with children without
disabilities in nonacademic and extracurricular activities to the
maximum extent appropriate to the needs of that child
[§300.5531.

OSEP required States and localities in which it identified areas of deficiency related to
LRE to implement a variety of corrective actions. Among these were: (1) developing or revising
statewide policies and procedures addressing the LRE provisions; (2) disseminating information
to prRirarn officials and parents to inform them of ncw or revised policies and proceckurs; and
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(3) providing training to special education staff in their responsibilities under the requirements of

34 CFR §§300.550-300.554.

Individualized Education Programs (IEPs)

SEAs are responsible for ensuring that each public agency develops arxi implements an

IEP for all of its eligible children with disabilities [34 CFR §300.341]. Various provisions in the
Part B regulations also set forth requirements for public agemies in developing, implementing,
reviewing, and revising IEPs (see 34 CFR §§300.341-300.349 and Appendix C, 34 CFR Paft 300).
Each SEA is also required to carry out specific activities in order to ensure that public agencies
comply with 34 CFR §§300.140-300.349. These activities are to:

include in its annual program plan, a copy of each State statute,
policy, and standard that regulates the manmr in which IEPs are
developed, implemented, reviewed, and revised 1§300.130(b)(1));

monitor and evaluate the development, implementation, mview
and revision of 1EPs [§§300.130(bX2) & 20 U.S.C. 1232d(bX3)1;

require LEA applications for Pitt B funds to include procedures
to ensure that the LEA complies with §§300.340-300.349
[§300.235]; and

ensure that all educational programs for children with disabilities
within the State are under the general supervision of the SEA and
that such programs comply with all the 1EP requirements of
§§300.340-300.349 (20 U.S.C. 1412(6)1.

OSEP's final monitoring reports issued in FY 1991 found that 11 of the 12 States and
localities which received reports during this period were not in compliance with all of the 1E13

requirements of 34 CFR §§300.340-300.349. Specifically, OSEF found the following deficiencies:

(a) Maintain a Record of Attempts to Arrange a Mutually Agreed
Upon Time and Place for IEP Meeting

Five of 12 SEAs did not eisure that public agencies maintain a
record of their attempts to arrange a mutually agreed upon time

and place for the IEP meeting [f300.345(d)).

(b) IEP Meeting Includes a Represzntati, of the Public Agency

Seven of 12 SEAs did not ensure that a repmsentative of a public
agency, other than the child's teacher, is present at each IEP
meeting [§300.344(a)(1)].
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(c) IEP Meetings At Least Once A Year to Review and Revise Each
ChiWs 1EP

Three of 12 SEAs did not ensure that each public agency is
responsible for initiating and conducdng meetings, at least once
a year, for the purpose of reviewing and, if appropriate, revising
each child's IEP [§300.343(a) and (d)].

(d) IEP Consent

Eleven of 12 SEAs did not ensure that public agencies developed
lEPs which included all of the content required at §300.346.

Each of the States and localities found by OSEP to have IEP deficiencies was required
to complete corrective actions to correct the identified deficiencies. SEAs were required to: (1)
revise their SEA monitoring procedures; and (2) provide technical assistance to special educational
personnel in implementing the 1EP requirements.

Complaint Management

Under EDGAR provisions, an SEA is responsible for adopting written procedures for
receiving and resolving any complaint that the State or a subgrantee is violating a Federal statute
or regulations that apply to a program [34 CFR §76.78(XaX1)]. These procedures must include
a time limit of 60 calendar days after the State receives a complaint to investigate and resolve the
complaint, unless an extension is granted for exceptional circumstances [34 CFR §76.781(aX2)
and (b)]. OSEP is responsible for ensuring that each SEA, consistent with its general supervisory
responsibility, implements a complaint management system that satisfies the requirements in
34 CFR §§76.780-76.782 of EDGAR.

OSEP monitors found that 9 of 12 SEAs did not meet their general responsibility to
ensure that complaints were properly resolved in accordance with the requirements identified
above. Eight of 12 States and localities were found not to have implemented procedures which
ensured a 60 calendar day deadline for resolving complaints.

OSEP required the States with identified deficiencies to take corrective actions to:
(1) amend their procedures to ensure that complaints were properly resolved within a 60 calendar
day time limit; and (2) disseminate information and provide technical assistance to parents,
administrators, and interested organizations in the revised procedures.

Free Appropriate Public Education (FAPE)

SEAs are responsible for ensuring that a FAPE is available to all eligible children with
disabilities within the State [§300.3001, In part, "free appropriate public education" means special
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education and related services which are provided in conformity with an IEP1§300.4(d)1. "Special
education," in part, means specially designed instruction, at no cost to the parent, to meet the
unique needs of a child with a disability 1§300.14(aX1)1.

to:

In order to meet the general msponsibility specified under §300.300, an SEA is required

include in its State Plan, information which shows that the State
has in effect a policy ensuring: (a) the right to a free appmpriate
public education to all eligible children with disabilities, and (b)
that this policy is applicable to all public agencies in the State
1$300.12l1; and

monitor public agencies responsible for carrying out the programs
and enforcement of obligations imposed on these agencies 120
U.S.C. 1232d(b)(3)(A).

During 1991, OSEP cited 11 of 12 SEAs for policy or procedural inconsistencies with
respect to FAPE provisions. In eight States, OSEP monitors found the SEA to be deficient in
meeting its general responsibility to ensure that: (1) students with disabilities were receiving
special education and related services in conformity with their IEPs; or (2) the special education
and related services contained in IEPs were designed to meet their unique needs of the child. In
five SEAs, OSEP found that the SEA did not meet its responsibility to ensure that all public
agencies made extended school year services available as a component of FAPE if it was
necessary to meet the unique needs of an individual with a disability.

To correct such deficiencies, OSEP required States to implement corrective actions that
included: (1) a description of the steps the SEA would take to ensure correction of the identified
deficiency; and (2) providing in-service training and technical assistance to ensure school

administrators and instructional staff understood the requirements.

Summary

OSEP is committed to implementing a comprehensive program review system which
reflects (1) changes in the law and its implementation; (2) advances in the methods by which
information is collczted, examined, and reported; and (3) effective and timely means for
identifying and correcting deficiencies in State and local implementation of Part B. Initiatives to
improve both the coordination and content of OSEP's program review activities are ongoing and
based on annual review of the effectiveness, thoroughness, and efficiency of the monitoring
system. The primary goal of the Federal monitoring system is to assure that SEAs are carrying
out their responsibilities to develop and implement effective policies and procedures so that all
children and youth with disabilities ale provided a free appropriate public education.
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Federal program review activities are geared to provide a variety of information on
wtwther SEAs are meeting their responsibilities in implementing the Part B requirements. Among
the seven Federal program review components, the review and approval of State Plans, compliance
monitoring reviews, and ongoing communication with constituents provide specific information
regarding the implementation of Part B in each of the States.

OSEP noted the following types of deficiencies in the State Plans which were reviewed
and approved by OSEP at the time of this report: (1) Confidentiality of Personally Identifiable
Information, Individual Education Program, Procedural Safeguards, and Protection in Evaluation
Procedures; (2) Least Restrictive Environment and Personnel Standards; (3) Right to Education
Policy Statement; and (4) Private Schools and the Description of Use of Part B Funds.

In the final compliance monitoring reports issued in FY 1991, OSEP found a number of
significant deficiencies in the monitoring procedures, policies, and checklists of each of the States
monitored. It must be noted that the type and extent of deficiencies within each State in the
following areas varied by State. A majority of the States which received reports were cited for
not having appropriate procedums in place to ensure that an L.EA's policies and procedures were
consistent with all. applicable Federal requirements before it approved the LEM; application.
OSEP also found that each of the States it monitored in 1991 failed to meet one or more of the
Federal requirements pertaining to due process and least restrictive environment. Finally, OSEP's
final monitoring reports for FY 1991 found that all the States monitored had deficiencies in
ensuring that each of their public agencies develop and implement an IEP that meets all Part B
requirements for each of its children with disabilities. In all cases where deficiencies were noted,
OSEP required States to take steps to ensure that the deficient practice was discontinued and
corrective actions taken to prevent recurrence.

FORMULA GRANT PROGRAMS

This section of the chapter provides a description of two major formula grant programs
providing finamial assistance to States for educational prograMs: the IDEA, Part B State Grant
Program, and Chapter 1 of ESEA (SOP). Two other fommla grarn programs authorized by IDEA,
the Part H P ogram for Infants and Toddlers with Disabilities and the Section 619 Preschool
Grants Program, are discussed in Chapter 2. This section concludes with a presentation of State-
reported data on Federal, State, and local expenditures for special education and related services
during the 1987-88 school year.

IDEA, Part B State Grant Program

Each year, funds are distributed to the States under Part B according to the total number
of students with disabilities reported by the States as receiving special education and related
services. State educational agencies (SEAs) conduct an annual child count on December 1 of each
school yew, aggregate these data, and submit them to OSEP. The FY 1991 IDEA Pan B
appropriation was distributed to States on or shortly after July 1, 1991 based an the December I,
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1990 child count. States may use these furxi.s from July 1, 1991 through September 30, 1993.
Funds appropriated under the Part B, IDEA increased steadily free $251,700,000 in FY 1977 to
$1,854,186,000 in FY 1991 (table 4.5). In the same petiod, the average per child amount of
Faleral funding also increased from $72 to $407.

At least 75 percent of the funds a State receives under Part B, IDEA must be distributed

to local educational agencies (LEAS) and intermediate educational units (IEUs) to assist in the
education of students with disabilities (20 U.S.C. 1411(cX1XB)). The LEAs and Mils ate
required to ass= that these furxis do not sumtlant State and local expenditures, but instead pay
for the excess cos& of providing special education and telated services to students with
disabilities. States air allowed to set aside up to 25 percent of the Part B, IDEA State grant award
for use by the SEA. Of these film's, States may use up to 5 percent of the grant or $350,000,6
whichever is greater, for the cost of administering the Act. The remaining 20 percent of the
Part B, IDEA award may be used by States for direct and suppon services for chilthen and youth
with disabilities and for the administrative costs of monitoring and complaint investigations to the

extent that such costs exceed the costs incurred for administration of complaint investigation and
monitoring during FY 1985.

In 1991, the National Association of State Directors of Special Education (NASDSE)
conducted a study of how States allocated Pan B, IDEA funds awar&d, based on the December
1988 child count? Forty-seven States were respondents. Twenty States (43 percent) reported that
they distributed 75 percent of the IDEA-B gram award to LEAs and rEUs to pay the excess costs
of special education and related services. However, the majority of the States (57 percent or 27
States) passed on more than 75 percent to their local school districts. Of these States, 5
distributed from 76 to 80 percent, 12 from 81 to 85 percent, and 10, 85 percent or more to the
LEAs or IEL1s. Additionally, of the 10 States exceeding 85 percent, 5 exceeded 90 percent, with
the highest reported figure equaling 95 percent of one State's total Part B, IDEA grant award.

States are permitted to use a portion of their Part B, IDEA grant award for State-level

administration of the Act. States may choose to use up to 5 percent of their grant award or
$350,000, whichever is greater, for this purpose. The NASDSE study indicated that 27 States
used 5 percent of the July 1, 1989 Part B grant award for administration, while 9 States used a

520 U.S.C. 1401(a)(21) of the IDEA defines "excess costs" as "costs which are in excess of
the average annual per student expenditure in a local educational agency during the preceding

school year for an elementary or secondary school student...."

6The amount of the Part B grunt award a State may use for administrative costs was increased
from $350,000 to $450,000 by the IDEA Amendments of 1991.

'These funds were awarded to States on or shortly after July 1, 1989, for use from then

through September 30, 1991.
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TABLE 4.5

IDEA, Part B State Grant Program Funding
Fiscal Years 1977-91

_

Fiscal Year
IDEA, Part B
State Grants

Per-Child
Allocation

1977 $ 251,770,000 $ 72

1978 566,030,000 159

1979 8C 4,000,000 217

1980 87z ,500,000 230

1981 874,500,000 222

1982 931,008,000 233

1983 1,017,900,000 251

1984 1,068,875,000 261

1985 1,135,145,000 275

1986 1,163,282,000 282

1987 1,338,000,000 321

1988 1,431,737,000 338

1989 1,475,449,000 340

1990 1,542,610,000 350

1991 1,854,186,000 407

Source: U.S Department of Education, Office of Special
Education Programs, Data Analysis System (DANS).
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smaller percentage. For the same Part B grant award, 11 States receiving a total Pan B award of
less than $7,000,000 reported using $350,000 to cover the State's costs of administration of the
Act. For these 11 States, 5 percent of the grant award was less than $350,000.

The portion of the Part B, IDEA State grant remaining after funds are disnibuted to local
school districts and used by the State for asiministration may be used by the SEA to support
discretionary activities. Tixse discretionary funds pay for direct and support services to child/en
and youth with disabilities and for the administrative costs of monitoring and complaint
investigation to the extent that the costs for these activities exceed the costs incurred during FY
1985. States can retain a maximum of 20 percent of the Pan B, IDEA grant award for these
discretionary purposes. Of the 47 States responding to NASDSE's survey, 17 States (36 percent)
retained the maximum amount allowable while 30 States (64 percent) tetained less. Of the States
that reta1ne4 10 percent or less of their award for discretionary use, all reported passing through
more than 80 percent of the total Part B award to local school disnicts.

The NASDSE study examined how States spent the discretionary portion of their Part B,
IDEA grant award for FY 1990. The results indicated that 23 States (49 percent) found it
necessary to use discretionary funds, in addition to funds allocated from their administrative set-
aside and State appropriations, to cover the escalating costs of monitoring and complaint
investigadon. Of the discretionary funds available, States reported using from (126 to 42.91
percent for monitoring and complaint investigation. In total, over $15 million of the Part B, IDEA
grant f.mds available to States for discretionary purposes were spent on the administrative costs
of monitoring and complaint investigation. These States also used discretionary funds to support
a variety of direct and support services.

Seventy-fivz percent of the States reported spending 90 percent or more of the SEA
discretionary funds from the Pan B grant award distributed on or shortly after July 1, 1989, for
direct or support services to children and youth with disabilities. All States reported using at least
57 percent for direct or support services. The range of activities supported with these funds is
very broad. Some target a portion of these funds on services for specific populations of children
and youth. For example, Arizona, Florida, Kansas, and Massachusetts, among others, directed

resources at developing transition services for adolescents. Connecticut. Wisconsin, and South
Dakota are examples of States that used discretionary funds to support projects integrating children
and youth with severe multiple disabilities into community schools and regular education
programs. A majority of States (29 or 62 percent) used a portion of their discretionary funds to
support in-service training of personnel, through their Comprehensive System of Personnel
Development (CSPD) and other projects, which provide special education and related services to

children and youth with disabilities. Over half (27 or 57 percent) of the responding States
distributed a portion of their discretionary dollars to LEAs and IEUs based on their child counts,
thus increasing the amount of Federal dollars available to provide special education and related

services at the local level. Another way SEAs use discretionary funds to supplement local
resources for special education is to reimburse LEAs for a portion of the cost of implementing the
IEPs of selected groups of students. This includes those requiring personal aides, specialized
technological or other assistive devices, and other unusually high cost services. Examples of
States pmviding this type of support in FY 1990 were Alabama, Montana, and North Carolina.
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The total amount of Part B funds States reported to NASDSE being used for direct and support
services for children and youth with disabilities was $180,000,056. This represents 13 percent of
the total funds States reported receiving under Part B based on the December 1988 child count

Chapter 1 Program for Children with Disabilities

Funds have been provided to the States to assist in educating children with disabilities in
State-operated or State-supported programs (SON) since 1965 under Chapter 1 of the Elementary
and Secondary Education Act (ESEA), also referred to as P.L. 89-313. In 1975, an amendment
allowed funds to be distributed to LEAs serving children with disabilides who transfened from
State-operated or State-supported pmgrams, in order to encourage the transfer of children to
programs in their home communities. Chapter 1 funds may be used in LEAs for the purpose of
expanding or improving programs serving students with disabilities who are currently or were
previously enrolled in SOPs.

The program under Chapter 1 of ESEA (SOP) was most recently reauthorized arx1
amended by P.L. 100-297, the Hawkins-Stafford Elementary and Secondary School Improvement
Amendments of 1988. Table 4.6 presents the total amount of funds distributed and the average
per pupil allocation for Chapter 1 of ESEA (SOP) and its predecessor programs for fiscal years
1966-91.

Expenditures for Special Education and Related Services

Annual expenditure data have been submitted to OSEP each year by the States and
outlying areas since the 1983 amendments to Section 618 of IDEA. These data were first reported
for 1982-83 in the Ninth Annual Report to Congress. Requirements to report these expenditures
were changed by the Education of the Handicapped Amendments of 1990, and this marks the final
year that data in this form will be presented in the annual report to Congress.

Section 618 required that States report expenditures for both special education and related
services according to the source of funds: Federal, State, and local. States may estimate
expenditures for special education and related services; however, they must report actual amounts
for expenditures by funding source. The States and outlying areas reported data on all funds
spent, except ibr capital outlays, for the cost of providing special education and related services
to children with disabilities. This report briefly describes the expendit re figures provided by
States for 1987-88 and examines trends since they were first reported for 1982-83. Total
expenditures of more than $19 billion for special education and related services were reported for
1987-88 (see Appendix A, Table AH1). The average per pupil cost derived from the total
expenditure for all children with disabilities served in 1987-88 under Part B and Chapter 1 of
ESEA (SOP) was $4,313. This represents a 10 percent increase, or $396, over the average per
pupil cost of $3,917 for 1986-87. The Federal share of the total expenditures reported was
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TABLE 4.6

chapter 1 State Formula Grant Funding
Fiscal Years 1966-91

Fiscal Year
ESEA (SOP)
State Grants

Average Per Pupil
Allocation

1966 $ 12,467,000 $ 243
1967 15,078,000 182
1968 24,747,000 283
1969 29,781,000 309
1970 37,483,000 339
1971 46,130,000 379
1972 56,381,000 428
1973 75,962,000 481
1974 85,778,000 515
19755/ 183,733,000 1,028
1976 111,433,000 592
1977 121,591,000 604
1978 132,492,000 592
1979 143,353,000 635
1980 145,000,000 620
1981 152,625,000 626
1982 146,520,000 604
1983 146,520,000 596
1984 146,520,000 593
1985 150,170,000 587
1986 143,713,000 572
1987 150,170,000 588
198g 151,269,000 578
1989 148,200,000 557
1990 146,389,000 545
1991 148,859,000 561

*rum FYs 1966-74, the funds appropriated were for use in that
fiscal year. However, beginning in FY 1975, funds were to be used in
the succeeding fiscal year. As a result, the appropriation in FY 1975 was
for funds to be used in both F f 1975 and FY 1976.

Source: U.S. Department of Education. Office of Special
Education Programs Data Analysis System (DANS).
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7.9 percent, reflecting a slight incluse from 7.6 percent in 1986-87. States contributed 56 percent
(down from 56.5 percent in 1986-87), while the local share was 36.1 percent of the total, slightly
higher than the 35.8 percent share reported in 1986-87.

Similar results arc found when expenditure data are separated into the categories of special
education and related services. For 1987-88, the Federal share of the expenditures for special
education was 7.9 percent, while States contributed 56 percent and local distaicts provided 36.1
percent The Federal portion of the funds expended on related services was 7.9 percent, with State
and local contributions of 55.3 percent and 36.7 percent, respectively. Of the total expenditures
from all three funding sources, 80.6 percent of the funds were expended for special education, and
19.4 percent were for related services.

Overall spending and per pupil expenditures have increased since these data were first
reported for 1982-83. The total amount of expenditures has risen from nearly $12 billion in 1982-
83 to more than $19 billion in 1987-88, reflecting an increase of more than 60 percent. During
this period of time, average per pupil expenditures for special education and related services rose
from $2,788 in 1982-83 to $4,313 in 1987-88, an increase of more than 54 percent.

Federal, State, and local shares of special education and related services expenditures have
shifted somewhat during this same period. The percentage of funds from Federal and local
sources has declined, while the State proportion increased. The Federal portion of the total funds
expended fell from 8.5 percent in 1982-83 to 7.9 percent in 1987-88, while the share from local
districts also dropped slightly, from 37.8 percent to 36.1 percent. The State contribution
increased, from 53.7 percent in 1982-83 to 56 percent for 1987-88.

Summary

OSEP supports State educational agencies and local school districts in implementing the
Nation's education mandates through a system of financial support including two major formula
grant programs; the IDEA, Part B State Grant Program and Chapter 1 of ESEA (SOP). In FY
1991, $1.85 billion was distributed to States under IDEA, Part B; under Chapter 1 of ESEA
(SOP), $148.9 million was distributed. States reported spending over $19 billion for special
education and related services in the 1987-88 school yeat. The Federal share of these
expenditures was 7.9 percent of the total, while States contributed 55.3 percent and localities
contributed 36.7 percent.

ASSISTANCE TO STATES FOR IMPROVING PROGRAMS

The President, and the Governors are leading a national initiative :itended to assist
States in reforming America's schools with the goal of substantially improving the performance
of all students, teachers, and the education system as a whole. Toward this goal, the
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Office of Special Education Programs (OSEP) has been engaged in a strategic planning process
for developing goals, objectives, strategies, and priorities for the programs it administem and has
identified as its mission toward achieving better results for individuals with disabilities.

Among the strategic targets identified by OSEP as critical to achieving this mission are
securing and expanding access and inclusion for children with disabilities within public school
programs, and improving the capacity of service delivery systems to meet the needs of diverse
populations. The requirements arK1 financial resources provided by the formula grant programs
authorized by the IDEA (e.g., the Part B State Grant Program and the Section 619 Preschool
Grants Program) are a primary means for achieving the target of securing and expanding access
and inclusion for children with disabilities. The discretionary programs authorized by Parts C
through G of the IDEA are the primary means for providing Federal assistance to achieving
another of OSEP's strategic targets, iinpmving the overall capacity of the service delivery system
to meet the needs of students with disabilities.

This section of the report highlights two distinct strategies OSEP employs under IDENs
discretionary authorities to help States improve the systems of semices for children and youth with
disabilities. The first strategy is support, thmugh grants and cooperative aptements, to assist
States design and implement changes tailored to their specific needs that will improve overall
systems of service delivery. The second strategy is support for technical assistance that States can
access for specific purposes as they undertake diverse approaches to improve their systems of
services.

Systems Change Grants

A system of service delivery is an organized, interrelated set of diverse components that

form a complex whole. In education, system components include values and principles, often
articulated in the policies and standards that govern educational procedures and practice. They
also include tix structures empioyed to carry out the policies, and the resources, such as personnel
and money, needed to support service delivery. An identifying characteristic of a system is the
balance and interdependence of its components. Change in one component is felt elsewhere in
the system and to varying degrees. Systems can be changed to function differently by making
small adjustments in one component, modifying several components substantially, or redesigning
the entire structure. Because of the interdependence of their components and the possib!i:ty that

even a small change in one component can affect others in unanticipated or unintended ways,
making changes in systems is a complex, sensitive, difficult, and often long-term process.

Federal initiatives and the financial support they provide to States for improving
educational services can be characterized along a continuum. At one end of this continuum, such
initiatives can target a single component of a system, for example by supporting the development
of a curriculum that can be used in in-se-vice and preservice training to improve the ability of
teachers to provide effective instruction in mathematics. In contrast, Federal initiatives and
resources also can support more broad ranging improvements, for example by assisting States in
making fundamental changes in one or more of their system components. In establishing its
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priorities, a Federal agency must purposefully design its strategies and target resources to
maximize their effect. The particular approach selected by the agency must address its mission
and priorities. In tlx case of discretionary funds administered by OSEP, this means identifying
the types of strategies that will result in better results for individuals with disabilities.

One of the strazegies the Office of Special Education Programs (OSEP) employs in the
discretionary programs it administers is to fund systems change grants that support State efforts
to make fundamental and broad ranging changes designed to impact on their overall system of
service delivery in a particular area, such as preschool educatiGa, or for a particular population
of children with disabilities. Systems change grants are designed to help States build their
capacity to deliver effective services and achieve program impmvements in ways that fit the
panicular circumstances of individual States. Such grants provide a relatively high degree of
flexibility to States for the activities they undertake1 enabling them to focus on those components
and activities of the system ttwy have determined to be critical for effecting systemic
improvements. In some States, grant funds might be used for multi-agency planning and policy
development while in others, where requisite policies are in place, emphasis might be placed on
activities to demonstrate, disseminate, and replicate alternatives for local program practice.
Systems change grants also provide relatively long-term support, typically from three to five years,
to enable Sutes the opportunity to engage in activities that will result in a long lasting impact on
service provision, such as policy reformulation and professional reorientation. Among the
conditions affecting program improvement that respond particularly well to the systems change
grants strategy are:

changes that require initial investments of time and money for
planning and development, interagency communication, gaining
support among involved parties, removal of systemic barriers, and
needs assessment;

changes that involve building working relationships between
organizations, levels of an organization, and involved parties,
including policy makers, professionals, parents, and students; and

changes that require the establishment of significant professional
development activities and information dislemination among
involved parties.

Since 1980, OSEP has used systems change grants as one strategy to achieve improved
programs and outcomes for children and youth with severe disabilities, including the integration
of these individuals into home schools and regular classrooms. The IDEA requires that, to the
maximum extent appropriate, children with disabilities are educated with children who are non-
disabled. Further, it requires that the removal of children with disabilities from the regular
educational environment occurs only when the nature or severity of the disability is such that
education in regular classes with the use of supplementary aids and services canaot be achieved
satisfactorily (20 U.S.C. 1412(5)). Although data reported by States ii the late 1970s on the
placement of children with disabilities suggested that some children with severe disabilities were
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receiving services in public school programs, the development of such options was occurring
slowly. Recognizing that fundamental changes in the delivery of services would be necessary in
States to provide children and youth with severe disabilities with opportunities to be educated in
regular school programs, OSEP used the authority provided by Congress under the IDEA Program
for Children with Severe Disabilities (20 U.S.C. 1424) to formulate a strategy of providing grants
to support system changes that would promote and facilitate State improvement efforts. These
grants enable States to undertake diverse activities tailored to their particular context and needs,
such as policy review and development, the development and expansion of local programming
capacity, improvements in interagency relationships, and personnel preparation.

Systems change grants to support program improvements for children and youth with
severe disabilities are awarded to State educational agencies (SEAs). During the 1990-91 school
year, OSEP supported grants in 16 States. Grantees were required to design projects that would
enhance the capacity of the State to serve children with severe disabilities through efforts that
would:

Develop, in conjunction with the Part B State plan, activities to
improve the quality of special education and related services in
the State for children with severe disabilities (including deaf-
blindness), from birth to age 21, and to change the delivery of
these services from segregated to integrated environments.

Significantly increase the number of children with severe
disabilities served in regular school settings alongside their same-
aged peers.

Evaluate the effectiveness of these activities, including tracking
the educational program placement of children with severe
disabilities over time.

Evaluate and disseminate information about the project's
outcomes.

Two of the 16 States currently funded under this program are California and Colorado.
Each has taken a different approach for achieving the program goals, tailored to particular needs
and circumstances of their State service delivery systems.

California Department of Education

In the mid-1980s, the California SEA undertook an initiative to increase the capacity of
local educational agencies (LEAs) in the State to provide educational and related services to
students with severe disabilities. Contributing to this initiative were calls from advocates and
professionals for the development of increased educational opportunities for children and youth
with severe disabilities in local school programs, bolstered by State legislation prohibiting the use



of State funds for the construction of facilities that would house segregated educational programs
for these students. In October of 1986, the California State Board of Education issued a policy
statement on LRE aimed at clarifying the State's education code and providing direction for
implementation at the local level. The policy emphasized the importance of providing a
continuum of placements for students with disabilities that included regular education options,
when appropriate, and opportunities to interact with nondisabled peers. To implement this policy,
LEAs required technical assistance from both the SEA and the universities. Consequently, in
1987, California applied for and received a systems change grant from OSEP to support efforts
to improve and increase services to students with disabilities in integrated settings.

The California systems change project, entitled Providing Education for Everyone in
Regular Schools (PEERS), is comprised of several components. They combine to assist school
districts plan and implement educational opportunities for students with severe disabilities within
local programs, to improve collaborative efforts within educational agencies and between
educational agencies and other agencies providing services to students with severe disabilities, and
to support personnel and policy developnent efforts that will facilitate the inclusion of these
students into local programs of service delivery. In addition to dissemination of project results
and evaluation of project efforts, PEERS activities are conducted throtIgh sx major components.

Providing LEA Technical Assistance and Support. This component provides training and
technical assistance to individual school districts and to regional groups of school districts ( i.e.,
Special Education Local Plan Areas or SELPAs) for planning and implementation of services for
students with severe disabilities. It also supports changes in policy and practice at the local level.
SELPAs and districts are selected to receive services from PEERS following a competitive
application process that includes negotiating a match between PEERS' goals and services and
those of the applicant. Once a SELPA or district is selected. PEERS provides a number of
training and technical assistance services aimed at helping the new sites to form local advisory
committees, implement needs assessments and action plans, address local barriers to integration,
provide in-service training on integration, collect evaluative data, formulate policy, and establish
an implementation site.

An important initial activity for each participating SELPA or district is to form an
Integration Support Team comprised of parents, general and special educators, administrators,
school board members, related service personnel, and community members whose initial
responsibility is to develop a policy statement and implementation plans for integrating students
with severe disabilities into district programs. Examples of other collaborative activities conducted
by various Integration Support Teams include development of site selection criteria, student
transition processes, and staff in-service training plans.

Developing an implementation Site Network. Another component of PEERS is to develop
a statewide network of integrated implementation sites, one at each of the participating SELPAs
to serve as centers for training and assistance to school personnel from other districts interested
in replicating the integrated service model. These sites are selected based on a standard set of
criteria indicative of best practices in integrated education programs. As part of their information
dissemination activities, these sites have hosted conferences that provide information on emerging
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practices and trend- in the provision of educational services to individuals with sevem disabilities
in regular school programs. In conjunction with PEERS staff, teachers at implementation sites
have presented information on integration strategies at State and national conferences, SELPA-
sponsored in-service training activities, and as part of preservice training programs at several
universities. Currently, 15 implementation sites in urban, suburban, and rural communities are
being used to demonstrate integrated programs of semice across California.

Providing SEA In-service Training. A third component of the project is to work with SEA
units responsible for compliance monitoring, program development, and evaluation to improve
their knowledge base related to barriers to, and strategies for, successful integration. Through
training and other activities, SEA personnel are provided assistance to increase theirunderstanding
of how iheir efforts can support the goal of increasing statewide service delivery to Audents with
severe disabilities at the local level.

Linking Research and Practice. Another component of PEERS promotes communication
between the project and key university research and instructional efforts focused on increasing the
effective integration of students with severe disabilities in public schools. As part of this activity,
PEERS has contributed to several national studies on integration which have served to disseminate
the PEERS model nationwide and aided program improvement effons within the State based upon
the research findings. This component also provides leadership training that gives future teachers
and administrators the requisite skills and philosophical orientation to further the goals of systems
change. Toward this end, PEERS staff have worked with university faculty to design coursework
for preservice training that introduces prospective teachers in both regular and special education
to service provision in integrated environments.

Facilitating Collaborative Solutions. The fifth component is designed to build a broad
collaborative base for integrated services by facilitating information exchange among general
education, special education, and related services personnel at the State and local level. A broader
involvement and commitment to integration among various disciplines and agencies serving
students with severe disabilities is considered an essential ingredient for achieving systems change.
The interdisciplinaly problem-solving activities of the SELPA Integration Support Teams illustrte
the contributions of this component toward systems change at the local level. In addition, the
multidisciplinary, multi-agency PEERS Advisory Board addresses barriers and problems facing
integration by making recommendations that have implications for State policy, legislation, or

both. A recent set of recommendations from the Board included changes in policy and
interagency agreements between State agencies that would facilitate the delivery of irlated services
in integrated environments. Another task was to identify competencies for building principals in
schools integrating students with :-.3vere disabilities. In addition to the Board activities, PEERS
staff provide in-service training for personnel from various agencies and disciplines across general
and special education, and preservice training for prospective administrators and general and
special education teachers.

Improving Data on Student Placements. The sixth component of PEERS is working to
revise the State's child count procedures for children and youth with severe disabilities. A
primary task within this component has been to improve the procedures used by districts to report
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the educational placement (i.e., integrated or segregated) of students to the SEA. Improvements
in the accuracy and comparability of data reported by districts will assist PEERS and the SEA to
evaluate the long-term effect of the project and its impact on the development of educational
options for students with severe disabilities in local school programs.

Together, the components of the PEERS Project have already made significant
contributions in the State's efforts to improve programs for students with severe disabilities, and
to increase the number served in regular school environments. For example, 164 special day
classes, serving approximately 1,600 students with severe disabilities, have moved from special
centers to age-appropriate integrated school sites since PEERS began in 1987. In addition, over
the five-year span of the project, it is estimated that 10,000 students with severe disabilities will
be direct or indirect recipients of PEERS interventions, district/SELPA replication efforts, or both.

At the policy level, PEERS has contributed to the adoption of new legislation to reverse
fiscal disincentives for integration. The project also has played a role in the modification of the
local compliance review process to include items specifically related to services provided to
students with severe disabilities in integrated settings. In addition, through the collaborative
efforts encouraged by PEERS at the State and local levels, interagency agreements between Head
Start, State-operated preschools for disadvantaged children, and private preschools have been
developed to facilitate the placement of young children with sevcre disabilities in these programs.

Colorado Department of Education

In the early 1980s, Colorado undertook an initiative that is still being implemented today
in an effort to increase the number of students with severe disabilities educated in regular school
programs in the State. In the early stage of this initiative, State policies were revised to establish
incentives for school districts to serve children with severe disabilities in integrated settings. At
the same time, preservice training programs in several of Colorado's colleges and universities
began to include the philosophy and strategies of integration in their training programs for teachers
specializing in severe disabilities. The changes in both preservice personnel preparation and State
policy occurred at the same time that parent advocacy was strongly endorsing changes in service
delivery in the State that would result in increased community-based programming for students
with severe disabilities.

In 1985, the Colorado State educational agency applied for and received the first of two
systems change grants from OSEP to continue its initiative at the local level. The purpose of
these grants was to obtain the resources necessary to undertake extensive technical assistance and
other activities that would foster the organizational and instructional changes in Colorado's school
districts that would enable them to effectively serve students with severe and profound disabilities
in integrated settings. To achieve its goal of building local service delivery capacity, the State
first developed the Colorado Effective Education Model (CEEM) that could be adapted to the
specific needs and conditions of different communities. The model was developed from the
results of several activities, including (a) a statewide needs assessment that identified gaps in
service delivery at the local level for childrcu with severe disabilities; (b) input from a steering
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committee comprised of parents, LEA and SEA staff, and representatives of other human service
agencies including the Departments of Health, Vocational Rehabilitation and Developmental
Disabilities; and (c) a comprehensive review of the literature on successful practices in serving
individuals with severe disabilities. The model that emerged consists of seven components that
have been shown to positively influeme educational opportunities and outcomes for staidents with
severe disabilities.

Interaction with Peers in School and Community. This component is designed to expand
the opportunities for students to interact with age-appropriate, nondisabled peers in both school
and community environments. Examples of the activities andertaken by districts to address this
component have been rescheduling classes, lunches, recess, and extracurricular activities so that
children with and without disabilities participate together.

Staffing/Individualized Education Program (IEP) process. This component is designed
to increase the relevance of the school decision making processes by involving families,
educational team members, and representatives of other agencies in designing individualized
instructional approaches and services that will achieve selected outcomes for students relevant to
their education in regular school environment. For children moving from segregated to integrated
placements, this component often results in new IEP goals and objectives reflecting instruction
in regular school environments. The number of staff involved in both the evaluation and program
planning processes has often increased to ensure participation by regular and special educators.

Systematic Instruction. This component focuses on the use of teaching technologies and
strategies that consider the particular learning, communication, behavioral, and environmental
needs of students. The term, systematic instruction, refers to a defined, replicable process that
reflects best practice and uses a student's performance data as a basis for modifying a program
of instruction that includes the acquisition, maintenance, and generalization of skills. In order to
implement this component many sites cOncentrate on ways of collecting and maintaining objective
data on the child's educational progress that can be shared among the different professionals and
paraprofessionals providing educational and related seivices.

Vocational/ Supported Employment. This component is concerned with preparing students
with severe disabilities to function successfully in work environments, using nich techniques as
systematic and community-based instruction. To facilitate implementation of this component, a
transition planning process for secondary students with severe disabilities has been used in which
educators and representatives of adult service agencies participate.

Transdisciplinary Service Delivery, the sixth componera of CEEM, stresses the importance
of collaborative planning and service delivery among providers involved with the student by
fostering the utilization and exchange of information and skills among team members, and,
sometimes by shifting personnel roles when of benefit to the child.

Family/School Parthership. This component of the model emphasizes the importance of
effective communication and collaboration among parents, educators and other service providers
in the design and implementation of the student's program. In addition to efforts focused on the
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individual student, implementation sites typically provide epportunities for parents to acquire
information and skills needed for their role in a collaborative r rocess and encourage the formation
of parent support groups.

Program Management. This component is concerned with the efficient management of
time, resources, and personnel that enable the provision ol iptegrated educational and related
services to students with severe disabilities in the regular school setting. At particular
implementation sites, this component involves the scheduling of staff and students, modifying
modes and frequency of communication among team members, and when necessary, the
development of revised job descriptions and deployment of paraprofessionals to support the
implementation and effectiveness of other components of CEEM.

By the 1990-91 school year. CEEM was being implemented in 16 of Colorado's 50 school
districts. Individual implementation sites within these units include preschools, elementary
schools, high schools, and one community college. To be selected as an implementation site, local
educational agencies (LEAs) apply on a competitive basis to part cipate in the CEEM project. In
addition to adapting and piloting the model, implementation sites must make a commitment to
train personnel and disseminate the model to other schools within th Ar administrative unit. Each
participating LEA selects the specific building or buildings th,.. will constitute the initial
implementation or pilot site. Once the CEEM components have bee!, implemented and evaluated,
these sites participate in at least four activities to assist in disseminaiing CEEM statewide. First,
they serve as demonstration sites for personnel from other districts to lbserve. Second, each site
organizes a team that provides technical assistance on the applicatior of the CEEM components
to an assigned region in the State. Third, personnel at the implementation sites participate in
regional and statewide conferences, including an annual conference ho 4ed by the CEEM project.
Finally, implementation sites are used as settings for university-based research on the effectiveness
of integrated service delivery for children and youth with severe disabilities.

The grants provided by OSEP have been instrumental in suppoiling the work of project
staff to assist local districts implement and adapt CEEM in their communities. The CEEM project
staff engage in four interr_lated and ongoing processes to assist districts. In addition to formative
and summative evaluation and dissemination activities, the model includes LEA preparation and
training, and a building-based application process. Activities that characterize the LEA
Preparation and Training stage include an orientation to the CEEM model followed by several in-
service training activities. The purpose of the training is to provide parents, staff, and community
members with information on the model components and relevant implementation issues.

The Building-Based Application Process constitutes the primary implementation stage of
the model. After a model site is chosen, the CEEM Checklist is used to assess the baseline or
entry level status of each component at the site. This Checklist is used subsequently to assess the
progress of implementation over time. Based upon the information from the initial assessment.
an action plan is developed to establish priority areas in need of change, delineate activities to
address those needs, and assign persons/timelines to accomplish the activities. The initial
priorities and characteristics of the implementation sites determine which components of CEEM
are implemented and in what order. One of the primary vehicles for facilitating the building-based
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application ptucess at the implementation sites has been the development of building-level tearns
consisting of special and regular educators, related services personnel, parents, principals, assistant
principals, and other building personnel. This group has been a primary -hide for problem-
solving, interdisciplinary communication, and in-service training during the process of systems
change. The team is convened to address issues that arise as the education of students with severe
disabilities becomes a shared responsibility among regular and special educators. Some examples
of tasks undertaken by building-level teams include clarifying personnel toles and responsibilities,
and developing and implementing a common mission statement.

Following the use of the Checklist =I the development of an action plan, the third step
in the implementation phase is for project staff to deliver ongoing, individualized technical
assistance to school personnel and families, and facilitate communication among key participants.
As administrative units have expanded the model to additional buildings within their district,
project staff also have expanded the delivery of technical assistance to these sites.

Among the outcomes associated with the systems change grants in Colorado has been the
dramatic increase in the number of students with severe disabilities receiving their education and
related services in regular school environments. In 1980, 25 percent of staidents with severe and
profound disabilities in Colorado's schools were provided services in integrated environments.
As of 1988, 90 percent of students similarly identified were served in regular education buildings
and classrooms. Moreover, the recent State educational reform initiative in Colorado is addressing
the full inclusion of students with severe disabilities within its plans. This effort is likely to be
enhanced as a result of the creation in 1986 of a new personnel endorsement and development of
training programs for integration facilitators who will work in schools and communities serving
children and youth with severe disabilities. CEEM implementation sites also serve as internship
sites for prospective regular and special education teachers and administrators, adding further to
developing a statewide capacity to implement integrated services for students with severe
disabilities.

At the local level, the effecrs ef the systems change grants have been seen in increased
involvement of families in the educl,',ion of children with severe disabilities, as well as in the
establishment of new working relationships among parents, school administrators, teachers in
regular and special education, and other school personnel. In the community, implementation of
the CEEM model, according to the SEA, has helped to expand opportunities for employment of
persons with severe disabilities by improving employer understanding of the capabilities of this
population. Integrated community recreational opportunities, such as YMCA programs, scouting
and park programs have also increased for children and youth in and around CEEM
implementation sites.

Technical Assistance

The Office of Special Education Programs (OSEP) sponsors technical assistance to help
States meet the requimments of Part B of IDEA and to improve the quality of special education
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services. Such technical assistance is available through many different agencies and organizations,
and may be categorized into three general types:

national technical assistance centers with a specific content or
population focus;

regional technical assistance centers with a focus across content
areas or populations, provided at the regional level; and

target technical assistance centers which support other federally-
funded projects.

This section describes the Regional Resource and Federal Center (RRFC) network, the largest and
oldest of the regional technical assistance programs, and features selected activities and results of
its assistance to States. This network contributes to State efforts to improve programs for children
with disabilities by supporting knowledge production, the transfer of knowledge into practice, and
the development of State capacity to improve programs for children with disabilities. Examples
are provided to illustrate the scope of RRFC services and the role of RRFC assistance in
improving programs for children with disabilities.

The Regional Resource and Federal Center Program (RRFC), originally authorized by
P.L. 90-247, serves all States and jurisdictions through a network of six regional resource centers
(RRCs): the Northeast RRC; the Mid South RRC; the South Atlantic RRC; the Great Lakes RRC;
the Mountain Plains RRC; and the Western RRC. Each of the Centers serves between 7 and 14
States and territories. In 1988, OSEP also established a Federal Resource Center to assist RRCs
to meet State needs in areas of national priority and to support Federal initiatives.

Four original regional centers were launched in 1969 as an experimental program which
focused on the direct diagnosis of children, the development of program models, and training
support for teachers. With the passage of Pl. 94-142 in 1975, the program's focus shifted to
assisting States implement the new Federal law and its subsequent amendments. National progress
in ensuring access and providing quality programs, accompanied by increased advocacy for
improving educational outcomes, helped direct the program to its current emphasis on capacity
building and systemic program improvement in States.

The primary client of RRC technical assistance is the SEA, and the mission of the RRCs
is to assist each SEA to build its capacity to improve programs for children with disabilities. An
operating assumption is that if State policies and programs are improved, better services to, and
improved outcomes for children will result. State capacity refers to formal and informal systems
and structures within a State that are required to promote effective special education programs.
A priority of RRCs is to effect systems change in policies and practices regarding such elements
as childfind systems, evaluation, due process procedures, comprehensive systems of personnel
development, and dissemination systems.
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The Centers tailor their services to the needs of individual States within their regions,
sponsor multi-State activities, and collaborate with other RRCs to address needs identified across
regions. The success of RRCs depends on access to up-to-date information on model programs
and practices. Working within the national technical assistance network, each of the Centers
maintains current information on the States it serves as well as state-of-the-art information on
priority topics. Through its respective RRC, each State has timely access to a wide range of
current information on research, policies, pmcedures and practices concerning the education of
children and youth with disabilities.

The RRCs help SEAs improve special education and related services through the
identification, development and replication of successful programs and practices. Technical
assistance strategies include consultation, training, information dissemination, model development
and replication, product development, and linking States with other resources. RRC assistance
is designed to ensure a proper match between the presenting need and the chosen strategy,
emphasizing client ownership of the problem and commitment to applying the solution.

Technical assistance is most effective when it is an integrated pan of other State activities.
RRC technical assistance to States must bc sensitive to the contextual elements of a particular
need. A contextual knowledge of each Stale, connection and collaboration with other projects and
technical assistance providers, specialized knowledge of special education State policy and
programs, anti a sound working relationship with the State agency staff are all important to
successful RRC technical assistance.

Over the past four years, State needs and RRC services have focused generally in three
broad areas: (1) proper administration of policies and procedures identified by OSErs
monitoring, such as least restrictive environment and SEA monitoring practices; (2) national
priorities, such as early childhood education, transition from school to work and adult life, and
parent involvement in educational decision making; and (3) State-identified needs (needs which
did not necessarily "fit" in the first two categories). Each of the six RRCs conducted needs
assessment and planning cycles with the States in their regions to negotiate specific technical
assistance designed to address those documented needs. Presented here are representative network
activities in each of these areas and results of those efforts.

SEA Administration

A major emphasis in RRC activities is on assisting SEAs meet State responsibilities for
the proper administration of policies and procedures under Part B of IDEA. In recent years,
considerable assistance has been provided by the RRFC program in the areas of complifite
monitoring and least restrictive environment.

Compliance Monitoring. Since it was established in 1988, the Federal Resource Center
(FRC) has supported OSEP's efforts to achieve its goal of improving the Federal monitoring
system. Activities have included the revision of monitoring standards and procedures employed



by OSEP in order to increase the rigor, consistency and accuracy of its monitoring activities and
findings.

The work of the FRC and OSEP to clarify and improve Federal monitoring procedures
has contributed to the ability of RRCs to support SEAs in their efforts to develop and revise
policy and procedures, and to implement wality indicators for programs and practices at the State
and local levels. RRC staff have assisted several SEks with Corrective Action Plans (CAPs),
through guidelines development, policy and procedult revisions, and training local education
agency personnel on program requirements and best practices ix serving children with disabilities.
In many instances, RRC assistance has been cited as a major factor in the successful
implementation of CAPs.

RRC assistance to one SEA, for example, produced guidelines and new procedures for
local district applications and compliance with Federal and State requirements. This document,
approved by OSEP, was accepted as part of the State's CAP, and became the foundation for the
development of similar guidelines in other States.

As a result of the Federal monitoring in another State, the SEA undertook the development
of a long-range strategic plan, facilitated by its RRC. Participants in the planning process
included school administrators, teachers, parent advocates, iamiies, human services providers,
university staff, and government officials. This plan has put the SEA in the national spotlight for
its level of family involvement and accommodations of cultural diversity within the State.

Recognizing common needs across States and regions, the RRFC network has supported
a multi-regional conference on monitoring whico featured presentations and opportunities to share
experiences among SEAs on their role in the general administration of Part B, and provide
guidance for improving State systems of compliance monitoring and other administrative
processes.

Least Restrictive Environment. RRC activities in this area concentrate on helping States
to identify, adopt, or develop successful practices to educate children with disabilities in the least
restrictive environment. This has been the most frequent avenue for dialogue and cooperafive
efforts among agencies and communities working to serve all students in the general education
environment. Activities include consultation on State regulations and procedures related to student
placement, development of recommendations regarding effective instructional models at the school
ciistrict level, awareness training, and the development of demonstration models. Often RRCs
have been asked to help the State special education division effectively link its efforts with the
rest of general education to move toward full inclusion of students with disabilities within the
public school setting.

Educational reform legislation in one State required that the entire system of education
be redesigned, including the development of standards for school perfonnanee and pmgram
assessment systems for all children. The SEA requested assistance from the RRC to ensure the
needs oi students with disabilities would be addressed within each of the initiatives. The resulting
statewide task force produced a set of guidelines, and efforts are currently underway to develop
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procedures that ensure that data on students with disabilities are included in reports of student
assessment results.

In some instances, SEAs used RRCs to pmvide information and processts to help initiate
changes in a State's service structure that would increase the capacity of schools to educate
children with disabilities in regular schools and classes. Although the Department of Education
in one State had developed several projects, tlwre had been no statewide initiathe for a
comprehensive set of actions necessary to change the States system. The ORC, using experience
from a neighboring State, led the SEA staff in strategic planning activities that clarified values and
built consensus on plans that explicitly stated their commitment to including students with
disabilities. According to SEA staff, this policy has resulted in:

increased dialogue among educators and advocacy groups;

increased allocation of discretionary funds for model school site
development;

new federally-funded training focused on inclusion practices; and

increased number of students formerly served in segregated
facilities now being educated in regular public schools.

Modelling partnerships in the general education environment, RRCs collaborated to bring
research and practice to bear on designing comprehensive systems and impmving outcomes for
students. SEA staff note that integration and inclusion of children with disabilities progress more
rapidly with access to information, training, and networks facilitated by RRCs. In one State a
Series of conferences and follow-up institutes convened jointly by the RRC and SEA focused
directly on the partnership with regular education and the development of building-based outcomes
that would facilitate inclusion of students with disabilitie:, within the overall proraia of the
school.

RRC staff have worked with SEAs and local districts to install pilot pmjects to implement
a variety of strategies, including curriculum-based assessment, in-building support teams, and
effectiveness indicators for improved student outcomes. Many of these projects were expanded
or replicated, after RRC assistance had been completed, through SEA leadership to school
districr. For example, one RRC assisted a State Department of Education to develop and
implement a school-based consultation model, and trained an initial cadre of "34 school-based
teams; at the conclusion of two years, these teams had trained a total of 132 additional teams,
enabling more students with disabilities to receive appmpriate educational services in the regular
classroom.

Following RRC consultation with another SEA on effective ways to integrate special
education in the State's reform movement, a pilot project was installed in a local school district
to demonstrate methods for assessing, teaching and monitoring all students in the regular
classroom. Now operating district-wide, this pilot has been presented at several professional
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conferences, and is the subject of a videotape being marketed through the State's diffusion
network for implementation in other communities.

National Priorities

In addition to assisting States to improve SEA administration and to address State specific
priorities in the delivery of services to children with disabilities, the RRFC program also provides
technical assistance in current and emerging areas of national concem. Among the areas of focus
in recent years have been early childhood education, improving services for special populations
of children with disabilities and increasing the involvement of parents in the educational programs
of their children.

Early Childhood Education. With the passage of P.L. 99-457 m 1986, State needs
escalated in all aspects of planning, regulating and operating well-articulated, compretwnsive
service delivery systems for young children with disabilities. RRC services ranged fmm policy
development through system design to service delivery. In the early stages, RRC staff who were
trained in early childhood and knowledgeable about a State and its context enabled the SEA to
move more quickly in devising its strategies for serving children under 5 years of age. In one
State, for example, RRC leadership was provided to the State Advisory Council on Early
Childhood, mandated by the State's Department of Education. An RRC staff member chaired the
Council for the first year, and led development of a comprehensive planning structure that will
allow the State to maintain and expand the system after RRC services are no longer needed.

The National Early Childhood Technical Assistance System (NEC*TAS), funded by
OSEP, is charged with the primary responsibility of helping States implement the new
requirements associated with the Part H and preschool programs. However, several joint efforts
between RRCs and NEC*TAS were undertaken to facilitate more efficient system development
in selected States. For example, the RRC and NEC*TAS jointly helped one SEA develop forms
and processes to implement Part H requirements for individualized family service plans, write a
parent information brochure, and provide training to SEA staff who had no prior early childhood
experience. This intense and coordinated assistance is cited by the SEA as having been important
to its efforts to implement a culturally appropriate early childhood system serving families and
young children.

Transition from School. Successful transition from school to adult life is an important
indicator of t; e effectiveness and impact of public education. RRCs draw upon research and
established model practices to carry out such activities as awareness conferences, training
activities, consultation, and model and product development to promote the establishment and use
of appropriate transition strategies.

160



fhe National Institute on Disabilit: and Rehabilitation Research and one RRC have co-
sponsored a conference and summer leadership institute for working teams of over 100
participants from eight States :o develop plans of action for student transition from school. As
a result:

an SEA and the State's child evoeacy organization worked
together to allocate competitive funds for schools and
communities willing to explore and implement a "zero reject'.
policy and practices for students in transition; and

a State conducted interagency and organizational activities to
impmve transition, including the design of h referral system for
the Governor's Initiative in Supported Employment, and
streamlined processes for the referral of secondary age students
with disabilities to services provided by three other State
agencies.

Parent Involvement. P.L. 98-199 established a national program of parent-run training and
information projects, accompanied by a technical assistance program to support these projects.
What are now known as Parent Training and Information (vri) Centers fulfill the congressional
intent to provide training and information to parents of children with disabilities and volunteers
who work with parents to enable suzh irviividuals to participate more effectively with
professionals in meeting the educational needs of handicapped children. The Technical Assistance
for Parent Programs (TAPP) Project in turn provides a national system of peer support, linking
experienced projects with new centers to learn from each other and, together, from other experts!'

Both the TAPP and RRCs, in keeping with their respective responsibilities, have modeled
effective parent-professional partnerships, and trained parents and State agency personnel on
strategies to achieve them. In collaboration, they have supported State and local level efforts in
establishing and empowering parent groups, conducting training, developing products, and
facilitating networks of parents, and of parents and educators.

In recent years, ensuring Access to information, training, and networking for parents,
particularly those who have been traditionally underrepirsented clue to cultural or linguistic
differences, has commanded increasing attention by both the TAPP and the RRFC Network. In
1986, a conference entitled Reaching Out began the dialogue within one region based on that
RRC's involvement with parent groups and interest in attending to the question. Subsequently,
the RRC and TAPP collaborated on a similar i"Tort for a broader audience, and then TAPP
continued pmviding leadership in this ama through its technical assistance network. The most
recent event resulting from this shared vision and commitment was the Santa Fe Summit: A
Working Meeting on Educational Partnerships in Culturally Diverse Communities, jointly

sCoalition Quarterly, a publication of thc Technical Assistance for Parent Programs Network,
Winter 1987-88, Vol. 5, No.4.
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sponsored by TAPP and the RRFC Network in the spring of 1991. Attended by teams of parents
and educators selected from States in each of the RRC regions, this afforded a national
opportunity to showcase State efforts and successes, illustrate the diversity of cultures,
environments and conditions affecting parent involvement, and share expertise and experience in
ensuring effective programs and services to children with disabilities. Results of the conference
include:

State Priorities

successful application for PTI funds to support a staff position for
parent coordinator in an SEA, which is now filled by a local
parent leader, and

successful application from a PTI and State university to study
strategies for improving family involvement in an area where
several different cultures air represented.

In addition to Federal priorities, SEAs request assistance from RRCs to address priority
needs in their States. Based on need and availability of other resources, assistance is highly
individualized to a State, and often represents opportunities to help an SEA exercise leadership
in improving special education services. The specific instances featured here represent activities
of high priority to States in recent years.

Comprehensive Systems of Personnel Development (CSPD). The need for an effective
State system of personnel development has received increasing attention in recent years as issues
of teacher availability and quality confront State and local educational agencies. This is yet
another area in which the issues span education programs and where successful solutions must be
the joint focus and effort of special and regular educators. In response to State needs, OSEP has
provided support through its funding of a technical assistance center focused on improving CSPD
in the States. Through the RRFC Network, additional assistance for developing guidelines and
in identifying effective approaches for personnel recruitment and retention has been prqvided to
SEAs.

Special Populations. Continuing changes in demographics are reflected in many of the
requests for RRC assistance to States. RRC access to national databases and the network's own
linkages enable rapid location and retrieval of information to address emerging needs, research
and practices generally unavailable to most SEAs in a timely and efficient manner. In recent
years, RRC assistance has been provided in irsponse to State needs to improve services to
children with serious emotional disturbance and to improve State capacity to serve children with

special health care needs.

RRCs collaborated with the Child and Adolescent Service System Program Technical
Assistance Center to sponsor an interagency seminar in 1990 to improve service system planning
for students with severe emotional and behavioral problems. Sixty-one special education, mental
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health, and social service agency personnel from 11 States and one tenitory heard experts present
state-of-the-an information. participated in State team planning and had the opportunity to work
with other agencies in their State to discuss how to effectively meet the needs of this population.
Follow-up reports from participating States indicate wort continues on program and policy
development to improve services to children with emotional and behavioral disorders.

Major conferences and information packages have been developed by RRCs in conjunction
with SEAs seeking appmpriate strategies to serve students with special health cam needs,
traumatic brain injury, and children exposed to drugs. RRCs have assisted States in ttw
development of guidelines for identifying and delivering services to these populations in the
synthesizing of literature on effective practice, and in conducting workshops and other forums for
exchanging information among educators and others on meeting the needs of children with special
health care needs.

Due Process Hearing Officer Training. When SEAs identify needs common across States,
RRCs collaborate to provide technical assistance that will optimize available personnel and fiscal
resources. In recent years. such assistance has been facilitated by the use of advances in computer
and telecommunications technologies, for example, through the application of distance learning
techniques that permit the participation of people at multiple sites in geographically diverse
locations. Recent RRC activities to assist States in the training of due process hearing officers
illustrate the role of technological advances in meeting State personnel training needs.

In response to the needs of SEAs in 10 States located in five of the six RRC regions, the
RRCs collaborated to design and conduct training for due process hearing officers using satellite
teleconferencing to deliver the training program. A 12-hour training program was developed by
the RRCs in collaboration with the National Judicial College, incorporating specific instructional
objectives and learning outcomes, and procedures for evaluating the effectiveness of the
instructional prograni. Using the Westar IV satellite, training was delivered to 120 hearing
officers at 10 sites around the country. Video and audio linkages enabled trainers and hearing
officers to interact during the training program.

Assessment results from this training program demonstrated that appropriate instruction
coupled with the use of satellite technology prowl to bc an effective means of delivering cost-
effective, high quality training to people at diverse locations. To further the potential impact of
the investment made in this training program, video tapes of the training were produced and have
been provided on request to SEAs that were not involved in the original teleconference haining.
They are now being used in State training workshops for due process hearing officers.

Summary

Among the strategies OSEP uses to help States improve systems of services for children
and youth with disabilities are systems change grants and support for technical assistance that
States can access as they work to improve their systems of services. Systems change grants
support State efforts to make fundamental and broad ranging changes designed to impact service
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delivery. Both California and Colorado have used these grants to improve services to students
with disabilities in itegrated settings. States are assisted by the Regional Resource and Federal
Center program to increase their capacity to improve programs for students with disabilities.
Services have concentrated on proper administration of policies and pmcedures identified by
OSEP's monitoring, national priorities, and State-identified needs.
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TABLE MI

NUmBER LIF CHILDREN SERVED UNDER CHAPTER I Or ESEA ISPP1 AND IDEA, PART 0
HY ACE GROUP

STATE
BIRTH

THROUGH

DURING THE 1990-91

BIRTH
21 THROUGH 2 3-5

ScHooL YEAR

AGE GROUP-

6-11 12 17 6-17 18 21

ALABAMA 94,945 344 1,154 43,415 38,446 81,061 5,596

ALASKA 14,745 355 1,458 7,495 4,830 12,325 607

ARIZONA 57,235 606 4,330 26,083 21,457 49,540 2,759

ARKANSAS 47,435 644 4,626 19,904 20,521 40,421 2,136

CALIFORNIA 469,282 662 39,627 236,152 171,802 409,954 18,439

COLORADO 51,198 766 4,134 27,001 22,696 49,777 2,517
CONNECTICUT 64.562 6;6 5,466 28,329 26,520 54,649 3,571

DELAWARE 14,294 06 1.493 6,797 5,125 12,922 793

DISTRICT Of OOLUMBIA 6.290 o 411 2,631 2,701 5,341 536

FLORIDA 236,674 1,504 15,077 125,561 85,714 211,275 8,818

GEORGIA 101,797 235 7,098 52,579 3,953 90,532 4,132

HAMI1 13,169 464 809 6,011 5,529 11,540 356

IDAHO 22,017 314 2,815 11,373 6,831 18,204 684

ILLINOIS 244.045 3,200 27,037 116,369 49,844 206,213 11,595

INDIANA 114.643 1.694 7,243 60,784 39,632 100,616 5.090

IONA 60,695 908 5,421 27,179 24,231 51,410 2,956
KANSAS 45,212 427 3,881 22,924 16,187 39,111 1,793

KENTUCKY 79,444 568 10.447 37.026 27,171 64,997 3,432

/.04.11sIANA 73,663 838 6,703 33,484 20,248 61.732 4,390

MAINE 27,907 0 2,095 12,956 10,887 23,443 1,249

MARYLAND 91,940 3,246 7,212 43,151 34,246 77.397 4,085

MASSACHUSETTS 154,616 4,873 12,141 64,140 61,602 129,742 7.860

MICHIGAN 166,646 250 14,552 76,806 65,656 142,462 9,574

MINNESOTA 80,896 1,883 8,646 35,6125 31,506 67,331 3,036

MISSISSIPPI 61,031 62 5.635 28,704 23,678 52,382 2,952

MISSOURI 101,951 769 4,100 50,515 41,721 92,236 4,830

MONTANA 17,204 183 1,751 8,735 5,827 14,562 708

NEBRASKA 32,761 449 2,512 17,099 11,306 28,405 1,395

NEVADA 18,440 341 1,401 9,479 6,609 16,088 610

NEN HAMPSHIRE 19,658 609 1,468 8,283 8,346 16,629 952

NEN JERSEY 181,319 2,449 14,141 89,398 66,504 155,902 8,227

NEN MEXIzO 36,037 37 2,210 17,448 14,465 32,313 1,471

NEW YORK 307,458 92 26,266 122,759 138,590 261,349 19,751

NORTH CAROLINA 123,126 184 10,516 63,135 44,406 107,541 4,885

MONTH DAKOTA 12,504 210 1,164 6,135 4,400 10,535 595

OHIO 205,440 0 12,487 103,446 78,231 101,67" 11,276

°CAMP4A 65.653 196 5,163 33,297 24,458 57,755 2,539

OREGON 55,149 127 2,854 20,003 21,125 49,128 2.440

PENNSYLVANIA 219,428 5,114 17,982 102,377 82,447 184,424 11,448

PUERTO RICO 35,129 0 3,345 11,804 16,492 26,300 3,484

RHODE I5LANO 21,076 430 1,682 9,639 8,314 17,953 1,011

sOuTH CAROLINA 77,765 198 7,948 39,628 26,630 66.258 3,161

SOUTH DAKOTA 14,987 261 2,101 7,477 4,497 11,974 647

TENNESSEE 104,898 45 7,487 51,601 40,562 92,163 5,203

TEms 350,616 6.107 24,848 165,021 135,197 301,018 18,663

UTAH 4/,747 1,141 3,424 26,008 15,947 41,955 1,227

VERMONT 17,263 ICI 1,097 5,968 4,555 10,523 540

VIRGINIA 113,971 1,899 9,892 54,604 42,178 96,782 5,398

WASHINGTON 85,395 ,,850 9.558 41,611 28,132 70,343 3,644

NEST VIRGINIA 43.135 701 2,923 19,166 11,826 36,992 2,513

WISCONSIN 86,930 1.279 10,934 37,253 33,116 70,369 4,146

WYOMING 11,202 350 1,221 5,346 3,809 9,155 476

AMERICAN SAMOA 363 c 48 210 98 308 7

GUAM 1, 150 0 198 604 763 1,371 181

NORTHERN MARIANAS 411 0 21; 99 95 184 16

PALAU 127 13 65 40 105 4

VIRGIN ISLANDS 1,333 0 90 456 6;6 1,132 111

BUR. OF INDIAN AFFAIRS 6,993 1,092 3,023 2,516 5,539 366

U.S. AND INSULAR AREAS 4,017,503 50,827 399,046 2,302,061 1,834,084 4,136,149 231,481

50 STATES, D.C. 6 P.R. 4,806,127 50,827 397,394 2,297,600 1,829,910 4,127,110 230,796

DATA AS DE OCTOBER 1, 1991.

SOURCE: ANNUAL.GNTL(C4C4NX1A)
gocT91
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TABLE AA2

NUNBER OF CHILDREN SERVED UNDER CHAPTER 1 OF ESSA (SOP) AND IDEA, PART B

DURING THE 1990-91 SCHOOL YEAR

ALL DISABILITIES

CHAPTER I IDEA, PAST H AND
STATE IDEA, PAST B OF ESEA (SOP1 CHAPTER 1 OF SSEA (SOP)

ALABAMA 93,253 1,692 94,945
ALASKA 11,418 3,327 14,745

ARIZONA 55,358 1,677 57,235

ARSANSAS 44,337 3,498 47,835

maromillA 465,177 4,105 469,262

COLORADO 52,249 4,943 57,198

CONNECTICUT 60,354 4,208 64.562
DELAMARE 11,222 3,072 14,294

DISTRICT Of COLUMBIA 2,421 3,869 6,290

FLORIDA 228,330 8,344 236,674

GEORGIA 96,173 2,624 101,997

HAWAII 12,303 866 13,169

IDAHO 21,103 914 22,017

ILLINOIS 203,504 44,541 248,045
INDIANA 104,908 9,735 114,643

IOWA 59,203 1,492 60,695

KANSAS 42,453 2,759 45,212

KENTUCKY 76,202 3,242 79,444

LOUISIANA 69.729 3,934 73,663

MAINE 26,872 1,115 27,987

MARYLAND 86.946 4,994 91.940
MASSACHUSETTS 136,099 16,517 154,616

MICHIGAN 158,863 7,983 166,846

MINNESOTA 78,621 2,275 80,896

MISSISSIPPI 60,166 865 61,031

MISSOURI 98,905 3,050 101.955

MONTANA 16,773 431 17,204

NEBRASKA 32,063 698 32,761

NEVADA 18,058 382 18,440
NEW HAMPSHIRE 17,860 1.790 19,658
NEW JERSEY 175,111 6,206 181.319

WEN MEXICO 35,748 289 36,037
NEN WAR 290,304 17,154 307,458
NORTH CAROLINA 120,958 2,168 123.126

NORTH DAKOTA 11,735 769 12,504

OHIO 196,845 8,595 205.440
ORLAHONA 64,687 966 65,653

OREGON 46,210 8,939 55.149
PENNSYLVANIA 195,607 23,621 219,428

PUERTO RICO 35.129 0 35,129

RHODE ISLAND 20,136 940 21.076
SOUTH CAROLINA 76,730 1,035 77,765

SOUTH DAROTA 1,4,297 690 14,987

TENNESSEE 103,757 1.141 104,598

TEXAS 335.695 14,941 350.636

UTAH 45,271 2.476 47.747
VEAMONT 10,119 2,144 12,263

VIRGINIA 110.734 3,237 113,971

MASHINGTON 80,771 4,624 85,395

WEST VIRGINIA 41,507 1,628 43.135

WISCONSIN 83,328 3,602 86,930

WYOMING 10,749 453 11,202

AMERICAN SAMOA 320 43 363

GUAM 1,500 250 1.750

NORTHERN MARIANAS 344 67 411

PALAU 122 . 122

VIRGIN ISLANDS 1,232 101 1,333
BUR, OF INDIAN AFFAIRS 6,997 6,997

U.S. AND INSULAR AREAS 4,559,866 257.637 4 017,503

SO STATES, D.C. P.R. 4,549.351 257,176 4 806,527

THE FIGURES REPRESENT CHILDREN FROM BIRTH THROUGH AGE 21 SERVED UNDER
CHAPTER 1 OF ESEA ISM AND CHILDREN ACE 3-21 SERVED UNDER IDEA, PART B

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLiCBC9NX1A1
8OCT91

A 4
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TABLE AA3

NUMBER Of CHILDREN AGE 6-21 SERVED UNDER CHAPTER 1 OF ESEA MOP) AND IDEA, PART B

DURING THE 1990-91 SCHOOL YEAA

ALL DISABILITIES

STATE IDEA, PART N
CHAPTER 1

OF ESEA (sop)
IDEA, PART B AND

CHAPTER 1 OF ESEA (SOP)

ALABAMA 86,319 1,128 97,447

ALASKA 10,285 2,647 12.932

ARIZONA 51,441 859 52,299

ARKANSAS 40,511 2,050 42.561

CALIFORNIA 425,711 3,082 428,793

COLORADO 49,139 3,155 52,294

CONNECTICUT 55,169 3,251 58,420

DELAWARE 9,729 2,986 12,715

DISTRICT OF COLUMBIA 2,209 3,670 5,879

FLORIDA 214,909 5,284 220,093

GEORGIA 92,659 2.005 94,664

HAWAII 11,521 375 11,896

IDAHO 18,600 290 10,908

ILLINOIS 179,494 38,314 217,1109

INDIANA 100,046 5,660 105,706

ICMA 53.799 560 54,366

KANSAS 39,059 1,945 40,904

KENTUCKY 66,392 2,037 68,429

LOUISIANA 63,377 2,745 66,122

MAINE 24,011 1,091 25,092

MARYLAND 79,612 1,670 91,482

MASSACHUSETTS 126.442 11,160 131,602

MICHIGAN 144.942 7,094 152,036

MINNESOTA 69,984 383 70,367

MISSISSIPPI 54,667 667 55,334

MISSOURI 94,970 2,096 97,066

MONTANA 15,062 208 15,270

NEBRASKA 29,565 235 29,800

NEVADA 16,666 32 16,698

NEIN HAMPSHIRE 16,631 950 17.581

NEW JERSEY 160,721 3,408 164,129

NEW MEXICO 33,563 227 33,790

NEW YORK 264,291 16,909 231,100

NORTH CAROLINA 110,476 1,950 112,426

NORTH DAKOTA 10,765 365 21,130

OHIO 197,085 5,068 192,953

OKLAHOMA 59,553 741 60,294

OREOON 45,007 6,481 51.568

PENNSYLVANIA 181,175 15,097 196,272

PUERTO RICO 31,764 0 31,794

RHODE ISLAND 18,512 452 18,964

SODTH CAROLINA 611,789 630 69,419

SOUTH DAKOTA 12,221 400 12.621

TENNESSEE 96,357 1,009 97,366

TEXAS 312,798 6,803 319.681

UTAH 42,112 1,070 43.102

VERMONT 9,594 1,479 11,063

VIRGINIA 100.923 1,257 102,180

WASHINGTON 71,937 2,050 73,997

WEST VIRGINIA 38.974 531 39,505

WISCONSIN 73,003 1,714 74,717

WYOMING 9,530 101 9.631

AMERICAN SAMOA 272 43 315

GUAM 1,313 239 .,552

NORTHERN MARIANAS 133 67 200

PALAU 109 109

VIRGIN ISLANDS 1,177 66 1,243

bLYR. OF INDIAN AFFAIRS 5,905 5,905

U.S. AND INSULAR AREAS 4,191,177 176,453 4,367,630

50 STATES, U.C. 4 P.R. 4,182,260 176,030 4,350,306

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLACBC9NXIA,
SOCT9I

A-5
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TABLE AA4

NUMBER OF CHILDREN AcE 6-21 IERVED UNDER CHAPTER 1 oF EsEA 00?1 AND iDEA, PART 8
BY DISABILITY

STATE
ALL

DISABILITIES

DURING THE 1990-91 SCHOOL YEAR

sPEcIFIC sPEEcH °A SERIOUS
LEARNING LANGUAGE MENTAL EMOTIONAL

DISABILITIES IMPAIRMENTS RETARDATION DISTURBANCE
HEARING

IMPAIRMENTS
MULTIPLE

DISABILITIES
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 67,447 33,165 19,6t2 25,318 5,584 980 1,019 449ALASKA 12,932 8.151 2,9. 416 594 128 442 78ARIZONA 52,299 30,340 10,580 4,801 3,105 1.023 2,485 550ARKANSAs 42.561 23,478 6,792 10,204 256 509 611 163CALIFORNIA 428,793 260,866 96,332 24,765 12,808 7,063 .,,550 7,162CoLORADO 52,294 26,780 9,161 2,930 8,879 571 3,637 800CowNECTICUT 58,420 31,501 9,235 3,587 11,176 682 1,122 271DELAWARE 12,715 7,300 1,969 1,317 1,401 191 37 255DISTRICT OF COLUMBIA 5,879 3,061 612 922 811 26 245 67FLORIDA 220,093 96,703 64,111 26,707 25,415 1,478 0 2,620GEORGIA 94,664 29,375 20,784 22,762 18,835 1,194 0 678HAWAII 11,896 6.766 2,125 1,167 931 262 190 179IDAHO 18,888 11,280 3,435 2,716 3110 334 145 184ILLINOIS 217,808 104,650 54,411 24,210 26,305 2,836 o 2,795INDIANA 105,706 42,711 35,093 19,166 5,326 1,176 768 680IoWA 54,366 25,107 9,079 10,359 7,246 798 578 957KANSAS 40,904 15,063 10,690 3,711 4,171 408 6.040 352NENTUO141 68,429 23,169 21,027 18,017 3,155 806 1.078 403LOUISIANA 66,122 27,969 17,778 10,726 4,268 1,215 843 1,082MAINE 25,092 11,371 5,728 2,027 4.114 281 1,022 175MARYLAND 81,482 42,133 22,683 5,241 4.752 1,164 3,327 553MASSACHUSETTS 137.602 50.657 29.150 29,855 19.476 1,740 2,916 1,170MICHIGAN 152,036 72,049 32,954 18,427 18,640 2,462 1,846 3.913MINNEsoTA 70,367 31,842 12,826 9,735 12,261 1,300 0 1,175MISSISSIPPI 55,334 27,915 17,710 7,529 233 511 320 899MISSODPI 97,066 47,812 24,196 13,522 6,523 949 542 732MONTANA 15,270 4,555 3,824 1,067 778 226 396 76NEBRASKA 29,800 13,510 7.744 4.147 2,401 493 419 346NEVADA 16,698 10,057 3,554 1,190 960 159 260 275NEW HAMMSHIRE 17,581 10,551 1,176 882 1,815 235 246 137NEN JERSEY 164.129 85,676 48,550 5,351 14,286 1,273 7,377 576NEW MEXICO 33,790 1.599 10,020 1,914 3,299 396 684 554NEW Y0148 201,100 169,313 26,324 19,811 43,315 4,090 10,637 2,148NORTH CAROLINA 112,426 51,563 24,006 20,056 9,622 1,468 1,271 926NORTH DAKOTA 11,130 5,434 3,511 1,342 441 155 0 104OHIO 192,953 75,579 50,010 41,862 8,442 2,183 9.75e 3,807OKLAHLINA 60,294 30,071 14,591 11,285 1,691 624 1,324 283OREGON 51,566 27,957 13,057 3,747 3.328 1,128 0 451PENNSYLVANIA 196,272 84,301 54,314 32,741 18,787 3,220 119 1,375PUERTO RICO 31,794 9,944 1,325 15,598 834 905 1,258 488RHODE ISLAND 18,964 17,116 3,344 1,055 1,534 154 98 143SOUTH CAROLINA 69,419 28,892 18,326 14,131 5,456 996 311 783SoUTH DAKOTA 12,621 5,091 3,843 1,411 45e 258 422 174TENNESSEE 97,366 52,217 23,560 12,553 2.619 1.216 1.478 972TEXAS 319,681 184,651 60,547 23,571 26,870 4,551 3,257 3,969UTAH 43.182 22,671 7,334 3,145 8,733 540 1,305 221VERMONT 12,063 5.367 2,720 2,462 887 183 127 103VIRGINIA 102,140 52.916 73.231 12,509 8,528 1,226 1,524 702WASHINGTON 13,987 31,000 14,006 7,454 4,677 1,872 2.418 1,059WEST VIRGINIA 39,505 14,221 10,394 7,768 2,118 376 0 291WISCONSIN 74,717 74.662 14,455 4,499 11.078 270 18 748 474wyomiNG 9,631 5,329 2,445 608 607 145 46 158AMERICAN sArrA 315 0 105 179 1 14 10 1GuAM 1,,52 1.010 161 197 27 29 62 26NORTHERN mARIANAs 200 /a 22 30 4 27 22 12PALAU 109 50 8 IC 0 10 3 2VIRGIN ISLANDS 1,243 297 219 602 34 22 46 5BUR. OF INDIAN AFFAIRS 5,905 3,772. 1,404 405 312 91 216 30

U.S. AND INSULAR AREAS 4,367,610 2,144,377 990,186 552,658 392,559 59,317 97,625 49,393

5o STATES, 0.C. 4 P,R. 4,158 %06 2,139,56? 988,767 551,235 192,161 59,119 97,266 49,31/

DATA As or oCTOMER 1, 109..

ANNUAL.cN?2.4C4C9NK2A)
gocT91
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TABLE AM

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER CHAPTER I OF ESEA (SOP) AND IDEA, PART R
SY DISABILITY

DURING THE 1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL OEAF-

STATE IMPAIRMENTS IMPAIRMENTS BLINDNESS

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

796
161
64

363
11.352

0

380
147

439
34

351
102

2.768
261
441
69

15
19
0

3

127
75
25
29

DISTRICT OF COLUMBIA 78 46 11

FLORIDA 2,126 861 72
CEORGIA 547 468 21

HAWAII 215 59 2

IDAHO 300 101 3

ILLINOIS 1,514 1,042 45

INDIANA 196 534 56
IOWA 1 203 39
KANSAS 290 174 5

KENTUCKY 292 463 9
UOUISIANA 1.810 410 13

MAINE 273 95 6

MARYLAND 1,035 501 53

MASSACHUSETTS 1,677 872 67

MICHIGAN 942 159 0

MINNESOTA 777 345 16

MISSISSIPPI 0 203 14

MISSOURI 366 355 69
MONTANA 196 142 10

NEBRASKA 542 196 2

NEVADA 161 81 I

WEN HAMPSHIRE 439 95 5

NEW JERSEY 469 442 129
NEM MEXICO 157 150 '17

NEW YORK 4.023 1,110 129

WORTH CAROLINA 2,423 646 45

WORTH DAKO/A 76 61 6

0H10 0 909 3

OXLAHOM 205 284 36

OREGON 1,145 341 14

PENNSYLVANIA 1 1,410 4

PUERTO RICO 811 563 58

RHODE ISLAND 229 83 8

SOUTH CAROLINA 144 396 4

SOUTH DAKOTA 95 61 18

TENNESSEE 1951.
975 21

TEXAS 10,415 1.790 60

UTAH 447 221 65

VERMONT 171 39 4

VIRGINIA 847 L95 7

WASHINGTON 5,084 303 24

WEST VIRGINIA 96 220 21

WISCONSIN 303 225 3

WYOMING 238 11 4

AMERICAN SAMOA 0 2 3

GUAM 19 16 5

NORTHERN MARIANAS 3 2 0

PALAU 2 3 71

VIRGIN ISLAA:S 9 9 0

BUR. OF INV.AN AEFAIRS 30 21 1

U.S. AND INS'UAR AREAS 56,312 2.4,686 1,522

SO STATES, D.C. I P,R. 56,249 23,633 1,492

DATA AS OF OCTOBER 1, 1991.

ANNUAL.CNTLIC4C9NX2A7
8OCT91

A 7
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TABLE AA5

NumBER OF CHILDREN SERVED UNDER CHAPTER 1 Of ESEA is0p,
BY AGE GRoup

DURING THE 1990-91 SCHOOL YEAR

BIRTH
STATE THROUGH

-

BIRTH
21 THROUGH 2 3-5

AGE GROUP

6-11 12-17 6-17 18-21

ALABAmA 1,692 344 220 199 769 966 160

ALASKA 3,321 355 375 1,564 902 2,546 101

ARIZONA 1,877 606 413 393 383 776 82

ARKANSAs 3,498 640 800 1,015 011 1,826 224

CALIFORNIA 4,105 862 161 461 1,400 1,881 . 1,201

COLORADO 4, 349 766 1,020 1,616 1,168 2,784 371

CoNNECTICUT 4,206 676 281 605 2,025 2,630 621

DELAWARE 3,072 86 0 1,119 1,466 2,5415 401

DISTRICT of coLumBIA 3,669 0 199 1,726 1,602 3,-I6e 342

FLORIDA 8,344 1,504 1,556 2,430 2,133 4,511 713

GEORGIA 2,824 235 504 617 850 1,667 338

HANAII 866 464 27 92 211 303 72

IDAHO 914 314 320 110 139 249 31

ILLINOIS 44,541 3.200 3,027 15,186 18,961 34,047 4,267

INDIANA 9,735 1,694 2.381 2,508 1,880 4,380 1,272

10MA 1,492 908 16 112 386 498 70

KANSAS 2,759 427 487 853 630 1,681 162

KENTUCKY 3,242 560 637 870 902 1,772 265

LoUISIANA 3,934 838 351 926 1,212 2,138 607

MAINE 1,115 0 34 274 653 927 154

MARYLAND 4,994 3,246 70 269 835 1,104 566

MASSACHusETTs 19,517 4,873 2,484 4,219 5,072 9,291 1,869

MICHIGAN 7,983 258 631 2,161 3,347 5,508 1,586

MINNEsoTA 2,275 1,883 9 75 259 334 49

HISSISSIF8I 865 62 lib 262 251 513 154

MISSOURI 3,050 789 165 721 871 1,592 504

MONTANA 431 183 40 81 104 185 21

NEBRASKA 698 449 14 41 155 196 39

NEVADA 382 341 9 0 28 28 4

NEN HAHFSHIRE 1,798 809 239 331 469 800 ISO

NEW JERSEY 6,208 2,449 151 960 1,521 2,481 927

NEW MEXICO 289 37 25 76 107 183 44

NEW YORK 17.154 92 253 9,517 5,748 15,265 1,544

NORTH CAROLINA 2,168 184 34 450 1,019 1,469 481

NORTH DAKOTA 769 210 194 283 63 348 19

OHIO 8,595 0 2,727 1.9,0 2,157 4,067 1,801

OKLAHOMA 966 196 29 139 383 522 219

OREGON 8,939 727 1,731 2,879 2,027 5,706 775

PENNSYLVANIA 23,621 5,174 3,550 7,463 5,877 13,340 1,751

PUERTO RICO 0 0 0 0 0 0 0

RHDDE ISLAND 940 430 58 122 248 370 82

SOUTH CAROLINA 1,035 390 7 167 292 464 166

SOUTH DAKOTA 690 261 29 147 124 271 129

TENNESSEE 1,141 45 87 251 557 808 201

TEXAS 14,941 6,101 1,951 2.860 2.845 5,705 1,118

UTAH 2,476 1,141 265 593 388 981 89

vERmoNT 2,144 103 562 739 567 1,306 173

VIRGINIA 3,217 1.899 81 481 550 1,031 226

WAsHINGTON 4,624 1,850 724 997 138 1,735 315

WEsT VIRGINIA 1,628 107 390 136 747 383 148

WISCONSIN 3,602 1,219 609 880 613 1.493 221

WYOMING 453 350 2 IS 66 81 20

AMERICAN SAMOA 43 0 0 19 23 42 I

GUAM 250 0 11 91 117 208 31

NORTHERN HARIANAs 67 0 0 29 2? 56 11

PALAU .
.

.
.

VIRGIN ISLANDS 101 0 IS 22 77 49 17

BUR OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 257,637 50,827 30,357 72,290 77,190 149,480 26,973

SO STATES, D c. P.R. 257,1/6 50,821 30,311 72,129 78,996 149.125 26,913

DATA AS OF OCTOBER 1, 1991,

SOURCE: ANNUAL.CNTL4C4C9NX1A2
8OCT91



TABLE AA6

NUMBER Of CHILDREN AGE 6 11 sERVED UNDER CHAPTER 1 Of ESEA (SOP)
BY DISABILITY

STATE
,.,

ALL
DISABILITIES

DURING THE 1990-91 SCHooL YEAR

SPECIFIC spEECH ca SERious
LEARNING LANGUAGE MENTAL EMoTIONAL

DISABILITIES ImPAIRMENTs RETARDATION DISTURBANCE
HEARING

IMPAIRMENTS
MULTIPLE

DISABILITIES
ORTHOPEDIC
IMFAIRWNTs

ALABAMA 199 4 0 7 63 16 13 0

ALASKA 1,564 784 56/ 48 29 14 78 12

ARIZONA 393 0 33 49 8 186 70 10

ARKANSAS 1,015 34 78 514 1 95 174 42

CALIFoRNIA 481 40 0 126 70 226 0 0

COLORADO 1.616 153 163 308 100 62 684 98

CONNECTICUT 605 36 19 60 93 31 130 9

DELAWARE 1,119 402 1 297 135 49 7 115

DISTRICT Of COLUMBIA 1,726 813 132 284 244 14 138 15

FLORIDA 2,438 0 0 2.101 210 96 0 0

GEORGIA 817 26 44 319 189 160 0 22

HAWAII 92 4 2 17 13 13 20 20

IDAHO 110 4 0 32 I 35 6 2

ILLINOIS 15,186 3,782 752 4,160 4,202 819 0 899

INDIANA 2,508 158 207 1,397 88 192 179 140

1041A 112 0 0 5 2 60 0 0

KANSAS 853 54 120 83 121 68 340 36

KENTUCKY 870 15 125 296 59 117 169 41

LOUISIANA 926 SO 34 335 79 94 158 110

MAINE 274 9 10 as 111 23 63 6

MARYLAND 269 I 3 4 26 122 19 0

MASSACHUSETTS 4,219 1,565 947 885 562 49 85 33

MICHIGAN 2,161 3 7 1,032 372 43 325 21

miNNEsOTA 75 0 0 I 4 49 0 0

MISSISSIPPI 262 4 71 41 0 64 30 19

MISSOURI 721 0 0 659 4 41 0 0

MONTANA 81 1 0 I 0 31 10 1

NEBRASKA 41 0 0 1 3 16 0 0

NEVADA 0 o 0 o o o 0 o

NEN HAMPSHIRE 331 7 26 34 11 101 72 6

NEW JERSEY 960 30 3 172 11 74 172 40

NEW MEXIco 76 0 1 7 2/ 31 6 0

NEW YORK 9,517 1,604 2,824 1.191 772 759 1,393 512

NORTH CAROLINA 450 5 0 60 39 213 102 0

NORTH DAKOTA 781 11 42 137 3 25 0 37

OHIO 1,910 6 I 181 24 21 1,635 3

OKLAHOMA 139 0 1 3 22 5: 30 t:

OREGoN 2,879 146 365 0347 323 491 0 249

PENNSYLVANIA 7,463 1,464 1.488 2.497 1.007 421 34 386

PUERTO RICO o 0 0 0 0 0 0 0

RHODE ISLAND 122 30 6 38 35 2 15 4

SOUTH CAROLINA 167 0 0 36 0 47 61 0

SOUTH DAKOTA 147 0 0 0 61 27 24 24

TENNESSEE 251 4 3 47 63 70 17 0

TERAS 2,860 106 64 473 22 1,570 233 133

I/TAN 593 25 31 110 27 172 108 22

VERMONT 739 124 242 706 36 34 40 16

VIRGINIA 481 14 4 37 38 12 62 0

WASHINGTON 997 51 33 259 52 92 280 69

NEST VIRGINIA 136 1 1 54 1 32 0 ,1

wiSCoNSIN 880 34 96 56 30 5 605 29

NYOMING 15 0 0 0 1 7 7 0

AMERICAN sAmoA 19 0 0 11 1 0 3 1

GUAM 91 10 5 23 6 15 17 0

NORTHERN MARIANAS 29 4 3 4 0 3 13 I

PALAU . .

VIRGIN ISLANDS 22 0 0 10 1 0 11 0

BUR. OF INDIAN AFFAIRS

12.5. AND INSULAR AREAs 12,290 11,630 6,534 19.808 9,445 1,1sh, 7,837 3,219

50 STATES, D.C. 4 P.R. 72,129 11,616 8,546 19,758 9,437 7,178 1,793 3,211

DATA AS OF oCTOBER I. 1991.

ANNuAL.CNTLA(74c9NR2A1
8OCT91

A 9

215

BEST COPY AVAI LE



TABLE AA6

NUMBER OF CHILDREN ACE 6-11 SERVED UNDER CHAPTER 1 Of ESKA ISM
BY DISABILITY

DURING THE 1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL DEAF-

STATE IMPAIRMENTS IMPAIRMENTS BLINDNESS

ALABAMA
ALASKA
ARIZONA
ARAANSAS
CALIFORNIA

0

25
1

33
0

36
7

36
42
16

0

0

0

2

3

COLORADO a 27 21

CONNECTICUT 2 218 7

DELAWARE 60 36 17

DISTRICT OF COLUMBIA 49 14 3

FLORIDA 0 29 0

GEORGIA 8 46 3

HANAII 3 0 0

IDAHO 10 20 0

ILLINOIS 344 215 13

INDIANA 33 102 12

IONA 0 IS 7

KANSAS 14 15 2

KENTUCRY 8 39 1

LOUISIANA 40 20 6

MAINE 4 1 2

MARYLAND 1 75 18

MASSACHUSETTS 50 21 2

MICHIGAN 151 5 0

MINNESOTA 0 19 2

MISSISSIPPI 0 30 3

MISSOURI 0 17 0

MONTANA 1 34 2

NEBRASKA 8 7 0

NEV1A 0 0 0

NEk HAMPSHIRE 19 50 5

NEN JERSEY 1 161 68

NEN MEXICO 0 , 4

HER YORK 319 135 8

NORTH CAROLINA 2 21 8

NORTE DAKOTA 10 17 1

ONIO 0 32 0

OKLAHOMA 0 25 2

OREGON 286 157 9

PENNSYLVANIA 0 166 0

PUERTO RICO 0 0 0

RHODE ISLAND 6 5 1

SOUTH CAROLINA 0 23 0

SOUTH DAKOTA 4 5 3

TENNESSEE 1 43 3

TEXAS 123 129 5

UTAH 21 66 11

VERMONT 31 7 1

VIRGINIA 10 243 1

WASHINGTON 142 16 1

WEST VIRGINIA 9 21 6

WISCONSIN 7 17 0

WYOMING 0 0 0

AMERICAN SAMOA 0 0 3

GUAM 0 II 2

NORTHERN MARIANAS I 0 0

PALAU
VIRGIN ISLANDS 0 0 0

NUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,839 2,442 270

SO STATES, D.C. A P.R. 1,838 2,481 265

DATA AS OF OCTOBER 1, 1991,

ANNUAL.CNTL(C409PX2A)
80CT91

A 10

2 L.,



TABLE AA7

NUMBER OF CHILDREN ACE 12-17 sERVED UNDER CHAPTER 1 OF ESEA ISM)
By DISABILITy

DURING THE 1990-91 SCHOOL YEAR

ALL
STATE DISABILITIEs

SPECIFIC
LEARNING

DISABILITIES

smcm OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIoMs
EMOTIONAL
DISTURBANCE

HEARING
IMPAIRMENTS

NuLTIPL2
DISABILITIES

ORTHOPEDIC
IMPAIRMEATS

ALABAMA 769 53 0 89 397 132 27 0

ALASKA 942 720 62 45 51 15 43 3

ARIZONA 363 43 4 29 43 171 58 1

ARKANSAS 811 37 21 436 3 111 119 19

CALIFORNIA 1,400 252 42 321 220 502 0 0

COUDRADO 1,164 116 11 278 301 53 339 29

CONNECTICUT 2,025 1,114 13 80 525 43 64 6

DELAWARE 1,466 512 0 312 404 54 26 61

DISTRICT OF COLUMBIA 1,602 637 18 394 431 3 71 13

FLoRIDA 2,133 0 0 1,416 398 227 0 0

GEORGIA 850 21 5 298 281 167 0 8

HAWAII 211 27 1 40 49 16 32 30

IDAHO 139 10 0 27 13 61 14 0

ILLINOIS 18,461 3,693 176 4,140 9,121 735 0 554

INDIAIA 1,680 143 56 1,063 124 209 126 46

ICOA 366 29 0 27 218 68 1 1

KANSAS 430 52 6 SO 409 60 173 4

KENTUCKY 902 155 13 229 168 165 82 11

LouiSIANA 1,212 96 17 428 269 165 113 50

MAINE 653 36 2 01 414 20 93 3

MARYLAND 835 114 18 75 264 170 120 3

MASSACHUSETTS 5,072 1,880 1,140 1,064 700 59 101 39

MICHIGAN 3,347 47 0 1,354 1,206 108 426 15

MINNESOTA 259 19 I 20 44 108 0 0

MISSISSIPPI 251 2 15 69 0 81 25 23

MISSOURI 071 0 0 711 25 97 0 0

MONTANA 104 5 2 2 12 35 11 1

NEBRASRA 155 SO 6 10 48 23 0 0

NEVADA 26 24 0 0 4 0 0 0

NEr HAMPSHIRE 469 74 le 93 91 71 62 9

NEN JERSEY 1,521 146 3 365 414 123 244 19

NEN PCEXICO 107 0 0 9 34 48 11 0

NEW YORK 5,748 1,084 274 1,036 1,459 668 640 291

NoRTH CAROLINA 1,019 67 16 217 289 232 139 4

AoRTH DAKOTA 63 2 0 A4 1 17 0 2

00-110 2,157 0 0 309 46 68 1,671 0

OKLAOMA 383 22 0 52 10 61 123 3

OREGON 2.827 342 33 927 654 463 0 145

PENNSYLVANIA 5.877 1,045 SI 1.929 2,182 295 6 231

PUERTO RICO 0 o 0 0 0 0 0 0

FotaDE ISLAND 244 49 0 38 139 3 e 9

SoUTH CAROLINA 297 15 0 102 12 75 62 0

SOUTH DAKOTA 124 0 0 15 19 26 24 26

TENNESSEE 557 27 0 107 232 106 23 0

TEXAS 2,845 255 9 492 342 1,393 157 34

uTAM 366 10 4 66 46 116 98 10

VERMONT 567 77 35 264 102 31 25 15

VIRGINIA 550 22 0 41 by 104 49 0

WASHINGTON 738 11 2 224 67 104 213 34

WEST VIRGINIA 247 35 1 68 39 50 0 10

WISCONSIN 613 26 9 61 131 ie 329 3

WYOMING 66 12 0 0 23 6 14 0

AMERICAN SANDA 23 0 0 16 0 0 5 0

GuAM 117 11 1 31 17 13 31 2

NoRTHERN MARIANAS 27 4 0 11 1 3 5 2

PALAU
VIRGIN 151AN273 27 0 0 13 6 0 7 0

BUR, OF INDIAN AFFAIRS

U,S, AND INSULAR AREAS 7 1, 190 13,225 2,105 19,693 22,665 1, 7 72 b, 020 1, 791

SO STATES, D.0 F,R, )6,996 13,210 2.104 19,618 22,641 7, 156 5,972 1,787

DATA As OF OCTOBER I, 1991

ANNUAL.CNTLIc4C9Nx2A)
80cT91

A 11

2 1 -,



TPCLE AA/

NUMBER OF CHILDREN ACE 12-17 SERVED UNDER CHAPTER I OF ESEA (sOP)
BY DISABILITY

DURING THE 1990-91 scHooL TEAR

OTHER
HEALTH VISUAL DEAF-

STATE IMPAIRMENTS IMPAIRMENTS BLINDNESS

ALABAMA 0 64 7

ALASKA 5 1 17
ARIZONA 0 34 0
ARKANSAS 9 53 1

CALIFORNIA 0 52 11
COLORADO 0 18 23
CONNECTICUT 4 167 9
DELANARE 47 22 8
DISTRICT Of COLUMB7A 20 10 5
FLORIDA 0 91 1

GEORGIA 0 58 12
HAWAII 9 5 2
IDAHO 7 12 0
ILLINOIS 191 194 17
INDIANA 16 94 11
IOWA 1 31 10
KANSAS 0 16 0
KENTUCKY 6 72 1

LOUISIANA 25 46 3

MAINE 1 2 1

MARYLAND 3 57 11
MASSACHUSETTS 61 24 4
MICHIGAN 160 31 0
MINNESOTA 0 24 3
MISSISSIPPI 0 34 2
FISSOVRI 0 38 0
MONTANA 0 35 1

NEBRASKA 4 16 0
NEVADA 0 0 0
NEW HAMPSHIRE 19 32 0
NEW JERSEY 1 163 41
NEIN MEXICO 0 0 5
NEW YORK 176 102 16
NORTH CAROLINA 10 38 12
WORTH DAKOTA 0 2 5
0+110 0 63 0
OKLAHOMA 2 SO 0
OREGON 128 132 3
PENNSYLVANIA 0 138 0
PUERTO RICO 0 0 0
RHODE ISLAND 0 I I

SOUTH CAROLINA 0 31 0
SOUTH DAKOTA 4 7 3

TENNESSEE 3 54 5

TEXAS 54 91 18
UTAH 5 2/ 6
VERMONT 11 3 0
VIRGINIA 9 256 0
WASHINGTON 48 27 9

WEST VIRGINIA 4 34 6
WISCONSIN 8 28 0
WYOMING 1 0 0

AMERICAN SAMOA 0 2 0
GUAM 0 4 3

NORTHERN MARIANAS 1 0 0
PALAU
VIRGIN ISLANDS I 0 0
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,049 2,578 292

SO STATES, D.C. L P.R. 1.047 2,572 269

DATA AS OF OCTOBER 1. 1991.

ANNUAL.CNTL(C4C9NX2A)
SOCT91

A 12



TABLE AM

NUMBER OF CHILDREN AGE 18-21 SERVED UNDER CHAPTER I OF ESEA 1801,1

BY DISABILITY

DURING THE 1990-91 SCHOOL TEAR

STATE
--

ALL
OISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL
DISTURBANCE

HEARING
IMPAIRMENTS

MULTIPLE
DISABILITIES

ORTwaelsoIc
IMPAIRMENTS

ALABAMA 160 3 0 35 64 19 24 0

ALASKA 101 71 4 14 4 0 6 1

ARIROMA 62 2 1 5 0 34 28 0

ARKANSAS 224 4 1 165 1 17 15 5

CALIFORNIA 1,201 293 174 379 174 141 1 10

COLMADO 371 12 0 131 51 9 141 5

CONNECTIM 621 203 2 68 265 12 29 0

=LAMBE 401 47 0 142 135 20 3 29

DISTRICT OF COLUMBIA 342 55 0 164 74 0 22 15

FLORIDA 713 0 0 564 69 61 0 0

GEORGIA 338 18 0 210 22 56 0 I

HANAII 72 3 0 31 1 10 17 7

IDAHO 31 4 0 12 1 11 3 0

ILLINOIS 4,267 244 26 2,047 1,476 134 0 211

INDIANA 1,272 51 6 941 52 29 120 19

IONA 70 0 0 32 5 6 7 1

KANSAS 162 1 0 31 24 32 65 2

KENTUCKY 265 6 2 149 19 34 27 3

LOUISIANA 607 20 1 404 32 52 48 19

MAINE 154 4 1 48 48 5 42 2

MARYLAND 566 135 5 141 75 28 129 2

MASSACHUSETTS 1,069 579 53 622 375 45 81 32

MICHIGAN 1.586 9 0 1,146 101 26 199 9

MINNESOTA 49 0 0 21 3 14 0 0

MISSISSIPPI 154 0 0 93 1 28 12 7

MISSOURI 504 0 0 459 0 30 0 0

MONTANA 23 2 0 6 1 4 3 0

NEBRASKA 39 2 0 15 9 10 0 0

NEVADA 4 3 0 0 1 0 0 0

WEN HAMPSHIRE 150 15 4 68 11 13 27 1

NEW JERSEY 427 78 20 338 227 34 200 9

NEN MEXICO 44 0 0 23 0 14 3 0

91101 TORS 1,544 149 7 422 286 292 199 63

NORTH CAROLINA 481 29 7 209 56 53 97 o

saRTII DAKOTA 19 0 0 15 0 3 0 0

OHIO 1,801 0 0 405 27 35 1,306 0

OKLAHOMA 219 1 0 91 2 12 99 3

OREGON 775 38 4 501 50 74 0 37

PENNSYLVANIA 1,757 235 6 850 402 116 7 87

PUERTO RICO 0 0 0 0 0 0 0 0

RHODE ISLAND 82 6 0 18 47 5 1 1

SOUTH CAROLINA 166 8 0 144 1 23 26 o

seuvi DAKOTA 129 2 0 75 8 7 24 4

minssm 201 2 0 95 15 55 12 0

TEXAS 1,178 40 2 549 34 331 131 18

UTAH 89 6 0 5 20 8 42 0

VERMONT 172 6 3 101 24 9 22 5

VIRGINIA 226 7 0 61 23 35 46 1

WASHINGTON 315 1 0 112 38 31 113 4

WEST VIRGINIA 148 11 0 81 5 13 0 6

WISCONSIN 221 22 1 67 27 2 99 0

WYOMING 20 1 0 1 1 2 15 0

AMERICAN SAMOA 1 0 0 1 0 0 0 0

GUAM 31 3 0 8 4 3 14 0

NORTHERN MARIANAS 11 1 0 5 0 2 1 1

PALAU . .
. .

.

.

VIRGIN ISLANDS 17 1 0 1 El
0 6 0

BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 26.973 2,435 320 12,280 4,399 1,027 3,496 620

50 STATES, D.C. 4 P.R. 26,913 2,430 320 11,265 4,387 2,024 3,475 619

DATA AS OF OCTOBER 1, 1991.

ANNUAL.CNTL(C4C9NK2A)
SOCT91

A-13

2 1)



TABLE MO

NUMBER Of CHILDREN AGE 16-21 SERVED UNDER CHAPTER 1 OF ESEA OOP)
BY DISABILITY

STATE

CURING THE 1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL DEAF-

IMPAIRMENTS IMPAIRMENTS BLINDNESS

ALABAMA
ALASKA

1

1
11

a
1

oARIZONA a 12 0ARKANSAS
1 15 aCALIFORNIA 4 21 4COLORADO 0 6 16CONNECTICUT 2 38 2DELAMARE 20 1 4DISTRICT OF COLUMBIA 9 0 3FLORIDA a 19 0GEORGIA 0 29 2HAWAII
2 1 0IDAHO a 0 oILLINOIS 56 66 7INDIANA 26 24 410MA o 16 3KANSAS
1 6 aICENTUCKY o 25 0LOUISIANA 16 13 2MAINE
3 1 0MARYLAND 2 36 11MASSACHUSETTS 29 53 0MICHIGAN 80 16 0MINNESOTA
1 8 2MISSISSIPPI o 10 3MISSOURI
0 15 0MONTANA o 6 INEBRASKA o 3 aNEVADA
0 o 0NEW HAMPSHIRE 4 7 0NEW JERSEY
1 la 20NEN MEXICO
0 a 4NEN YORE 40 60 38NORTH CAROLINA 14 14 6NORTH DAKOTA
I 0 0OHIO 0 21. oOKLOICMA 0 la 1OREGON

29 40 2PENNSYLVANIA o 60 0PUERTO RICO 0 0 0RHODE ISLAND
1 7 1SOUTH CAROLINA o 4 0SOUTH DAKOTA 3 4 2TENNESSEE
4 18 0TEXAS 23 39 12UTAH a 3 5VERMONT z

I 0VIRGINIA
4 48 1WASHINGTON
7 7 2NEST VIRGINIA
1 20 5wisamlw o :.; orWYOMING
0 0 0AMERICAN SAMOA a o 0GUAM
o 1 oNORTHERN MARIANAS 0 1 0PALAU

.
.VIRGIN ISLANDS

i 0 0BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 397 613 166

50 STATES. 0.0. 4 P.R. 396 931 166

DATA AS OF OCTOBER 1, 1991,

ANNUAL.CNTL(C4C4INX2A)
SOCT91

A -14



TABLE AA9

NumBER OF CHILDREN AGE 6-21 SERVED UNDER CHAPTER 1 oF ESEA isof)
By DISABILITY

DURING THE 1990-91 scnooL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DIsABILITIEs

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATICW

sEgious
EMOTIONAL
DISTURBANCE

BEARING
IMPAIRNENTs

MULTIPLE
DISABILITIES

ORTHOPEDIC
ImPAIRAENTS

ALUMNA 1,126 60 0 131 524 227 64 0

ALASKA 2,647 1,575 653 107 84 29 127 16

ARIZONA 658 45 38 83 51 391 156 11

AWZANSAS 2,050 75 100 1,117 5 223 308 66

CALIFORNIA 3,082 SOS 216 626 464 869 1 10

COLORADO 3,155 281 174 717 452 124 1,164 132

COMWECTICuT 3,251 1,353 34 209 833 86 223 15

INLAMARE 2,966 961 1 751 674 123 36 225

DISTRICT OF oaLuNBIA 3,670 1,505 150 842 749 17 231 63

FLORIDA 5,284 0 0 4,081 677 386 0 0

GEORGIA 2,005 65 49 827 492 383 0 31

HAKAII 375 34 3 88 63 39 69 57

IDAHO 280 16 0 71 15 107 23 2

ILLINOIS 38,314 7,719 954 10,387 14,799 1,688 0 1,664

INDIANA 5,660 352 269 3,401 264 430 425 207

IONA 568 29 0 64 248 134 8 2

NANSA3 1,845 107 126 202 554 180 578 42

KISTUCKT 2,037 176 140 674 246 316 276 55

LOUISIANA 2,745 166 52 1,167 380 311 319 179

MAINE 1,061 49 13 174 573 48 198 11

MARYLAND 1,670 250 26 220 365 320 268 5

MAssAcHUSETTs 11,160 4,024 2,140 2,571 1,657 153 267 104

MICHIGAN 7,094 61 7 3,532 1,679 177 1,130 45

MINNESOTA 383 19 1 42 91 171 0 0

MISSISSIPPI 667 6 66 203 1 173 67 49

MISSOURI 2,096 0 0 1,829 29 168 0 0

MoNTANA 208 8 2 9 13 70 24 2

NEDRAsitA 235 52 6 32 58 49 0 0

NEVADA 32 27 0 0 5 0 0 0

NEN HAmpsHIRE 950 96 46 195 113 185 161 16

NEN JERSEY 3,408 764 16 1,075 672 231 616 68

NEN MEXICO 227 0 1 39 61 93 20 0

NEN YORK 16,809 2,837 3,105 2,651 2,517 1,709 2,222 866

NORTH CAROLINA 1.950 97 23 481 384 498 338 4

NORTH DAKOTA 365 13 42 186 4 45 0 39

OHIO 5,868 6 1 895 97 131 4,612 3

OKLAHOMA 741 23 1 146 94 175 252 10

OREGON 6,481 526 402 2,275 1,027 1,0341 0 431

PENNSYLVANIA 15,097 2,744 1,545 5,276 3,591 832 41 704

PUERTO RICO 0 0 0 0 0 0 0 0

RRoDE ISLAND 452 85 6 94 201 10 74 14

SouTH CAROLINA 630 23 0 242 13 145 149 0

SOUTH DAKOTA 400 2 0 90 89 60 71 54

TENNESSEE 1,009 33 3 249 310 231 52 0

TEXAS 6,883 403 75 1,513 398 3,294 571 185

UTAH 1,070 41 35 181 93 296 248 32

vERMoNT 1,479 207 280 575 162 74 87 38

VIRGINIA 1,257 43 4 139 130 211 157 1

WASHINGTON 2,050 63 35 595 157 227 606 107

VEST VIRGINIA 531 53 2 203 45 95 0 27

WISCONSIN 1,714 82 106 184 188 25 1,033 31

WroMING 101 13 0 1 75 15 46 0

Am_RICAh SAmoA 43 o 0 28 1 0 8 1

GUAM 239 24 6 68 27 29 67 2

MORTHERN MARIANAS 67 9 3 20 1 8 19 4

PALAU . .
. ,

. . . .

VIRGIN ISLANDS 66 1 0 24 15 0 24 0

Rua, aF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 176,453 27,290 10.979 51, 787 36,s09 16,995 17,353 5,630

50 STATES, D.C. P.R. 176, is 2 , 256 10,9n0 51.641 16,465 16, 959 17,240 5,623

DATA AS oF acTo9ER 1, 1991

ANN1IAL.CNTLfc4c9NX7A1
SocTal

2 2 I



TABLE 4A9

NUMBER Of CHILDREN AGE 6-21 SERVED mown CHAPTEN 1 Of ESEA (SOF)
BY DISABILITY

STATE

DURING THE 1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL DEAF-

IMPAIRMENTS IMPAIRMENTS BLINDNESS

ALABAMA 1 111 10

ALASKA 31 a 17

ANIZONA 1 82 0

ARKANSAS 43 110 3

CALIFORNIA 4 89 18

COLORADO 0 51 60

CONNECTICUT 5 423 IS

DELMAR'S 127 59 29
DISTRICT Of COLUMBIA 79 24 11

FLORIDA o 139 1

GEORGIA e 133 17

HAWAII 14 6 2

IDAHO 12 32 0
ILLINOIS 591 475 37

INDIANA 75 210 27

ICNA 1 62 20

KANSAS 15 39 2

KENTUCKY 14 136 2
LOUISIANA 81 79 11

MAINE a 4 3

MARYLAND fi 170 40

MASSACHUSETTS 140 98 6
MICHIGAN 391 52 0

MINNESOTA 1 51 7

MISSISSIPPI 0 74 fi

MISSOURI 0 70 o

moNTANA 1 73 4

NEBRASKA 17 26 o

NEVADA o 0 o

WEN HAMPSHIRE 47 89 s

NEW JERSEY 3 334 129

NEW MEXICO 0 0 13

NEW YORK 543 297 62

NORTH CAROLINA 26 73 26

NORTH DAKOTA 11 19 6
OHIO 0 123 0

OKLAHOMA 2 85 3
OREGON 443 379 14

PENNSYLVANIA o 364 0

PUERTO RICO 0 o 0

RHODE ISLAND 7 e 3

SOUTH CAROLINA 0 59 0

SOUTH DAKOTA 11 16 0

TENNESSEE a 115 8

TEXAS 200 259 35

UTAH 26 96 22
VERMONT 44 11 1

VIRGINIA 23 547 2

146SH1NGTOM 197 50 /3

WEST VIRGINIA 14 75 17

WISCONSIN 17 46 o

WYOMING 1 o 0
AMERICAN SAMOA 0 2 3

GUAM 0 16 s

NORTHERN MARIANAS 2 1 0

PALAU . .

VIRGIN ISLANDS 2 0 0

BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 3,265 5,903 726

50 STATES, D.C. A P.R. 3,291 5,884

DATA AS DF DcToSER 1, 1991.

ANNUAL.01471,(c4c9Nx2A/
SOCT91

A 16

222



TABLE AA] 0

NUMBER Of CHILDREN SERVED UNDER IDEA, PART
BY AGE ORCVP

DURING THE 1990-91 SCHOOL YEAR

STATE 3-21 3-5 6-11
AGE GROUT

12-17 6-17 19-21

ALABANA 93,253 6,934 43,216 37,677 80,893 5,426

ALASKA 11,418 1,133 5,9A 3,348 9,779 506

ARIZONA 55,358 3,917 27, 690 21,074 48.764 2,677

ARKAKsAS 44,337 3,826 18,889 19,710 38,599 1,912

CALIFORNIA 465,177 39,466 237,671 170,402 408,073 17,638

COLORADO 52,249 3,110 25,465 21,528 46, 993 2,146

commiirt I CUT 60,354 5,185 27,724 24,495 52,219 2,950

DELAmARE 11.222 1,493 5,678 3,659 9,337 392

DISTRICT oF couniBIA 2,421 212 907 1,106 2, 013 196

riasiDA 228,330 13,521 123,123 83,581 206,704 8,105

GEORGIA 99,173 6,514 51,762 37.103 88,865 3,794

HAW% I I 12,303 782 5,919 5,318 11,237 284

1DAHo 21,103 2.495 11,263 6,692 17,955 653

ILLINOIS 203,504 21,010 101,183 70,983 172,166 7,328

INDIAKA 104,908 4,862 58,276 37,952 96,228 3,818

IONA 59,203 5,405 27,067 23,845 50,912 2,886

KANSAS 42,433 3,394 22, 071 15,357 37,428 1,631

KENTucKy '76,202 9,810 36,956 26,269 63,225 3 167

LoUlsIANA 69,729 6,352 32,559 27,036 59,594 3,783

mAINE 26,872 2 861 12,632 10,234 22,916 1,095

MARYLAND 86,946 7,134 42,882 33,411 76,293 3,519

MASSACHU5ETTs 136,099 9,657 63,921 56,330 120,451 5,991

MICHIGAN 158,863 13,921 74,645 62,309 136,954 7,988

mi Nits-01A 78,621 8,637 35,730 31,247 66,997 2,917

MISSISSIPPI 60,166 5,499 28,442 23,427 51,869 2,798

missouni 99,903 3,935 49,794 40,850 90,644 4,326

mOKTANA 16,773 1,711 8,654 5,723 14,377 695

NEBRAsKA 32,063 2,498 17,058 11,151 28,209 1.356

NEVADA 18,058 1,392 9,479 6,581 16,060 606

NEN HAMMII RE 17,860 1,229 7,952 7,877 15,929 802

SEM JER9Ey 175,111 14,390 88,438 64,963 153,421 7,300

NEN )33.3 I CO 35,748 2,185 17,372 14,758 32,130 1,433

NEW yoRK 290,304 26,013 113,242 132,842 246,084 18,207

NORTH CAROL INA 170,958 10,432 62.685 43,387 106,072 4,404

NORTH DAK0TA 11,735 970 5,852 4,337 10,189 576

01310 196,845 9,760 101,536 76,074 177,610 9,475

0RLAND/4A 64,687 5,134 33,158 24,075 57,233 2,320

OREGON 46, 210 1,123 25,324 18,298 43,422 1,665

PENNsyl.vAN IA 195,607 14,432 94,914 76,570 171,484 9,691

PUERTO RiCo 35,129 3,345 11,808 16,492 28,300 3,484

RHODE ISLAND 20,136 1,624 9,517 8,066 17,583 979

SOUTH CAROLINA 76,730 7,941 39,461 26,333 65,794 2,995

sOuSH DAKoTA 14,297 2,076 7,330 4,373 11,703 518

Tunes SEE 103,757 7, 400 51,350 40,005 91,355 5,002

TEXAS 335,695 22, 897 162,962 132,352 295,313 17,495

UTAH 45,271 3,159 25,415 15,559 40,974 1,138

VERmom T 10,129 535 5,229 3,988 9,217 367

VIRGINIA 110,734 9,311 54,173 41,62e 95,751 5,172

NASHINGTON 80,771 II, 834 40,614 27,994 68,608 3,329

NEST VIRGINIA 41,507 2,533 19,030 17,579 36,609 2,365

WIscomsiN 83,328 10,325 36,373 32,503 68,876 4,127

orfoNIMG 10,749 1,219 5,331 3,743 9,074 456

MIMI cAm sA8KIA 320 48 191 75 266 6

GUAM 1,500 187 517 646 1,163 150

*ORTHERN MARIANAS 344 211 70 58 128 5

PALAU 122 13 65 40 105 4

VIRGIN ISLANDS 1,232 55 434 649 1,083 94

OUR. OF INDIAN AFFAIRS 6,997 1,092 3,023 2,516 5,539 366

U S , AND INSULAR AREA...9 4,559,866 368,689 2,229,771 1,756,396 3,986,669 204,508

So STATES, D.C. ^ p , R 4,549,351 367,083 2,225,411 1 . 752 , 914 3,978,385 203,883

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLiC4C910(1A1
SOCT91

A-17



TABLE AA11

NumBER or CHILDREN AGE 6-12 SERVED UNDER IDEA, PUT B
By DISABILITY

DURING THE 1990-91 scHooL yEAR

STATE
ALL

DISABILITIES
_.

SPECIFIC
LEARNING

DISABILITIES

spE6ch oR
LANGUAGE

ImpAiRmEXTS
MENTAL

RETARDATIoN

sERIous
MOTIONAL
DISTURBANCE

NEARING
INFAIMENTs

MULTIPLE
DISABILITIES

oRTHOFEDIC
IMPAIRMENTS

ALABAMA 43,216 12.657 16,247 8,220 2,115 398 484 244ALASKA 5,931 3,254 2,072 101 183 53 162 30ARIzoNA 27,690 13.600 9,691 1,970 992 350 602 316ARKANSAN 19,969 6,609 6,215 3,353 79 162 152 62cALIFORNIA 237,671 123,924 82,146 9,911 4,115 3,237 2,621 3,550ColORADO 25,465 22,592 6,737 732 3,184 309 1,400 394
CONNECTICUT 27,724 14,061 7,961 1,178 3,402 330 445 166DELAWARE 5,679 3,276 1.757 312 262 37 0 12
DISTRIcT of coLumBIA 907 464 406 14 5 4 11 2FLORIDA 123.123 44,225 55,819 9,504 10,447 592 0 1,497
swat:21A 51,762 13,275 19,101 8,9159 9,170 432 0 342
HANAII 5,919 2,765 1,495 472 368 122 69 72
IDAHO 11,263 6,186 3,228 1,220 137 132 72 112
ILLI6016 101,183 42,071 49,069 4,666 3,476 585 0 563
INDIANA 58,276 26,293 32,625 6,325 1,646 434 205 266IONA 27.067 10,489 6,432 4,552 2,391 356 252 519
EANsAs 22,071 5,964 9,509 1,135 1.277 113 3,665 179
KENTUCKY 36,936 9,635 19,559 6,540 1,067 256 416 194
LOUISIANA 32,559 9,280 15,407 4,001 1,532 474 282 502
MAINE 12,682 4,905 4,669 650 1,423 123 431 103MANyLAND 42,982 17,251 18,807 2,175 1,454 454 1,593 343
mAssACHUSETTs 63,921 23,779 14,221 13,422 6,122 766 1,278 511
MICHIGAN 74,645 28,046 29,840 6,066 5,739 1,131 336 2,059
mINNES0TA 35,750 14.114 21,425 4,035 3,965 615 0 706
MISSISSIPPI 24,442 8,832 16,334 2,386 84 151 131 458
MISSOURI 49,194 19,200 21,365 4,469 3,202 406 321 425
MONTAMA 8,654 4,043 3,514 436 211 95 201 42
NEBRANKA 17,058 6,250 6,971 1,879 933 233 217 207
NevADA 9,479 4,871 3,263 493 373 91 158 140
NEN KAP4PSHIRE 7,952 4,229 2,455 298 566 23 54 89
NEN JERSEY 66,439 35,029 44,179 1.298 3,327 533 3,631 254
NEN MEXICO 17,312 7,410 6,895 754 1,328 141 376 309
NEW YORK 113,242 66,505 19.291 5.459 13,826 1,117 3,995 797
NORTH cAROLINA 62,695 24,964 22.257 8,342 3,662 732 508 496
NORTH DAKOTA 5,952 2.144 3,061 148 153 52 0 32
OHIO 101,536 30,457 46,354 16,062 3.148 1,096 2,645 1,391oKLAHomA 33,158 12,775 13,700 4,667 631 261 678 194
OREGON 25,124 12,356 10,916 594 748 38 0 194
PENNSYLVANIA 94,914 30,283 47,898 9,193 4,694 1,161 42 287
PUENTO RICO 11,806 3,825 1,074 4,658 395 414 518 242RHoDE ISLAND 9,517 5,417 2,962 377 431 65 47 69
souTH CAROLINA 39,461 13,451 17,276 5,346 2,254 493 86 404
souTH DAK07A 7,330 2,500 3,632 572 123 122 220 89
TENNESSEE 51,350 22,766 21,379 4,644 921 461 660 506
TEXAS 162,961 80,412 55,663 8,684 8,866 606 2,293 2,090
UTAM 25,415 12,394 6,138 1,254 4,052 110 470 97
VERMONT 5,229 2,520 1,922 377 233 46 18 38
VIRGINIA 54,123 22,640 21,446 4,739 2,843 512 906 471
wASHINGTON 40,614 16,691 13,169 3,224 1,845 981 900 602
WEST VIRGINIA 19,030 5,902 9,546 2,599 608 148 0 146
WISCONSIN 36,373 8,509 12.766 2.069 3,307 115 10,104 268NyomING 5,331 2,435 2,150 222 194 27 0 107
AmERICAN sAmoA 191 0 91 91 0 7 2 o
GUAM 517 307 141 41 0 0 0 16
NoRTHERN mAAIAAAs 70 33 15 3 1 11 0 7

PALAu 65 29 / 5 0 5 2 1

VIRGIN ISLANDS 434 122 127 149 11 10 18 0
BuR, OF INDIAN AFFAIRS 3,023 1,470 1.092 165 125 38 93 20

U.S. AND INSULAR AR6A5 2,229,771 910.736 869,321 195,249 130,401 21,890 42,762 23,240

50 STATES, 0.c, 4 P.R. 2,225,471 400,775 861,863 194,790 130,764 21,919 42,647 23,196

0ATA As OF OCTOBER 1, 1991.

ANNUAL cNTL4c4c9662A)
80CT91

A IF

2 2



TABLE AAll

NUMBER OF CHILDREN AGE 6-II SERVED UNDER IDEA, PART 8
BY DISABILITY

DURING THE 1990-91 SCHOOL YEAR

OTHER
REhLTH VISUAL DEAF-

STATE ImpAnuasn's IMPAIRMENTS BLINDNESS

ALABAMA 471 174 2
ALASKA 59 15 2
ARIZONA 19 148 o
ARKANSAS 146 31 o
CALIFORNIA 6.243 1,390 42
COLORADO a 113 4
CONNECTICUT 143 11 s
DE LAMAS 17 s o
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
MAMMI
IDAHO
ILLINOIS
INDIANA

a
643
291
129
ISO
277
80

1

375
179
27
24

272
165

0

31
3

0

2
4

12
IONA o 68 a
KANSAS 155 72 2
KENTUCKY 127 155 5
LOUISIANA 913 166 1

MAINE 125 52 1

MARYLAND 611 104 10
MASSACHUSETTS 767 370 33
MICHIGAN 275 335 o
MINNESOTA 439 166 5

MISSISSIPPI o 62 4
MISSOURI 217 151 35
MONTANA 75 31 4
NEBRASKA 277 59 2
NEVADA 45 44 1

NEN HAMPSHIRE 236 2 0
NEM .7ERSEY 151 46 o
NEM MEXICO 76 17 0
NEN YORK 1.741 477 32
NORTH CAAOLINA 1,220 274 11
NORTH DAKOTA 34 22 0
OHIO o 393 0
ONLAHOMA 111 105 26
OREGON 274 4 o
PENNSYLVANIA 0 534 2
PUERTO RICO 400 255 15
RHODE ISLAND 92 30 1

SOUTH CAROLINA 82 I63 2
SOUTH DAKOTA 41 26 5

TENNESSEE 718 301 s
TEXAS 4,594 731 10
UTAM 207 67 26
VERMONT 59 13 1

VIRGINIA 490 69 2
NASHINGTON 2.959 137 6
NEST VIRGINIA 36 65 0
WISCONSIN 150 84 2
NYOMING 131 23 0
AMERICAN SAMCA o o 0
CUAM 12 0 o
NORTHERN MARIANAS 0 0 0
FALAI! 0 2 14
VIRGIN ISLANDS 0 3 o
BUR. Of INDIAN AFFAIRS 20 9 1

U.S. AND INSULAR AREAS 26,436 8,831 305

50 STATES, D.C. 4 P.R. 26,404 0,937 370

DATA AS OF OCTOBER 1, 1991.

ANNUAL.CNTL1C4C9NX2A1
8OCT91

A 19

2 11



TABLE AA12

HUMBER Cf CHILDREN AGE 1.-17 SERVED UNDER IDEA, PART B
BY DISABILITY

STATE
ALL

DISABILITIES

DURING THE :990-91 SCHOOL YEAR

SPECIFIC SPEECH 00 SERIOUS
LEARNING LANGUAGL MENTAL EMOTIORAL

DISABILITIES ImpArRHENTs RETARDATION DISTURBANCE
HEARING

IMPAIRMENTS
MULTIPLE

DISABILITIES
ORTHOPEDIC
IkpAINMENTS

MANAMA 37,677 19,031 1,404 14.214 2.773 309 342 175

AIASRA 3,848 2,984 178 134 296 40 115 26

ARIZONA 21,074 15,767 613 2,043 1.691 252 493 174

ARKANSAS 10.710 13,474 464 5,155 164 107 128 31

CALIFORNIA 170,402 127,393 12,814 9,462 7,504 2.591 1.977 2 923

COLORADO 21.529 12.8110 1,204 1,117 4.676 301 900 234

CONNECTICUT 24,495 14.645 1.162 1,616 6,196 238 343 70

DEIAMARE 3,650 2,761 206 227 414 27 0 16

DISTRICT OF ODLUMBIA 1,106 946 56 34 43 2 3 2

FLORIDA 81.581 48.634 8,025 10,462 13.439 430 0 961

GEORGIA 37.103 14.920 1.604 10,926 6,699 342 0 250

HAWAII 5.316 3,610 223 528 481 96 42 46

IDAHO 6.692 4.722 202 1,194 214 90 39 63

ILLINOIS 70,903 50.386 4.213 7.277 7,301 510 0 472

INDIANA 37,952 23,890 2,133 8,128 3.047 285 113 173

IONA 23.845 13,373 632 4.677 4.295 263 193 334

KANSAS 15.357 8.214 1,036 ,,891 2,193 102 1.647 111

KENTUCKY 26.269 12.994 1,293 9,299 1.730 209 310 135

LOUISIANA 27,036 16,525 2,206 .370 2.204 375 173 322

MAINE 10,234 5.852 808 963 1,963 99 338 51

MARYLAND 33,411 22.764 3.1. 6 2.130 2.651 345 1.145 179

MASSACHUSETTS 56.530 21,017 12.616 11.869 7,798 673 1.127 449

MICHIGAN 62.309 38.964 3.015 6.724 10,432 1,000 220 1,466

MINNESOTA 31.247 16,464 1.355 4.392 7,693 496 0 429

MISSISSIPPI 23.427 17,255 1.245 4,164 135 145 99 324

MISSOURI 40.650 26.089 2.733 6,094 4,914 336 166 244

moNTANA 5,723 4,050 294 CO 527 SS 135 28

NEBRASKA 11.151 6,603 749 1,726 1,311 189 146 128

NEVADA 6,581 4,839 284 52: 539 SS 70 122

WEN HAMPSHIRE 7,877 5,680 631 312 1.034 19 25 27

NEN JERSEY 64,993 46,154 4.147 2,030 9.192 459 2.462 207

KEN MEXICO 14,758 6.463 2,928 849 1,613 136 219 209

NEN YORK 132,642 99.733 3,774 9,269 24,614 1.047 3.145 414

NORTH CAROLINA 43,387 24.659 1,668 7',3%2 5,131 594 330 362

NORTH DAKcITA 4,337 2,950 369 617 265 52 0 26

OHIO 76.074 40.963 3.5': 21 312 5.274 824 1,772 2.011

OSIAMOMA 24.075 15,905 Oro 5 599 9111 215 331 78

OREOON 19.298 13,934 1.631 649 1,429 49 0 199

PENNSYLVANIA 16,570 46.395 4.'22 14 -4.5 9,369 1,082 23 272

PUERTO RICO 16,492 5,612 220 9 644 364 370 486 167

RHODE ISLAND 8,066 6,228 34, 404 805 67 19 47

SOUTH CAROLINA 26,333 14,328 1.022 6,974 3.134 316 51 302

SOUTH DAKOTA 4,373 3,088 199 ..,11 224 71 103 29

TENNESsEE 40,005 27,742 2,05, 6,14, 1.1E, 433 545 385

TEXAS 132,352 93,040 4.658 9,87i 16,191 557 1.063 1,414

UTAH 15.559 6,894 554 3,3!5 !,908 129 411 79

VERMONT 3,989 2.471 485 418 454 56 9 23

VIRGINIA 41.628 27.600 1,729 5.895 5.095 450 335 190

NASHINGTON 27.994 18.386 1,12 2.789 2,484 598 679 310

11E5T VIRGINIA 17.579 11,017 835 4,072 1,337 116 0 93

NIsCoNsIN 32.503 14,441 1.542 2,467 6,063 113 6,615 160

NyoMING 3.743 2,633 2'2 201 340 56 0 39

AMERICAN SAMOA 75 0 14 97 0 4 0 0

GUAM 646 560 13 60 0 0 0 7

NORTHERN MARIANAS 58 35 4 7 I 7 2 1

PALAU 40 21 , 0 5 1 1

VIRGIN ISLANDS 649 165 94 351 7 '10 3 5

BUR. OF INDIAN AFFAIRS 2,516 1,694 216 191' ' 71 44 89 7

U . S AND INSULAR AREAS 1, 756.898 1,102.480 106,158 245, 624 20 . 64,6 17, 840 28. 981 17,032

SO sTATEs, D.C. & P.R. 1.752,914 1.100. 005 105, 736 244 949 20 414 11 7 /0 28,892 17, 011

DATA AS OF OCTOBER 1. 1991.

ANNUAL 0NTLt04C9882A1
9OCT91

A 20

226



TABLE AAI2

NUMBER Of CHILDREN AGE 12-17 SERVED UNDER IDEA, PART B
SY DISABILITY

DURING THE 1990-91 scHooL MAR

oTHER
HEALTH VISUAL DEAF-

STATE IMFAIRMENTS IMPAIRMENTS BLINDNESS

ALABAMA 293 133 3

ALAsKA 62 9 0

ARIZONA 40 101 0

ARKANSAS 1$0 37 0

cALIFORN1A 4.$51 1.123 44

COUDRADO 0 89 7

coNNEcTicuT 204 5 2

DELANARE 3 5 0

DISTRICT OF COLUMBIA 0 20 0

FLORIDA 1,288 309 33

GEORGIA 218 143 1

HAWAII 67 25 0

IDAHO 124 43 1

ILLINOIS $42 276 4

INDIANA 30 139 14

IOWA 0 69 9

KANSAS 114 $8 1

KENTUCKY 130 159 2

LOUisiAAA 707 153 1

mAINE 124 34 7

MARYLAND 369 130 2

plASsACHusETTs 676 281 2$

MICHIGAN 161 307 0

MINNESOTA 301 113 4

MISSISSIPPI 0 58 2

MiSsouRI 130 126 IR

MONTANA 111 29 2

NEBRAsKA 228 72 0

NEVADA 113 34 0

NEN HAMpsHIRE 146 3 0

NEN JERSEY 278 55 0

NEN MEXICO 12 69 1

NEN yORR 1.371 4$7 IS

NORTH CAROLINA 1,027 26-+ 7

NORTH DAKOTA 21 17 0

OHIO 0 346 2

OKLAHOMA 82 69 6

oR EGON 3110 7 0

PENNSYLVANIA 1 459 I

PUERTO Rico 310 756 33
RHODE ISLAND 104 42 3

SOUTH CAROLINA SO 155 1

SOUTH DAKOTA 28 IS 3

TENNESSEE 995 340 4

TEKAS 4,859 684 8

uTAN 186 53 11

VERMON7 $6 14 2

VIRGINIA 267 65 7

WASHINGTON 1,848 105 3

NEST VIRGINIA 28 77 4

WISCONSIN 116 85 i

wyomiNG 95 24 3

AMERICAM SAMOA 0 0 0

GUAM 6 0 0

NORTHERN MARIANAS 1 0 0

PALAU .1 6

VIRGIN ISLANDS 1 6 0

BUR. oF INDIAN AFFAIRS 9 6 0

U.S. AND INSULAR AREAS 23.094 1,781 296

$O STATES, D.C. i P R. 23,016 7,266 290

DATA AS oF OCTOBER 1, 199/.

ANNUAL.CNTLIC4c9N82A1
80(1'91

A 21

2 2 -1



TABLE hh13

NUMBER OF CHILDREN AGE 18-21 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1990-91 SCHOOL TEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIEs

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SLAIOUS
EMOTIONAL

DISTURBANCE
HEARING

IMPAIRMENTS
MULTIPLE

DISABILITIES
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 5,426 2,217 31 2,753 172 46 129 30
ALASKA 506 336 6 74 29 C 38 4
ANISCOA 2,677 1,428 34 705 171 30 234 47
AR1CANSAS 1,912 1,240 13 579 8 17 23 4

CALIFONNIA 17,638 9,074 554 4,546 725 366 951 679
COLORADO 2,146 1.107 46 364 367 37 173 40
CONNECTICUT 2,950 1,442 58 585 695 28 106 11

DELANARE 392 302 5 27 51 4 1 2
DISTRICT CW COLUMBIA 196 146 0 32 14 3 0 0
FLORIDA 9,105 3,944 267 2,660 852 70 0 172
GEORGIA 3,794 1,115 30 2,040 474 37 0 55
HAWAII 284 157 4 79 19 5 10 4

IDAHO t 653 354 5 231 24 5 11 7

ILLINOIS 7,328 4.472 175 1,680 729 53 0 96
INDIANA 3,814 2,176 66 1,312 167 27 25 14
IONA 2,196 1,216 15 1,065 312 45 125 102
KANSAS 1,631 778 19 493 147 13 150 20
KENTUCKY 3,167 1,384 36 1,504 104 25 74 19
LOUISIANA 3,743 1,998 113 1,188 152 55 69 79
MAINE 1,095 565 38 240 155 11 55 10
MARYLAND 3,519 1,848 174 756 282 45 321 26
NASSACB0SESTS 5,991 1,837 173 1,994 1,201 146 264 106
MICHIGAN 7,989 4.178 96 2,085 130 154 140 343
MINNESOTA 2,917 1,045 45 1,266 492 48 0 40
MISSISSIPPI 2,798 1,822 45 776 13 42 23 68
MISSOURI 4.326 2,523 98 1.130 378 39 55 63
MONTANA 645 454 14 121 27 6 36 4

NEBRASKA 1,356 605 19 510 99 22 56 11
NEVADA 606 120 7 172 43 13 32 13
WSW HAMPSHIRE 802 546 42 77 102 9 6 5

NEN JERSEY 7,300 4,229 208 958 1,095 51 668 47
NEW MEXICO 1,433 726 196 272 97 20 69 36
NEN nu 18,207 10.236 154 3,432 2,356 217 1,275 71

NORTH CAROLINA 4,404 1,843 38 1,911 226 44 95 64
NORTH DAKOTA 576 327 13 191 19 6 0 7

OHIO 9,475 4,153 85 3,593 323 142 729 402
ONIAHOMA 2,320 1,368 11 763 65 23 63 11

OREGON 1,665 1,141 88 229 124 7 0 27
PENNSYLVANIA 9,691 4.978 149 3,427 833 125 13 112
PUERTO RICO 3,484 507 21 2,296 75 117 254 59
RHODE ISLAMM 929 586 9 180 91 12 8 13
SOUTH CAROLINA 2,995 1,090 26 1,569 155 42 25 57
som DAKOTA 518 301 13 138 23 5 28 2

TENNESSEE 5,002 2,676 127 1,515 117 91 221 81

TEXAS 17,485 10,796 151 3,496 1,415 94 386 280
UTAH 1,134 342 7 375 180 5 176 14
VERMONT 367 169 33 97 38 5 13 4

VIRGINIA 5,172 2.633 52 1,737 460 53 126 34
wompicrom 3.329 1,750 10 846 191 66 233 40
NEST VIRGINIA 2,365 1,269 11 994 128 17 0 25
WISCONSIN 4,127 1,630 41 780 620 17 996 15

WYOMING 456 248 23 104 48 7 0 12
AMERICAN SAMOA 6 0 0 3 0 3 0 0

GUAM ISO 119 1 28 0 0 0 1

NORTHERN MARIANAS 5 1 o 0 1 1 1 0
PALAU 4 0 0 2 0 0 0 0

VIRGIN ISLANDS 94 9 3 72 1 2 1 0

M. OF INDIAN AFFAIRS 366 211 26 50 26 9 34 3

U.S. AN0 INSULAR AREAS 204,508 103,671 3,728 60,004 17,541 2,587 8,521 3.491

50 STATES, D.C. S P.R. 203,883 103,531 3,698 59,849 17,513 2,572 8,487 3,487

DATA AS OF OCTOBER 1, 1991.

ANNUAL.CNTLIC4C91X2A1
800791

A-22



TABLE AA13

NUMBER CW CHILDREN ACE 10-21 SERVED UNDER IDEA, PART B
BY DISABILITY

DURING THE 1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL DEAF-

STATE IMPAIRNENTS IMPAIRMENTS BLINDNESS

ALABAMA 31 17 0ALASKA 9 2 0ARMENIA 4 20 0ARKANSAS 24 4 0CALIFORNIA 554 166 23COLORADO 0 8 4COONECTICUT 23 2 0DELAWARE 0 0 0DISTRICT or COLUMBIA 0 1 0FLORIDA 195 38 7GEORGIA 30 13 0HAXAII
5 1 0IDAHO 14 2 0ILLINOIS 104 19 0INDIANA 11 17 3IOWA
0 4 7KANSAS 6 S 0KENTUCXY 11 10 0LOUISIANA 109 20 0MAINE 16 5 0MARYLAND 49 17 1MASSACHUSETTS 94 173 3MICRIGAN 97 65 0MINNESOTA 36 15 0MISSISSIPPI 0 9 0MISSOURI 19 8 13MONTANA 9 7 0NEBRASKA 25 9 0NEVADA 3 3 0NEW HAMPSHIRE IS 1 0NEW JERSEY 37 7 0NEW MEXICO 9 5 3NEN YORK 360 79 17WORTM CAROLINA 150 32 1WORTH DAXOTA 10 3 0OHIO
0 47 1OELAMOMA 10 5 1OREGON 48 1 0

PENNSYLVANIA 0 53 1PUERTO RICO 93 52 10RHODE ISLAND 26 3 1
SOUTH CAROLINA 12 10 ISOUTH DAXOTA

5 1 2TENNESSEE 134 39 I
TEXAS 762 96 7
VTAM 28 5 6VERMONT 12 1 0VIRGINIA 62 14 1WASHINGTON 180 11 2WEST VIRGINIA 18 3 0WISCONSIN 20 8 0WYOMING 11 2 1AMERICAN SAMOA 0 0 0GUAM

1 0 0NORTHERN MARIANAS 0 1 0
PALAU

I 0 1VIRGIN ISLANDS 6 0 0
BUR. OF INDIAN AFFAIRS 1 4 0

U.S. AND INSULAR AREAS 3,497 1,151 113

50 STATES. D.C. & P.R. 3,488 1,146 112

DATA As or OCTOBER 1, 1991.

ANNUAL.CNTLIC4C9NX2A)
SOCT91

A 23

223



STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
cOLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAmo
ILLINOIS
INDIANA
loWA
KANSAs
KENTUCKY
LOUISIANA
MAINE
mARYLAND
mASSACHUSETTS
MICHIGAN
mINNEsOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEN HAMPSHIRE
NEN JERSEY
NEN MAIM
NEW YORE
NORTH CAROLINA
NORTH OAXOTA
OHIO
OKLARomA
OREGON
PENNSYLVANIA
PUERTO RICO
RWDDE ISLAND
SOUTH cAROLINA
SOUTH DANoTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
NEST VIRGINIA
WISCoNsIN
WYCMING
AmERICAN SAMOA
GuAm
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. n.0 INSULAR AREAS

50 STATi'S, D.c. 6 p.R.

TABLE AA14

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER IDEA, PART
By DISABILITY

ALL
DI SABI LIT I ES

DURING THE 1990-91 SCHooL YEAR

SPECIFIC SPEECH OR SERIOUS

LEARNING IANGUAGE MENTAL EMOTIONAL

D ISAB I LIT IES IMPAIRMENTS RETARDAT ION DISTURBANCE
HEARING

I MP AI RMEN'TS

mULT I P LE

D I SAB I LIT I ES

ORTHOPEDIC
IMPAIRMEWTS

86,319 33,105 19,682 25,187 5,060 753 955 449

10,285 6,576 2,256 309 510 99 315 62

51,441 30,295 10,542 4,718 3,054 632 1,329 539

40,511 13.403 6,692 9,087 251 296 303 97

425,711 260,281 96,116 23,939 12,344 6,194 5,549 7,152

49,139 26,499 7,987 2,213 8,427 647 2,473 668

55,169 30,149 9,201 3,379 10,293 596 899 256

9,729 6,339 1,968 566 727 68 1 30

2,209 1,556 462 80 62 9 14 4

214,809 96,703 64,111 22,626 24,738 1,092 0 2,620

92,659 29,310 20,735 21,935 18,343 811 0 647

11,521 6,732 2,122 1,079 968 223 121 122

18,608 11,262 3,435 2,645 375 227 122 182

179,494 96,931 53,457 13,823 11,506 1,148 0 1,131

100,046 42,359 34,824 15,765 5,062 746 343 473

33,798 25,078 9,079 10,294 6,998 664 570 955

39,059 14,956 10,564 3,509 3,617 228 5,461 310

66,392 23,013 20,887 17,343 2,909 490 800 348

63,377 27,803 17,726 9,559 3.888 904 524 903

24,011 11,322 5,715 1,853 3,541 033 824 164

79,812 41,983 22,657 5,061 4,387 844 3,059 548

126,442 46,633 27,010 27,284 17,821 1,587 2,669 1,066

144,942 71,988 32,951 14,895 17.001 2,295 699 3,868

69,904 31,823 12,825 9,693 12,170 1,219 0 1,175

54,667 27,909 17,624 7,326 232 338 253 850

94,970 47,812 24,196 11,693 8,494 781 542 732

15,062 8,547 3,022 1,058 765 156 372 74

29,565 13,458 7,738 4,115 2,343 444 419 346

16,666 10,030 3,554 1,190 955 159 260 275

16,631 10,455 3,128 687 1,702 50 85 121

160,721 85,412 48,534 4,276 13,614 1,042 6,761 508

33,563 16,599 10,019 1,875 3,238 303 664 554

264,291 166,474 23,219 17,160 40,798 2.381 8,415 1,262

110,476 51,466 23,983 19,575 9,238 1,370 933 922

10,765 5,421 3,469 1,156 437 110 0 65

187,085 75,573 50,009 40,967 8,745 2,052 5,146 3,804

59,553 30,048 14,590 11,039 1,597 499 1,072 273

45,087 27,431 12,655 1,472 2,301 94 0 420

81,557 52,769 27,465 15,196 2,388 78 671
.181,175
31,784 9,944 1,325 15,598 834 905 1,258 488

18,512 12,231 3,338 961 1,333 144 74 129

60,789 28,869 18,326 13,889 5,443 851 162 763

12,221 5,889 3,843 1,321 370 198 351 120

96,3;7 52,184 23,557 12,304 2,309 905 1,426 972

312,198 184,248 60,472 22,058 26,472 1,257 2,736 3,784

42,112 21,630 7,299 2,964 8,140 244 1,057 189

9,584 5,160 2,440 887 725 109 40 65

100,923 52,973 23.227 12,370 8,398 1,015 1,367 701

71.937 37,021 13,971 6,859 4,520 1,645 1,112 952

38,974 18,168 10,392 7,565 2,073 261 0 264

73,003 24,580 14,349 4,315 10,890 245 17,715 443

9,530 5,316 2,445 607 582 130 0 158

272 0 105 151 0 14 2 0

1,313 986 155 129 0 0 0 24

133 69 19 10 3 19 3 8

109 50 8 10 0 10 3 2

1,177 296 219 578 19 22 22 5

5,905 3,375 1,404 405 332 91 216 30

4,191,177 2,117,067 979,207 500,877 356,050 42,317 80.212 43,763

4,182,2611 2,112,311 977,297 499,594 355,696 42,161 80,026 43,694

DATA AS oF oCTOBER 1, 1991.

ANNuAL.CNTLic4c9NN2A1
90cT91

A-24

230



TABLE AA14

NUMBER OF CHILDREN AGE 6-21 SERVED UNDER IDEA, PART B
BY DISABILITY

STATE

DURING THE 1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL DEAF-

IMPAIRMENTS IMPAIRKENTS BLINDNESS

ALABAMA
ALASKA
ARIZONA
ARKANSAS

795
130
63

320

328
26
269
72

5

2

a
o

CALIFORNIA 11,346 2,679 109
COLORADO o 210 15
CONNECTICUT 372 18 7

DELAWARE 20 10 a
DISTRICT OF COLUMBIA o 22 a
FLORIDA 2,126 722 71
GEORGIA 539 335 4

HAWAII 201 53 o
IDAHO 200 09 3
ILLIsois 923 567 6

INDIANA 121 324 29
IONA o 141 19
KANSAS 275 135 3
KENTUCKY 268 327 7

LOUISIANA 1,729 339 2
MAINE 265 91 .3

MARYLAND 1,029 331 13
MASSACHUSETTS 1,537 774 61
MICHIGAN 551 707 0
MINNESOTA 776 294 9
MISSISSIPPI
mstsouRI

o
366

129
205

6

69
MONTANA 195 67 6

NEBRASKA 530 170 2

NEVADA 161 61 1

NEW HAMPSHIRE 397 6 a
NEN JERSEY 466 108 o
NEW MEXICO 157 150 4
NEN YORK 3,480 1,013 67
WORXM CAROLINA 2,397 573 19
NORTH' DAKOTA 65 42 o
01410 o 796 3
OKLAHOMA 203 199 33
OREGON 702 12 0

PENNSYLVANIA 1 1.046 4

PUERTO RICO 811 563 58
mom ISLAND 222 75 5

SOUTH CAROLINA 144 336 4
SOUTH DAKOTA 74 45 10
rawmusEs 1,847 760 13
TEXAS 10,215 1,531 25
UTAH 421 225 43
VERMONT 227 28 3
VIRGINIA 819 148 5

KASAINCSON 4,887 253 11
NEST VIRGINIA 82 145 4
WISCONSIN 286 177 1
WYOMING 237 SI 4

AMERICAN SAMOA 0 a o
GUAM 19 o a
NORTHERN MARIANAS 1 I a
PALAU 2 3 21
VIRGIN Isuusos 7 9 0

BUR. OF INDIAN AFFAIRS 30 21 1

U.S. AND INSULAR AREAS 53,027 17,783 794

50 STATES. D.C. 4 P,R. 52,968 1 7 7 4 9 7 72

DATA AS OF OCTOBER 1, 1991.

ANNUAL.CNTLic4C9NX2A1
SOcT91

A-25

1
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TABLE AA15

NUMBER OF CHILDREN SERVED UNDER IDEA, PART B
BY DISABILITY AND AGE

DISABILITY

MENTAL RETARDATION
SPEECH IMPAIRMERTS
VISUAL IMPAIRMENTS
SERIOUS EMOTIONAL DISTURBANCE
ORTHOPEDIC /MPAIRMENTS
OTHER HEALTH IMPAIRMENTS
SPECIFIC LEARRING DISABILITIES
DEAF-BLINDNESS
MULTIPLE DISABILITIES
HEARING IMPAIRMENTS
ALL DISABILITIES

3 YEARS
OLD

59,095

DURING THE 1990-91 SCHOOL FEAR

4 YEARS 5 YEARS 6 YEARS 7 YEARS
OLD OLD OLD OLD

18,337 25,719
196,236 202,053

1,194 1,376
7,416 13,386
4,139 4,250
3,552 4,368

31,935 81,049
47 72

6.892 6,911
3,104 3,414

111,787 197.607 272.652 342,600

8 YEARS
OLD

33,065
179,093

1,596
20,283
4,068
4,790

145,897
79

7,511
3,824

400.206

9 YEARS
OLD

36,298
135,861

1,563
25,597
3,827
4,790

194,831
55

7,448
3,878

414,148

10 YEARS
OLD

39,949
94,894
1,636
30,669
3,613
4,581

224,942
72

7,225
3,944

411,527

11 YEARS
OLD

41,891
61.184
1,462

33,550
3,343
4,355

232,082
60

6,775
3,726

388,436

DISABILITY
12 YEARS

OLD
13 YEARS

OLD
14 YEARS

OLD
IS rums

OLD
16 FEARS

OLD
17 YEARS

OLD
18 YEARS

OLD
19 YEARS

OLD
20 YEARS

OLD

MENTAL RETARDATION 41,425 42,829 41,953 42.113 40,037 37,367 29,796 15,899 9,652

SPEECH IMPAIRMENTS 37,095 24,892 16,704 11,977 6,919 6,571 2,649 765 266

VISUAL IMPAIRMENTS 1,476 1,386 1,306 1,304 1,202 1,107 735 258 102

SERIOUS EMOTIONAL DISTURBANCE 34,794 38,125 38,335 38,359 33,402 24,591 12,234 3,774 1,173

ORTH0257IC IMPAIRMENTS 3,060 2,941 2,914 2,815 2,779 2,523 1,779 655 512

OTHER WAITE IMPAIRMENTS 3,877 3,783 4,084 4,075 4,023 3.252 1,901 876 474

SPECIFIC LEARNING DISABILITIES 222,468 217,041 195,501 380,971 157,955 128,544 77,990 20,864 4,248

DEAF-BLINDNESS 72 52 54 40 47 31 40 28 27

MULTIPLE DISABILITIES 5,861 5,444 4,902 4,643 4,343 3,794 3,255 2,391 1,920

HEARING IMPAIRMENTS 3,492 3.284 2,999 2,842 2,695 2,528 1,604 668 221

ALL DISABILITIES 353.620 339,777 308,652 289.139 255,402 210,308 131,973 46,478 18,585

21

DISABILITY
YEARS
OLD

MENTAL RETARDATION 4,667
SPEECH IMPAIRMENTS 58

VISUAL IMPAIRMENTS 56

SERIOUS EMOTIONAL DISTURBANCE 362

ORTHOPEDIC IMPAIRMENTS 245
OTHER HEALTH IMPAIRMENTS 246
SPECIFIC LEARNING DISABILITIES 769
DEAF-BLINDNESS 18

MULTIPLE DISABILITIES 957

HEARING IMPAIRMENTS 94

ALI DISABILITIES 7,472

DATA AS Of OCTOBER 1, 1991

SOURCE1 ANNUAL.CNTLIC4XXNX1A)
80CT91

A 26
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TABLE AAI6

NUMBER OF CHILDREN SERVED UNDER IDEA, PART B
By AGE

DURING THE 1990-91 SCHOOL YEAR

ALL DISABILIT'ES

STATE
3 YEARS
OLD

4 YEARS
OLD

5 YEARS
OLD

6 YEARS
OLD

7 YEARS
OLD

8 YEARS
OLD

9 YEARS
OLD

10 YEARS
OLD

11 'EARS
OLD

ALABAMA 377 1,275 5,282 6,966 6,702 6,915 7,191 7,635 7,787

ALASKA 256 391 496 657 973 1,234 1,174 1,031 862

ARIZONA 636 1.404 1,875 2,956 4,062 5,027 9,392 5,355 4,898
ARKANSAS 660 1,453 1,7'3 2,332 2,751 3.122 3,367 3,729 3,589
CALIFORNIA 8,127 13,654 17,415 24,009 34,607 43,475 46.640 46,363 42,577
COLORADO 442 1,040 1,628 2,313 3,625 4,602 5,074 4,991 4,960
CONNECTICUT 1,049 1,810 2,330 2,990 4,047 4.912 5,261 5,217 5.297
DELASARE 49 425 1,019 951 1,038 965 946 917 861

DISTRICT OF COLUMBIA 35 81 96 122 123 143 153 191 175

FLORIDA 1,337 3,413 8,771 14,151 19,693 22,092 23,482 23,001 21,507
GEORGIA 631 1,428 4,455 6,509 8,1(9 8,839 9,470 9,909 8,927
HAWAII 147 259 376 639 914 1.041 1,099 1,120 1,110
IDAHO 337 813 1,345 1,469 1,867 2,173 2,077 1,952 1,706
ILLINOIS 3,755 7,611 12,644 14,629 17,987 19.191 18,296 16,366 14.714
INDIANA 208 4)3 4,171 7,902 10,331 11,399 10,455 9,555 8,644

IONA 1,012 1,767 2,626 3,129 3,869 4,853 5,270 5,146 4,800
KANSAS 557 1,120 1,711 2,496 3,225 4,285 4,373 4,134 3,558
KENTUCKY 770 2.499 6,551 6,534 6,503 6,504 6,030 5,837 5,548

LOUISIANA 876 2.081 3.395 4,509 5,199 5,688 5,581 5,764 5,017

MAINE 626 1,220 1,015 1,358 1,925 2,270 2,428 2,459 2,242
MARYLAND 1,458 2,262 3,414 4,806 6,267 7,521 9,160 8,220 7,908
MASSACHUSETTS 1,748 3,635 4,274 7-313 9,725 11,388 11,949 12,201 11,645
MICHIGAN 2.687 4,357 6,877 8,693 10,525 13,328 14,346 14,115 13,630
MINNESOTA 1,816 3,203 3,618 3,993 5,026 6,532 6,936 6,086 6,477

MISSISSIPPI 418 956 4,125 5,470 5,055 4,588 4,334 4,509 4,486
MISSOURI 381 974 2,580 4,783 7,039 8,917 9,752 9,987 9,416
MONTANA 275 524 912 1,081 1,513 1,669 1,614 1.431 1,347
NEBRASKA 527 739 1,232 1,802 2,714 3,302 3,294 3,194 2,752
NEVADA 254 408 730 1,020 1,314 1,779 1,932 1,812 1,622
NEN HAMPSHIRE 163 475 591 671 970 1,402 1,560 1,708 1,641

NEM JERSEY 1,907 2,765 9,718 14,854 16,310 15,629 14,536 13,796 13,314
NEW MEXICO 448 796 941 1,469 2,339 3,144 3,490 3,573 3,357

NEN YORK 7,300 10,087 8,626 11,041 13,076 18,351 22,040 23,749 24,986
NORTH CAROLINA 1,341 2,967 6,174 8,561 9,897 10,982 11,276 11,362 10,607
NORTH DAKOTA 110 315 545 788 986 1,082 1,107 953 936

OHIO 792 1,463 7.549 17,510 15,862 19,185 18,940 18,390 16,649

OKLAHOMA 619 1,519 2,996 4,190 9,201 6,045 6,241 6,015 5,476
mews 3) 240 846 1,992 3,247 4,789 5,295 5,115 4,686

PENNSYLVANIA 2.154 4,450 7,828 10,365 14,813 18,232 17.987 17,221 16,296
PUERTO RICO 690 1,285 1,370 849 1,242 1,793 2,175 2,867 2,922
RHODE ISLAND 289 553 782 1,067 1,461 1,601 1,783 1,755 1,770

SOUTH CAROLINA 642 2,281 9,018 6,272 6,990 6,861 6,741 6,490 6,107
SOUTH DAKOTA 302 701 1,073 1,218 1,384 1,346 1,240 1,156 979

TENNESSEE 397 1,521 5,462 8,156 8,757 9,986 8,470 8,524 8,451

TEXAS 3,318 6,983 12,596 19,727 24,761 78,620 30,007 11,216 29,128
UTAH 548 1,004 1,607 2,809 4,226 4,941 4,820 4,558 4,061

VERMONT 105 154 276 427 671 958 1,052 1,123 998

VIRGINIA 1.846 2,941 5,024 7,211 8,429 9.481 9,760 9,891 9,391

WASHINGTON 1,685 2.805 4,344 4,629 5,876 7,675 8,039 7,621 6,774
WEST VIRGINIA 270 594 1,669 2,654 2,937 3,454 3,423 3,326 3,236

WISCONSIN 1,765 3,505 9,059 9,594 5,734 6,237 6,314 6,291 6,203

WYOMING 317 465 431 593 839 1,016 1,033 972 918

AMERICAN SAMOA 10 18 20 13 45 31 40 36 20

GUAM 40 70 77 63 66 93 82 116 97

NORTHERN MARIANAS 97 66 48 8 4 8 10 19 21

PALAU 6 4 3 6 9 10 12 10 18

VIRGIN ISLANDS 28 23 4 56 65 71 70 74 98

BUR. OF INDIAN AFFAIRS 260 482 370 409 458 495 525 573 563

U.S. AND INSULAR AREAS 59,099 111,187 197.807 272,852 342,600 400,206 414,148 411,527 188,438

50 STATES, D.C. a P.R. 58,654 111,144 197,205 212,291 141,933 399,492 413,409 410,699 387,621

DATA AS OF OCTOBER 1, 1991,

SOURCE, ANNUAL.0NTL4C4C9NXIAI
8OCT91

A 27



TABLE AA16

NUMBER Of CHILDREN SERVED UNDER IDEA, PART B
BY AGE

DURING THE 1990-91 SCHOOL YEAR

ALL DISABILITIES

STATE
12 YEARS
OLD

13 YEARS
OLD

14 YEARS
OLD

15 YEARS
OLD

16 YEARS
OLD

17 FEARS
OLD

18 YEARS
OLD

19 YEARS
OLD

20 YEARS
OLD

ALABAMA 7,098 7,082 6,523 6,421 5,709 4.937 3,526 1.404 421

ALASKA 102 776 695 583 545 447 352 91 28

ARIZONA 4,546 4,233 3,711 3,323 2,894 2,297 1,595 396 292

ARKANSAS 3.663 3,714 3,531 3,354 2,988 2,460 1,419 401 92

CALIFORNIA 37,033 34,462 30,333 26,699 22,956 18,919 10,779 3,289 2,040
COLORADO 4.434 4,285 3,1165 3,726 2,974 2,344 1,475 312 136

CONNECTICUT 4,957 4.765 4,325 3,763 3,590 3,095 1,960 632 293
DZIANARE 772 694 670 603 509 411 260 110 17

DISTRICT OF COLUMBIA 116 232 199 194 170 135 104 51 27

FLORIDA 18,949 17,583 14,991 13,230 10,671 9,267 3,066 2.093 730

GEORGIA 8,220 7,678 6,623 5,837 4,130 3,915 2,434 934 331

HAMAII 1,099 1,057 891 126 779 669 212 63 9

IDAHO 1,425 1.361 1,183 1,061 917 738 433 121 68

ILLINOIS 14,142 12,984 12,603 11,799 10,515 9,040 5,442 1,410 428

INDIANA 7,639 7,311 6,743 6,402 5.607 4,250 2.819 779 184

IONA 4,542 4,542 4,193 4,062 3,592 2,914 1,915 670 241

KANSAS 3.139 2,996 2,715 2,372 2,166 1,769 1,137 341 126

KENTUCKY 5,201 5,1113 4,717 4,520 3,504 3,144 2,118 765 233

LOUISIANA 5.422 5,392 4.822 4,506 3,775 3,119 2,177 966 412

MAINE 2,189 2,013 1,727 1.670 1,427 1,209 799 249 47

MARYLAND 7,007 6,692 5,917 3.433 4,666 3,696 2,263 763 394

MASSACHUSETTS 10,874 10,404 9,640 9,346 8.134 7,432 4,130 1.188 422
MICHIGAN 12.253 11,921 10,813 10,439 9,254 7,729 4,929 1,795 751

MINNESOTA 5,912 5,729 5,440 5,405 4,686 4,075 1,951 656 392

MISSISSIPPI 4,294 4,411 4,043 3,959 3,647 3,073 1,985 632 161

MISSOURI 9,494 0,037 7,281 6.917 5,742 4,409 2,852 1,036 375

MONTANA 1,130 1,101 1,079 924 776 713 481 161 39

NEBRASKA 2,415 2,171 1.926 1,893 1,451 1,295 871 299 147

NEVADA 1,476 1,294 1,144 1,069 170 729 391 114 69

NEN HAMPSHIRE 1,573 1,464 1,287 1,365 1,199 999 621 157 24

NEN JERSEY 12,427 12,394 11,244 10,739 9,853 9,322 4,870 1,516 682

NEW MEXICO 3,127 3,0115 2,700 2,290 1,968 1,588 953 330 125

NS* YORX 23,484 23,006 23,239 23,435 22,526 17,072 10,929 4,703 2,109
NORTH CAROLINA 9,577 9,201 7,893 6,831 5,466 4,410 2.896 1,076 353

NORTH DAKOTA 829 800 750 743 632 583 314 130 51

OHIO 14,843 14,525 12,845 12,451 11,345 10,023 6,750 1,948 319

OXLAHCOIA 4,991 4,660 4,237 3,805 3,488 2,904 1,760 427 105

OREGON 3,906 3,625 3,333 2.933 2,436 2,065 1,153 396 87

PENNSYLVANIA 14,674 14,365 13,1215 12,701 11,817 9,887 6,629 2,081 788

PUERTO RICO 3,272 3,184 3,005 2,742 2,470 1,869 1,425 873 678

RHODE ISLAND 1,513 1,608 1,363 1,295 1,228 989 626 195 100

SOUTH CAROLINA 5,353 5,474 4,625 4,266 3,650 2,765 1,773 764 357

SOUTH DAKOTA 851 963 779 746 620 514 349 132 27

TEMNSSSEE 8,002 7,707 6,960 6,551 6,033 4,752 3,004 1,250 467

TEXAS 26,835 25,703 23,474 21,771 19,918 15,651 10,573 4,555 1,564

UTAH 3,439 3,252 2,627 2,367 1,916 1,699 689 191 141

VERMONT 903 800 721 643 479 423 240 92 20

VIRGINIA 8,256 8,091 7,164 6,693 6,204 5,219 3,165 1,226 490

MASH1NG/CM 5,647 5,489 4,922 4,501 4,020 3,4,5 2,140 762 363

NEST VIRGINIA 3,217 3,196 3,P55 3,051 2,715 2,345 1,63 497 138

WISCONSIN 5,744 5,921 5,.31 5,453 5,250 4,797 2,949 796 400

WYOMING 405 710 659 541 550 438 301 108 47

AMERICAN SAMOA 19 11 9 12 11 14 4 0 2

GUAM 112 107 109 95 111 112 87 41 17

NORTHERN MARIANAS 14 13 6 10 9 6 3 1 0

PALAU 12 11 11 3 3 0 1 2 0

VIRGIN ISLANDS 92 131 118 133 117 5$ 61 17 14

BUR. OF INDIAN AFFAIRS 579 484 445 420 315 273 218 91 29

U.S. AND INSULAR AREAS 353,620 339,777 308,657 269,139 255,402 210,308 131,973 46,478 18,545

50 STATES, D.C. 4 P.R. 352,793 339,020 307,954 288,466 254,436 209,845 131,599 46,326 18,523

DATA AS Of OCT0SER 1, 1941.

SOURCE: ANNUAL.CNTL1C4C9WX1A,
800791

A 28
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TABLE AA16

NUMBER Of CHILDREN SERVED UNDER IDEA, PART R
sy AGE

DURING THE 1990-91 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORXIA
COLORADO
CONNECTICUT
DELAWARE

21 YEARS
CID

68
25

194

1,531
23
65
5

DISTRICT Of COLUMBIA 14
FLORIDA 216
GEORGIA 95
HANAII 0

IDAHO 11

ILLINOIS 48
INDIANA 37
IOWA 60
KANSAS 27
KENTUCKY 51
LOUISIANA 228
MAINE 0
MARYLAXD 99
MASSACHUSETTS 243
MICHIGAN 513
MINNESOTA 28
MISSISSIPPI 20
MISSOURI 63
MONTANA 4

NEBRASKA 32
NEVADA 32
NEN HAMPSHIRE
NEW JERSEY 232
NEW MEXICO 25
NEW ORK 468
NORTH CAROLINA 89
WORTH DAKOTA 11
OHIO 258
OKLAHOMA 28
OREGON 29
PENNSYLVANIA 193
PUERTO RICO 508
RHODE ISLAND 9

SOUTH CAROLINA 101
SOUTH DAXOTA 10
TENN7SSEE 281
TEXAS 793
UTAH 110
VERMONT 15

VIRGINIA 291
WASHINGTON 64
WEST VIRGINIA 107
WISCONSIN 82
WYOMING 0

AMERICAN SAMOA 0

GUAM 5

NORTHERN MARIANAS 1

PALAU 1

VIRGIN ISLANDS 2

OUR. OF INDIAN AFFAIRS 28

U.S. AND INSULAR AREAS 7,672

50 STATES, D.C. I P.R. 7,435

DATA AS OF OCTONER 1, 1991.

SOURCE! A1&NUAL.CNTL(C4C9NXIA)
80CT91

A 29

235



TABLE A.A17

NUMBER AND CHANGE IN NUMBER OF CHILDREN SERVED UNDER
CHAPTER I Of ESEA (SOP) AND IDEA. PART B

-NUMBER SERVED

ALL DISABILITIES

--CHANGE IN NUMBER SERVED- PERCENTAGE CHANGE
IN NUMBER SERVED

STATE 1976-77 1989-90 1990-91
1976-77
1990-91

1989-90
1990-91

1976-77 -
1990-91

1999-90
1990-91

ALABAMA 53,997 100,195 94,945 40,958 -5,250 75.87 -5.24
ALASKA 9,597 14.135 14,745 5,145 610 53.64 4.32
ARIZONA 43.045 56.603 57,235 14,190 632 32.97 1.12
ARKANSAS 25,457 47,376 47,035 19,348 459 67.92 0.97
CALIFORNIA 332,291 445,747 469,282 136,991 20,535 41.23 4.59
COLORADO 47,943 55,022 57,198 9,255 2,176 19.30 3,95
CONNECTICUT 62.005 63,474 64,562 2,477 1,081 3.99 1.71
DELAWARE 14.307 13.726 14,2,74 -13 569 -0.09 4.14
DISTRICT OF COLUMBIA 9,261 6,133 9,290 -2,971 137 -32,09 2.23
FLORIDA 117,257 221,350 236,674 119,417 13,324 101.64 6.92
GEoRGIA 55,209 91,479 101,997 16.780 3,518 19.70 3,17
HAMM 10,544 12,025 13,169 2,625 344 24.90 2.69
IDAHO 14,573 21,846 22,017 7,444 17, 51.08 0.76
ILLINOIS 229,797 249.156 240,045 18,248 -1,113 7.94 -0.45
INDIANA 17,644 112,111 114.643 26,999 2,525 30.61 2.25
IOWA 51,055 51,590 40,695 9,640 2,113 18.88 3,61
KAmsAs 37,623 43,708 45,212 7,589 1,504 20.17 3.44
KENTUCKY 57,057 78,618 79,444 22,387 826 39.24 1.05
LOUISIANA 86,919 71,082 73,663 -13,326 2,581 -15.32 3.63
MAINE 23,701 28,190 27,957 4,206 -203 18.08 -0.12
MARYLAND 64,114 87,905 91,940 7,756 4,035 9.21 4.59
MASSACHUSETTS 131,992 152.325 154,616 22,624 2,291 17,14 1.50
MICHIGAN 153,113 163,204 166,846 13,733 3,642 8.97 2.23
MINNESOTA 72,136 79,980 80,096 8,760 916 12.14 1.15
MISSISSIPPI 29.219 59,900 61,031 31,812 1,131 108.97 1.89
MISSOURI 94,317 100,667 101,955 7,568 1,218 8.02 1.28
MONTANA 5,610 16.491 17.204 9,594 713 99.81 4.32
NEEWASKA 25.270 31,384 32,761 7,491 1.377 29.64 4.39
NEVADA 11.133 17,047 18,440 7,307 1,393 65,63 6,17
NEW HAmPSHIRE 9,916 19,242 19,658 9,742 416 96.25 2.16
NEW JERSEY 145,077 177,158 111,319 36.242 4,161 24.98 2.35
NEW NEXICO 15,149 33,216 36,037 20,888 2,621 137.88 1.49
NEW YORK 240,250 295,692 307,458 67,208 11,766 27.97 3.98
NORTH CAROLINA 99,035 119,573 123,126 25.091 3,553 25,59 2.97
maRTH DAK0TA 8,976 12,905 12,504 3,528 -401 39.30 -3.11
OHIO 165,314 200,623 205,440 37,126 4,117 22,06 2.40
oKLANomA 44,191 65,417 65,653 21,472 236 48.60 0.36
OREC74 37,250 55,919 55,149 17,891 -770 48.02 -1.38
PENNSYLVANIA 206,792 217,869 219,428 12,636 1,560 6,11 0.72
PUERTO RICO 11,200 36,197 35,129 23,929 -1,068 213.65 -2.95
RHODE ISLAND 15,971 20.468 21,076 5,105 608 31.96 2.91
SOUTH cAROLINA 72,337 76,965 77.765 5,408 900 7,47 1.04
SOUTH DAKOTA 9,936 14,625 14,987 5,051 362 50.84 2.48
TENNESSEE 99,251 101,194 104,898 5,647 3,704 5.69 3.66
TEXAS 233,552 335,411 350,636 117,084 15,155 50.13 4,52
UTAH 37,204 44,777 47,741 10,543 2,970 28.34 6.63
vERMONT 6.382 13,745 12,263 5,881 .1,485 92.15 -10.80
VIRGINIA 77,616 106,221 113,971 36,355 7,750 46.84 7.30
WASHINGTON 57,705 62,189 85.395 27,690 3,206 47.99 3.90
NEST VIRGINIA 30,135 43,840 43.135 13,000 -705 43.14 .1.61

WISCONSIN 58.019 82,695 86,930 28.911 4,235 49.83 5.12

WYOMING 7,262 10,965 11,202 3,941 331 54.28 3.10
AMERICAN SAMOA 139 397 363 224 -34 161.15 -8,56
GUAM 2,597 1,793 1,750 -847 -43 -32,61 -2,40
NORTHERN MARIANAS . 212 411 . 199 . 93.97
PALAU 1,120 . 122 -996 -69.11 .

VIRGIN ISLANDS 1.712 1,438 1,333 -379 -IDS 22.14 -7.30
BUR. OF INDIAN AFFAIRS 6,597 6,997 400 6.06

U S. AND INSULAR AREAS 3,708.601 4,687,603 4,817,503 1,108,902 129,900 29.90 2.77

50 STATES, D.C. A F.A. 3,703,033 4,677,166 4,806,327 1,103,494 129,161 29.80 2.77

THE FIGURES rOR YEARS PRIOR TO 1988-89 REPRESENT CHILDREN FROM
BIRTH THROuGH Acr 20 SERVED UNDER CHAPTER I OF ECIA (sop
AND CHILDREN AGE 3-21 SERVEP UNDER IDEA, PART B.
THE FIGURES FOR TEARS 198r.89 AND LATER REPRESENT ('HILDREN FROri
BIRTH TO AGE 21 SERVED UNDER CHAPTER 1 OF ESEA (SOP)
AND CHILDREN AGE 3-21 SERVED UNDER IDEA. PART B.

DATA AS OF OCTOBER I, 1991,

SOURCE: AN1WAL.CNTLIC4CBEZ1A1
80CT91

A 30



TABLE AA18

NUMBER AND CHANGE IR NUMBER OF CHILDREN BIRTH THROUGH AGE 21 SERVED UNDER
CHAPTER 1 or ESEA ISO')

ALL DIRABILITIES

STATE 1976-77

NUMBER semrso

1989-90 1996-91

--CHANGE IN

1976-77
1990-91

NUMBER SERVED-

1989-90
1990-91

'

PERCENTAGE CHANGE
IN wurtmaR SERVED

1976-77 - 1989-90
1990-91 1990-91

ALABAMA 1,191 858 1,692 501 834 42.07 97.20
ALASKA 2,213 3,024 3.327 1,114 303 50.34 10,02
ARIZONA 1,179 1,569 1,877 699 288 59.34 18.12
AWL/MAAS 3.776 3.427 3,498 -278 71 -7.36 2.07
CALIFORNIA 6,005 4,179 4,105 -1,980 -74 -32.54 -1.77
COLORADO 3,642 5,067 4,949 1,307 -118 35.99
CONNECTICUT 2,670 3,906 4,208 1,538 222 57.60 5.57
DELAMARE 1,854 2,963 3,072 1,219 209 65.70 7.30
DISTRICT OF COLUNDIA 2,920 3,140 3,969 949 729 32.50 23.22
FLORIDA 5,716 7,956 8,344 2,628 388 45.98 4.89
GEORGIA 2,352 2,994 2,824 472 -60 20.0i -2.08
RANAII 907 716 666 59 80 7.31 10.18
IDAHO 503 456 914 411 458 81.71 100.44
ILLINOIS 21,216 46,209 44.541 23,325 -1,666 109.94 -3.61
INDIANA 6,005 9,699 9,735 3,730 36 62.11 0.37
IONA 1,282 1,458 1,492 210 34 16.38 2.33
KANSAS 1,818 2,733 2,759 941 26 51,76 0.95
KENTUCXY 2,661 3,444 3,242 581 -202 21.03 -5.87
LOUISIANA 5,061 4,034 3,934 -1.127 -100 -22.27 -2.48
MAINE 1,56e 1,213 1,115 -453 -99 -28.89 -8.08
MARYLAND 3,895 1,779 4,994 1.099 3,215 28.22 180.72
MASSACHUSETTS 13,968 11,601 18.517 4.549 916 32.57 5.20
MICHIGAN 12,265 13.309 7.983 -4,212 -5,326 -34 91 -40.02
MINNESOTA 1.323 387 2,275 952 1,888 71.96 487.86
MISSISSIPPI 1,581 856 865 -716 9 -45.29 1.05
MISSOURI 4,017 2,666 3,050 -967 394 -24.07 14.40
HONTANA 516 780 431 -85 -349 -16.47 -44.74
NIGOULMU1 521 276 698 177 422 33.97 152.96
NEVADA 975 597 312 -593 -205 -60.82 -34.92
ARN HAMPSHIRE 1,242 1,784 1,798 556 14 44.77 0.78
NEW JENSEN 7,553 6,216 6,208 -1,345 -8 -17.01 -0.13
WEN MEXICO 651 252 289 -362 37 -55.61 14.66
NEW YORE 19,615 28,754 17,154 -7,461 -11,600 -12.55 -40.34
NORTH cAROLINA 6.892 2,519 2,16$ -4,724 -351 -68,54 -13,93
NORTH DAKOTA 504 742 769 265 27 52.59 3.64
0810 13,794 8,784 8,595 -5,199 -189 -37.69 -2.15
OXIANOWA 1,521 804 966 -555 158 -36.49 19.55
OREGON 3,734 10,527 8,939 5,205 -1,588 139.39 -15.09
PENNSYLVANIA 13.773 23,362 23,821 10,048 459 72.95 1.96
PUERTO RICO 1,437 929 0 .1,437 -929 -100.00 -100.00
RHODE ISLAND 974 996 940 -34 -56 -3.49 -5.42
SOUTH CAROLINA 2,909 678 1,035 -1,874 357 -64.42 52.65
SOUTH DAKOTA 744 419 690 -54 271 -7.26 64.68
TENNESSEE 2,086 1,255 1,141 -945 -114 -45.30 -9.08
TEXAS 16.550 14,269 14,941 1,609 673 -9.72 4.72
UTAA 1,141 2.523 2,476 1,335 -47 117.00 -1,86
VERMONT 2,298 2,128 2,144 -154 -584 -6.70 -21.41
VIRGINIA 3.568 1,319 3.237 -331 1,918 -9.28 145.41
NASHINGTON 2.927 4,010 4,624 1,697 614 57.98 15.31
NEST VIRGINIA 1,080 1,806 1,628 548 -178 50.74 -9.86
WISCONSIN 3,930 3,423 3,602 -328 179 -8.35 5.23
*TONING 484 360 453 -31 93 -6.40 25.83
ANERICAN SAMOA 0 55 43 43 -12 100.00 -21.92
MAK 275 379 250 -25 -129 -9.09 -34.04
NORTHEAN MARIANAS . 62 67 5 8.06
PALAU 0 . . .

VIRGIN ISLANDS 571 140 101 -470 -39 82.31 -27.86
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 223,832 266,344 257,637 33,805 -0,707 15.10 -3.27

50 sTATEs, D.C. a F.R. 222.966 265,708 257,176 34,190 8,532 15.33 -3.21

DATA As or ocroarm 1, 1991.

SOURCE. ANNUAL.CNTL(C9XXZZIA)
800791

A-31



TABLE AA19

NumBER AND CHANGE IN NUMBER Of CHILDREN AGE 3-21 SERVED UNDER
IDEA, PART 13

ALL DIsAMILITIE8

9TAT8 1976-77

NUmmER sERVED-

1999-90 1990-91

PERCENTAGE CHANGE
-CHANGE IN NumBER SERVED- -IN NUmBER sERVED

1976-77 1989-90 1976-77 1989-90

1990-91 1990-91 1990-91 1990-91

ALABAMA 92,796 99,337 93,253 40,457 -6,084 76.63 -6.12

ALASKA 7,384 11,111 11,416 4,034 307 54.63 2.76

ARIZONA 41,867 55,014 55,358 13,491 344 32.22 0.63

ARKANSAA 24.711 43,949 44,337 19,626 388 79.42 0.88

CALIFORNIA 326.206 444,568 465,177 138,911 20,609 42.60 4.64

COLORADO 44.301 49.955 52,249 7,948 2,294 17.94 4.59

CONNECTICUT 59,415 59,488 60,354 939 866 1.58 1.46

OELANARE 12,453 10,863 11,222 -1.231 359 -9.89 3.30

DISTRICT OF coLumBIA 6,341 3,013 2.421 -3,920 -592 -61.82 -19.65

FLORIDA 111,541 213,394 220,330 116.789 14.936 104.70 7.00

GEORGIA 82.857 95,595 99.173 16,316 3,378 19.69 3.74

HANAII 9,737 12,039 12.303 2,566 264 26.35 2.19

IDAHO 14,070 21,390 21,101 7,033 -287 49.99 -1.34

ILLINOIS 208,581 202,949 203,504 -5,077 555 -2.43 0.27

INDIANA 01,639 102,419 104,900 23,269 2.489 28.50 2.43

IoNA 49,773 57,122 59,20) 9,430 2,081 1E95 3,64

KANSAS 35,805 40,975 42,453 6,648 1,478 18.57 3.61

KENTUCKY 54,396 75,174 76,202 21.806 1,028 40.09 1.37

LOUISIANA 81,928 67,048 69,729 -12,199 2,681 -14.89 4.00

MAINE 22,133 26,977 26,872 4,719 -105 21.41 -0,39

MARYLAND 00,289 86,120 06,946 6,657 820 8.29 0.95

MASSACHUBETTs 118,024 134,724 136,099 18.075 1,375 15.31 1.02

MICHIGAN 140,148 149,895 158,863 18.015 8,968 12.79 5.98

MINNESOTA 70,813 79,593 78,621 7,008 -972 11.03 -1.22

MISSISSIFFI 27,638 59,044 60,166 32,528 1,122 117.69 1.90

MISSOURI 90,370 90.001 98,905 8,535 904 9.44 0.92

MONTANA 8,094 15,711 16,773 8.679 1,062 107.23 6.76

NEBRASEA 24,749 31,108 32,063 7,314 955 29.55 3.07

NEVADA 10.158 16.460 18,058 7.900 1,598 77.77 9.71

NEN HAlesHIRE 8,674 17,458 17,860 9,186 402 105.90 2.30

NEW JERSEY 137.524 170,942 175,111 37,587 4,169 27.33 2,44

NEN MENIc0 14,498 32,964 35,748 21,250 2,784 146.57 8.45

NEN VOORK 220,635 266,938 290,304 69,669 23,366 31.58 8.75

NoRTH CAROLINA 91,143 117,054 120,958 29,815 3,904 32.71 3,34

NoRTH DAKOTA 8,472 12,763 11,735 3.263 -428 39.52 -3.52

OHIO 154,520 191,839 196.845 42,325 5,006 27.39 2.61

OKLAHOMA 42,660 64,609 64,687 22.027 78 51.63 0.12

OREOON 33,524 45,392 46,210 12.686 81e 37.84 1.80

PENNSYLVANIA 193,019 194,506 195,607 2.581 1,101 1.34 0.57

PUERTo RICO 9,763 35,268 35,129 25.366 -139 259.82 -0,39

wpm ISLAND 14,997 19,472 20,136 5,139 664 34.27 3.41

SouTH CARDLINA 69,448 76,297 76,730 7,212 443 10,49 0.50

SoUTH DANOTA 9,192 14,206 14.297 5,105 91 55.54 0.64

TENNESSEE 97.165 99,939 103,757 6,592 3,818 6.78 3.02

TEXAS 217,002 321.213 335,695 118.693 14,482 54.70 4.51

UTAH 36.063 42.254 45,271 9,208 3,017 25.53 7.14

VERMoNT 4.084 11,020 10,119 6,035 -901 147.77 -8.18

VIRGINIA 74,048 104,902 110,734 36,646 5,832 49.54 5.56

WASHINGTON 54,778 78,179 80,771 75.993 2,592 47.45 3.32

NEST VIRGINIA 29,055 42,034 41,507 12,452 -527 42.86 -1.25

UrscONSIN 54.089 79,272 93.328 29.239 4,096 54.06 5.12

WYOMING 6,777 10,503 10,749 3.972 744 58.61 2.32

AmERICAN sAmoA 139 342 320 181 -22 130.22 -6.43

GuAm 2,322 1,434 1,300 -822 86 -35,40 6.08

NORTHERN MARIANAS . 150 344 194 . 129.33

PALAU 1,120 . 122 -998 . -89.11 .

viRGIN ISLANDS 1,141 1,298 1,232 91 -66 7.98 -5.08

BuR, OF INDIAN AFFAIRS 6,591 6,997 400 6.06

U.8, AND INSULAR AREAS 3,484,169 4,421,254 4,159.446 1,075,091 138,607 30,85 3.14

50 STATES, D.C. I P.R. 3.400,047 4,411,458 4,549.351 1.069.304 131,893 30.73 3.13

DATA AS OF ocToSER 1, 1991,

SOURCES ANN7JAL,cNTL(C4NN2E1A1
80c791

A -32

2 3

S.



TABLE AA20

Nunes AND CHAXGE IN NUMBER or cmunium ADE 6-21
SERVED UNDER IDEA. PART 9

ALL DISABILITIES

STATE 1976-17

SERVED

1989-90 1990-91

--CHANGE IN

1976-17
1990-91

Numas9 SERVED-

1989-90
1990-91

PERCENTAGE CHANGE
------IN NUMBER SERVED

1976-77 - 1989-90
1990-91 1990-91

ALABAMA 52,351 89,222 86,319 33,966 -2,903 61.88 -3.25
ALASKA 7,007 9,713 10,265 3,278 572 46.78 5.89
ARIZONA 41,123 51,436 51,441 10,316 5 25.09 0.01
ARAASSAA 24.264 40,236 40.511 16,247 275 60.96 0.68
CALIFORNIA 301,636 407,539 425.711 123,875 16,172 41.04 4.46
COLORADO 42.366 47,151 49.139 6,773 1,988 15.99 4.22
CONNECTICUT 58.171 54,669 55.169 -3,002 50C -5.16 0.91
DELAWARE 11,979 9,481 9,729 -2,250 246 -18,78 2.62
DISTRICT OF COLUMBIA 5,551 2,740 2,209 -3,342 -531 -60,21 -19.38
rLoaloA 106.268 200,838 214.809 108,541 13,971 102.14 6.96
GEORGIA 111,138 88,474 92,659 13,521 4,185 17.09 4.73
HAWAII 9,548 11,313 11,521 1,973 208 20.66 1.84
IDAHO 13,412 18,321 18,608 5,196 287 38.74 1.17
ILLINOIS 187,690 175,119 179,494 -8,196 4,375 -4.37 2.50
INDIANA 80,426 97,623 100,046 19.620 2,423 24.40 2.48
IOWA 45,929 52.030 53.796 7,669 1.768 17.13 3.40
KANSAS 33,230 38.056 39,059 5.829 1,003 11.54 ilipb 2.64
KEN/VCRS 52,926 66,108 66,392 13,466 284 25.44 0.43
LOUISIANA 77,169 60,991 63,377 -13,792 2.386 17.27 3.91
MAINE 21.453 24,040 24.011 2,556 -29 11.91 -0.12
MARYLAND 79,144 79,167 79,812 668 645 0.84 0.81
MASSACHUSETTS 113,273 124,164 126,442 13,169 1,678 11.63 1.34
MICHIGAN 127,123 136,705 144.942 17,819 6,237 14.02 6.03
MINNESOTA 66.592 71,099 69,964 3,392 -1,115 5.09 -1,57
MISSISSIPPI 26,443 53,625 54.667 21,224 842 106.74 1.56
MISSOURI 84,525 94,095 94.970 10,445 873 12.36 0.93

. MONTANA 7,645 14,250 15,062 7,417 812 97.02 5.70
NEBRASKA 22.256 28,53: 29,565 7,309 1,034 32.114 3.62
NEVADA 9,395 15,444 16,666 7,271 1,222 77.39 7.91
NE11 HAMPSHIRE 8,385 16.722 16,631 2,246 409 98.34 2.52
NEN JERSEY 132,769 157,067 160,721 27,952 3,634 21.05 2.33
NEN MEXICO 13.632 31.30i 33.363 19,731 2,261 102.65 7.22
NEN YORE 214,522 244,927 264,291 49,769 19,364 23.20 7.91
warn CAROLINA 07,034 107,156 110,476 23,442 3,320 26.93 3.10
WORTH DANOTA 8,070 11,063 10,765 7,695 -298 33.40 -2.69
OHIO 150,451 183,469 187,085 36,634 3,616 24.35 1.97
ONLAMONA 39,898 59,207 59,553 19,653 346 49.26 0.58
OREGON 31,244 44,135 45,067 13,843 952 44.31 2,16
PENNSYLVANIA 182,012 178,941 121,175 -637 2,234 -0.46 1.25
PUERTO RICO 9,522 32,114 31,704 22,262 330 233.80 -1.03
RHODE IS1..AND 13.928 18,041 18,512 4,584 471 32.91 2.61
SOUTH CAROLINA 65,670 62,394 68,729 3,119 395 4.75 0.56
SOUTH DAROTA 8,741 12,259 17.221 3,480 -38 39.81 -0,31
TENNESSEE 89,849 92,894 96,357 6,508 3,463 7.24 3.73
TEXAS 193,937 299,225 312,798 118,861 13,513 61.29 4,52
UTAH 34,585 39,462 42,112 7,527 2,650 21.76 6.72
VERMONT 3,549 10,446 9,524 6,035 -862 110,05 -2.25
VIRGINIA 69,817 95,984 100,923 31,106 4,939 44.55 5.15
WASHINGTON 53,248 69,139 71,931 18,689 2,798 35.10 4.05
NEST VIRGINIA 28,221 39,260 38,974 10,753 286 38.10 -0.73
WISCONSIN 50,018 69,507 73,003 22,945 2,496 45.84 5.03
NYONING 6,440 9,352 9,530 3,090 178 47.98 1.90
AMERICAN SAMCA 131 300 272 141 -28 107.63 -9.33
GUAM 2,279 1,282 1,313 966 31 -42.39 2.42
NORTHERN MARIANAS , 129 133 , 4 . 3.10
PALAU 963 . 109 -274 . -88.91 .

VIRGIN ISLANDS 1,141 1,220 1,177 36 -43 3.16 3.52
BUR. Of INDIAN AFFAIRS 5,729 5,905 176 3,07

U.S. AND INSULAR AREAS 3,288,553 4,061,266 4,191.177 902.674 129,911 27.45 3,20

50 STATES. D.C. & P.R. 3,284,019 4,052,606 4,182,262 898,249 129,662 27,35 3.20

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(C4C13221A)
80CT91

A 33

23J



TABLE AA20

NUMBEN AND CHANGE IN NUMBER Of CHILDREN AGE 6 . I

SERVED UNDER IDEA. PART B

STATE 1976-77

SPECIFIC LEARNING DISABILITIEs

CHANGE IN NUMBER :.ERVtf'

1976-77 - 1989-'7

1989-90 1990-91 1990-91 1990

8XNCOITAG6
- 01.14BLR SERVEV

1976-77 - 1989-90
1990-91 1990-91

ALABAMA 1,407 32,130 33,105 27,698 --,75 512.26 3.03

AIASKA 3,873 5,917 6,576 2,703 ."s 69.79 9.84

ARIZONA 17,161 30,279 30,295 13,134 t, 76.53 0.05

ARKANSAS 5,061 22,366 23,403 18,342 ...7 362.42 3.62

CALIFORNIA 73,416 246,205 260,281 186,861 14,016 254.13 5.72

OOLORADO 16,360 24,791 26,499 10,139 1, /06 61.97 6.89

CONNECTICUT 19,065 29,955 30.148 11,083 193 58.13 0,64

DELAKARE 4,345 5,932 6,339 1,994 407 41.99 6.66

DISTRICT OF COLUMBIA 1,591 1,733 1,556 -35 -177 -2.20 -10.21

FLORIDA 31,687 88,196 96,703 65,016 7,807 205.18 8.78

GEORGIA 15,158 27,029 29,310 13,752 2,291 88.39 8.44

HANAII 4,167 6,642 6,732 1,865 90 38.32 1,36

IDAHO 5,551 10,907 11,262 5,711 355 102.88 3.25

ILLINOIS 51,644 94,567 96,931 45.287 2,364 87,69 2.50

INDIANA 5,381 39,770 42,359 36,978 2,589 687,20 6.51

IONA 17,173 23,839 25,078 7,905 1,239 46.03 5.20

KANSAS 8,240 16,668 14,956 6,716 1,712 81,50 -10.27

KENTUCKY 7,399 22,449 23,013 15,614 564 211.03 2.51

UOUISIANA 10,662 26.157 27,803 17,141 1,646 160.77 6.29

MAINE 7,125 11,103 11,322 4,197 219 58.91 1,97

MARYLAND 28,938 41,770 41,983 12,945 113 44,73 0.27

MASSACHUSETTS 17,795 41,775 46,633 28,838 958 162.06 1,87

MICHIGAN 27,226 68,514 71,988 44,762 3,474 164.41 5,07

MINNESOTA 21,236 32,842 11,823 10,517 1,019 49.85 -3.10

MISSISSIPPI 2,728 27,051 27,909 25,181 858 923.06 3.17

mIssowl: 21,988 46,507 47,812 75.824 1,221 117.45 2.63

MONTANA 2.765 8,040 0,547 5,782 501 209,11 6.31

NEBRASKA 5,360 12,637 13,458 8,098 821 151.08 6.50

NEVADA 4,646 9,200 10,030 5,314 830 115.98 9,02

NEM HAMPSHIRE 3,059 10,308 10,455 7,396 147 241.78 1.43

NEN JERSEY 32,680 82,551 85,912 52,732 2.861 161.36 3.47

NEN MEXICO 6,137 15,180 16599 10,462 1,419 170,47 9.35

NEN YORK 33,880 160,259 166,476 132.596 6,217 391.37 3.84

BORTH CAROLINA 11,501 48,922 51,466 33,965 2,544 194,07 5.20

NORTH DAKOTA 2.378 5,410 5,421 3,043 11 177,46 0.20

OHIO 32,334 74,068 75,573 43.239 1,505 133.73 2.03

OKLAHOMA 14,774 28,873 30,048 15,272 1,175 103,36 4.07

OREGON 10,905 26.368 27,431 16,526 1.063 151 55 4,03

PENNSYLVANIA 19,451 80,438 81,552 62,106 1,119 319.29 1,39

PUERTO RICO 972 10.011 9,944 8,972 71 923,05 -0.71

RHODE 191.AND 4,430 12,094 12,231 7,811 137 176.09 1.13

SOUTH CAROLINA 10,777 28.746 28,869 18.092 623 167.88 2,21

SOUTH DAKOTA 1,166 5,704 5,889 4,723 105 405,06 1.82

TENNE.SSEE 34,923 49,532 52,184 17,261 2,352 49,43 4.72

TEXAS 48,469 173.936 184,248 135,779 10,317 280.14 5,93

UTAH 13,194 18.900 21,630 8,436 7,730 63.94 14.44

VERMONT 1,925 5,567 5,160 1,235 407 168,05 7.31

VIRGINIA 15,928 10,192 52,873 36,945 2,681 231.95 5.34

WASHINGTON 10,016 36,959 37,027 27.011 68 249.69 0.10

WEST VIRGINIA 5,713 10,230 18,160 12,455 62 218,31 -0.34

WISCONSIN 14,199 23,723 24,580 10,301 057 73.11 3.61

WYOMING 3,034 5,168 5,316 2,282 148 75,21 2,86

AMERICAN SAMOA 37 0 0 -37 0 100,00 .

GUAM 148 909 986 838 566.22 8,47

NORTHERN MARIANAS . 79 69 .
-10 . -12.66

PALAU 251 .
50 207 80.54 .

VIRGIN ISLANDS 176 381 296 170 -81 68.18 27.31

SUR. OF INDIAN AFFAIRS 3,515 1,375 140 3 98

U.S. ANG INSULAR AREAS 182,713 2,037,946 2,117,0E7 1,334,3/4 81,139 170.48 3.99

50 STATES. D.C. 4 FAR. 792,095 2,031,064 7,112.111 1,830,716 81,74? 170.08 4.00

DATA AS OF OCTOBER 1. 1991,

SOURCE; ANNUAL.CNTLiC4C14221,A1
80CT91

A 14



TABLE AA20

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PANT II

9TATE
.-

1976-77

SPEECH OR LANGUAGE

NUMBER SERVED .

1989-90 1990-91

IMPAIRMENTS

-CHARGE IN

1976-77 -
1990-91

NUMBER SERVED-

1989-90 -

1990-91

PERCENTAGE CHANGE
--IN NUMBER BERvE#

\

1976-77 - 198910 -
1990-91 199091

ALk8AMA 14,020 21,525 19,682 5,632 1,043 40.49 -8.56
ALASKA 1.621 2,299 2,256 635 -43 39.17 -1.87
ARUM/1 11.282 10,461 10.542 -740 81 -6.56 0.77

ARKANSAS 6,856 6,868 6,692 -164 -176 -2,39 -2,56

CALIFORNIA 109,617 94,140 96,116 -13,501 1,976 -12.32 2.10
COLORADO 12,358 7.933 7,987 -4,371 54 -35,37 0.68

COWNECTICUT 15,914 0,957 9,201 -6.713 244 .42.18 2.72

DELAWARE 3,003 1.765 1,948 -1.035 203 -34.47 11.50
DISTRICT OF COLUMBIA 1,989 639 462 -1,527 -177 -76,77 .27.70

FLORIDA 33,035 60.858 64,111 31,076 3,253 94,07 5 35

GEORGIA 21,181 19,832 20.735 -046 903 -2,11 4.55

HAWAII 2.359 2.126 2,122 -237 -4 -10,05 -0,19

IDAHO 3,031 3.501 3,435 404 -66 13,33 -1,89
ILLINOIS 66,172 52,153 53,457 12.715 1,304 -19,27 2.50
INDIANA 47,048 35,240 34,824 -13,024 -416 27.22 -1,10

IOWA 14,698 9,198 9.079 -5,619 -119 -38.23 -1.29
KANSAS 13,378 10,399 10,564 2,814 165 21.03 1.59

KENTUCKY 20.519 20,950 20,881 306 71 1,50 -0,34
LOUISIANA 39.900 17,913 17,726 22,254 -181 55,66 -1.04

MAINE 5,595 5,691 5,715 120 24 2.14 0.42
MARYLAND 29,678 22,722 22,657 -7,021 -65 -23.66 -0.29

MASSACHUSETTS 33,665 26,801 27,010 .6,655 129 -19.77 0.48
MICHIGAN 56,929 32,695 32,951 23,979 256 -42,12 0.78

MINNESOTA 23,621 13,550 12,825 10.796 -733 -45,71 -5.41

MISSISSIPPI 8.923 17,389 17,624 0,701 235 97,51 1.35

MISSOURI 32,199 24.649 24,196 -8.001 453 -24.85 -1.84

MONTANA 2,336 3,677 3,122 1,486 145 63,61 3.94

NEBRASKA 8,319 7,649 7,730 .591 09 -6.98 1,16
NEVADA 2,743 3.335 3,554 011 219 29.57 6.57

NEW HAMPSHIRE 1,239 2,888 3,128 1,889 240 152,46 8.31

NEW JERSEY 65,675 48,444 48,534 17,141 9C .26,10 0,19
NEW MEXICO 1,709 9,259 10,019 8,310 760 486.25 8.21

WEN YORK 59,238 20.116 23,219 36,019 3,103 .60.80 15.43

NORTH CAROLINA 23,653 22,987 23,983 330 996 3.40 4.33

NORTH DAKOTA 3,706 3,605 3,469 -237 136 6,40 -3,77

OHIO 55,467 49,513 50,009 -5,458 496 -9.84 1.00

OKLAHOMA 11.955 15,660 14,590 2,635 -1.070 22.04 -6.83
OREGON 9.691 12.458 12,655 2,964 197 30.59 1,58

PENNSYLVANIA 91,348 51,337 52,769 -38,519 1,432 -42.23 2.79
PUERTO RICO 187 1,277 1.325 1.134 48 608,56 3.76

RHODE ISLAND 4,667 3,063 3,338 -1,324 275 -20.40 8,98
SOUTH CAROLINA 20,371 11,968 10,326 -2.045 358 -10.04 1,99

SOUTH DAKOTA 5,667 ,3,852 3,81 k 1,824 -9 -32,19 -0.23

TENNESSEE 25,444 22.400 23,55: 1,887 1,157 -7,42 5.17

TEXAS 65,363 60.141 60,4/2 4.891 331 7.48 0.55

VThH 5,951 7,213 7,299 1.348 86 22.65 1.19

VERMONT 1,403 3,024 2,440 1,035 584 73.67 -19.31

VIRGINIA 27,267 22,241 21,227 4,040 986 -14,82 4.43

WASHINGTON 74,001 12,713 13,971 10.030 1,19e -41.79 9.38
WEST VIRGINIA 9,335 10,029 10,392 1,057 363 11,32 3,62
WISCONSIN 12,696 11.425 14,349 1,653 924 13 02 6.88
WYOMING 1,397 2.498 2.445 863 51 54,55 -2,12

AMERICAN SAMOA 0 127 105 105 -22 100.00 -17.32

GUAM 481 110 155 326 45 67,18 40.91

NORTHERN MARIANAS . 13 19 6 . 46,15

PALAU 41 . 9 .33 , 80,49 .

VIRGIN ISLANDS 325 277 219 .106 58 -32.62 -20,94

BUR. OF INDIAN AFFAIRS 1 200 1,404 704 17.00

U.S. AND INSULAR AREAS 1.171,378 962,909 979,207 192,171 16,298 16.41 1.69

SO STATES, D.C. 4 P.R. 1,170,531 961,102 917.297 193.734 16,115 -16.51 1.68

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANN1JAL.CNTLIC4052.21A1
00CT91

A 35
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STATE

ALABAMA
ALABRA
ARIXONA
ARRANsAs
CALIFORNIA
COLORADO
COWNEcTicuT
DELAWARE
DISTRICT OF coLumBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLIN0IS
INDIANA
IOWA
KANSAS
KENTucRY
LOUISIANA
MAINE
MARYLAND
mAssAcminETTs
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
momTANA
NEBRAsKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEM mEsico
NEN yoRs
NORTH CAROLINA
NORTH DAKOTA
01410
0KLAH04A
OREGON
PENNSYLVANIA
puERT0 RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DANGIA
TENNESSEE
TERAs
UTAH
VERMoNT
VIRGINIA
WASHINGTON
WEST VIRGINIA
wiScoNSIN
*Y08bING
AMERICAN sAm0A
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
Rug. of INDIAN AffAIRs

0.3, AND INsULAR AREm

50 sTATEs. D.C. S P.R.

TABLE AN20

NumBER AND CHANGE IN NUMBER OE CHILDREN AGE 6 21
SERVED uNDER IDEA, PART IS

-NUMBER SERVED

MENTAL RETARDATION

--- --CHANGE IN NUMBER SERVED- PERCENTAGE CHANGE
--Ix NUMBER SERVED

1976-77 1989 90 1990-91
1976-77
1990-91

1989-90 -
1990-91

1976-77
199G-91

1989-90
1990-91

30,650 26,116 25,187 -5,463 -1,529 -17.82 -5.72

860 316 309 -551 7 -64.07 -2.22

7,821 4,912 4,718 -3,103 -194 -39.68 -3.95

11,538 9,499 9,087 -2,451 -412 -21.24 -4.34

37,439 23,172 23,939 -13,500 767 -36,06 3.31

6,519 2,312 2,213 -4,305 -99 -66.05 -4.28

6,479 3.447 3,179 -5,100 68 -60.15 -1.97
2,207 564 566 -1,641 2 -74.35 0,35

1,251 230 80 1,171 -150 93.61 -65.22

29,603 21,567 22,626 -6,977 1,059 -23.57 4.91

30,276 21,837 21.935 -8,341 98 -77.55 0.45

1.970 1,049 1,079 891 30 -45.23 2.86

3,306 2.661 2,645 -661 -16 -19.99 -0.60

39,109 13.485 13,823 25,296 338 -64.66 2,51

23,631 16,160 15.765 -7,666 -395 -33.29 -2.44

11,589 10,158 10,294 -1,294 136 11.17 1.34

7,709 5,199 3,509 -4,200 1.690 -54.48 -32.51

20,566 11,560 17,343 3,223 .217 -15,67 -1.24
20,419 9,353 9,559 -10,860 206 -53.19 2.20

4,785 2,159 1.953 -2,932 -306 61.27 -14.17
15,269 5.132 5,061 -10,208 71 -66.85 -1.38

26,328 26,894 27,284 -1,034 390 3.65 1,45

23,110 12.353 14,895 8.215 2,542 -35.55 20,58
13,691 10,155 9,693 3,998 -462 -29.20 4.55
14,169 7,698 7,326 -6,843 -362 -48.30 -4.71

21,845 12,158 11,693 10,152 -465 -46.47 -3.82

1,784 1,062 1,050 726 4 40.10 -0.38
7,046 4.125 4,115 2,931 10 41.60 -0.24

1,128 1,112 1,190 2 78 0.17 7.01

2,301 100 687 1,616 13 70,17 -1.86

17,791 4,513 4,276 13,515 237 -75.97 -5,25

4,140 1.967 1,875 -7,265 92 54.71 4.69

45,211 17.363 17.160 28,051 -203 -62.04 -1.17
41,965 20.470 19.575 22,390 895 53.35 -4,37

1,601 1,288 1,156 445 -132 -21.80 10.25

54,567 41.056 40,967 -13.600 89 -24.92 -0.72

11,579 11,062 11,019 -540 23 .4.66 -0.21

5,137 1,498 1,432 3,665 26 -71.35 1.74

49,093 20,603 27,465 -21,628 1,138 44.06 3.99
7,263 15,597 15.598 8,335 11 114,46 0.07

2,113 948 961 1,152 13 -54.52 1.37

27,469 14,130 13,889 13.519 -211 49.44 1.71

3,330 1.42/ 1,121 11 -106 0.84 -7.43

22,004 12,686 12,304 9,700 382 -44.08 -3.01

36,422 22,127 22,056 14,364 -69 39.44 0.31

4,436 2,992 2.464 1,472 28 13.18 -0.94

83 721 887 804 166 968.67 23.02

20,244 12,450 12,370 7,974 -80 -38.90 -0.64

9,383 6,779 6,859 -2,524 80 -26.90 1.18

11,219 7,959 7,565 3,714 393 -32.93 -4.94

16,217 4,508 4,315 11,902 -193 -73.39 -4.28

964 593 607 357 14 -37.03 2.36

65 159 151 86 -8 132,31 5.03

512 227 129 -381 98 .74.80 -43.17
, 6 10 . 4 . 66.67

47.5 .
10 -485 . -91.99 .

5L0 457 578 79 121 15.60 26.48
397 405 8 2.02

820,290 505,107 500,877 .319,413 4,610 38.94 -0.96

818,716 504,461 499,594 119,124 -4,867 -38,98 -0,96

DATA AS of OCTOBER 1, 1991.

SOURCE, ANNuAL.cNTLiC4c1922.1A1
80cT91
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TABLE AA20

NUMBER AND CHANGE IN NUMBER OF CHILDREN ACE 4-21
SERVED UNDER IDEA, PART 18

sERIcKis ENOTIONAL DISTURBANCE

STATE 1976-77

NUMBER SERVED-

1989-90 1990-91

--CHANGE IN NUMBER SERVED-

1976-77 1989-90
1990-91 1990-91

PERCENTAGE CHANGE
------19 NUMBER SERVED

1976-77 1989-90
1990-91 1990-91

ALABAMA 803 5,6118 5,060 4,257 -628 530,14 -11.04
ALASKA 234 492 510 276 18 117.95 3,66
ARIZONA 3,576 3,145 3,054 -522 -91 -14.60 -2.89
AMSAMSAS 185 251 251 66 0 35.68 0.00
CALIFORNIA 20,766 11,515 12,344 -8,422 029 -40.56 7.20
cOLORAOD 4,434 8,376 8,427 3,993 51 90.05 0,61
CONNECTICUT 9,969 10,378 10,293 324 -85 3.25 -0.82
=MARE 2,366 1,015 727 -1,639 -280 -69.27 -28.37
DISTRICT OF COLUMBIA 447 78 62 -385 -16 -86,13 -20.51
FLORIDA 7,009 22,775 24,738 17,729 1,963 252.95 8.62
GEORGIA 8,271 17,593 18,343 10,072 750 121.77 4.26
NANAII 136 806 868 732 62 538.24 7.69
IDAHO 505 466 375 130 -91 -25.74 -19.53
ILLINOIS 24,903 11,225 11,506 -13,297 281 -53.61 2.50
INDIANA 1.073 4.584 5,062 3,989 478 371,76 10.43
IONA 1,520 6,496 6,998 5,478 502 360.39 7.73
KANSAS 1,626 4,149 3,617 1,991 -532 122.45 -12.82
KENTUCKY 1.449 2,832 2,909 1,461 57 100.90 2,00
LOUISIANA 3,257 3,532 3,888 631 356 19,37 10.00
MAINE 2,501 3,570 3.541 1,040 -29 41.50 -0.81
MAE/LAND 2,906 4,130 4,387 1.481 257 50,96 6.22
MASSACHUSETTS 19,676 17,631 17,821 -1,855 190 -9 43 1.08
MICHIGAN 11,947 16,331 17,001 5,054 670 42.30 4.10
MINNESOTA 4,237 11,227 12,170 7,933 943 187,23 8.40
MISSISSIPPI 38 233 232 194 -I 510.53 0.43
MISSOURI 4.723 8.224 8,494 3,771 270 79.84 3.28
mONTANA 280 683 765 485 92 173.21 12.01
NEBRASKA 892 2.309 2,343 1,451 34 162.67 1.47
NEVADA 200 918 955 675 37 241.07 4.03
NEW nAmPSHIRE 445 1.689 1,702 1,237 14 266.02 0.83
NEW JERSEY 10,421 13,472 13,614 3,193 142 30.64 1.05
NEW MEXICO 1,225 3,055 3,238 2,013 103 164.33 5.99
NEW YORE 40,906 34,957 40,798 -108 5,841 -0,26 16,71
NORTH CAROLINA 1,420 9,009 9.238 7,818 229 550.56 2.54
WORTH DAMoTA 164 460 437 273 -23 166.46 -5.00
ONIO 1,574 7,784 8,745 7,171 961 455.59 12.35
CIELAH084A 402 1,401 1.597 1.195 196 297.26 13.99
OREGON 2,096 2,343 2,301 205 -42 9,18 -1.79
PENNSYLVANIA 7,168 14,587 15,196 8,028 609 112.00 4.17
PUERTO RICO 306 884 834 528 -50 172.55 -5.66
RHOOE 0SLAND 887 1,310 1,333 446 23 50.28 1.76
sOUTH CARoLINA 3,961 5,650 5,443 1,482 -207 37.41 -3.66
SOUTH DAKOTA 110 424 370 260 -54 236.36 -12.74
TENNESSEE 1,936 2,169 2,309 373 140 19.27 6.45
TEXAS 8,127 24.681 26,477 18,345 1,791 225.73 7.26
UTAH 10,030 8,458 8,140 -1.890 -318 -18.84 -3.76
vERmONT 38 731 725 687 -6 1,807.89 -0.82
VIRGINIA 3,205 7,734 8,398 5,193 664 162.03 1.59
WASHINGT010 5,72; 4,327 4,520 -1,201 193 20.99 4,46
NEST VIRGINIA 595 2,181 2,073 1,408 -108 254.36 -4.95
WISCONSIN 4,299 10,331 10,990 6,591 559 153,31 5.41
WYOMING 389 547 582 193 35 49.61 6.40
AMERICAN SAMcA 0 0 0 0 0 .

GUAM 23 1 0 -23 -1 -100.00 -100.00
NORTHERN MARIANAS . 2 3 . 1 50,00
PALAU 70 . 0 70 . -100.00 .

VIRGIN ISLANDS 45 30 19 -26 11 -57.78 -36.67
BUR. OF INDIAN AFFAIRS 319 332 13 4,08

U.S. AND INSULAR AREAs 245,481 339,207 354,050 110,569 16,843 45.04 4.97

50 STATES, D.C. 4 P.R. 245,343 338,855 355,696 110,351 16,841 44.98 4,97

DATA As OF oCTOBER 1, 1991

SOURCE: ANNUAL,CNTLIC4COZZIA1
800791



TABLE. AA20

NUMBER AND CHANGE ;N NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART

HEARING IMPAIRMENTS

STATE 1976-77

NUMBER SERVED

1909-90 1990 91

-CHANGE IN NUMBER SERVED-

1976-77 1989-90
1990-91 1990 91

PERCENTAGE CHANGE
IN NUMBER SERVED

1976-77 - 1989-90
1990-91 1990-91

ALABAMA 334 725 753 419 28 125.45 3.86

ALASKA 266 106 '9 -167 -7 -62.78 -6.60

ARIZONA 371 577 63i 261 J5 70.35 9,53

ARKANSAS 160 305 286 126 19 '8.75 -6.23

CALIFORNIA 5,524 6,046 6,194 670 140 12.13 2.45

COLORADO 881 638 647 .234 9 -26.56 1.41

CONNECTICUT 1,154 541 596 -558 55 -48.35 10.17

DELANUME 28 70 68 40 -10 142.86 -12.82

DISTRICT Of COLUMBIA 203 44 9 -194 -35 -95.57 -79.55

FLORIDA 1,366 956 1,092 -274 136 -20.06 14.23

GEORGIA 1,396 771 811 -545 4t., -41.91 5,19

HAWAII 160 217 223 63 6 39.37 2.76

IDAHO 238 248 227 -11 21 -4.62 -8.47

ILLINOIS 1,508 1,121 1,148 -360 27 -23.81 2.41

INDIANA 480 670 746 -134 76 -15.23 11.34

IOWA 506 635 664 150 29 31.23 4.57

KANSAS 1,497 418 228 -1,269 -190 -84.77 -45.45

KENTUCKY 721 485 490 -231 5 -32.04 1.03

LOUISIANA 710 887 904 194 17 27.32 1,92

MAINE 391 234 233 -158 -1 -40.41 -0,43

MARYLAND 1,031 853 844 .187 9 -18.14 -1.06

MASSACHUSETTS 5,188 1,563 1,587 -3,601 24 -69.41 1.54

MICHIGAN 2,498 2,226 2,285 -213 59 -0.53 2.65

MINNESOTA 1,168 1,208 1,219 51 11 4,37 0,91

MISSISS-PPI 147 320 338 9 18 -2.59 5,62

MISSOURI 1,040 734 781 -259 47 -24.90 6,40

MONTANA 232 131 156 -76 25 32.76 19.08

NEBRASKA 268 450 444 176 14 65.67 3.06

NEVADA 135 145 159 24 14 17.78 9.66

NEW HAMPSHIRE 261 50 50 -211 0 -80.94 0.00

NEW JERSEY 2,104 1,052 1,042 -1,062 10 -50,48 -0.95

NEW MEXICO 179 362 303 124 -59 69,27 -16,30

NEW YORK 4,114 2,151 2,381 1.733 230 42.12 10.69

NORTH CAROLINA 926 1,333 1,370 444 37 47.95 2.78

WORTH DAKOTA 76 123 110 34 -13 44.74 -10.57

OHIO 2,241 1,957 2,052 189 95 -8.43 4.85

OKLAHOMA 444 520 499 50 -21 11.14 -4.04

OREGON 517 175 94 -423 81 -81.82 -46.29

PENNSYLVANIA 3,842 2,243 2,388 1,454 145 -37.84 6,46

PUERTO RICO 590 1,064 905 315 159 53.39 -14.94

RHODE ISLAND 176 143 144 -32 1 -18.18 0.70

SOUTH CAROLINA 1,100 012 951 -249 39 -22.64 4.80

SOUTH DAKOTA 74 193 198 124 5 167.57 2.59

TENNESSEE 1,575 961 985 -590 24 -37.46 2.50

TEXAS 2,000 1,052 1,257 143 205 -37.15 19.49

UTAH 365 225 244 -141 19 -36.62 8,44

VERMONT 27 131 109 82 .22 303.70 -16.79

VIRGINIA 1,130 984 1,015 -115 31 -10.18 3.15

WASHINGTON 1,852 1,446 1,645 -207 199 -11.18 13,76

WEST VIRGINIA 142 270 281 61 11 -17.84 4.07

WISCONSIN 026 207 245 581 38 -70.34 18.36

WYOMING 129 124 130 1 6 0.78 4,94

AMERICAN SAMOA 23 13 14 -9 1 39.13 7.69

GUAM 1,087 0 0 1,097 0 -100.00 .

NORTHERN MARIANAS . 20 19 . 1 . -5.00

PALAU 53 . 10 -43 ,
81.13 ,

VIRGIN ISLANDS 63 20 22 -41 2 65.08 10.00

BUR. OF INDIAN AFFAIRS 53 91 38 71.70

U.S. AND INSULAR ARFAS 56,342 41,024 42,317 -14,025 1,293 -24.89 3.15

50 STATES, D.C. 4 P.R. 55,116 40,918 42,161 -12,955 1,243 -23,50 3.04

DATA AS OF OCTOBER 1, 1991,

SOURCE: ANNUAL.CNTLIC4C82414)
80C191

A-38



TABLE AA20

NUMBER AND CHANGE IN wumBER Of CHILDREN AGE 6-21
SERVED UNDER IDEA. PART B

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELANARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IONA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEN MEXICO
NEN YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH C4ROLINA
SOUTH FAXOTA
TENNESSEE
TEXAS
0TAN
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN sAmoA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES, D.C. & P.R.

1976-77

-NUMBER SERVED

1989-90

919
277

1,209
259

5,472
2,226

771
24
5

0

0

119
8

0

321
575
352
784
508
772

2,735
2,631

84
156
256
418
287
405
269
98

5,''4
596

5,166
924

0

4,703
1,043

0

0

1.610
69
366
343

1,356
3,171
983
23

940
1,597

0

16,480
0

1

0

3

.

23
177

67,451

67, 74 7

MULTIPLE DISABILITIES

--CHANGE

1976-77
1990-91 1990-91

955
315

1,329
303

5,549
2,473

899
1

14
0

0

121
122

0

343
570

5,462
800
524
824

3,059
2.669

696
0

253
542
372
419
260
85

6,761
664

8,415
933

0

5.146
1,072

0

78

1,258
74

162
351

1,426
2,736
1,05/

40
1,367
1,812

0

17./15
0
2

0

3

1

22
216

80,272

90, 026

IN NUMBER SERVED-

- 1989-90
1990.91

36
38
120
44
77

247
128
-23

9

0

0

2

114
0

22
-5

5,110
16
16
52

321
38

612
-156

-3
124
85
14

-2'7

13
847
68

3,249
9

0

443
29
0

78
-152

5

204
8

70
435
14
17

427
215

0

I,235
0

1

0

0

.

1

19

12,821

12, 779

PERCENTAGE CHANGE
IN NUMBER SERVED

1976-77 1989-90
1990-91 1990-91

fl 3,92
13.72
9.93

16.99
1.41

11.10
16.60

-95.83
180.00

.

1.68
1,425.00

fl 6,85
-0.87

1.451.70
2.04
3.15
6.74

11.72
1.44

728.57
-100.00

-1.17
29.67
29.62

fl 3.46
10.03

-13.27
14.32
11.41
62.89
0.97

.

9.42
2.78

.

100.00
-21.86

7.25
-55.74

2.33
5.16

13.72
7.53

73.91
45.43
13.46

7.49

100.00
.

0.00
.

-4.35
22,03

19.01

19.00

DATA AS Of OCTOBER 1. 1991.

SOURCE: ANNUAL.CNTLIC4C192.7.1A)
ROCT91

A-39
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TABLE AA20

NUMBER AND GRAIGE IN SUMMER Of GHILDREN AGE 6-21
SERI= man IDEA. PART a

STATE 1976-77

mulEM SERVED

1969-90

ORTHOPEDIC IMPAIRNENTs

-CHAS= IN NumaEs sERvED-

1976-77 - 1999-90 -
1990-91 1990-91 1990-11

PERCENTAGE CHANGE
NURSER SERVED

1976-77 - 1980-64
2990-91 1990-91

ALABARA 591 493 449 -142 -44 -24.03 -8.92

ALASEA 34 71 62 28 -9 82.35 -12.66

ARIZONA 300 512 539 239 27 79.67 5.27

ARSASSAS 165 86 97 -68 11 -41.21 12.79

CALIFORNIA 25,136 6,039 7,152 -17,984 313 -71.55 4.58

01014GRADO 1,471 652 664 -810 16 -54.60 2.43

OONNEcT2clir 924 225 256 -666 28 -72.29 12.26

=LAME 9 33 30 21 -3 233.33 -9.09

DISTRIGT Or cOLVASIA 10 8 4 -6 -4 -60.00 -50.00

FLORIDA 1,609 2,413 2,620 811 207 44.03 8.58

GEORGIA 599 606 647 46 41 6.01 6.77

NAMMII 16 122 122 106 0 662.50 0.00

IMO 555 227 162 -373 -45 -67.21 -19.82

ILLINOIS 955 1,104 1,111 176 27 18.43 2.45

INDIANA 545 424 473 -72 49 -13.21 11.56

IONA 338 975 955 617 -20 102.54 -2.05

RAIMAS 255 339 310 55 -29 21,57 -8.55

KENTvcRY 385 385 348 -37 -37 -9.61 -9.61

LOUISIANA 349 837 903 554 66 158.74 7.69

RAINE 250 171 164 -86 - 7 -34.40 -4.09

NARYLARD 755 520 548 -207 28 -27.42 5.36

MASSACHUSETTS 4.339 1.052 1,066 -3,273 14 -75.43 1.33

NICMIGAS 3,050 3.686 3,069 818 182 26.02 4.94

MINNESOTA 818 1.185 1,175 357 -10 43.64 -0.84

MISSIssIPPI 51 756 850 799 94 1,566.67 12.43

MISSOURI 1,005 718 732 -273 14 -27.16 1.95

MONTANA 56 106 74 18 -32 32.14 -30.19

NEBRA.ARA 231 351 346 115 -5 49.78 -1.42

NEVADA 163 251 275 112 24 66.71 9.96

HEM RAMPSEIRE 152 127 121 -31 -6 -20.39 -4.72

NEM JERSEY 1,644 513 508 -1,136 -5 -69.10 -0.97

NEW MEXICO 342 553 554 212 1 61.99 0.18

NEN YORK 4,235 1,079 1,282 -2,953 203 -69.73 16.81

NOWIN cAROLINA 647 854 922 275 68 42.50 7.96

1600TH DAMTA 65 69 65 0 -4 0.00 -5.80

°RIO 2.605 3,620 3,804 1,199 184 46.03 5.08

MAMMA 431 279 273 -150 -6 -36.66 -2.15

°MOO 540 505 420 -126 -85 -23.36 -16.83

PENESVINANIA 2,537 708 671 -1,066 -37 -73.55 -5.23

POUT° RICO 96 324 488 402 164 467.44 50.62

mom ISLAND 160 141 129 -31 -12 -19.37 -8.51

SOUTH cAROLINA 752 738 763 11 25 2.46 3.39

SOOTS DASOTA 93 112 120 27 8 29,03 7.14

TENNESSEE 1,111 958 972 -139 14 -12.51 1.46

TEEM 6,257 3,533 3.784 -2,473 251 -39.52 7.10

UTAH 245 186 199 -56 3 -22.86 1.61

VERMONT 15 79 65 50 -14 333.33 -17.72

VIRGINIA 707 668 701 -86 33 -10.93 4.94

MASMAIGIDE 1,208 910 952 -336 42 -26.09 4.62

NEST VIRGINIA 333 279 264 -69 -15 -20.72 -5.38

NISCONSIN 987 410 443 -544 33 -55.12 8.05

NyoRING 75 140 150 83 15 110.67 12.06

AMESICAM sAploA 0 0 0 0 0 . .

GUAM 2 22 24 22 2 1 100.00 9.09

NoRTHERE NARIANAs . 5 8 3 60.00

PALAU 4 2 -2 . -50.06 .VIRGINISLANDS 21 4 5 -16 1 -76.19 25.00

BUS. or INDIAs AFFAIRS 18 30 12 66.67

U.S. Amm INSULAR AiWAs 70,593 41,964 43,763 -26,030 1,779 -38.01 4.24

50 STATES, D.C. 4 P.R. 70,566 41,935 43,694 -26,872 1,759 -38.08 4.19

DATA AS OF OCTOBER I, 1991.

SOURCE: ANNUAL.CNTL(C4COES1A)
SOCTI1



STATE

ALABMIA
ALASKA
ARIZONA
ARMSAS
CALIFDOXIA
COLORADO
CONBECTICUT
=MAAS
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
Immo
ILLINOIS
IRDIABA
IONA
NAXSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAX
MINNESOTA
MISSISSIPPI
MISSOURI
MORTARA
NEBRASKA
NsvAaA
N EN HAMPSHIRE
S RN JERSEY
imig MEXICO
wism Iron
NORTH CAROLINA
NORTH DANOTA
OHIO
MAXIMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOLITH DAKOTA
Temssu
TEXAS
UTAH
moms
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMCA
GUAM
N ORTHERS MARIANAS
PALAU
VIRGIN ISIANDS
BUR. OF INDIAN AFFAIRS

U.S. AXD INSULAR AREAS

50 STATES. D.C. 4 P.R.

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANNUAL.CNTLIC4C4ZE141
BOCT91

TAO 1.14 AA20

NUMBER AND CHANCE IX NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA. PART IS

1976-77 1989-90

OTHER HEALTH

1990-91

IMPAIRMEXTS

--CHANGE IN NUMBER SERVED-

1976-77 - 1989-90
1990-91 1990-91

PERCENTAGE CHANGE
IR NUMBER SERVED

1976-77 - 1989-90
1990-91 1990-91

392 716 795 403 79 102.41 11,03
66 129 130 62 2 91.18 1.56

427 90 63 -364 -27 -95.25 -30.00
207 313 320 113 7 54.59 2.24

27,198 11.510 11.348 -15.850 -162 -58.28 -1.41
0 0 0 0 0 .

2,149 364 372 -1,777 8 -82.64 2.20
15 60 20 5 -40 33.33 -66.67
45 0 0 -45 0 -100.00 .

1.187 2.624 2,126 939 -494 79.11 -18.98
1.271 440 539 -732 99 -57.59 22.50

16 177 201 189 24 1,156.25 13.56
103 228 298 185 60 179.61 26.32

2.6$1 901 923 -1.75$ 22 -65.57 2.44
697 104 121 -576 17 -82.64 16.35

1 0 0 -1 0 -100.00
310 369 273 -35 -94 -11.29 -25.47

1,521 261 260 -1,253 7 -82.38 2.68
1.523 1,447 1,729 206 202 13.53 19.49

644 246 265 -379 19 -50.85 7.72
93 975 1,029 936 54 1.006.45 5.54

2.268 1,517 1.537 -751 20 -32.82 1.32
1.338 131 551 -707 420 -58.82 320.61
1.348 465 776 -572 311 -42.43 66.88

149 0 0 -149 0 -100.00
1.284 292 966 -918 74 -71.50 25.34

85 200 195 110 -5 129.41 -2.50
43 426 530 457 104 1.132.56 24.41
176 115 161 -15 46 -9.52 40.00
807 353 397 -410 44 -50.81 12.46

1,896 494 466 -1,430 -28 -75.42 -5.67
22 129 157 135 28 613.64 21.71

23.321 2,789 3.480 -19.941 691 -85.06 24.70
401 2,117 2.397 1.996 2$0 497.76 13.23
45 62 65 20 3 44.44 4.84

724 0 0 -724 0 -100.00 .

193 161 203 10 42 5.19 26.09
2.090 723 702 -1,380 -21 -66.41 -2.90
5.914 0 1 -5,913 1 -99.98 100.00

50 710 811 761 101 1.522.00 14.23
1.429 204 222 -1,207 18 -84.46 8.112

530 150 144 -306 -6 -72.83 -4.00
310 64 74 -236 10 -76.13 15.63

2,106 1,793 1.047 -259 54 -12,30 3.01
26.246 9,138 10,215 -16,031 1,077 -61.09 11.79

206 369 421 215 52 104.37 14.09
31 136 127 96 -9 309.64 -6.62
764 627 819 55 192 7.20 30.62
554 4,081 4.887 4,333 806 782.13 19.75
400 169 82 -318 -87 -71.50 -51.46
462 239 286 -176 47 -38.10 19.67
107 225 237 130 12 121.50 5.33

3 0 0 3 0 -100.00 .

20 13 19 -1 6 -5.00 46.15
. I I . 0 0.00

26 . 2 -24 -92.31 .

0 6 7 7 1 100.00 16.67
20 30 10 50.00

115.916 48.872 53.027 -67.089 4,155 $4.25 LSO

113,067 48,032 52,968 62,999 4,136 -54.29 8.47

A 41
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TABLE WO

NUMBER AND CHANGE IN NUMBER OF CHILDREN AGE 6-21
SERVED UNDER IDEA, PART B

VISUAL IMPAIRMENTS

STATE 1976-77

NUMBER SERVED-

1989-90 1990-91

--MANGE IN NUMBER SERVED-

1976-77 1989-90
1990-91 1990-91

PERCENTAZE CHAN=
11$ NUMBER SERVED

1976-77 - 1989-90
1990-91 1990-91

ALABAMA 168 304 328 160 24 95.24 7.89

ALASKA 53 36 26 -27 -10 -50.94 -27.76

ARIZONA 187 251 269 82 Is 43.65 7.17

ARKANSAS 94 60 72 -22 12 -23.40 20.00
CALIFORNIA 2.742 2.528 2.679 -63 151 -2.30 5.97

COLORADO 339 212 210 -129 -2 -38.05 -0.94
0OWNECTICUT 620 15 18 -502 3 -96.54 20.00
DELANARE 7 10 10 3 0 42.86 0.00
DISTRICT Of COLUMBIA 17 3 22 5 19 29.41 633.33

FLORIDA 574 697 722 149 25 25.78 3.59
GEORGIA 589 360 335 -254 -25 -43.12 -6.94

fithwAII 24 59 53 29 0 120.83 0.00
IDAHO 124 75 69 -55 -6 -44.35 -8.00

ILLINOIS 920 555 567 -253 17 -30,65 2.16
INDIANA 373 319 324 49 5 -13.14 1.57

IONA 106 139 141 35 2 33.02 1.44

KANSAS 217 163 135 -62 -28 -37.79 -17.18

RENTUCxx 309 367 327 16 40 5.83 -10.90

LOUISIANA 272 355 339 67 -16 24.63 -4.51

MAINE 165 83 91 -74 8 -44,85 9.64
NANyLAND 475 311 331 -144 20 -30.32 6.43

MASSACHUSETTS 2,005 759 774 -1,231 16 -61.40 2.11

MICHIGAN 1,027 685 707 -320 22 -31.16 3.21
MINNESOTA 474 289 294 -180 6 -37.97 2.08
MISSISSIPPI 39 128 129 90 1 230.77 0.78
MISSOURI 444 254 285 -159 31 -35.81 12.20
MONTANA 108 62 67 -41 5 -37.96 8.06
NEBRASKA 99 168 170 71 2 71.72 1,19
NEVADA 66 78 al 15 3 22.73 3.65
taw KAmPsHIRE 101 10 6 95 -4 -94.06 -40.00
NEW JERSEY 561 113 108 453 ,5 -80.75 -4.42

NEW Mulco 79 126 150 71 24 89.87 19.01
NEN PORN 3.610 987 1,013 -2,605 26 -72.00 2.63
NoRTh CAROLINA 522 534 573 51 39 9.77 7.30

NORTH DAKOTA 36 46 42 6 -4 16.67 -9.70

OHIO 941 764 786 155 22 -16.47 2.08

ONLANONA 114 100 199 85 19 74.56 10.56

oREGON 264 65 12 -252 -53 -95.45 -81.54
PENNSYLVANIA 2.661 1.023 1,046 -1.615 23 -60.69 2.26
PUERTO RIco 70 594 563 493 -21 704.29 -3.60

RHODE ISLAND 72 65 75 3 10 4.17 15,38
SOUTH cAR0LINA 713 329 338 -375 9 -52,59 2.74

SOUTH DAKOTA 13 43 45 32 2 246.15 4.65

TENNESSEE 751 727 760 9 33 1.20 4.54
TEXAS 1,054 1,484 1 531 477 47 45,26 3.17

()TAM 140 114 125 .15 11 -10.71 9.65

VERMONT 26 32 28 2 -4 7,69 -12.50

VIRGINIA 495 142 148 .347 6 -70.10 4.23

WASHINGTON 776 232 253 523 21 67.40 9.05
WEST VIRGINIA 235 140 145 -90 S -34.10 3.57
wiscousiN 373 179 177 -196 2 -52.56 -1.12

4YOMING 163 56 51 -112 5 -68.71 -8.93

AMERICAN SAMOA 3 0 0 3 0 100.00
GUAM 8 0 0 0 6 -100.00 .

moRTHERN MARiANAS . 0 . 1 . 1e0.00

PALAU 39 . 3 -36 . -92.31 .

VIRGIN ISLANDS 11 22 9 -2 .13 -10.19 -59.09

RDR. Of INDIAN AFFAIRS 30 21 -9 -30.00

U.S. AND itisuLAR AREAS 76,276 17.344 17,783 -8,493 439 -32.32 2.53

50 STATES, D.C. 4 P.R. 26,215 17.292 17.749 -8.466 457 -32.29 2.64

DATA AS Of OCT0SER 1, 1991.

SOURCE: ANNUAL.CNTIAC4CHSZ1A1
aocT91
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TABLE Ak20

NummER AND cHANGE IN NumBER oF CHILDREN AGE 6-21
SERVED ORDER IDEA, PART

DEAF -BLINDNEss

STATE

ALABAMA
ALASKA
MIXON%
AMMONS
CALIFORNIA
COLONADO
CONNECTICUT
MANS=
DISTRICT OF coLumBIA
maw*
GEORGIA
HANAII
IDAHO
ILLINOIS
INDIANA
IONA
KANSAS
RERTDCRY
LOUISIANA
MAINE
MARYLAND
plASsACHUsETTs
MICHIGAN
MINNESOTA
MISSISSIPPI
MISsOuRi
NONTANA
NEBRASKA
NEVADA
NEN HAMPSHIRE
NEN JERSEY
NEN MEXICO
NEN TORE
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
pENNSYLvANIA
EVERT° Rico
RHODE ISLAND
sOuTH CAR0LINA
SOUTH DAKOTA
TENNEsSEE
TEXAS
UTAH
VERMONT
VIRGINIA
NA9MINGTeN
NEST VIRGINIA
NiScONSIN
INVOKING
AMERICAN SAMcA
GVAN
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS

SO STATES, D.C. 4 P.R.

1976-77

NumBER SERVED

1989-90

6
I

0

9

112
11

13
9

0

52
6

2
a

I

31
15
0

7

2

11

16
62
0
15
4

61
2

3

1

0
I

75
60
6
0

4

28
0

2

59
4
5

17

12
22
22
2

6
35
4

5

I

0

0

0

.

0

0

820

820

1990-91

5

2
0

0

109
15
7

0

0

71
4

0

3
I

29
19
3

'7

2

3
13
61

0

9
6

69
6
2

1

a

0

4

67
19
0

3

33
0

4

58
5

4

ID
13
25
43
3

5

11

4

3

4

0

0
0

21
0

I

794

712

--CHANGE

1976-77
1990-91

IN NUMBER SERVED-

1989-90
1990-91

-1
1

0

-9
-3
4

-6
0
0

19
-2
-2
3

0

-2
4

3

8
0

- 8
-3
-1

0
-6
2
8
4

1

0
0

I

-71
7

13
0

-1
5

0

2
-1

1

-1
7

I

3
21

1

-1

-24
0

-2
3

0

0

11

0
1

-26

-48

PERCENTAGE CHANCE
IN NUMBER SERVED

1976-77 - 1989-90
1990-91 1990-91

-16.67
100.00

-100.00
-2.68
36.36
-46.15

36.54
-33.33
-100.00
100.00

0.00
-6.45
26.07

100.00
0.00
0.00

-72.73
-19.75
-1.61

.

-40.00
50.00
13.11

200.00
-33.33
0.00

-100.00
-94.67
11.67

216.67
.

-25.00
17.80

.

100.00
-1.69
25.00
-20.00
-41.18

8.33
33.64
95.45
50.00

-16,67
-68.57

0.00
-40,00
300.00

100.00

-3.17

DATA AS or ocToBER 1, 1991.

Soong; ANNuAL.CNTLIc4cBgE1A1
80cT91

A-43
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TABLE AA21

PERcENTAGE (BASED ON RESIDENT popULATIGN) or CHILDREN SEAvEV
VXDER CHAPTER 1 or glom (906) AmD IDEA, PART

DURING THE 1990-91 scHOoL TEAR

ALL DISABILITIES

STATE IDEA,
CHAPTER I

pART B or EsEA (sop)
IDEA, PART 0 AND

CHAPTER I OF ESEA ($OP)

ALABAmA 8.05 0.15 8.19

ALASKA 0.70 1.95 8.65

ARIZONA 5.35 0.10 5.54

ARKANSAS 6.65 0.52 7.18

CALIFORNIA 5.67 0.05 5.72

COLoRADO 5.75 0.54 6.29
CONNECTIcUT 7.48 0.52 8.00

DELNIARE 6.20 1.72 8.00

DISTRICT OF COLUMBIA 1.72 2.75 4.46
FLORIDA 7.49 0.27 7,76

GEORGIA 5.34 0.15 5.49

HANAII 4.15 0.29 4.44
IDAHO 6.56 0.29 6.84

ILLImoiS 6.49 1.42 7.91

INDIANA 6.62 0.61 7.23

IONA 7.62 0.19 7.01

KANSAS 6.06 0.39 6.45

puirrocla 7.30 0.31 7.61

LOUISIANA 5.34 0.30 5.64

MAINE 8.09 0.34 8.42

HARTLAND 7.09 0.41 7.50

MASSACHUSETTS 9.02 1.23 10.25

MICHIGAN 6.04 0.30 6.34

MINNESOTA 6.43 0.19 6.62

MISSISSIPPI 7.39 0.11 7,50

MISSOURI 7.05 0.22 7.27

MONTANA 7.29 0.19 7.47

NEBRASKA 7.11 0.15 7,27

NEVADA 5.90 0.12 6.02

X2X HAMPSHIRE 6.00 0.60 6,60

NEN JERSEY 9.16 0.32 9.49
NEm mEsICO 7.73 0.06 7.79

NEN YoRK 6,28 0.37 6.65

NORTH CAROLINA 6.75 0.12 6.67

MIRTH DARoTA 6.24 0.41 6.69

OHIO 6.55 0.29 6.84

OKLAHOMA 7.20 0.11 7.31

OREGON 6.06 1.17 7.23
PENNSYLVANIA 6.41 0.78 3.19

PUERTO RICO
RHODE ISLAND 7.81 0.36 0.17

so0TH CAROLINA 7.59 0.10 7.70

SODTH DAKOTA 6.91 0.33 7.24

TENNEssEE 7.80 0.04 7.89

TERAs 6.57 0.29 6.86

UTAH 7,03 0.38 7.41

VERMONT 6.40 1.36 7.76

VIRGINIA 6.71 0.20 6.91

HASHING-TON 6.09 0.35 6.44

NEST VIRGINIA 8.40 0.33 8.73

mIscomsIN 6.06 0.26 6.32

NTomING 7.61 0.32 7.93

AMERICAN SAmosA
GUAM
NORTHERN MARIANAS
PALAu
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 6.67 0.38 7.05

50 STATES 6 D.C. 6.67 0.38 7.05

PERCENTAGE OF CHILDREN SERVED IS BASED ON AGE 3-21 AssIDENT
roruLATIoN Mins PROVIDED BY THE U.S. BuREAu OF THE CENSUS.

THE FIGURES REPRESENT CHILDREN FRoM BIRTH THROUGH AGE 21 SERVED UNDER
CRAFTER 1 OF ESEA (SOP) AND CHILDREN ACE 3-21 SERVED UNDER IDEA, PART B.

RESIDENT POPULATION DATA NERE WOT AVAILABLE FOR PUERTO RICO AND INSULAR AREAS,

DATA AS or OCTOBER 1, 1991.

SoURCE: ANNUAL.CNTL(CBRPPR1D)
23OCT91
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TABLE AA22

PERCENTAGE (BASED ON RESIDENT POPULATION, OF vinvitem SERVED
UNDER CHAPTER 1 OF ESEA (6,0P1 AND IDEA. PART B

BY ACE CROUP

DURING THE 1990-91 SCHOOL YEAS

ALL DISABILITIES

STATE
BIRTH

THROUGH 2 3-1 6-11 18-21
BIRTH

THROUGA 21

ALABAMA 0.20 4.13 11.41 2.08 9.19
ALASKA 1.00 4.44 11.56 1.96 8.65
ARIZONA 0.35 2.46 7.96 1.21 5.54
ARKAJOAS 0.66 4.14 9.59 1.49 7.10
CALIFORNIA 0.06 2.81 6.39 0.99 5,72
COLORADO 0.11 2.66 8.94 1.26 6.29
CONNECTICUT 0.49 4.01 11.49 1.83 8.00
DELAINARE 0.29 5.12 11.36 1.79 0.00
DISTRICT Of COLUMBIA 0.00 1.94 7.32 1.15 4.46
FLORIDA 0.30 2.96 11.44 1.27 ;.76

GEORGIA 0.08 2.40 7.99 0.96 1.49
HAWAII 0.92 1,64 6.39 0.53 4.44
IDAHO 0.67 5.59 8.63 1.13 6.84
ILLINOIS 0.63 5.32 10.70 1.65 7,91

INDIANA 0.71 2.99 10.31 1.39 7.23
IONA 0.80 4.11 10.61 1.71 7.81

KANSAS 0.38 3.33 9.01 1.19 6.45

KENTUCKY 0.36 6.79 9.96 1,44 7.61

LOUISIANA 0.43 3.19 7.52 1.59 5.64

MAINE 0.00 5.42 11.62 1.70 8.42
MARYLAND 1.50 3.42 10.53 1,46 7.50
MASSACHUSETTS 1.95 5.01 15.07 1.94 10.25
MICHIGAN 0.06 3.41 8.82 1.61 6.34
MINNESOTA 0.94 4.16 1.86 1.19 6.62
MISSISSIPPI 0.05 4.64 10.20 1.61 7.50
MISSOURI 0.36 1.81 10.60 1.58 7,27

MONTANA 0.53 4.63 9,72 1.67 7,47
NEBRASKA 0.64 3.38 10.00 1.51 7.27
NEVADA 0.61 2.57 0.61 0.94 6.02
NEW HAMPSHIRE 1,20 2.91 9.36 1.37 6.60
NEW JERSEY 0.76 4.73 13.39 1.69 9.49
NEM MEXICO 0.05 2.81 10.97 1.65 7.79
NEW YORK 0.01 3.53 9.47 1.77 6.65
WORTH CAROLINA 0.01 3.86 10.18 1.05 6.67
NORTH DAKOTA 0.75 3.81 8.99 1.46 6.65

OHIO 0.00 2.61 9.80 1.60 6.84
OKLAHOMA 0.15 3,65 10.27 1.31 7.31

OREGON 0.61 2.30 10.22 1.55 7.23

PENNSYLVANIA 1.09 3.73 10.06 1.57 7.19
PUERTO RICO . . . .

RHODE ISLAND 1.01 4.24 12.33 1.40 0.17
SOUTH CAROLINA 0.26 1.16 10,82 1.29 7.70

SOUTH DAKOTA 0.81 6.18 9.05 1.19 7.24
TENNESSEE 0.02 3.72 11.29 1.66 7.89

TEXAS 0.74 2.93 9.52 1.69 6.86
UTAH 1.12 3.31 9.93 1.04 7.41

VERMONT 0.42 4.34 11.27 1.37 7.76
VIRGINIA 0.71 3.76 9.93 1.31 6.91

WASHINGTON 0.85 4.25 8,59 1.29 6.44
WEST VIRGINIA 1.14 4.34 11.79 2.23 8.73
WISCONSIN 0.60 4.85 8.26 1.46 6,32
WYOMING 1.75 5.36 9.67 1.65 7.93

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PA1AU
VIRGIN ISLANDS
BUR, Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 0.46 3,59 9.93 1.48 7.05

50 STATES 6 D.C. 0,46 3.59 9.93 1.48 7.05

_

PERCENTAGE OF CHILDREN SERVED IS BASED ON RESIDENT
POPULATION COUNTS PROVIDED BY THE U.S. BUREAU OF CENSUS.

THE FIGURES REPRESENT CHILDREN FROM BIRTH THROUGH AGE 21 SERVED UNDER
CHAPTER 1 OF ESEA iSOP1 AND CHILDREN AGE 3-21 SERVED UNDER IDEA, FART B.

RESIDENT POPULATION DATA WERE NOT AVAILABLE FOR PUERTO RICO AND INSULAR AREAS.

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CN1'LICDRPFX1C7
230CT91

A-45
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TABLE AA23

PERCENTAGE (RASED 00 REsIDENT POPULATION) of CHILDREN AGE 6-21 SERVED
UNDER CHAPTER 1 Cf FORA (SOP) AND IDLA, pART

By DISABILITY

STATE
ALL

DisABILITIEs

SPECIFIC
LEARNING

DISABILITIES

DURING THE 1990-91 scHoOL YEAR

SPEECH OR SERIOUS
LAMM= MENTAL EmoTICOAL NEARING

IMPAIRmERTS RETARDATION 019T0RBANCE IMFAIRMENTs
NULTIELE

DISABILITIES
ORTHOPEDIC
INPAIRMENTS

ALABAMA 9.67 3.37 2.00 2.57 0.37 .10 0.10 0.05

ALASKA 9.40 5.92 2.11 0.30 0.43 .09 0.32 0.06

ARILOKA 6.09 3.54 1.23 0.56 0.36 .12 0.17 0.06

ARKAXSAS 7.54 4.16 1.20 1.61 0.05 .09 0,11 0.03

CALIPORNIA 6.31 3.64 1.42 0.36 0.19 .10 0.09 0.11

coLORADo 6.93 3.55 1.06 0.39 1.16 .10 0.48 0.11

CONNECTICUT 9.66 4.68 1.37 0.53 1.66 .10 0.17 0.04

DELANANE 6.50 4,69 1.32 0.89 0.94 .13 0.02 0.17

DISTRIET of COLUMBIA 4.91 2.56 0.51 0.77 0.69 .02 0.20 0.06

FLORIDA 9.67 3.91 2.52 1.05 1.00 .06 0.00 0.10

GEORGIA 6.06 1.66 1.33 1.46 1,21 .00 0.00 0.04

HANAII 4.81 2.74 0.66 0.47 0.341 .11 0.08 0.07

IDAHO 6.96 4.15 1.27 1.00 0.14 .12 0.05 0.07

ILLINOIS 9.28 3.99 2.07 0.92 1.00 .11 0.00 0.11

INDIANA 7.97 3.19 2.61 1.43 0.40 .09 0.06 0.05

IONA 8.27 3,92 1.38 1.56 1,10 .12 0.09 0.15

KANSAS 7.00 2.58 1.63 0.63 0.71 .07 1.03 0.06

KENTUCKY 7.66 2.61 2.36 2.02 0,35 .09 0.12 0.05

LOUISIANA 6.03 2.55 1.62 0.98 0.39 .11 0.00 0.10

MAINE 9.00 4.08 2.05 0.73 1.48 .10 0.37 0.06

HARTLAND 8.03 4.15 2.24 0.52 0.47 .11 0.33 0.0S

NASsAcHUsETTs 10.07 4.00 2.30 2.36 1.54 .14 0.23 0.09

MICHIGAN 6.98 3.26 1.49 0.63 0.65 .11 0.08 0.16

MINKEsoMA 6.93 3.14 1.26 0.96 1.21 .14 0.00 0.12

MISSISSIPPI 7.99 4.0) 2.56 1.09 0.03 .07 0.05 0.13

MISSOURI 6.25 4.06 2.06 1.15 0.72 .09 0.05 0.06

moNTANA 7.94 4.45 1.99 0.55 0.40 .12 0.21 0.04

NEBRASKA 7.91 3.59 2.06 1,10 0.64 .13 0.11 0.09

NEVADA 6.64 4.00 1.41 0.47 0.36 .06 0.10 0.11

NEN HAMPSHIRE 7.11 4.27 1.26 0.36 0.73 .10 0.10 0.06

NEN JERSEY 10.26 5.36 3.03 0.33 0.89 .06 0.44 0.04

NEW MEXico 0.80 4.33 2.61 0.50 0.86 .10 0.16 0.14

NEN yes.11 7.25 4.37 0.6$ 0.51 1.12 .11 0.27 0.06

00RTH CAROLINA 7.39 3.39 1.56 1.32 0.63 .12 0.06 0.06

moRTpl DAXOTA 7.05 3.44 2.22 0.95 0.28 .10 0.00 0.07

0H10 7.63 2.99 1.96 1.66 0.35 .09 0.39 0.15

00LAH4A 7.97 3.97 1. 3 1.48 0.22 .08 0.16 0.04

OREGO0 8.06 4.39 2.05 0.59 0.52 .11 0.00 0.13

PENNSYLVANIA 7.64 3.26 2.11 1.27 0.73 .13 0.00 0.05

PuERT0 RIM , . . . . .
. .

RHoDE ISLAND 6.69 5.65 1.53 0.40 0.70 .07 0.04 0.07

somi CAROLINA 9.11 3.37 2.14 1.65 0.64 .12 0.04 0.09

souTH DAKOTA 7.30 3.41 2.22 0.82 0.24 .15 0.24 0.10

TENNESSEE 6.63 4.63 2.09 1.11 0.23 .11 0.13 0.09

TEXAs 7.50 4.33 1.42 0.55 0.63 .11 0.09 0.09

UTAH 7.99 4.01 1.36 0.59 1.52 .10 0.24 0.04

vERmONT 6.33 4.04 2.05 1.10 0.67 .14 0.10 0.06

VIRGINIA 7.37 3.91 1.67 0.90 0.61 .09 0.11 0.05

NAsHINGTGO 6.72 3.37 1.27 0.66 0.42 .17 0.22 0.10

WEST VIRGINIA 9.26 4.27 2.44 1.42 0.50 .09 0.00 0.07

WISCONSIN 6.49 2.14 1.26 0.39 0.96 .07 1.63 0.04

IgyaNING 8.13 4.50 2.06 0.51 0.51 .12 0.04 0.13

AMERICAN SAMCA
.

GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. of INDIAA AFFAIRS

U.S. AND INSEJLAR AREAS 7 63 3.75 1.73 0.97 0.69 0.10 0.17 0.09

SO STATES 4 D.C. 7.63 3.75 1.73 0.97 0,69 0.10 0.17 0.09

THE SUM of THE PERCENTAGES of INDIVIDUAL DISABILITIES KAY NoT

EQUAL THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON RESIDENT
POPULATION COUNTS PROVIDED BY THE U.S. BUREAU OF THE CENSUS.

RESIDENT POPULATION DATA WERE NOT AVAILABLE FOR PUERTO RICO AND

DATA AS OF OCTOBER 1991.

SOURCE: ANN0AL.CNTLICORPFX113)
230cT91

INSULAR AREAS.
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TABLE AA23

PERCENTAGE (BASED ON RESIDENT POPULATION) OF CHILDREN AGE 6 21 SERVED
UNDER CHARTER 1 OF ESEA (Sop) AND IDEA, PART B

SY DISABILITY

DURING THE

STATE

A/ABAmA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
WEIANARE

1990.91 SCHOOL YEAR

OTHER
HEALTH VISUAL

IMPAIRMENTS IMPAIRMENTS

0.01 0.04
0.12 0.02
0.01 0.04
0.06 0.03
0.17 0.04
0.00 0.03
0.06 0.07
0.10 0.05

DEAF
BLINDNESS

0.00
0.01
0.00
0.00
0.00
0.01
0.00
0,02

DISTRICT of COLUMBIA 0.07 0.04 0.01

FLORIDA 0.01 0.03 0.00
GEORGIA 0.04 0.03 0.00
MIMI! 0.01 0.02 0.00
IDAHO 0.11 0.04 0.00
ILLINOIS 0.06 0.04 0.00
INDIANA 0.01 0.04 0.00
IOWA 0.00 0,03 0.01

KANSAS 0.05 0.03 0.00
KENTUCKY 0 03 0.05 0.00
LOUISIANA 0.17 0.04 0.00
MAINE 0.10 0.03 0.00
MARYLAND 0.10 0.05 0.01

MASSAcHUSETTS 0.13 0.07 0.01

MICHIGAN 0.04 0.03 0.00
MINNESOTA 0.08 0.03 0.00
MISSISSIPPI 0.00 0.03 0.00

MISSOURI 0.03 0.03 0.01

MONTANA 0.10 0.07 0.01
NEBRASKA 0.14 0.05 0.00

NEVADA 0.06 0.03 0,00
NEN HAMPSHIRE 0.18 0.04 0.00
NEW JERSEY 0.03 0.03 0.01
NEW MEXICO 0.04 0.04 0.00
NEN TORN 0.10 0.03 0.00
NORTH CAR0LINA 0.16 0.04 0.00

NORTH DARoTA 0,05 0.04 0.00

OHIO 0.00 0.04 0.00
OKLAtiOPIA 0,03 0.04 0.00
OREGON 0.16 0.05 0.00

PENNSYLVANIA 0.00 0.05 0.00

PUERTO RICO . . .

RHODE ISLAND 0.10 0.04 0.00
SOUTH CAROLINA 0.02 0,05 0.00

SOUTH DAKOTA 0.05 0.04 0.01

TENNESSEE 0.16 0.08 0.00

TEXAS 0.24 0.04 0 DO

UTAN 0.05 0.04 0.01

vERmoNT 0.13 0.03 0.00

VIRGINIA 0.06 0.05 0.00
WASHINGTON 0 46 0.03 0.00

WEST VIRGINIA 0.02 0,05 0.00
WISCONSIN 0.03 0.02 0.00
NYOMING 0.20 0.04 0.00

AMERICAN SA10A
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

u.s. Alm INSULAR AREAs 0.10 0.04 0.00

SO STATES 4 D.C. 0.10 0.04 0.00

THE SUM OF THE PERCENTAGES oF INDIVIDUAL DISABILITIES MAY NOT
EQUAL THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED Is BASED ON RESIDENT
POPULATION COUNTS PROVIDED BY THE U.S. BUREAU OF THE CENSUS,

RESIDENT POPULATION DATA WERE NOT AVAILABLE FOR PUERTO RICO AND
INSULAR AREAS.

DATA As of OCTOBER 1, 1991.

SOURCE: ANNuAL.CNTLICHRPPX101
230CT91
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TABLE AA24

PERCENTAGE gBASED ON RESIDENT POPULATION! Of CHILDREN AGE 6,17 SERVED
UNDER CHAPTER I or ESEA !SOP! AND IDEA. PART B

BY DISABILITY

DURING THE 1990 91 SCHCOL *am'

SPECIFIC SPEECH OR
ALL LEARNIN1 LANGUAGE

STATE DISABILITIES DISABILITIES ImPAIRmENTs
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
HEARING

IMPAIRMENTS
MULTIPLE

DISABILITIES
__ . _._. _

ORTHOPEDIC
IMPAIRMENTS
._..........

ALABAMA 11.41 4.31 2.74 3.14 0.75 0.13 0.12 0.06
ALASKA 11.56 7.26 2_72 0.31 0.53 0.11 0.37 0.07
ARIZONA 7.86 4.59 1,67 0.65 0.47 0.15 0.19 0.00
ARKANSAS 9.59 5.27 1.61 2.24 0.06 0.11 0.14 0.04
CALIFORNIA 8.39 5.14 1.96 0.41 0.74 0.13 0.09 0.13
COLORADO 8.94 4.61 1.46 0.44 1.52 0.13 0.60 0.14
CONNECTICUT 11.49 6,26 1.97 0.61 2.14 0.13 0.71 0.05
DELAWARE 11.36 6.82 1.87 1.09 1.16 0.16 0.03 0.21

DISTRICT Of COLUMBIA 7.32 3.92 0.114 1.00 0.99 0.03 0.31 0.07
FLORIDA 11.44 5.03 3,46 1.77 1.33 0.07 0.00 0.13
GEORGIA 7.99 2.49 1.83 1.91 1.62 0.10 0.00 0.05

HAWAII 6.19 3.66 1.17 0.59 0.50 0.14 0.09 0.09
IDAHO 8.63 5.18 1.63 1.17 0.17 0.15 0.06 0.08
ILLINOIS 10.70 5.18 2.81 1.06 1.75 0.14 0.00 0.13
INDIANA 10.31 4.15 3.59 1.71 0.52 0.11 0.06 0.07
IONA 10.61 4.93 1.07 1.91 1.43 0.15 0.09 0.18
KANSAS 9.01 3.29 2.46 0.73 0.92 0.08 1.34 0.08
KENTUCKY 9.98 3.35 3.22 2.51 0.47 0.11 0.15 0.06
LOUISIANA 7.52 3.16 2.15 1.11 0.50 0.13 0.09 0.12

MAINE 11_62 5.26 .e.77 0.85 1.91 0.11 0.45 0.08

MARYLAND 10.53 5.46 3.06 0.60 0.60 0.15 0.39 0.07
MASSACHUSETTS 15.01 5.60 3.36 3.16 2.08 0.18 0.30 0.12

MICHIGAN 1.62 4.20 2.03 0,94 1.10 0.14 0.09 0.22

MINNESoTA 8.86 4.05 1.68 1.11 1,55 0,17 0.00 0.15
MISSISSIPPI 10.28 5.12 3.47 1.31 0.04 0.09 0.06 0.16
MISSOURI 10.60 5.21 2.77 1.37 0.94 0.10 0.06 0.08

MONTANA 9.72 5.41 2.54 0.62 0 50 0.14 0.24 0.05

NEBRASKA 10.00 4.54 2 17 1 20 0.91 0.16 0.13 0.12
NEVADA 0.61 5.21 1.90 0.55 0,49 0.08 0.12 0.14

NEW HAMPSHIRE 9.36 5.62 1.16 0.41 0.96 0,12 0.12 0.01

NEW JERSEY 11 39 6.99 4.15 0.35 1.11 0.10 0.56 0.04

NEW MEXICO 10.97 5.39 3.34 0.55 1.09 0.12 0.21 0.18

NEW YORK 9.47 5.76 0.95 0.58 1.47 0.13 0.33 0.07

WORTH CAROLINA 10.18 4,70 2.21 1.10 0.88 0.17 0 10 0.08

NORTH DAKOTA 8.99 4.36 2.96 0.97 0.36 0.12 0.00 0.08

OHIO 9.80 3.85 2.69 2,04 0.46 0.11 0.42 0.16

oKLAHOMA 10.27 5.10 2.59 1.84 0.79 0.10 0.21 0.05
OREGON 10.22 5.51 7.70 0.63 0.66 0.22 0,00 0.16

PENNSYLVANIA 10.06 4,10 7.95 1.55 0.95 0.16 0.01 0.06

PUERTO RICO . . . , . . . .

RHODE ISLAND 12.33 8.05 2.29 0.59 0.96 0.09 0.06 0.09
SOUTH CAROLINA 10.82 4.54 2.99 2.03 0.07 0.15 0.04 0.12

SOUTH DAKOTA 9,05 4.23 2.90 0.91 0.32 0.19 0.20 0.13

TENNESSEE 11.29 6.07 2.87 1.34 0.30 0.13 0.15 0.11

TEXAS 9.57 5 50 1.91 0.62 0.80 0.13 0.09 0.12

UTAH 9,93 5.05 1.73 0.65 1.90 0.12 0.26 0.05

VERMONT 11.27 5.56 2,88 1,36 0.88 0.18 0.10 0.10

VIRGINIA 9.93 5.16 2.36 1.10 0.83 0,12 0.14 0.07

WASHINGTON 8.59 4.32 1.71 0 79 0.54 0.22 0.25 0.12

WEST VIRGINIA 11.78 5.39 3.31 2.16 0.63 0.11 0.00 0.08

WISCONSIN 8.26 2.10 1.69 0 43 1 22 0.03 2.07 0.05

IffoMING 9.87 5.48 2.61 0.54 0.60 015 0.01 0.16

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
HVR. Or INDIAN AFFAIRS

U.s. AND INSULAR AREAS 9.93 4 69 2.37 1.15 0.89 0,13 0.21 0.11

50 STATES 6 D.C. 9 93 4 89 2.37 1.15 0.89 0.13 0.21 0.11

THE sUM OF THE PERCENTAGES Of INDIVIDUAL DISABILITIES MAY NOT
EQUAL THE PERCENTAGE OF ALL DISABILITIES BECAUSE oF ROUNDING

PERCENTAGE OF CHILDREN SERVEn IS BASED ON RESIDENT
POPULATION COUNTS PROVIDED By THE U.S. BUREAU oF THE CENSUS.

RESIDENT POPULATION DATA NENE NOT AVAILABLE FoR PUERTO RICO AND INSULAR AREAS.

DATA As OF OCTOBER 1, 1991.

SOURCE: ANNuAL.cNTLICARPPNIAI
230CT91
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TAME AA24

PERCENTAGE (BASED CW RESIDENT POPULATION) OF CHILDREN AGE 6-17 SERVED
UNDER CHAPTER I OF ESEA (SOP) AND IDEA. PART 11

BY DISABILITY

DURING THE

STATE

1990-91 SCHOOL YEAR

OTHER
HEALTH VISUAL

IMPAIRMENTS IMPAIRMENTS
DEAL-

BLINDNESS

MAMMA .11 0.06 0.00
ALASKA .14 0.03 0.02
ARIIONA .01 0.05 0.00
ARKANSAS .08 0.04 0.00
CALIFORNIA .22 0.05 0.00
coicsuoo .00 0.04 0.01
CONNECTICUT .07 0.00 0.00
DELAWARE .12 0.06 0.02
DISTRICT OF COLUMBIA .09 0.06 0.01
FLORIDA .10 0.04 0.00
GEORGIA .05 0.04 0.00
HANAII .12 0.03 0.00
IDAHO .14 0.05 0,00
ILLINOIS .07 0.05 0.00
INDIANA .02 0.05 0.01
IOWA .00 0.04 0.01
KANSAS .07 0.04 0.00
KENTUCKY .04 0.07 0.00
LOUISIANA .21 0.05 0.00
MAINE .12 0.04 0.00
MARYLAND .13 0.06 0.01
MASSACHUSETTS .10 0.00 0.01
MICMIGAN .05 0.04 0.00
MINNESOTA .10 0.04 0.00
MISSISSIPPI .00 0.04 0.00
MISSOURI .04 0.04 0.01
MONTANA .12 0.09 0.01
NEBRASKA .18 0.06 0.00
NEVADA .08 0.04 0.00
NEN HAMPSHIRE .24 0.05 0.00
NEN JERSEY .04 0.04 0.01
NEN MEXICO .05 0.05 0.00
NEN YORK .13 0.04 0.00
NORTH CAROLINA .21 0.06 0.00
NORTH DAKOTA .06 0.05 0.01
OHIO .00 0.04 0.00
OWLAHOPLA .03 0.05 0.01
OREDON .22 0.06 0.00
PENNSYLVANIA .00 0.07 0.00
PUERTO RICO
MODE ISLAND .14 0.05 0.00
SOUTH CAROLINA .02 0.06 0.00
SOUTH DAKOTA .06 0.04 0.01
TENNESSEE .21 0.10 0.00
TSXAS .30 0.05 0.00
UTAH .10 0.05 0.01
VERMONT .17 0.04 0.00
VIRGINIA .08 0.06 0.00
mikamxlicron .60 0.03 0.00
NEST VIRGINIA .02 0.06 0.01
WISCONSIN .0) 0,03 0.00
WYOMING .24 0.05 0.00
AMERICAS SAMOA
GUAM
NORTHERS MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 0.13 0.05 0.00

50 STATES 6 D.C. 0.13 0.05 0.00

THE SUN GT THE PERCENTAGES Of INDIVIDUAL DISABILITIES MAY W0T
KOVAL rot PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON RESIDENT
POPULATION COUNTS PROVIDED BY THE U.S. BUREAU OF THE CENSUS.

RESIDENT POPULAION DATA WERE NOT AVAILABLE Fot PUERTO RICO AND
INSULAR AREAS.

DATA its or OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(CBRPPX1A1
230CT91
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TABLE AA25

PERCENTAGE iBASED ON OLL1ENT1 OF CHILDREN AGE 6-17 SERVED
UNDER C TER I OF ESKA ISO?) AND IDEA, PART B

BY DISABILITY

DURING THE 1990-91 SCHOOL YEAR

STATE
ALL

DISABILITIES

SPECIFIC
LEARNING

DISABILITIES

SPEECH OR
LANGUAGE

IMPAIRMENTS
MENTAL

RETARDATION

SERIOUS
EMOTIONAL

DISTURBANCE
HEARING

IMPAIRMENTS
MULTIPLE

DISABILITIES
ORTHOPEDIC
IMPAIRMENTS

ALABAMA 11.25 4.25 2.70 3.10 0.73 0.13 0.12 0.06
ALASKA 10.99 6.90 2.50 0.29 0.50 0.11 0.35 0.07

ARILONA 8.40 4.90 1.79 0.69 0.50 0.16 0.21 0.09

AREASSAS 9.29 5.11 1.56 2.17 0.06 0.11 0.13 0.04

CALIFORNIA 8.26 5.07 1.93 0.40 0.24 0.13 0.09 0.13

COLORADO 8.75 4.51 1.43 0.43 1.49 0.13 0.50 0.13

ODMNECTICUT 11.70 6.37 1.96 0.63 2.18 0.14 0.21 0.06
DELAWARE 11.96 6,97 1.97 1.15 1.22 0.17 0.03 0,22

DISTRICT OF COLUMBIA 6.63 3.55 0.76 0.90 0.90 0.03 0.26 0.06

FLORIDA 11.35 4.99 3,43 1.26 1.32 0.07 0.00 0.13
GECRGIA 7.86 2.45 1.80 1.78 1.59 0.10 0.00 0,05

HAWAII 6.75 3.86 1.24 0.62 0,53 0.14 0.10 0.10
IDAHO 8.24 4.95 1.55 1.12 0.17 0,14 0.06 0.08

ILLINOIS 11.44 5.54 3.01 1.14 I 34 0.15 0.00 0.14

INDIANA 10.52 4.23 3,66 1.77 0.53 0.12 0.07 0,07

IOWA 10.62 4.93 1.87 1.91 1.43 0.15 0.09 0.18

KANSAS 8.97 3.27 2.45 0.73 0.92 0.08 1.34 0.08

KENTUCKY 10.32 3.46 3.33 2.60 0.48 0.12 0.16 0.06

LOUISIANA 7.92 3.33 2.21 1.17 0.52 0.14 0.49 0.13
MAINE 11.06 5.01 2.64 0.91 1.81 0.12 0.43 0.08

MARYLAND 10.82 5.61 3.15 0.61 0.61 0.15 0.40 0.07

MASSACHUSETTS 15.65 5.02 3.49 3.29 2.16 0.19 0.31 0.12

MICHIGAN 9.03 4.30 2.08 0.96 1.13 0.14 0.10 0.23

MINNESOTA 8.95 4.10 1.70 1.12 1.56 0.18 0.00 0.15
MISSISSIPPI 10.47 5.22 3.53 1.33 0.04 0.09 0.06 0.16
MISSOURI 11.38 5.59 7.97 1.47 1.00 0.11 0.06 0.08

MONTANA 9.60 5.34 2.51 0.62 0.49 0,14 0.24 0.05

NEBRASKA 10.36 4.71 2.82 1.32 0.84 0.17 0.13 0.12

NEVADA 0.10 4.95 1.80 0.52 0.47 0.07 0.12 0.13

NEW HAMPSHIRE 9.74 5.85 1.83 0.43 1.00 0.13 0.12 0.00

NEM JERSEY 14.40 7.52 4.46 0.37 1.20 0,11 0.60 0.05

NEM MEXICO 10.78 5.30 3.78 0.54 1.07 0.12 0.20 0.17

NEW YORE 10.20 6.20 1.02 0.62 1.59 0.14 0.36 0.08

NORTH CAROLINA 9.93 4.59 2.21 1.66 0.86 0.16 0.10 0.08

NORTH DAEOTA 8.99 4.36 2,99 0.97 0.16 0.12 0.00 0.08

OHIO 10.26 4.04 2.112 2.14 0,48 0.11 0.44 0.19

OKLAHOMA 9.98 4.96 2.52 1,79 0.78 0.10 0.20 0,05

OREGON 10.13 5.52 2.67 0.62 0.65 0.22 0.00 0.16

PENNSYLVANIA 11.08 4.74 3.25 1.71 1.05 0.18 0,01 0.07

PUERTO RILO 4.39 1.46 0.20 2.06 0,12 0.12 0.16 0.07

RHODE ISLAND 13.01 8.50 2.42 0.62 ;.01 0.10 0.06 0.09

SOUTH CAROLINA 10.66 4.47 2.94 2.00 0.85 0.15 0.04 0.11

SOUTH DAKOTA 9.27 4.33 2.97 0.93 0.33 0.19 0,29 0.13

TENNESSEE 11.21 6.01 7.95 1.33 0.30 0.13 0.15 0.11

TEXAS 6.90 5.18 1.80 0.58 0.76 0.12 0.08 0.11

UTAH 9.43 4.79 1.65 0.62 1.81 0.12 0.24 0.05

VERNMM. 10.94 5.40 2.79 1.32 0.86 0.18 0.10 0.10

VIRGINIA 9.69 5.04 2.32 1.07 0.81 0.11 0.14 0.07

WASHINGTON 8.45 4.25 1.68 0.78 0,53 0.21 0.25 0.12

WEST VIRGINIA 11.45 5.24 3.21 2.10 0.61 0.11 0.00 0.08

WISCONSIN 8.90 2.91 1.82 0.46 1.32 0.03 2.23 0.06

WYOMING 9.32 5.17 2.47 0.51 0.57 0.14 0.03 0.15

AMERICAN SAMOA 2.48 0.00 0.84 1.41 0.01 0.09 0.08 0.01

GUAM 5.29 3.42 0.62 0.62 0.09 0.11 0.19 0.10

NORTHERN MARIANAS 3.01 1.24 0.36 0.41 0.05 0.39 0.33 0.18

PALAU . . . . . . . .

VIRGIN ISLANDS 5.22 1.32 1.00 2.44 0.12 0.09 0.18 0.02

BUR. or INDIAN AFFAIRS

U.S. AND INSUIAR AREAS 9.91 4.88 2 36 1.15 0.89 0.13 0.71 0.11

50 STATES, D.C. 6 P.R. 9.90 4.P8 2,36 1.15 0.89 0.13 0.20 0.11

THE SUM OF THE PERCENTAGES Of INDIVIDUAL DISABILITIES MAY NOT
EQUAL THE PERCENTAGE OF ALL DISABILITIES BECAUSE OF ROUNDING,

PERCENTAGE OF CHILDREN SERVED IS BASED ON 1990-91 ENROLLMENT
COUNTS FROM NOES: THESE COUNTS INCLUDE INDIVIDUALS WITH AND
WITHOUT DISABILITIES, IN KINDERGARTEN THROUGH GRADE 12.

DATA AS OF OCTOBER 1, 1991.

SOURCE: AINUAL.CNTL(CBRFPX1A)
21OCT91

A-50



TABLE AA2S

PERCENTAGE 4BA5ED ON ENROLLMENT) OF CHILDREN AGE 8-17 SERVED
UNDER CHAPTER 1 Of ESEA (SOP) AND IDEA, PART B

BY DISABILITY

DURING THE 1990'91 SCHOOL YEAR

OTHER
HEALTH VISUAL

STATE IMPAIRMENTS IMPAIRMENTS

ALABAMA 0.10
ALASKA 0.13
ARIZONA 0.01

ARKANSAS 0.08
CALIFORNIA 0.22
coummo 0.00
CONNECTICUT 0.00
DELAWARE 0.13

DEAF-
BLINDNESS

.06

.03
.05
.04
.05
.04
.09
.07

.00
.02
.00
.00
.00
.01

.00

.03

DISTRICT Of COLUMBIA 0.09 .06 .01

FLORIDA 0.10 .04 .00

GEORGIA 0.04 .04 .00

HAWAII 0.12 .03 .00

IDABO 0.13 .04 .00

ILLINOIS 0.08 .05 .00

INDIANA 0.02 .05 .01

IOWA 0,00 .04 .01

KANSAS 0.06 .04 .00

KENTUCKY 0.04 .07 .00

LOUISIANA 0.21 .05 .00

MAINE 0.12 .04 .00

MARYLAND 0.14 .06 .01

MASSACHUSETTS 0.19 .08 .01

MICHIGAN 0.05 .04 .00

MINNESOTA 0.10 .04 .00

MISSISSIPPI 0.00 .04 .00

MISSOURI 0.04 .04 .01

MONTANA 0.12 .09 .01

NEBRASKA 0.19 .07 .00

NEVADA 0.08 .04 .00

NEW HAMPSHIRE 0.75 .05 .00

NEW JERSEY 0.04 .04 .01

NEW MEXICO 0.05 .05 .00

NEW TORN 0.14 .05 .00

NORTH CAROLINA 0.21 .06 .00

WORTH DAKOTA 0.06 .05 .01

OHIO 0.00 .1.15 00

ORLAHOMA 0.03 .05 .01

OREGON 0.22 .06 .00

PENNSYLVANIA 0.00 .08 .00

PUERTO RICO 0.11 .08 .01

RHODE ISLAND 0.15 .06 .00

SOUTH CAROLINA 0.02 .06 .00

SOUTH DAXOTA 0.06 .04 .01

TENNESSEE 0.21 .10 .00

TEXAS 0.29 .05 00

UTAH 0.09 .05 .01

VERMONT 0.16 .04 .00

VIRGINIA 0.08 .06 .00

WASHINGTON 0.59 .03 .00

WEST VIRGINIA 0.02 .06 .00

WISCONSIN (.04 .03 .00

WYOMING 0.23 .05 .00

AMERICAN SAMOA 0.00 .07 .02

GUAM 0.07 .06 .02

NORTHERN MARIANAS 0.05 .00 .00

PALAU . . .

VIRGIN ISLANDS 0.01 .04 .00

BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 0.13 0.05 0.00

50 STATES, D.C. 4 P.R. 0.13 0.05 0.00

THE SUM OF THE PERCENTAGES O INDIVIDUAL DISABILITIES MAY NOT
EQUAL THE PERCENTAGE OF ALL DISABILITIES BECAUSE Of ROUNDING.

PERCENTAGE OF CHILDREN SERVED IS BASED ON 1990-91 ENROLLMENT
COUNTS FROM ACES; THESE COUNTS INCLUDE INDIVIDUALS WITH AND
WITHOUT DISABILITIES, IN KINDERGARTEN THROUGH GRADE 17.

DATA AS OF OCTOBER I, 1991.

SOURCE: ANNUAL.CNTL(CHRPPRIA)
230CT91

A- 51
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TABLE AB

NUMBER or CHILDREN AGE 3-21 SERVED IN
DIFFERENT EDUCATIOKAL &OVIRONMENTS

DURING THE 1989-90 SCHOOL TEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

NUMBER-

PRIVATE PUBLIC PRIVATE HOMEBOUND
SEPARATE RESIDENTIAL RESIDENTIAL CORRECTIONAL HOSPITAL EN-
FACILITY FACILITY FACILITY FACILITY VIRONMENT

ALASOURA 44,767 25,639 23,117 993 38 533 123 331 335

ALASIKA 2,916 7,906 2,500 8 9 I) 0 9 16

ARILONA 7,107 35,215 12,183 1,400 742 591 98 62 202

ARKANSAS 20,505 10,12$ 5,640 436 1,079 459 271 85 230

CALIFORNIA 125,564 179,611 119,347 13,976 6,219 2,292 0 732 0

COLORADO 13,447 29.373 9.650 1,240 312 376 386 184 366

CONNECTICUT 31,492 11,219 14,463 2,435 2,269 256 996 257 653

DE1ANARE 3,569 5,337 1,974 1,000 9 46 42 226 140

DISTRICT OF COLUMBIA 1,022 1,759 1,060 750 378 7 319 83 54

FLORIDA 70,275 74,366 60,730 9.796 734 639 353 164 2,371

GEORGIA 1.002 65,545 28,500 1,815 25 1,308 53 52 91

HAMAII 4,03? 4,396 3,748 110 45 9 112 5 80

IDAHO 10,307 5,377 2,015 171 7 258 6 54 129

ILLINOIS 65,324 73,727 75,493 9,803 5.330 2,722 1,208 1,190 846

INDIANA 41,983 33,702 29,739 4,118 0 845 79 73 36

IOWA 12.811 33.697 7,146 1,391 0 633 84 173 343

KANSAS 16,969 12.949 9,362 1,263 504 1,099 476 153 185

KENTUCKY 25.045 37,500 12,735 1,219 259 604 29 303 576

LOUISIANA 26,636 12.192 27,173 2.515 41 1,413 127 127 321

MAINE 14,289 4,629 3,318 338 590 87 221 105 751

MARYLAND 30,601 16,108 23.219 6,234 1.426 696 413 75 478

MASSACHUSETTS 57.663 21,207 26,198 2,048 4.206 728 870 102 790

MICHIGAN 74,650 37.858 36,457 11,352 478 288 593 494

MINNESOTA 0,761 51,568 15.149 2,043 . . . . 294

MISSISSIPPI 20,331 23,155 11,754 704 17 425 24 6 286

MISSOURI 44,918 47,043 26.420 6,765 918 642 216 1,434 1,070

MONTANA 4,738 4,241 2,605 145 0 122 31 9 315

NEBRASEA 19,276 6,305 4,456 480 748 447 34 37 391

NEVADA 4,940 8,401 2,152 1,024 1 2 6 175 123

NEN HAMPSHIRE 9,381 3,854 3,919 479 538 54 292 33 22

NEN JERSEY 64,726 35.795 52,926 9,646 9,683 673 110 512 755

NEW MEXICO 16,253 9,701 6.546 218 0 305 0 48 49

NEN YORK 21,152 101,507 125,919 23,200 18,061 1.245 905 695 2,637

NORTH CAROLINA 60,789 33,201 19,632 2,923 749 1.274 405 225 523

NORTH DAKOTA 0.935 1,328 1,807 309 26 106 76 e 122

OHIO 72,142 43,324 57,790 12,/97 11,486 936 . 553 2,126

OKLAHOMA 33.317 18,033 11,312 950 103 539 70 0 196

OREGON 29.390 12,257 5,803 285 696 302 118 288 357

PENNSYLVANIA 76,257 56,445 61,597 7,929 5,933 696 962 980 2,214

FVERTD RICO 1,359 15,637 10.224 2.173 1,025 201 106 60 1,299

, ,7ee 'SLAND 10.149 2,975 5,539 211 396 0 227 120 145

)v.r ...(.3L5 NA 28,657 29,360 16,260 1,793 218 709 30 202 239

.:an, 9r 'VA 1.202 10.992 1,514 101 140 215 537 0 59

L. .....1 48,880 29,847 18,349 1.411 768 748 37 181 1,154

15,774 215,994 76,020 5,351 197 415 857 416 6,046

, r 16.398 21,169 6,924 1.109 17 214 1 2 1,133

10,077 672 1,336 166 260 49 164 25 363

41,538 29,625 30,286 1,605 555 727 455 290 841

..410, % 30,229 26,043 14,305 1,149 362 23 14 216 119

mE6T '1p.
, IA 18.943 13,750 9.091 561 94 279 254 81 260

NISa.....SI , 77,416 29,954 22.261 1,367 32 443 12 180 192

'FICHTE,: 6,614 3,851 353 68 17 186 40 0 12

AMERICAN SAMOA 246 60 12 71 51 0 D 0 0

GUAM . .

NOOTHEAV MARIAAAS 95 45 51 0 0 0 0 0 0

PA''11
ViUGIN ;SIANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,496,964 1,637,774 1.157,007 163,152 77,532 28,161 12,607 11,998 32.891

50 S/ATES, D.C. 6 F R. 1,496,623 1,637,661 1,158,944 163,081 77,532 28,161 12.607 11,998 37,891

THE NUMBER Of STUDENTS SERVED IN CORRECTIONAL FACILITIES
IS A DUPLICATE COUNT, THESE STUDENTS ARE ALSO REPORTED AS
BEING SERVED IN ORE Of THE EIGHT EDUCATIONAL EVVIRONKENTS,

DATA AS OF OCTOBER 1, 1991,

SOURCE: ANNUAL.CNTLILIBOINPIA)
00CT91

A 53
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TABLE An1

NUMBER OF CHILDREN ACE 3-21 SERVED IN
DIFFEREVT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCIIV YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EIN-
VIROSINZWIr

ALABAMA 46.76 26.99 24.14 1.04 0,04 0.56 0.13 0.35
ALASEA 21,83 59.20 18.71 0,06 0.07 0.00 0.00 0.13
ARIRONA 12.47 61.12 21.14 2.43 1.29 1.03 0.17 0.35
ARIAMSAS 43,86 35.78 12.06 0.93 2.31 0.96 0.58 0.49
CALIFORNIA 211.09 40.15 26.70 3.13 1.39 0,51 0.00 0.00
OOLORADO 24.12 52.36 17.62 2.30 0.58 0,69 0.71 0.71
CONNECTICUT 49.38 17.59 22,66 3.52 3.56 0.40 1.55 1,02
DELANARE 29.33 43.86 16.22 8.22 0.07 0.38 0.35 1.56
DISTRICT OF COLUMBIA 16,57 29.51 30.47 12.16 6.13 0.11 5.17 0.56
FLORIDA 32,05 33.92 27.69 4.47 0.33 0.29 0.16 1.05
GEORGIA 1.02 66,54 29.02 1,54 0.03 1.41 0,05 0.09
HANAII 32,21 35,00 29,91 0.68 C.36 0.04 0,69 0.64
IDAHO 56,41 29.43 11.03 0.94 0.04 1.41 0.03 0.71
ILLINOIS 27.66 31.45 32.20 4,15 2.27 1.16 0.52 0,36
INDIANA 37.99 30.50 26.91 3.73 0.00 0.76 0.07 0.03
IORA 22.83 60.06 12.74 2.46 1.00 1.13 C.15 0.61
KANSAS 39.64 30.25 21.87 2,95 1.15 2.57 1.11 0.43
KENTUCKY 32.09 46.05 16,32 1.56 0.33 0.88 0,04 0.74
LOUISIANA 37.83 17.31 16.59 3.57 0.06 2.01 0.18 0.46
MAINE 50.63 30.57 ;1,76 1,20 2.09 0.31 0.78 2.66
MARYLAND 44.24 18.55 26.61 7.14 1.63 0.80 0.47 0.55
MASSACHUSETTS 60,60 14.71 18.11 1.97 2.96 0.50 0.60 0.55
MICHIGAN 46.20 23.43 27.56 7.03 0.30 0.18 0.31
MINNESOTA 11,14 65,60 19.27 3,62 . . 0.37
MISSISSIPPI 35,01 40.78 20.70 1.38 0.03 0.75 0.04 0.50
MISSOURI 35.09 36.75 20.64 5.29 0.72 0.50 0.17 0.54
MONTANA 53.95 26.18 16.08 0.90 0.00 0.75 0.19 1.94
NEBRASKA 59.98 19,62 13.87 1.49 2.33 1.39 0.11 1.22
NEVADA 29,61 50.46 12,93 6.15 0.01 0.01 0.04 0.74
NEW HAMPSHIRE 50.60 20.79 21.14 2.58 2.90 0.29 1.56 0,12
NEW JERSEY 37.13 20.53 30.36 5.53 5.55 0.39 0.06 0.43
NEN MEXICO 49.14 29.33 19.79 0.66 0.00 0.92 0.00 0.15
NEN YORK 7.10 34.44 42.73 7.87 6.13 0.42 0.33 0,89
NORTH CAROLINA 50.89 27.00 16.44 2.45 0.63 1,02 0.34 0.44
NORTH DANOTA 70.30 10.45 14.22 2.43 0.20 0.53 0,60 0,96
OHIO 35,96 21.60 28,61 6,38 5.73 0.47 , 1.06
OKLAHOMA 51.01 28.84 17.32 1.45 0.16 0.83 0.11 0,20
OREGON 59.74 24.91 11.80 0.58 1.39 0.61 0.24 0.73
PENNSYLVANIA 35.96 26.62 29.05 3.74 2.80 0.33 0.45 1.04
PUERTO RICO 4.24 46.53 31.93 6.79 3.20 0,63 0.33 4.06
asom ISLAND 51.20 14.98 27.119 1,06 3.00 0.00 1.14 0,73
SOUTH CAROLINA 37,09 38.00 21.04 2.32 0.28 0.92 0.04 0.31
SOUTH DAEOTA 5,14 74.47 10,26 0.65 0.95 1.46 3.64 0.40
TENNESSEE 48.30 29.49 18,13 1.39 0_76 0,74 0.04 1,14
TEXAS 4.92 67.36 23.71 1,67 0.06 0.13 0.27 1,89
UTAH 34.92 45,07 14,74 2.36 0.04 0.46 0,00 2.41
VERMONT 76.89 5.13 10.19 1.42 1.98 0.37 1.25 2.77
VIRGINIA 39.32 28.05 29,67 1.52 0.53 0,69 0.43 0.80
WASHINGTON 41,54 36.05 19.80 1.59 0.50 0.03 0,02 0,16
WEST VIRGINIA 43.82 31.01 21.03 1.30 0.22 0.65 0.59 0.60
WISCONSIN 33.57 36.67 27.25 1.67 0.04 0.54 0.01 0.24
WYOMING 59.37 34.57 3.17 0.61 0,15 1.67 0,36 0.11
AMERICAN SAMOA 61.96 17.13 3.02 17,80 0.00 0.00 0.00 0.00
GUAM . . , . .

NORTHERN MARIANAS 49.74 23.56 26.70 0.00 0.00 0.00 voo 0.06
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 32.49 35,54 25.15 3.54 1.68 0.61 0.27 0.71

50 STATES. D.C. 6 P.R. 32.48 35.54 25.15 3.54 1.68 0.61 0.27 0.71

DATA AS OF OCTOBER 1. 1991,

SOURCEI AHNUAL....7HTLILHXXNPIA1
80CT91



TABLE AS2

SUMER OF CHILDREN ACS 6-21 SERVED IN
DIETERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

REsouRCE
ROOM

sEpARATE
CLASS

EMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITy

PRIVATE
RESIDENTIAL
FACILITY

H001415011110

HOSPITAL EN-
VIROMMENT

ALABAMA 39,021 25,696 22.866 974 36 522 123 17P

ALASKA 2,624 7,386 1,950 2 7 0 0 3

ARIZONA 6,637 34,933 10.858 1,384 518 471 94 201

ARKANSAS 16,1179 18,069 5,553 423 480 443 264 179

CALIFORNIA 104,659 175,739 108,587 12,714 5,979 2,177 0 0

COLORADO 12,231 27,804 9,517 503 35 349 305 315

CONNECTIcuT 29,708 10,841 12,014 2,078 2,047 256 902 577

DELAWARE 3,450 5,250 1,866 923 9 46 42 171

DISTRICT OF COLUMBIA 816 1,706 1,777 665 367 7 319 54

FLORIDA 63,374 72,714 57,058 8,678 224 626 348 2,123

GEORGIA 794 61,291 26,068 931 20 1,320 48 10

HAMAII 4,001 4,394 3,292 92 43 5 112 80

IDAHO 9,992 5,358 1,819 126 7 244 6 129

ILLINOIS 55,528 73,062 66,301 7,029 5,027 2,567 1,158 767

INDIANA 37,708 33,648 29,107 1,982 0 786 74 36

IOWA 13,127 33,587 5,306 1,054 0 603 64 221

KANSAS 15,046 12,940 8,614 765 1 1,079 396 181

KENTUCKy 19,968 35,113 11,209 934 121 614 29 347

LOUISIANA 23,707 12,049 24,239 2,056 37 1,399 122 294

MAINE 12,254 8,558 3,120 212 256 60 211 123

MANYLAND 35,176 14,849 22,915 5,079 1,122 670 411 203

MASSACHUSETTS 79,124 20,991 24,108 2,795 4,148 121 86, 772

MICHIGAN 67,519 37,455 31,894 9,440 463 248 282

MINNESOTA 9,229 48,861 10,241 2,343 . . . 269

MISSISSIppI 17,793 22,754 10,577 400 15 406 24 254

missOURI 44,919 46,040 24,081 6,765 918 642 216 1,070

MONTANA 7,820 4,119 2,223 73 0 114 31 95

NEBRASKA 17,718 6,224 3,775 396 67 351 34 221

NEVADA 4,574 6,316 1,871 607 1 2 6 119

NEW HAMPSHIRE 8,977 3,743 3,261 392 503 54 286 19

WEN JERSEY 57,332 35,656 48,390 8,487 8,876 600 109 711

NEM MEXICO 15,794 9,476 5,736 52 0 294 0 49

NEW YORK 18,698 100,571 116.678 22,104 7,537 1,229 935 2,560

NORTH CAROLINA 53,259 32,746 10,931 2,335 225 1,213 387 430

NORTH DAKOTA 4,445 1,211 1,338 101 14 97 73 49

OHIO 66,804 43,168 56,298 10,061 10,555 932 . 1,905

OKLAHOMA 29,595 18,506 10,435 614 46 519 56 138

OREGON 27,924 12,159 4,984 198 582 296 111 220

PENNSYLVANIA 67,21116 44,536 58,565 5,625 3,210 666 934 315

PUERTO RICO 1,359 15,637 10,223 2,147 1,018 201 106 1,299

RHODE ISLAND 9,490 2,869 4,915 195 494 0 227 143

SCWTH CAROLINA 22,206 28,980 15,859 1,361 147 681 30 110

SOU1M DAKOTA 1,131 10,049 739 79 131 212 505 26

TENNESSEE 43,703 29,474 17,054 1,114 609 737 36 1,068

TEXAS 15,477 703,694 67,521 4,768 190 398 932 5,846

UTAH 16,196 21,093 6,710 1,100 16 214 1 204

VERMONT 9,664 664 985 104 152 46 159 85

VIRGINIA 37,292 29,155 27,147 1,219 524 100 453 192

NASHINGTOP 27,447 74,653 10,562 666 713 23 14 76

WEST VIRGINIA 16,873 13,568 8,606 533 2 275 192 41

WISCONSIN 23,807 28,631 16,956 1,095 22 426 5 169

WYOMING 6,614 3,851 353 65 17 184 40 12

AMERICAN SAMOA 215 6$ 12 60 0 0 0 0

GUAM . . ,
- .

.
.

NORTHERN MARIANAS 95 45 51 0 0 0 0 0

PALAu
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,337,173 1,594,512 1,056,144 136,819 56,654 27.026 12,164 25,246

50 STATES, P.C. 4 P.R. 1,336,863 1,594,399 1,056,081 136,759 56,654 27,026 12,164 25,246

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(LBXXNPIAI
0OCT91
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TABLE AN2

PERCENTAGE OF cHILDREN AGE 6-21 SERVED IN
DIFFERS= EDUCATIONAL ENVIRONMENTS
DURIXO THE 1989-90 SCHOOL YEAR

ALL DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAND=
DISTRICT OF COLUMBIA
FLORIDA
csaultA
HANAII
IDAHO
ILLINOIS
INDIAAA
IONA
KANSAS
KENT1CKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTAXA
FIEBRAAJA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEN MEXICO
NEW YORX
NORTH CAROLINA
WORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
NASHINGTON
NEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES, D.C. 6 P.R.

REGULAR
CLASS

43.56
21.92
12.05
39.91
25.54
24.39
50.85
29.34
14.29
30.89
0.88

33.29
56.51
26.16
16.49
19.96
39.56
29.19
37.10
49.27
43.73
59.26
45.82
11.77
34.40
36.04
54.02
61.55
29.52
52.09
35,80
50.30
6.87

48.63
74.18
35.21
49.40
60.09
15.02
4.25

51.76
32.01
8.78

46.52
5.18

35.51
81.49
38.57
43.12
42.09
33.48
59,39
60.56

.

49.74

32.49

31.491

RESOURCE
ROOM

28.6$
61.69
63.40
42.73
42.88
55.46
18.51
44.65
29,87
35.44
67.69
36.56
30.30
34.42
32.56
65.88
33.26
91.33
18.85
14.41
18.46
15.72
25.42
69.86
43.03
36.94
20.46
21.62
53.67
21.72
22.26
30.18
36.93
29.90
11.15
22.75
30.89
26.16
28.90
48.88
25.65
41.77
78.03
31.38
68.19
46.24
5.60
30.16
38.73
33.84
40.26
34.58
19,15

.

23.56

37.36

37.56

SEPARATE
CLASS

25.55
16.29
19.71
13.13
26.49
16.99
20.51
15.87
31.12
27.81
28.79
27.39
10.29
31.24
28.17
10.41
22.08
16.39
37.93
12.58
28.49
18.05
21,69
14.64
20.45
19,32
19.36
13.11
12.07
10.92
30.21
18.27
41.58
'7.29
;1.74
29.67
17.42
10.72
30.40
31.96
26.21
22.86
5.74

18.16
22.60
14.71
8.31

28.08
16.59
21.47
23.84
3.17
3,38

.

26.70

24.88

24.88

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

1.09 0.04
0.02 0.06
2.51 0.94
1.00 1.14
3.10 1.46
1.00 0.07
3.95 3.49
7.89 0.08

11.64 6.43
4.23 0.11
1.03 0.02
0.77 0.36
0.71 0.04
3.69 2,37
1.92 0.00
2.07 0.00
1.96 0.00
1.37 0.18
3.22 0.06
1.09 1.03
6.31 .,.39

2.09 3.11
6.41
3.35 .

0,77 0.03
5,43 0.74
0.50 0.00
1,34 0.23
3.92 0.01
2.27 2.92
5.30 5.54
0.17 0.00
6.12 2.77
2.13 0.21
0.89 0.12
5.30 5.56
1.02 0.08
0.43 1.25
2.91 1.67
6.71 3.18
2.06 2.69
2.90 0.21
0.61 1.06
1.25 0.73
1.60 0.06
2.41 0.04
0.88 1.20
1.26 0.54
1.05 0.33
1,33 0.00
1.34 0.03
0.58 0,15

16.90 0.00
.

0.00 0.00

3.22 1.33

3.22 1.33

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL
FACILITY FACILITY

- 0.58 0.14
0.00 0.00
0.89 0.18
1.05 0.62
0.53 0.00
0.70 0.77
0.44 1.68
0.39 0.36
0,12 5.59
0.31 0.17
1.46 0.05
0.04 0.93
1.38 0.03
1.21 0.35
0.76 0.07
1.18 0.16
2.77 1.01
1.00 0.04
2.29 0.19
0.27 0.85
0.84 0.51
0.54 0.65
0,31 0.20

. .

0.78 0.05
0.52 0.17
0.79 0.21
1.22 0.12
0.01 0,04
0.31 1.66
0.37 0.07
0.94 0.00
0.45 0.34
1.11 0.35
0,85 0.64
0.49 .

0.87 0.09
0.64 0.24
0.35 0.49
0.63 0.33
0.00 1.24
0.98 0.04
1.65 3.92
.78 0.04
.13 0.28
.47 0.00
.39 1.34
.72 0.47
.04 0.02
.69 0.48
.60 0.01

1.65 0.36
0.00 0.00

.

0.00 0.00

0.64 0.29

0.64 0.29

tWANEBOUND
HOSPITAL EN-
VIRCONENT

0.37
0.03
0.36
0.42
0.00
0.63
0.98
1.45
0.95
1.04
0.09
0.67
0.73
0.36
0.03
0.43
0.46
0.51
0.46
0.49
0.25
0.58
0.19
0.38
0.49
0.86
0.66
0.77
0.77
0.11
0.44
0.16
0.94
0.39
0.43
1.00
0.23
0.47
0.16
4.06
0.76
0.16
0.20
1.14
1.96
0.62
0,72
0.20
0.12
0.10
0.24
0.11
0,00

0.00

0.59

0.59

GATA AS OF OCTOBER 1, 2991.

SOURCE: ANKIJAL.CNTLIL8XNNP1A/
80CT92
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TABLE AB2

EMBER OF CHILDREA ACE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTs

DURING THE 1984-90 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 13,973 16,312 1,786 13 0 0 0 22

ALASKA 1,331 5,182 906 0 1 0 0 1

ARIZONA 2,586 22,860 4,742 155 22 0 0 38

MAMBAS 8,788 12,407 1,347 47 20 0 39 11

CALIFORNIA 6,013 169,161 62,718 7,346 1,007 46 0 0

COLORADO 3,971 19,506 1,461 16 0 38 11 11

OoNISCTICUT 17,605 7,616 5,489 346 333 23 67 52

DEL/WARE 1,609 3,967 988 196 3 5 7 37

DISTRICT op COLUMBIA 161 1,476 875 161 140 0 0 1

FLORIDA 13,251 51,609 23,035 439 1 17 0 30

GEORGIA 214 22,349 4,504 1 1 1 0 4

KAMAII 2,202 3,714 1,147 1 0 0 3 45

IDAAO 5,629 3,585 348 7 0 85 0 2

ILLINOIS 3,651 65,681 32,148 389 188 36 14 25

INDIANA 1,454 30,238 8,326 36 0 12 0 0

IONA 194 23,027 612 2 0 36 0 4

RANSAS 4,753 6,937 1,383 13 0 36 29 9

MENTICEY 2,126 17,708 2,241 72 0 73 0 33

LOUISIAMA 5,434 9,885 10,760 58 7 7$ 7 76

RAINS 5,138 5,311 590 12 6 1 6 8

MARLA= 15,300 11,888 13,821 552 115 5 15 46

MASSACHusETTS 27,930 7,410 8,509 906 1,464 255 306 273

MICHIGAA 26,233 27.915 13,768 299 19 10 44

MINNESOTA 4,443 25,493 1,717 131 .
7

oussumprI 4,073 15,422 2,768 0 0 0 1 23

MISSOURI 16,546 33,314 7,926 724 122 6 4 86

WOTAN* 3,709 3,522 746 2 0 0 3 52

NEBRASAA 7,847 4,015 694 13 2 39 2 31

NEVADA 1,108 7,317 765 2$ 0 0 0 8

NEN RAPIPSHIRE 5,889 2,615 1,726 16 95 9 79 3

NEN JERSEY 10,244 32,000 37,285 1,434 1,538 21 11 142

NEN NEXICO 8,543 5,546 1,012 1 0 0 0 2

NES YORE 1,521 87,036 71,346 2,660 354 218 0 392

NORTH CAROLINA 23,633 20,926 4,349 II 5 9 0 76

NORTH DAKOTA 4,583 720 83 19 1 2 4 3

OHIO 23,077 37,874 10,816 188 1,916 196 . 24

MASORA 12,872 13,837 2,056 22 0 23 3 38

OREGON 14,942 9,353 793 20 99 9 14 29

PENNSYLVANIA 15,444 40,354 25,437 443 711 25 65 19

PUERTO RICO 1:'.1 7,724 1,171 144 115 14 9 20

RADOS MARIO 6.257 2,412 3,302 78 45 0 43 IS

SOWN CAROLINA 3,198 19.652 5,290 39 33 35 5 14

SOUTH DAEOTA 613 5,064 60 4 4 5 6 1

TEMNESSEE 20,460 22,173 6,926 181 84 14 1 32

TEXAS 10,436 128,834 33,571 455 2 7 63 344

UTAH 5,782 11,120 1,860 63 0 0 0 13

VERMONT 4,985 345 166 9 57 11 35 8

VIRGINIA 16,182 20,767 12,913 111 96 14 33 31

NANNINGTON 12,348 17,432 2,604 90 21 :. 2 14

WEST VIRGINIA 5,939 9,903 2,500 0 0 54 1 2

WISCONSIN 6,141 15,378 2,225 16 3 0 0 16

WYOMING 3,192 2,774 218 3 3 18 2 2

AMERICAN SAMDA 0 0 0 0 0 0 0 0

OUAM . . . .

NORTHERN MARIANAS 38 30 19 0 0 0 a

PALAU
VIRGIN ISLANDS
BUR. OF MIAS AFFAIRS

U.S. AND INSUIAR AREAS 423,831 1,148,904 443.1 ,6 18,042 8,622 1.498 898 2,219

SO STATES, D.C. 4 P.R. 423.793 1,148,874 443.237 18,042 8,622 1,498 898 2,219

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL,CATLILBERNPIA)
80CT91

A-57
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STATF

ALABAMA
ALASEA
ARIZONA
ARKANSAS
CALIFORNIA
CoLoRADo
CONRECTICUT
DZLANARE
DISTRICT OF cOLUmBIA
noRIDA
GEORGIA
HAWAII
IDAHO
ILLIPOls
INDIANA
IOWA
KANSAS
EENTUcAY
uDDISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNEso/A
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEN mAmpsHIRE
NEN JERSEY
NEW MEXICO
NEW YORK
NoRTH CAROLINA
NORTH DAK0TA
OHio
OKLAHOMA
OREGoN
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
souTH cAROLINA
SOUTH OAK0TA
TENNESSEE
TEXAs
UTAH
vERMONT
VIRGINIA
WASHINGTON
NEST VIRGINIA
NISCONSIN
wrDmING
ANERICAN SAMOA
GUAM
80RTHERN mARIANAs
PALAU
VIRGIN ISLANDS
BUR. oF INDIAN AFFAIRS

U.S. AMP INSULAR AREAs

SO STATES. D.C. 6 P.R.

DATA AS Of OCTOBER 1, 1991.

TABM AS2

PERCENTAGE OF cHILDRER AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENvIRONMENTs
DURING THE 1989-90 SCHDOL TEAR

SPECIFIC LEARNING DISABILITIES

-PERCENTAGE,

PUBLIC PRIVATE puHLIc PRIVATE H06ES0UN0
REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL Eis-
CLASS R0004 CLASs FACILITY FACILITY FACILITY FACILITY viRONRERT

soURcE: ANNUAL,CNTL(LBXXNPIA2
eocT91

43.52 50.81 5.56 0.04 0.00 0.00 0.00 .07

17.94 69.93 12.71 0.00 0.01 0.00 0.00 .01

8.51 75.19 15.60 0.51 0.07 0.00 0.00 .22

38.78 54.76 5.94 0.21 0.09 0.00 0.17 .05

2.44 68.68 25.46 2.98 0.41 0.02 0.00 .00
13.88 77.98 5.64 0.06 0.00 0.15 0.04 .04

55.43 24.15 17.41 1.10 1.06 0.07 0.21 .16
23.65 59.32 14.53 2.73 0.04 0.07 0.10 .94
5.72 52.45 31.09 5.72 4.98 0.00 0.00 .04

14.96 58.49 26.00 0.50 0.00 0.02 0.00 .03
0.79 82.55 16.64 0.00 0.00 0.00 0.00 .01

30.96 52.22 16.13 0.01 0.00 0.00 0.04 .63
58.30 37.13 3.60 0.07 0.00 0.88 0.00 .02
3.57 64.31 31.48 0.38 0.18 0.04 0.01 .02
3.63 75.47 20.78 0.09 0.00 0.03 0.00 .00

0.61 96.45 2.56 0.01 0.00 0.15 0.00 .02
36.12 52.72 10,51 0.10 0.00 0.27 0.21 .07

9.55 79.58 10.07 0.32 0.00 0.33 0.00 .15
20.66 37.58 40.90 0.22 0.03 0.30 0.03 .29
46.41 47.97 5.33 0.11 0.05 0.01 0.05 .07
36.65 28.48 33.11 1.32 0.20 0.01 0.04 .11

59.26 15,72 18.05 2.09 3.11 0.54 0.65 .59
31.42 40.89 20.16 0.44 0.03 0.01 ,06
13.98 80.19 5.40 0.41 . . . .02

18.20 69.20 12,42 0.00 0.00 0.00 0.00 .10
28.17 56.73 13.50 1.23 0.21 0.01 0.01 .15
46.17 43.94 9.29 0.02 0.00 0.00 0.04 .65
62.07 31.76 5.49 0.10 0.02 0.31 0.02 .25
17.01 79.31 0.29 0.30 0.00 0.00 0.00 .09
56.45 25.07 16.55 0.15 0.91 0.09 0,76 .03
12.39 38.71 45.10 1.73 1.86 0.03 0.01 .17
56.56 36.72 6.70 0.01 0.00 0.00 0.00 .01

0.93 53.22 43.63 1.63 0.22 0.13 0.00 .24

48.22 42.70 8,87 0.02 0.01 0.02 0.00 .16

84.64 13.30 1.53 0.35 0.02 0.04 0.07 .06
31.15 52.12 14.60 0.25 2.59 0,26 . .03

44.61 47.94 7.12 0.08 0.03 0.08 0.01 .13
59.16 37.03 3.14 0.08 0.39 0.04 0.06 .11

18.72 48.91 30.03 0.54 0.86 0.03 0.08 .02

2.44 81.94 12.42 1.53 1.22 0.15 0.09 .21

51.49 19.85 27.17 0.64 0.37 0.00 0.35 .12

11.31 69.53 10.'2 0.14 0.12 0.12 0.02 ,05

10.63 87.84 1.18 0.07 0,07 0.09 0,10 .02
41.03 44.46 13.89 0.36 0.17 0.03 0.00 .06
6.01 74.17 19.33 0.26 0.00 0.00 0.04 .20

30.68 59.05 9.97 0.33 1.00 0.00 0.00 .07

80.76 6.14 2.96 0.16 1.01 0.20 0.62 .14

32.21 41,41 25.75 0 22 0.19 0.03 0.07 .06
37.98 53.61 8.01 0.28 0.06 0.01 0.01 .04

12.28 53.82 13.59 0.00 0.00 0.29 0.01 .01

25.83 64.67 9,16 0.07 0.01 0.00 0.00 .07

51.38 44.66 3,51 0.05 0,05 0.29 0.03 .03

43.69 34.49 21.84 0.00 0.00 0.06 0,00 0.00

20.70 56,10 21.67 0.89 0.42 0.07 0.04 0.11

20,70 56.10 21,67 0.88 0.42 0.07 0 14 0.11

A S8



TABLE AB2

SURBER OF CHILDREN ACE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
CLA'S

RESOURCE
Roam

SEPARATE
CLASS

NU14BER

PUBLIC PRIVATE \
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
LIENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

193MEHOU1ID
HOSPITAL U-
VIRONMENT

ALABAMA 19,125 2,300 98 2 0 0 0 4

&LAMA 1,079 1,604 161 1 6 0 0 0

ARIZONA 3,474 11,230 330 44 2 0 0 0

ARKANSAS 6,492 367 92 14 2 1 2 1

CALIFORNIA 85,605 2,796 $,102 597 65 0 0 0

COLORADO $,415 2,247 416 2 0 0 3 0

CONNECTICUT 7,707 551 764 46 53 0 6 5

DELANARE 1,329 38 21 51 0 0 0 0

DISTRICT OF COLUMBIA 617 10 119 3 0 0 0 0

FLORIDA 47,182 11.746 1,177 45 0 0 0 14

GEORGIA 230 19,350 302 1 1 1 1 2

HANAII 1,370 56 134 0 0 0 0 0

IDAHO 3,420 671 63 0 5 71 1 0

ILLINOIS 50,211 1,136 1,623 63 10 27 3 5

INDIANA 3$,424 0 9 5 0 63 0 0

ICMA 9,031 147 20 0 9 1 0 0

KANSAS 9,753 4,204 315 21 1 173 38 6

KENTUCTY 15,605 5,331 42 11 4 3 0 0

LOUISIANA 16,891 239 796 13 1 9 2 34

MAINE 4.067 628 157 2 6 3 0 0

MARYLAND 17,720 1,566 3,020 206 24 0 3 13

MASSACHUSETTS i8,198 4,829 5,544 643 954 166 200 177

MICHIGAN 30,898 723 822 60 3 6 44

MINNESOTA 1,492 11,114 310 11 . . 3

MISSISSIPPI 13,437 3,930 $71 27 12 9 0 6

MISSOURI 24.489 5,244 1,134 178 86 0 0 22

MONTANA 3,551 76 37 1 0 2 0 9

NEBRASKA 7,410 97 162 24 6 4 1 45

NEVADA 3,208 12 113 2 0 0 0 0

NEW HAMPSHIRE 1,760 537 573 23 21 1 6 4

NEN JERSEY 45,936 396 1,720 38 400 0 0 3

NEN MEXICO 5,726 2,269 1,224 0 0 0 0 5

NEW YORK 13.92$ 3,295 6,211 454 66 2 0 6

NORTH CAROLINA 21,820 953 169 29 19 0 0 16

NORTH DAKOTA 3,384 119 83 33 5 0 1 20

OHIO 40,910 0 0 12 8.495 47 . 0

OKLAHOMA 15,149 3$7 62 13 6 0 4 2

OREGCM 10,232 1,019 533 5 45 3 1 7

PENNSYLVANIA 47,577 4,656 162 73 1,199 5 0 11

PUERTO RICO 334 669 170 16 20 1 a 10

RHODE ISLAND 2,799 123 130 3 6 0 2 1

SOUTH CAROLINA 16,937 1,065 154 0 7 0 1 3

SOUTH DAXOTA 285 3,465 96 0 0 0 0 4

TENNESSEE 20.101 1,492 740 13 54 1 0 3

TEXAS 2.17$ 56,748 783 55 0 171 5 192

UTAH 6,885 3.151 336 1 3 46 0 46

VERMONT 2,908 98 130 6 41 2 6 34

VIRGINIA 16.482 3,533 116 5 5 0 0 8

WASHINGTON 11.161 96 166 3 8 0 0 2

NEST VIRGINIA 9,570 459 4 0 0 2 a 1

WISCONSIN 13,071 21$ 224 10 7 0 0 2

WYOMING 2,589 270 14 1 11 2 1 0

AMERICAN SAMOA 127 0 0 0 0 0 0 0

GUAM . . . .

NORTHERN MARIAXAS 10 5 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 758,208 175,162 37,591 2,666 11,658 610 293 770

50 STATES, D.c, 4 P.R. 759,071 175,157 37,589 2,866 11,658 810 293 770

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(LBXXSPIA)
90CT91

A-59
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TABLE Aa2

pERcENTAGE OF CHILDREN AGE 6-21 NERVED IN
DIFFERENT EDUCATIoNAL ENVIRoNmENTs
DWAING THE 1989-90 SCHOOL yEAR

STATE

ALABAMA
ALASKA
ARIZONA
ARXANsAS
cALIFoRNIA
COLORADO
CoNNECTIcuT
DELANARE
DisTRICT or COLUMBIA
FLORIDA
GEoRGIA
RANAII
IDAHO
ILLINOIS
INDIANA
IONA
KANSAS
KENTUcIy
LouislANA
NAIVE
MARYLAND
MASSACHUSETTS
MICHIGAN
mINNEBOTA
MISSIsSippi
missouNI
moNTANA
NEBRASKA
NEVADA
NEN HAMPSHIRE
OEN JERSEY
NEN INEXICo
NEW TORK
NoRTH CAROLINA
NORTH DAX0TA
OHIO
OKLAHOMA
casoow
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
scluTH cAR0LINA
SOUTH MAIODTA
TENNESSEE
TExAs
UTAH
vERmoNT
VIRGINIA
N ASRINGTON
N EST VIRGINIA
WISCONSIN
NyoMING
AmERICAN SAWA
GUAM
WoRTHERN mAR1ANAs
PALAU
VIRRIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INsuLAR AREAs

50 STATES, D.C. 6 P.R.

DATA AS Of ocTOBER 1, 1991.

SFEEcH OR LANGUAGE INPAIRNENTs

PERCENTAGE-

PUBLIC PRIVATE PUBLIC PRIVATE HOMEBOUND
REGULAR RESGURCE sEFARATE SEPARATE SEPARATE REsIDENTIAL RESIDENTIAL HOSPITAL EN-
CLASS ROOM CLASS FAcILITy FACILITY FACILITY FAcILITy vIRONMENT

88.83 10.68 0.46 0.01 0.00 .00 0.00 0.02

37.58 55.87 6.30 0.03 0.21 .00 0.00 0.00
26.56 70.57 2.52 0.34 0.02 .00 0.00 0.00
93.13 5.26 1.32 0,20 0.03 .02 0,03 0.01
90.91 2.97 5.42 0.63 0.07 .00 0.00 0.00

66.99 27.80 5.15 0.02 0.00 .00 0.04 0.00
84.40 6.03 $.37 0.50 0,58 .00 0.07 0.05
92.35 2.64 1.46 3.55 0.00 .00 0.00 0.00

$2.3$ 1.34 15.89 0.40 0.00 .00 0.00 0.00
78.42 19.52 1.94 0.07 0.00 .00 0.00 0.02
1.16 97.29 1.52 0.01 0.01 .01 0.01 0.01

67,92 3.59 8.59 0.00 0.00 .00 0.00 0.00

60.45 15.71 1.95 0.00 0.12 .67 0.02 0.00
94.59 2.14 3.06 0.12 0,02 .05 0.01 0.01

99.81 0.00 0.00 0.01 0.00 .18 0,00 0.00

98,17 1.60 0.22 0.00 0.00 .01 0.00 0.00

64.79 31.12 2.33 0.16 0.01 1.28 0.28 0.04
74.57 25,15 0.20 0.05 0.02 0.01 0.00 0.00

93.92 1.33 4.43 0.07 0.01 0.05 0.01 0.19
55.94 11,09 2.77 0.04 0.11 0.05 0.00 0.00
78.57 6.94 13.39 0.91 0.11 0.00 0.01 0.06

59.26 15.72 10.05 2.09 3.11 0.54 0.65 0.58

94.91 2,22 2.52 0.10 0.01 0.02 0.14

11.54 95.96 2.40 0.09 . 0.02

73.90 21.06 4.79 0.15 0.07 0.00 0.00 0.03

70.61 16.113 3.64 0.57 0.28 0.00 0.00 0.07

96.60 2,07 1.01 0.03 0.00 0,05 0.00 0.24

95.63 1,25 2.09 0.31 0.09 0.05 0.01 0.58

96.19 0.36 3.39 0.06 0.00 0.00 0,00 0.00

60.17 10.36 19.59 0.79 0.72 0.03 0.21 0.14
94.73 0.82 3.55 0.08 0.92 0.00 0.00 0.01

62.08 24.60 13.27 0.00 0.00 0,00 0,00 0.05

58.12 13.75 25.92 1.69 0.28 0.01 0.00 0.03

94,94 4.14 0.73 0.13 0,08 0.00 0.00 0.07

92,66 3.24 2.26 0.91 0.14 0.00 0.03 0.55

82.71 0.00 0,00 0,02 17.17 0.10 , 0.00

96.95 2.48 0.40 0,08 0.05 0.00 0.03 0.01

86.39 8.60 4.50 0.04 0.38 0.03 0,01 0.06
88.63 9,67 0.30 0.14 2,23 0.01 0.00 0.02

27.38 54,84 13.93 1.31 1.64 0.09 0.00 0.42

91.35 4.01 4.74 0.10 0.20 0.00 0,07 0.03

93.19 5.99 0.85 0,00 0.04 0.00 0.01 0,02

7.40 90.00 2.49 0.00 0.00 0.00 0.00 0.10

89.72 6.66 3.30 0.06 0.24 0.00 0.00 0.01

3.62 94.38 1.30 0,09 0.00 0.28 0,01 0.32

65.76 30.10 3.23 0.01 0.03 0.44 0.00 0.44

90.17 3.04 4.03 0.19 1.27 0.06 0.19 1,05

63.44 15.95 0.53 0.02 0.02 0.00 0.00 0.04

97.60 0,94 1.45 0.03 0.07 0.00 0.00 0.02

95.37 4.56 0.04 0.00 0.00 0.02 0.00 0.01

96.61 1.59 1,66 0.07 0.05 0.00 0.00 0.01

89.65 9.35 0.46 0.03 0.36 0.07 0.03 0.00

100.00 0.00 0.00 0.00 0.00 0.00 0.00 0,00

.

. . .

58.92 29.41 11,76 0.00 0.00 0.00 0.00 0.00
,

l

76.79 17.74 3.81 0.29 1.19 0.08 0.03 0,08

76.79 17.74 3.81 0.29 1.18 0.09 0.03 0.08

souRcEl ANNVAL.cleTL(LBEENFIA)
90cT91



TABLE AB2

NUMBER Of CHILDREN ACE 6-21 SENVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 198.2,-90 SCHOOL YEAR

MENTAL RETAMDATION

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOPIEBOUND
HOSPITAL Ex-
VIRONMENT

ALABAMA 2,165 5,420 18,471 587 17 39 1 42
ALASXA 22 93 267 0 0 0 0 0

ARIZONA 63 957 3.416 445 81 I 17 5

ARKANSAS 1,230 4,809 3,597 219 341 203 176 84

CALIFORNIA 760 419 19.444 2,278 271 164 0 0

OOLORADO 66 642 2,235 51 27 2 4 3

CONNECTICUT 92 560 2,217 376 145 7 57 30
DELAWARE 59 484 316 314 0 1 19 10

DISTRICT OF COLUMBIA 7 148 480 244 38 0 13 1

FLORIDA 141 1,106 17,608 5,312 98 25 31 75
GEORGIA 62 6,130 15,547 294 11 656 12 25
HAWAII 22 240 954 31 7 0 2 3

IDAHO 479 007 1.161 60 1 39 0 42
ILLINOIS 72 610 17.527 2,968 1,524 250 591 13
INDIANA 58 1,795 16,285 1,416 0 27 18 17
IONA 33 6,353 2.880 539 0 83 9 7

KANSAS 287 573 4,269 95 0 148 49 6

KENTUCKY 1,144 10,064 6,700 359 57 32 1 80
LOUISIANA 148 669 7,791 1,301 17 639 35 51

MAIMI 195 885 1,110 45 73 0 0 10

MARYLAND 193 416 2.742 1,829 148 9 38 10

MASSACHUSETTS 16,774 4,450 5,111 593 879 153 185 164
MICHIGAN 1.141 2,556 9,758 5,125 9 3 36
MINNESOTA 284 3,830 5,195 309 . . . 20
MISSISSIPPI 72 2,477 5,841 226 I 141 6 59
MISSOURI 978 2,442 10,741 4.236 186 50 4 262
MONTANA 83 210 758 2 0 1

, 9

NEBRASKA 636 1,316 1,434 199 15 7i 13 14
NEVADA 59 249 463 339 0 1 0 0

NEW HAMPSHIRE 234 109 437 24 92 2 29 2

SEW JERSEY 29 105 2,944 1,885 650 43 17 20
NEW MEXICO 64 595 1,289 13 0 44 0 10

NEN YORX 54 848 13.296 5,846 478 260 117 123
NORTH CAROLINA 2,437 7,352 9,310 1,532 130 51 242 80
NORTH DAKOTA 116 271 990 92 5 10 25 12

OHIO 949 3,833 35,561 1,443 105 289 . 47
ORLAHOMA 882 3,937 6,175 251 3 61 4 19
ORFACM 249 713 2.362 34 10 59 1 16
PENNSYLVANIA 464 5.487 24,094 3.180 166 191 142 139
JERTO RICO 213 5,995 7,343 1,692 317 89 14 286

.41400E ISLAND 14 22 795 1 173 0 13 11

SOUTH CAROLINA 777 5,170 7,341 1,044 OS 253 3 54

SOUTH DAKOTA 23 981 354 2 47 23 125 1

TENNESSEE 1,031 4,658 6.218 482 291 221 14 23
TEXAS 357 2,798 16,556 1,960 36 72 170 104
UTAH 204 812 2,041 151 2 44 0 II

VERMONT 805 129 493 18 18 6 10 10

VIRGINIA 293 2.672 5,664 707 32 181 49 43
WASHINGTON 545 1,951 4,005 179 9 1. 1 6

WEST VIRGINIA 411 2.393 4,914 449 0 82 1 19
WISCONSIN 159 1,222 3.009 303 2 5 0 7

WYOMING 226 226 61 25 0 84 8 1

AMERICAN SAMOA 88 67 0 41 0 0 0 0

GUAM . . .

NORTHERN MARIANAS 8 3 1/ O o O 0 0

PALAU
VIRGIN ISLANDS
SUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 3 / 958 112, 978 343,067 51,289 6,591 5,528 2,271 2,122

50 STATES, D.C. 6 P.R. 37,962 112,908 343.050 51,247 6,581 5.528 2,271 2,122

_

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CN7LILSXXSP1A)
9OCT91

A-61
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TABLE AB2

PERCENTAGE Of CHILDREN AAR 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1909-90 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRCIDIENT

ALABAMA 9.10 20.27 69.07 2.20 0.06 0.15 0.00 0.16
ALASKA 5.76 24.35 69.90 0.00 0.00 0.00 0.00 0.00
AN/LONA 1.26 10.20 60.53 8.93 1.62 0.02 0,34 0.10
AARAMSAS 11.54 45.12 33.75 2.05 3.20 1.90 1.45 0.79
cALIroax1A 3.16 1.74 80.90 9.48 1.13 3.59 0.00 0.00
OOLDRADO 2.18 21.19 73.76 1.60 0.09 0.07 0.13 0.10
CONNECTICUT 2.50 15.20 60.18 15.64 3.94 0.19 1.55 0.81
DELANAME 4.03 40.27 76.29 26.12 0.00 0.00 1.58 0.83
DISTRICT OF COLUMBIA 0.75 15.90 51.56 26.21 4.08 0.00 1-40 0.11
FLooInA 0.58 4.52 72.30 21.71 0.36 0.10 0.13 0.31
GEORGIA 0.27 26.06 68.38 1.29 0.05 2.89 0.05 0.11
HAMAII 1.7$ 19.06 75.77 2.46 0.56 0.00 0.16 0.24
IDAHO 18.50 31.17 44.84 2.32 0.04 1.51 0.00 1.62
ILLINOIS 0.31 2.59 74.41 12.60 6.47 1.06 2.51 0.06
INDIANA 0.30 9.15 83.02 7.22 0.00 0.14 0.09 0.09
IOWA 0.33 64.15 29.08 5.44 0.00 0.04 0.09 0.07

MESAS 5.29 10.56 70.68 1.75 0.00 2.73 0.08 0.11
KENTUCKY 6.20 54.59 36.34 1.95 0.31 0.17 0.01 0.43
LOUISIANA 1.39 6.28 73.15 12.21 0.16 6.00 0.33 0.46
HAM 8.41 38.18 47.89 1.94 3.15 0.00 0.00 0.43
MARYLAND 3.58 7.73 50.92 33.96 2.75 0.17 0.71 0.19
MASSACHUSETTS 59.25 15.72 10.05 2.09 3.11 0.54 0.65 0.50
MICHIGAN 6.13 13.72 52.38 27.51 0.05 0.02 0.19
MINNESOTA 2.95 39.74 53.90 3.21 . . . 0.21
MISSISSIPPI
passounI

0.82
5.27

28.07
12,92

66.19
56.83

2.58
22.41

0.01
0.98

1.60
0.26

0.07
0.02

0.67
1.39

MONTANA 7.79 19.70 71.11 0.19 0.00 0.09 0.20 0.84
WEBRASXA 15.50 32.07 44.69 4.85 0.37 1.08 0.32 0.34
NEVADA 5.31 22.41 41.67 30.51 0.00 0.09 0.00 0.00
NEN HAMPSHIRE 25.22 11.64 47.09 2.59 9.91 0.22 3.13 0.22
NEW JERSEY 0.51 1.84 51.71 33.11 11.42 0.76 0.30 0.35

NEN MEXICO 3.16 29.53 63.97 0.65 0.00 2.18 0.00 0.50
NEN YORX 0,26 4.03 63.25 27.81 2.27 1.24 0.56 0.59
NORTH CAROLINA 11.53 34.79 44.05 7.25 0.62 0.24 1.15 0.38
NORTH DAKOTA 7.94 18.55 67.76 2.19 0.34 0.60 1.71 0.82
ONIO 2.25 9.06 84.21 3.42 0.25 0.68 . 0.11
.CMtAHONA 7.85 34.16 54.98 2.23 0.03 0.54 0.04 0.17
OREGON 7.19 21.16 60.19 0.98 0.29 1.70 0.03 0.46

PENNSYLVANIA 1.37 16.20 71.15 9.39 0,49 0.56 0,42 0.41

PUERTO RICO 1.34 37.59 46.04 10.61 1.99 0.56 0,09 1.79
RHODE ISLAND 1.36 2.14 77.26 0.10 14 81 0.00 1.26 1.07

SOUTH CAROLINA 5.27 35.10 49.84 7.09 0.60 1.72 0.02 0.37

SOUTH DAXOTA 1.48 63.05 22.75 0.13 3.02 1.48 0.03 0.06
TENNESSEE 7.97 36.00 48.06 3.73 2.25 1.71 0.11 0.18
TEXAS 1.62 12.69 75.07 8.89 ()OIL:, 0.33 0.77 0.47
TITAN 6.25 24.07 62.51 4.62 0.06 1.35 0.00 0.34

VERMONT 54.06 6.66 33.11 1.21 1.21 0.40 0,67 0.67
VIRGINIA 2.32 21.14 68.54 5.59 0.25 1.43 0.39 0.34

WASHINGTON 8.14 29.13 59.80 2.67 0 13 0.01 0.01 0.09

NEST VIRGINIA 4,97 26.94 59.43 5.43 0 00 0.99 0.01 0.23

WISCONSIN 3.38 25.96 63.93 6.44 0.04 0.11 0.00 0.15

WYOMING 36.02 35.70 9.64 3.95 0.00 13.27 1.26 0.16

AMERICAN SAMOA 44.90 34.18 0.00 20.92 0.00 0.00 0.00 0.00

GUAM
NORTMERN MARIANAS 28.57 10.71

.

60.71 0.00 0.00 0.06 0.06 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

V.S. AND INSVLAA AREAS 6.76 20,11 61.07 9.13 1.17 0.98 0.40 0.30

50 STATES, D.C. 6 P.A. 6.74 20.11 £1.09 9.13 1.17 0.98 0.40 0.38

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL1LBXXNP1A)
80CT91

A-62
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TABLE AS2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURRANfr

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
NOSPITAL EN'
VIRONMENT

A1-ABANA 2,614 1.236 1,294 109 10 135 121 IS
ALASKA 93 237 239 0 0 0 0 0

ARIZONA 01 942 .,231 103 177 4 64 40
ARNANSAs 34 97 91 3 5 0 1$ 6
CALIFORNIA 530 718 ',712 668 3.961 404 0 0

COLORADO 1,783 3,967 2,131 172 8 149 355 259
CONNECTICUT 3,660 1,065 2,807 779 1,117 220 687 356
DELANANs 244 639 352 195 6 27 13 115
DISTRICT OF OMWMBIA 6 39 245 01 72 0 203 92

FLORIDA 1,794 7,306 11.280 2.401 118 153 270 42
GEORGIA 195 12.229 4,810 441 4 422 30 6
HAWAII 157 218 529 13 16 5 107 11

IDAHO 144 125 115 29 1 24 5 19
ILLINOIS 627 4,566 11,449 3,438 3,022 1,840 494 SO
INDIANA 507 908 2,899 293 0 PO 44 5

IONA 166 3.494 1.152 295 0 261 61 27
KANSAS 750 994 1,874 531 0 268 142 3.

KENTUCKY 12$ 1,139 1,252 270 7 125 26 100
LOUISIANA 300 446 2,564 303 2 213 66 47
MINE 1,465 1,268 758 181 155 0 101 60
MARYLAND 520 429 1,764 669 572 219 250 63
MASSACHUSETTS 10,040 2,876 3,303 383 569 99 119 105
MICHIGAN 6,132 4,867 5.082 1,736 207 269 54
MINNESOTA 1,109 6.493 2.420 1,803 . . . 216
MISSISSIPPI 16 69 177 0 2 1 13 14
MISSOURI 1,012 4,338 3,412 698 318 206 180 492
MONTANA 195 150 253 44 0 6 25 10

NEBRASKA 1,026 567 567 59 36 53 10 47
NEvADA 73 530 265 63 0 1 4 7

NEN HAMPSHIRE 739 339 349 9 202 39 117 6
NEN JERSEY 577 2.216 4.194 1,927 4,010 268 26 285
8g11 MEXICO 925 706 1,355 23 0 60 0 8

NEW YORE 712 6,029 22,379 7,568 3,231 443 400 1,557
NORTH CAROLINA 2,930 2,363 3,411 350 10 359 9 140
WORTH DAEOTA 164 107 122 4 2 26 27 6
OHIO 414 841 3,415 2,874 4 139 203
ONLANOMA 124 214 944 75 2 86 22 30
OREGON 775 507 671 119 359 52 91 91

PENNSYLVANIA 1,362 4,532 7,577 1,329 674 380 377 119
PUERTO RICO 62 217 480 93 13 3 6 75
MODE 151.5290 281 206 545 6 193 0 149 14

Soul% CAROLINA 701 2.468 2.084 181 15 37 19 26
SOUTH DAEOTA 51 200 53 10 15 14 124 0

TENNESSEE 522 461 916 170 129 211 3 78

TEXAS 944 8,723 10,576 1,274 116 53 286 2,380
UTAX 2,455 5,117 1,508 134 7 0 0 104

VERMONT 544 56 87 69 19 13 60 18

VIRGINIA 1,186 1,698 3,794 750 319 58 312 70
WASHINGTON 937 1.577 1,104 239 115 0 10 14

NEST VIRGINIA 550 681 869 50 0 43 10 12

WISCONSIN 2,066 4,559 3,461 235 5 26 0 60
WYOMING 256 384 39 16 ) 29 27 6

AMERICAN SAMOA 0 0 0 2 0 0 0 0

GUAM
PoRTNERN MARIANAS 4 0 1 0 0 0 0 i

FALAI,
VIRGIN ISLAND!
BUR, OF INDIAN AFFAIRS

0,9. AXD INSULAR AREAS 56,355 107,602 140,371 32,052 19,657 7,559 5,920 7.642

50 STATES, D.C. P.R. 56.354 107.887 140,370 32,850 19.657 7,558 5,920 7,642

DATA AS OF OCTOBER 1, 1991.

SOURCE; AN74UAL.CNTL(1..BXXNP1A)
80CT91
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TABU" AB2

pERCENTAGE or CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

sERIOus EmolioNAL DISTURBANCE

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE.

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
REsIDENTIAL
FACILITY

pRIVATE
RESIDENTIAL
FACILITY

HomEBOUND
HoSPITAL EN-
vInowmENT

ALABAMA 46.65 22.06 23.09 1.95 0.10 2.41 2.16 1.52
ALASKA 14.05 42.40 42.75 0.00 0.00 0.00 0.00 0.00
ARIZONA 2.97 34.51 45.09 6.70 6.48 0.15 2.34 1.76
ARKANSAS 13.39 30.19 35.83 1.18 1.97 0.00 7.09 2.36
CALIkORNIA 4.42 5.99 47.63 5.57 33.03 3.37 0.00 0.00
COLORADO 20.21 44.96 24.15 1.95 0.09 1,69 4.02 2.94
CONNECTICUT 31.85 16,23 24.43 6.78 9.72 1.91 5.90 3.10
DELANARE 15.34 40.16 22.12 17.26 0.38 1.70 0.02 7.23
DISTRICT OF cOLUMBIA 0,77 5.01 31.49 10.41 9.25 0.00 36.38 6,68
FLORIDA 7,60 31.26 40.26 10.27 0.50 0.65 1.19 0.18
GEORGIA 1.08 67.43 26,52 2.43 0.02 2.33 0.17 0.03
HAWAII 14.81 20.64 50.09 1.23 1.52 0.47 1

10:

1,04
IDAHO 31.17 27.06 24,89 6.28 0.22 5.19 13. 4.11
ILLINOIS 2.46 17.92 44.92 13.49 11.86 7,72 1.94 0.20
INDIANA 10.50 20.46 60.03 6.07 0,00 1.06 0.91 0.17
IoldA 3.05 64.16 21.15 5.23 0,00 4.79 1.12 0.50
KANSAS 16,70 19,90 41.72 11.82 0.00 5.97 3.16 0.73
KENTUCKY 4.19 37.28 40.98 9.10 0.23 4.09 0.85 3.27
LOUISIANA 7.61 11.32 65.06 7.69 0.05 5.40 1.67 1.19
MAINE 36.01 31.17 18.63 4.45 3.01 0.00 4.45 1.47
MARYLAND 11.59 9.54 39.33 14.92 17.75 4.88 5.57 1.40
MASSACHUSETTS 59.26 15.72 18.06 2.09 3.11 0.54 0.65 0.57
MICHIGAN 33.28 26.41 27.58 9.42 1.56 1.46 0.29
MINNESOTA 9.81 53.53 19.98 14.89 . . . 1.78
MISSISSIPPI 5.48 23.63 60.62 0.00 0.68 o 34 4.45 4.79
MISSOURI 15,79 37.80 29.91 6.08 2.71 1.80 1.5? 4.29
MoN/ANA 28.55 21.96 37.04 6.44 0,00 0.88 3.66 1.46
NEBRASKA 43.38 23.97 23.97 2,49 1.52 2.74 0.42 1.99
NEVADA 1.74 56.20 20.10 6.68 0.00 0.11 0.42 0.74
NEW HAmPSHIRE 41.06 18.83 19,39 0.50 11,22 7.17 6.50 0.33
NEW JERSEY 4.15 15.95 3340 13,87 28.86 1.93 0.19 2.05
NEN mExIc0 29.30 24,90 42.92 0.71 0.00 1,90 0.00 0.25
NEN YORK 1,65 15.84 51.90 17.55 7.49 1.03 0.93 3.61
NORTH CAROLINA 30.58 24.67 35.61 3.65 0,10 3.75 0.09 1.54
NoRTH DAK0TA 35,01 23.36 26.64 0.87 0.44 5.68 5.90 1.31
OHIO 5,25 10.66 43,28 36.43 0.05 1.76 . 2.57
OKLAHOMA 4.28 14.30 63.06 5.01 1.13 5,74 1.47 2.00
OREGON 28.25 21.40 24.46 4.30 13,05 1.90 3.32 3.32
PENNSYLVANIA 8.33 27.71 46.32 8.12 4 12 2.31 2.30 0.73
PUERTO Rico 6.53 22.87 50.58 9.80 1.37 0.32 0.63 7.90
RHODE ISLAND 20.16 14.78 39.10 0,43 13,85 0.00 10.69 1.00
SOUTH CAROLINA 12.67 44.62 37.68 3.27 0.27 0.67 0.34 0.47
SOUTH DAKOTA 10,76 39.14 10.37 1.96 10.76 2,74 24.27 0.00
TENNESSEE 20.96 18.51 36.19 6.83 5.18 8 47 0.12 3.13
TEXAS 3.88 35.82 43.43 5.23 3.48 0.22 1.17 9.77
UTAH 26.33 54.87 16.17 1.44 0.08 0.00 0.00 1.12
vERmoNT 62.82 6.47 10.05 7.97 2.19 1.50 6.93 2.08
VIRGINIA 15.43 22.09 49,36 3.25 4.15 0.75 4.06 0.91
WASHINGTON 23.45 39,46 27.63 5.98 2.80 0.00 0.25 0.35
NEST VIRGINIA 24.74 30.63 39 09 2,61 0.00 1.43 0.45 0.54
WISCONSIN 19.84 43.79 33.24 2.26 0.05 0.25 0.00 0.58
WyOMING 33.82 50,73 5.15 2.11 0.13 3.70 3.57 0.79
AMERICAN sAm0A 0,00 0.00 0.00 100.00 0.00 0,00 0.00 0.00
GUAM .

NORTHERN mARIANAs 80.00 0.00 20.00 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIR&

U.S. AND INSULAR AREAS 14.90 28.52 37.11 5.69 5.20 2.00 1.57 2.02

50 STATES. D.C. & P.R. 14.90 29.52 37,11 8.69 s.20 1,00 1.57 2.02

DATA As OF OCTOBER 1, 1991.

SOURCE: ANNuAL.0NTL(L13XXNP1A1
80CT91
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TABLE AB2

NVORIER CV CHILDREN ACE 6-21 SERVED IN
DIFFERENT EDUCATIoNAL ENVIRONMENTS
DURING THE 1909-90 scHooL yEAR

HEARING MAIM:EATS

STATE
REGULAR
CLAss

REsoURce
ROoM

sEFARATE
CIASS

NUMBER-

PUBLIC PRIVATE
sEPARATE slipAIIATE
FACILITy FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
REsIDENTIAL
FACILITY

tRAWBOUND
HORP1TAL EN-
viRoARENT

ALABARA 323 166 242 32 2 226 0 I

ALASKA 25 55 56 1 a o 0 o

AAltosA 202 381 106 260 2 290 0 2

iUmuutaks 150 114 54 50 7 132 0 1

CALIFORNIA 1,345 405 3,786 443 67 763 0 0

COLORADO 279 222 201 4 0 67 1 0

CONNECTICUT 215 93 99 51 114 1 58 4

DELAWARE 76 69 68 1 0 8 0 1

DISTRICT or COLOMBIA 20 20 6 0 0 0 2 0

FLORIDA 254 166 1,459 35 4 325 0 3

GEORGIA 9 400 417 147 3 120 I 0

RAMAII 72 72 119 11 12 0 0 1

IDAHO 111 76 4 15 0 14 0 0

ILLINOIS 399 435 1,582 77 13 240 9 1

INDIANA 96 265 475 10 0 356 (7 0

IONA 257 210 167 0 0 133 1 0

KANSAS 145 158 308 12 0 225 10 4

KENTUCKY 141 196 149 18 3 311 0 2

LOIJISIANA 236 217 478 59 9 265 0 1

MAINE 148 63 19 5 0 45 0 1

MARYLAND 473 107 264 53 0 260 3 1

MASSACHUSETTS 1,109 293 338 40 59 10 12 12

MICHIGAN 959 427 726 123 135 0 2

MINNESOTA 312 643 208 45 . . . 2

MISSISSIPPI 45 173 158 20 0 142 0 1

misSoURI 410 230 312 340 10 229 16 4

moNTANA 74 26 34 0 a 72 0 0

NABRAsKA 226 64 99 26 2 104 0 3

NEVADA 12 24 107 0 1 0 2 (7

NEN HAMPSHIRE 30 10 10 144 9 0 17 0

NEN JERSEY 64 229 341 539 102 1 2 S

NEN NEXIco 192 51 110 9 e 111 0 0

MEN Tom 695 616 816 472 1,067 103 5 20
NosTil CAROLINA 784 315 242 16 1 494 0 1

NORTH DAXOTA 73 27 25 1 0 45 0 0

OHIO 424 157 1,141 217 19 135 1

OKLAHOMA 183 88 213 40 8 91 7 0

olimow 606 118 144 2 24 130 0 5

PENNSYLVANIA 1,525 324 634 25 295 5 184 6

putiRTo Rico 85 295 404 45 152 3 2 14

RHODE ISLAND 24 14 12 103 3 0 1 1

SOUTH CAROLINA 796 245 189 0 4 153 1 2

souTH DANoTA 93 46 6 49 0 75 3 0

TENNESSEE 346 176 415 83 0 173 i 2

TENAs 49 464 215 215 3 5 4 5

UTAM 288 251 23 1 2 63 0 1

VERMONT 143 4 2 a 7 11 33 1

VIRGINIA 336 213 372 10 2 765 11 1

NASHINGToN 418 535 186 28 20 17 0 0

NEST VIRGINIA 111 67 88 0 2 19 92 0

WISCONSIN 127 25 52 5 1 3 0 0

NYORING 65 50 9 14 0 17 1 0

AMERICAN SAMOA 0 1 12 1 0 0 0 0

GUAM . , , . . .
,

NORTHERN MARIANAS 17 6 2 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 15,137 10.173 11.780 3.936 2,026 6,394 479 116

50 STATES, D.C. P.R. 15,120 10,166 17,766 3.935 2.028 6.194 479 116

DATA AS CT OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLILMOINP1A1
VOCT91

A 65

2 7



TABLE 4132

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
cormissi. EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAS

HEARING IMPAIRMENTS

SEARILAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

MONEBOUND
HOSPITAL am-
VIROMMENT

ALABAMA 32.56 16.73 24.40 3.23 0,20 72.79 0.00 0.10
ALASKA 18.25 40.15 40.80 0.73 0.00 0.00 0.00 0.00
ARIZONA 15.27 28.80 14.06 19.65 0.15 21.92 0.00 0.15
ARKANSAS 29.53 22.44 10.63 9.84 1.38 25.90 0.00 0.20
CALIFORNIA 19.75 5.95 55.60 6.51 0,90 11.21 0.00 0.00
COLORADO 36.05 28.68 25.97 0.52 0,00 8.66 0,13 0.00
CONNECTICUT 33.86 14.65 15.59 0.03 17,95 0.16 9,13 0.63
°LLA3AS'S 34.09 30.94 30.49 17.45 0.00 3.59 0.00 0.45
DISTRICT OF COLUMBIA 40.00 40.00 16.00 0.00 0.00 0.00 4.00 0.00
FLORIDA 11.31 7.39 64.96 1.56 0.18 14.47 0.00 0.13
GEORGIA 0,79 35.18 36.68 16.45 0.26 10.55 0,09 0.00
HAMAII 25.17 25.17 41.61 3.85 3.85 0.00 0.017 0.35
IDAHO 50.45 34.55 1.82 6.82 0.00 6.36 0.00 0.00
ILLINOIS 14.48 15.78 57.40 2,79 0,47 9.71 0.33 0.04
INDIANA 7.20 22.19 39.78 0.84 0.00 29.98 0.00 0.00
IOWA 33.46 27.34 21.14 0.00 0,00 17.32 0.13 0.00
KANSAS
KINTUCXY

16.92
1/.41

433
e

.96
35.73
18.40

1.39
2.22

0.00
0.37

26.10
39.40

1.16
0.00

0.46
0.25

LOUISIANA 19.78 17.13 37.77 4.66 0,71 20.92 0.00 0.00
MAINE 52.67 22,47 6.76 1,78 0.00 16.01 0.00 0.36
MARYLAND 40.74 9.22 22.74 4.57 0.00 22.39 0.26 0.09
MASSACHUSETTS 59.21 15.64 18.05 2.14 3,11 0.53 0.64 0.64
MICHIGAN 40.43 18.00 30.61 5.19 5.69 0.00 0.00
MINNESOTA 75.79 53,14 17.19 3.72 . . . 0.17
MISSISSIPPI 8.35 32.10 29.31 3.71 0.00 76.35 0.00 0.19
MISSOURI 26.37 14.79 20.06 21.86 0.64 14.73 1.03 0.51
MONTANA 35.92 12.62 16.50 0.00 0.00 34.95 0.00 0.00
NEBRASKA 44.05 12.48 17.15 5.07 0.39 20.27 0.00 0.58
NEVADA 8.22 16.44 73.29 0.00 0.68 0.00 1.37 0.00
NEW HAMPSHIRE 16.67 4.39 4.39 63.16 3.95 0.00 7.46 0.00
NEW JERSEY 4.99 17.85 26.59 42.01 7,95 0.08 0.16 0.39
NEM MEXICO 40.59 10.78 23.26 1.90 0.00 23,47 0.00 0.00
NEN YORK 15.32 16.24 21.51 12.44 20.12 2.71 0.13 0.53
NORTH CAROLINA 42.31 17.00 13.06 0.86 0.05 26.66 0.00 0.05
WORTH DANOTA 42.69 15.79 14.62 0,50 0.00 26.32 0.00 0.00
OHIO 20.25 7.50 54.49 10.36 0.91 6.45 . 0.05
OKLAHOMA 29.05 13.97 33.81 6.35 1.27 14.44 1,11 0.00
OREGON 59.39 11,47 13.99 0.19 2.33 12.63 0.00 0.49
PENNSYLVANIA 50.07 10.81 21.15 0.83 9.84 0.11 6.14 0.20
PUERTO RICO 8.50 79.50 40.40 4.50 15.20 0.30 0,20 1.40
RHODE ISLAND 15.19 8.06 7.59 65.19 1.90 0.00 0.63 0.63
SOUTH CAROLINA 31.83 10.65 20.32 0.00 0.43 16,45 0.11 0.22
SOUTH DAKOTA 29.90 27.65 1.93 15.43 0.00 24.12 0.96 0.00
TENNESSEE 28.93 14.72 34.70 6.94 0.00 14.46 0.00 0.17
TEXAS 8.90 46.40 21.50 21.50 0.30 0.50 0.40 0.50
UTAH 45.35 40.47 3,62 0.16 0.31 9.92 0.00 0.16
V8';.MONT 69.42 1.94 3.40 0.00 3.40 5.34 16.02 0.49
VIRGINIA 27.77 17.60 10.74 0.93 0.17 21.90 0.91 0.08
WASHINGTON 34.72 44.44 15.45 7.33 1.66 1.41 0.00 0.00
NEST VIRGINIA 29.29 17.68 23.22 0.00 0.53 5.01 24.27 0.00
WISCONSIN 59.62 11.74 24.41 2.35 0,47 1.41 0,00 0,00
NYOMING 41.67 32.05 5,77 8.97 0,00 10.90 0.64 0.00
AMERICAN SAMOA 0.00 7.14 95.71 7.14 0.00 0.00 0.00 0.00
GUAM . . .

NORTHERN MARIANAS 68.00 24.00 8.00 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
SUP. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 77.01 10.15 31.73 7.02 3.67 11.41 0.85 0.71

50 STATES. D.C. 6 P.R. 27.00 10.15 31.12 7.03 3.62 11.42 0.86 0.21

-

DATA AS OF OCTOBER I. 1991.

SOURCE: ANNUAL.CNTLILBXXNP1A1
80cT91

A 66



TABLE AB2

NUmBER Of CHILDREN AGE 6.21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHoOL YEAR

MULTIPLE DISABILITIES

- NUMBER

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
REsIDENTIAL
FACILITY

PRIVATE
AESIOENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 33 17 693 165 5 0 0 22
ALASKA 10 95 221 0 0 0 0 I

ARIZONA 29 122 685 253 224 63 13 12
ARKANSAS 19 56 245 78 86 19 13 51

CALIFORNIA 174 104 4,318 505 Ill 0 0 0

COLORADO 161 691 1,910 225 0 59 9 27
CONNECTICUT 43 71 436 187 179 3 36 19
DELAWARE 2 23 64 19 0 5 0 4

DISTRICT OF COLUMBIA 1 6 29 53 87 7 2r1 0

rwsulA 0 o o o o o 0 0

GEORGIA 0 0 0 0 0 0 0 0

HAWAII 1 2 196 23 s 0 0 1

IDAHO 11 4 II 8 0 0 0 1

11,,,INOIS . . . , .

INDIANA 0 0 515 193 0 70 12 8

IONA 0 0 33: 215 0 1 12 4

KANSAS 20 I 7716 45 0 150 9 80
KENTUCKY 29 88 641 195 49 6 0 36

1OW1S1ANA 9 13 446 102 0 63 9 29
MAINE 173 284 446 25 14 9 22 23
MARYLAND 221 165 733 1.566 217 31 61 37
MASSACHusETTs 1,7.'0 461 530 61 91 16 20 19

MICHIGAN 40 7 234 1,444 9 C 45

MISSISSIPPI 3 7 255 56 0 44 1 16
MISSOURI 12 60 122 166 194 60 6 12

MONTANA 41 29 241 2 0 17 0 5

NEBRASKA 81 25 211 54 6 21 7 12

NEVADA 5 31 19 169 0 0 0 3

NEW HAMPSHIRE 53 14 38 65 bo 2 21 2

NEW JERSEY 123 129 1,304 2,368 2,040 132 49 79

NEW MEXICO IS 63 471 6 0 33 0 17

NEW YORK 108 376 1,060 3, 754 1,925 103 319 256
NORTH CAROLINA 34 96 561 196 50 210 123 12

NORTH DAKOTA . . . . . . .

OHIO 23 200 4,034 5,133 1 0 54

OKAHCIMA 46 61 806 160 3 170 15 33

OREGON 0 0 0 0 0 0 0 0

PENNSYLVANIA 0 0 0 0 0 0 0 0

PUERTO Rico 19 61 136 53 142 27 75 814
RHODE ISLAND 1 2 44 o 41 0 5 1

SOUTH CAROLINA 15 1 316 12 0 138 0 3

SOUTH DAKOTA 1 129 147 11 13 51 102 7

TENNESSEE 23 60 1,044 96 119 35 0 30

TEXAS 20 664 1,148 414 23 59 227 494
UTAH 9 27 627 720 0 42 0 25

VERMONT 26 10 86 1 2 2 6 3

VIRGINIA 53 70 729 51 28 110 10 13

WASHINGTON 66 263 1,330 40 8 1 0 11

WEST VIRGINIA 0 0 0 0 0 0 0 0

WISCONSIN 1,659 7,134 7,815 517 4 342 5 SO

WYOMING 0 / 0 0 0 25 0 0

AMERICAN SAMLIA 0 0 0 9 0 0 0 0

GUM . .

*ORTHERN MARIANAS 11 0 8 0 0 .3 0

PAIAU
VIRGIN ISLANDS
BUR. oF INDIAN AFFAIRS

U.S. AND INSULAR AREAS ,4I 72, 355 31,99, 19.552 5.993 2,155 1,248 7,

50 sIATFs, D.L'. A P.R. 5.;I1) 12.355 11,883 19.543 5.093 2,155 1,248 2, 712

11ATA AS OF OCTOBER 1, 1491.

SOURCE.: ANNUAL.CNTLtIAXXNP1A1
6oCT91

A 67
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STATE

ALABAMA
ALASEA
ARIL0NA
AREASSAs
CALIFoREIA
COLORADO
CO. IECTicuT
MAIMS
DISTRICT op coLUMBIA
FLORIDA
GEORGIA
HAMAII
IDAMo
ILLINOIS
INDIANA
IONA
KANSAS
EENTWEy
LoulstANA
MAINS
MARYLAND
MABSAcHUSETTS
MICHIGAN
MINNEsoTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEN HAMpSH1RE
NEM JERSEY
NEN mEx.co
NEE Max
w oRTH CAROLINA
NORTH DAEoTA
019110

OKLAHOMA
OREGON
punisyLvANIA
pUFRT0 191co
RH0DE ISLAND
SOUTH CAROLINA
SouTH DAKOTA
TENNESSEE
TEXAS
UTAH
VER80417
VIRGINIA
N AMIINGT00
NEST VIRGINIA
NisCoNsIN
WYOMING
AMERICAN SAMOA
GUAM
MoiTHERN mARIANAS
pALAV
VIRGIN ISLANDS
Bum. or INDIAN AFFAIRs

U.S. AND INSULAR AREAS

50 sTATES, D.C. A P.A.

-----.----------

TABLE AB2

PERCENTAGR oF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DuRING THE 1989-90 sCHOOL YEAR

MULTIPLE DISABILITIES

PERCENTAGE-

REGULAR
cLAss

RESOURCE
Room

SEPARATE
CLASS

FLIBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FAcILITy

sumac
RESIDENTIAL
FACILITy

pRivATE
RESIDENTIAL
FACILITY

140,039o01ND
HOSPITAL 6N-
VIRONMENT

3.55 1.29 74.52 17.74 0.54 C.00 0.00 2.37
3.06 29.05 67.50 0.00 0.00 0.00 0.00 0.31
2.06 0.61 48.69 17.914 15.92 4.48 0.92 1.28
3.35 9.88 43.21 14,76 15.17 3.35 2.29 8.99
3.18 1.90 78.91 4.23 8.78 0.00 0.00 0.00
4.87 27.16 58.43 6.81 0.00 1.79 0.27 0.67
4.43 7.31 44.90 18.74 10.43 0.31 3.91 1.96
1.71 19.66 54.70 16.24 0.00 4.27 0.00 3.42
0.49 2.96 14.29 26.11 42.86 3.45 9.85 0.00

. . . .

0.44 0.88 83.19 17.18 2.21 0.00 0.10 3.10
20.97 14.52 50.00 12.90 0.00 0.00 0.00 1.61

. . . . . . . .

0.00 0.00 84.54 24.19 0.00 8.77 1.50 1.00
0.00 0.00 57.04 39.20 0.00 0.17 2.09 0.70
3.27 0.16 50.00 7.36 0.00 24.55 1.47 13.09
2.78 8,45 62.28 17.75 4.70 0.58 0.00 3.45
1.17 1.69 57.85 26.20 0.00 0.17 1.17 3.76

13.28 28.51 46.16 2.70 1.51 0.97 2.36 2.49
7.24 5.40 24.01 51.36 7.11 1.02 2.65 1.21

52.26 15.74 18.03 2.00 3.10 0.54 0.68 0.54
2.25 0.39 13.15 81.27 0.51 0.00 2.53

. . . .

.

0.70 1.62 66.41 14.58 0.00 11.46 0.26 4.69
1.79 0.93 18.15 27.60 26 87 11.90 0,89 1.79

12.24 8.66 71.94 0.60 0.00 5.07 0.00 1.49
19.42 6.00 50.60 17.95 1.44 5.04 1.60 2.00
1.73 11.42 27.34 59 40 0.00 0.00 0.10 1.04

20.23 5.34 14.50 24.41 25.19 0.76 8.0 0.16
1.91 5,12 .30 36.86 31.76 2.05 0.76 1.23
2.50 10.50 70,50 1.00 0.00 5.50 0.00 2.00
1.09 3.79 30.96 37.88 19.43 1.04 3.22 2.56
2.61 7.37 44.62 15.05 3.84 16.13 9.49 0.92

. .
.

0.24 2.12 42.71 54.35 0.01 0.00 0.0
3.40 5.08 61.06 13.64 0.23 12.08 1.14 2.50

. . . .

1.24 4.12 21.98 3,47 9,29 1.77 4.91 53.24
1.06 2,13 46.81 0.00 43,62 0,00 5 32 1.06
2.99 3.39 63.07 2.40 0.00 27.54 0.00 0.60
1,50 21.62 31.48 2.36 2.78 10.92 21.84 1.30
1.63 4.26 74.20 6.02 8.46 2.49 0.00 2.13
0.62 27.55 35.77 12.90 0.72 1,84 7.01 13.52
0.62 1.86 43.24 49.66 0,00 2.90 0.00 1.72

19.12 7.35 63.24 0 14 1.47 1.41 4.41 2.21
4.89 6.46 67.25 4.10 2.58 10.15 2.77 1.20
4.95 15.12 76.48 7.30 0.46 0,06 0.00 0.63

. .
. . .

9.46 40.66 44.66 2.95 0.02 1,95 0.02 0.28
0,00 0.00 0,00 0.00 0.00 100.00 0.00 0.00
0.00 0.00 0.00 100.00 0,00 0 00 0.00 0.00

.
, . .

57.89 0.00 42.11 0.00 0.00 0.00 0.00 0.00

5.93 14.26 43.73 22.57 6.92 2.49 1.44 2.67

5,92 14,26 43.74 22.56 6.92 2.49 1.44 2.67

DATA As of ocTOBER 1, 1991.

souRcEl A1(NIAL.CNTLILIMNPIA1
800'91

A-49



TABLE /032

NUMBER Of CHILDREN AGE 6-21 SERVED 141
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

ORTNOPEDIC IMPAIRMENTS

STATE-------,
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

WUNDER

PVE013C PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VTROWNEMT

ALABAMA 239 68 143 0 1 0 1 33

ALASEA 29 34 19 0 0 0 0 1

ARIZONA 90 161 198 33 9 0 3 13

ARKANSAS SS 37 31 7 0 0 10 6

CALIFORNIA 1,996 586 3,789 443 25 0 0 0

COLORADO 361 271 101 5 0 0 0 18

commrtcur 13%, 21 29 16 20 0 1 I/

DELANARE 23 26 50 144 0 0 0 2

DISTRICT OF COLUMBIA 4 4 1 70 0 ' 0 0

FLORIDA 405 423 1,879 270 2 0 1 19'

GEORGIA 15 278 331 1 0 0 0 10

HAMAII 78 35 83 7 0 0 0 5

IDAHO 70 35 45 6 0 0 0 15

ILLINOIS 276 284 1,158 661 123 44 30 124

INDIANA 105 154 329 12 0 0 P 2

IONA 360 305 121 3 0 4 0 170

KANSAS 111 71 60 15 0 0 36 14

KENTUCKY 199 99 118 2 1 0 0 11

LOUISIANA 252 197 459 48 0 40 0 20

MAINE 130 33 13 0 I 0 0 0

EASTLAND 225 60 214 26 6 0 0 2

MASSACHUSETTS 670 230 265 31 46 8 9 8

MICHIGAN 1,620 803 1,038 212 1 0 50

MINNESOTA 258 730 160 14 . . 0

MISSISSIPPI 126 206 453 62 0 4 3 132

MISSOURI 324 174 202 268 0 0 0 4

MONTANA 65 24 26 0 0 1 0 2

NEBRASKA 170 46 96 7 0 0 0 24

NEVADA 26 38 22 1 0 0 0 0

NEN HAMPSHIRE 78 40 23 11 0 0 0 0

01184 JERSEY 44 159 01 182 99 0 0 6

NEM MEXICO 230 125 189 0 0 0 0 9

NEW YORK 806 366 439 165 133 3 0 47

NORTH CAROLINA 480 131 157 71 6 0 0 25

WORTH DAKOTA 58 11 16 4 1 1 11 1

OHIO 907 101 1,071 173 10 0 . 1,573

OULABOMA 158 27 08 9 0 1 0 3

ORROCN 475 120 157 5 11 G 1 21

PERIMYLVAN. 136 57 477 559 113 52 23 20

PUERTO RICO 155 114 31 11 240 0 0 37

RHODE ISLAND 45 45 41 0 19 0 0 5

SOUTH CAROLINA 187 218 268 67 CI 2 I 5

SOUTH DAKOTA 26 68 5 0 18 0 117 5

TENNESSEE 216 129 395 48 5 0 0 95

TEXAS 447 1,403 1,263 116 0 0 19 276

UTAH 67 101 92 7 0 0 0 24

VERMONT 90 7 5 0 2 0 1 3

VIRGINIA 316 14 210 50 4 0 3 4

WASHINGTON 502 258 180 19 6 0 0 3

WEST VIRGINIA 152 26 136 22 0 31 1 4

WISCONSIN 285 61 05 4 0 0 0 6

WYOMING 110 14 4 3 1 3 1 0

AMERICAN SAMOA
cum

0 0 0 2 0 0 a a

NORTHERN MARIANAS 4 I 1 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSVLAN AREAS 14,412 9,197 16,862 3,924 914 19% 272 2,890

50 STATES, D.C. 6 P.R. 14,408 9,196 16,061 3,922 914 195 272 2,890

DATA AS OF OCTOBER 1, 1991.

SOURCE. ANNVAL.CNUILRXX801A)
SOCT91

A-69

27-3i



STATE

ALABAMA
ALASKA
ARIE1001A

ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELANARE
DISTRICT OF coLumBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IONA
KANSAs
KENTUCKY
ulDUISIANA
MAINS
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNEsoTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEN HAmp3HIRE
NEN JERSEY
NEN MEXICO
NEN YoaK
NORTH CAR 4,1NA
NDRTM DANG0TA
0010
ONLAHONA
OREGoN
PENNSYLVANIA
PUERTO. RIco
RHODE ISLAND
SOUTH cANDLINA
SoUTH DAKOTA
TENNESSEE
TEXAS
UTAm
VERMET
VIRGINIA
NASHINGToN
NEST VIRGINIA
MISC0ESIN
N00011140

AMERICAN sAm0A
OUAM
NORTHERN MARIANAS
PA:AN
VIRGIN ISLANDS
OUR. of INDIAN AFFAIRS

U.S, AND INsULAR AAEAs

50 sTATEs, D 0. 6 P.R.

TABLE AR2

PERCENTAGE Of CHILDREN AGE 6-21 SIRVED IN
DIFFERENT ReucATIONAL Exv1140NmENTs

DURING THE 19119-90 scHooL YEAR

ORTH0FEDIc IMPAIRMENTS

-PERCENTAGE-

PUBLIC PRIVATE PUBLIC pRIVATE Ho/4E1MM
REGULAR RESOURCE SEPARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL EN-CLAsS wooM CLASS FACILITY FAcILITT FACILITY FACILITY VIRCNKINT

DATA As Of OCTOStR l 199:.

SOURCE! ANNuAL.cNTLILLooKNPIA7
800091

40.48
34.94
19.03
35.71
29.19
49.10
57.02
9.39
4.60
13.50
2.36
37.50
41.10
10.20
17.44
37,59
37.38
46.28
24.80
70.59
42.29
59.30
43.27
22.05
12.78
33.33
50.93
50.71
09.89
51.32
1, 11

41.59
41.14
55.05
50.31
16.79
55.24
59.52
9.46

26.05
29,03
25.17
10.80
29.85
12.60
23.02
83.33
47.23
51.86
40.66
64.63
70.51
0.00

.

is 67

29.61

29.61

13.79
40.96
31.20
24.03
8.57

34.92
8.60
10.61
4.60

14.10
43.78
16.83
20.59
10.50
25.58
31.15
22.60
23.02
19.39
17.04
11.28
15.60
21.45
62,39
20.89
17.90
22.22
13.11
43.60
26,32
27.00
22.60
18.61
15.02
10.68
5.01
9.44
16.04
3.97

19.16
29.03
29,34
28.45
;3.47
39.171
34,11
8.48
11,06
26.65
6.99

13.83
21.79
0.00

.

16.67

10.90

19.90

29.01
22.89
38.45
20.13
55.40
13.02
11.90
20.41
1.15

62.65
52.13
39.90
26.47
42.81
54.65
12.36
19.17
27.44
45.11
7.03

40.23
18.06
27,77
13.60
45.94
20.78
24.07
27.35
25.29
15.13
14.19
14.10
22.41
18,00
15.53
29.63
30.77
19.67
33.19
6.39

26.45
36.07
2.09

41.23
35.84
31.62
4.63

32.59
18.60
36.56
19.21
2.56
0.00

16.6;

34,65

34 6.1

A 10

1.62
0.00
6.41
4.55
6.40
0.64
6,61

50.78
89.66
9.00
0.16
3,37
2.94
24.44
1.99
0.31
4.79
0.47
4.72
0.00
4.09
2.11
6.20
1.20
6.29

27.57
0 00
1.99
1.15
7.24

31.87
0.00
8.42
8.37
3.08
4.79
3,15
0.63

30.90
1.65
0.00
8.34
0.00
5.01
3.79
2.41
0.00
7.4°
1.96
5.91
0.91
1.92

100.00
.

0 00

6.06

0 06

0.20
0,00
1.75
5.19
0.31
0.00
6,26
0,00
0.00
0.07
0.00
0.00
0.00
4.13
0.00
0.00
0.00
0.23
0 00
0.54
0.94
3.14

.

0,00
0.00
0.00
0.00
0.00
1.00
17.14
0.00
6.79
0.64
0.97
0,28
0.0)
1,34
7,06

40.34
12.26
0,00
7.31
0.52
0.00
0,00
1.05
0,60
0.62
0,00
v.00
0.64
0.00

.

0.00

1 Os

1 116

.00 0.20

.00 0.00

.00 0.50

.00 6.49

.00 0.00

.00 0.00

.00 0.41

.00 0.00

.00 0.00

.00 0.03

.00 0.00

.00 0.00

.00 0.00

.63 1.11

.00 0.00

.41 0.00

.00 11.50

.00 0.00

.94 0.00

.00 0.00

.00 0.00

.55 0.61

.03 0.00
.

.41 0.30

.00 0.00

.i..1 0.00
.00 0.00
.00 0.00
.00 0.00
.00 0.00
.00 0.00
.15 0.00
,00 0.00
.97 10.60
.00 .

.35 0.00

.00 0.13

.62 1.00

.00 0.00

.00 0.00

.27 1,13

.00 40.95

.00 0.00

.00 0,54

.00 0.00

.00 0.93

.00 0.45

.00 0.00

.33 0,27

.00 0.00
1.92 0.64
0.00 0.00

.

0.00 0.00

0.40 0.56

0 40 0 56

6.69
1.20
2.52
3.00
0.00
2.32
7.02
0.02
0.00
0.63
1.57
2.40
1.82
4.90
0.33

18.18
4.47
2.58
1.97
0.00
0.38
0.55
1.34
0.68

13.39
0.41
1,95
6.04
0.00
0.00
1.05
1.63
2.40
2.87
0.97

43.51
1.05
2.63
1.39
6.22
3.23
0.6/
2.09
9.92
7.13
8.25
2.70
0.60
0.31
1.08
1 36
0.00
0.00

0,00

5.94

5.94



STATE

ALABAMA
ALASKA
ARIZONA
ANNANSAN
CALIFORNIA
COLORADO
CONNECTICUT
MELAMINE
DISTRICT or COLUMBIA
FLORIDA

11,6, AND INSULAR ARIAS

50 STATEs, D.C. 6 P.R.

TABLE AB2

NUMBER Of CHILDREN ACK 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING TnE 1999-90 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

REGULAR
CLASS

RESOURCE
RoON

SEPARATE
CLASS

PUBLIC
SEPARATE
FACILITY

339 117 120 22
21 74 52 0

12 102 27 2

79 152 79 s
7,597 1,274 2,194 257

. . . ,

151 32 49 23
53 2 o 1

0 0 7 36
1 5 331 143

DATA AA or ocToSER 1, 1991,

SOURCE: ANNUAL.CATL(LnANNFIA7
SocT91

16,716 11,967

16,713 11,967

11,175 3.302

'e

ts,175 3,307 171 191 367 1,028

PRIVATE PUBLIC PRIVATE WOMEN:WED
SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL EN-
FACILITY FACILITY FACILITY VIE:ANENT

1 0 0

0 0 0

o o 0

10 0 6

188 0 o
, 0 .

57 0 40
0 0 2

30 o 1

11 4 37

1 0 0

0 0 0

o o 0

10 0 6

188 0 o
, 0 .

57 0 40
0 0 2

30 o 1

11 4 37

367 7,028971 191

69 110 386 200 129 3 14 548

INDIANA 0 0 146 9 o 0 0 o

IONA 0 0 0 0 o o o a
MIMS 96 51 48 24 0 1 s 27

RESTVCRY 115 135 25 8 0 9 1 92

LOUISIANA 266 304 817 62 1 19 3 35

MAINE 126 75 26 2 1 0 0 19

MARYLAND 313 116 298 116 40 a 21 31

MAKKAtMUSETTS 1,108 794 338 38 58 10 12 12

mentami 92 47 322 119 0 o 2

MINNESOTA 140 413 190 22 11

141611119s1PPI . . . . . . . ,

MISSOURI 156 158 62 74 0 14 o 176

MONTANA 86 66 29 12 0 1 0 7

NEBRASKA 226 59 94 9 o 14 1 45

NEVADA 75 99 o 5 0 0 o 101

NEM HAMPSHIRE 170 /6 103 20 16 1 s a
NEM JERSEY 40 142 63 72 0 15 o 111

NEM MEXICO 45 25 56 0 0 0 o 3

KKK TORN 417 602 839 1,126 177 38 93 127

WORTH CAROLINA 85/ 423 666 125 4 0 7 69

MoRTH DANOTA 31 13 11 5 o 0 4 6

OEM . . . , . . . .

MAMMA 67 23 38 10 12 1 0 10

ORSOON 430 19e 276 9 13 o 3 45

PENNSYLVANIA 0 0 o 0 a 0 a 0

PUERTO RICO 145 219 193 42 10 1 1 20

RHODE ISLAND 43 26 25 2 9 0 7 95

SOUTH CAROLINA 11 18 150 21 o 1 0 3

SOUTH DAKOTA 12 33 9 0 o 1 19 5

TENNESSEE 412 215 316 50 6 0 o 803

TEXAS 6/5 3,109 3,044 250 9 3 56 2.101

VTAM /1 168 /1 0 2 0 1 54

VERMONT 130 10 a 1 3 1 6 1

VIRGINIA 145 74 312 33 J/ a 15 19

WASHINGTON 1,305 2,179 938 6/ 23 o t 26

WEOT VIRGINIA 15 28 91 7 0 34 1 2

NIScoNS/A 161 15 42 4 0 0 0 20

NyoNINO 135 93 7 3 I 4 o 7

AMERICAN SAMOA o o a o o 0 0 o

GUAM , . . . . .

NORTHERN MARIANAS 7 o o a a o o O

PALAU
VIRGIN ISLANDS
SUR, of INDIAN ArrAiRs

367 7,028

'e

ts,175 3,307 171 191 367 1,028

971 191

A 17



TABLE A92

PERCENTAGE OV CHILDR&N ACE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCNO0L TEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR
CLASS

------

RESOURCE
ROOM

SEPARATE
CLASS

--PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEWOOD
HOSPITAL EN
VIRONNENT

----- __

ALABAMA 47.15 16.34 16.76 3.07 0.14 0.00 0.00 10,34
ALARM 14.29 50.34 35,37 0.00 0.00 0.00 0.00 0.00
ARIZONA 5.45 46.36 12.27 0.91 0.00 0.00 0.00 35.00
ARKANSAS 77.64 43.55 22.64 1.43 2.17 0.00 1.72 5.16
CALIFORNIA 66.00 11.07 19,00 2.23 1.63 0,00 0,00 0.00
DOLDRADo

. . . . . . .

CONNECTICUT 34.40 7.29 11.16 5.24 12.94 0.00 9.11 19.02
DELAWARE 80.13 3.33 0.00 1,67 0,00 0.00 3,33 3,33
DISTRICT Or COLUMBIA 0.00 0.00 4.29 51.43 42.66 0.00 1.43 0.00
rLoRIDA 0.04 0.20 13.59 5.77 0.44 0.16 1.49 711.30
GEORGIA 11.46 55.73 24.94 0.22 0,00 0.00 0.22 7.42
HAWAII 24.89 20.09 49,78 0.87 1,31 0.00 0,00 3.06
IDAHO 43,26 17,21 12.09 0.47 0.00 4.19 0.00 22.19
ILLINOIS 4.70 7.50 26.31 14.18 4.79 0,20 0.95 37.36
INDIANA 0.00 0.00 94.19 5.81 0.00 0.00 0.00 0,00

KANSAS 38.10 20.74 19.05 9.52 0.00 0.40 1.98 10.71
RENTUCRY 30,15 36.10 6.69 1.60 0.00 2,41 0.53 21.93
LOUISIANA 18.45 19.90 51.47 4 06 0.07 1.18 0.20 2.29
MAINE 90.81 30.24 10.48 7, 81 0.40 0.00 0.00 7.26
MARYLAND 41,46 11.69 79.95 I 66 4.02 1.00 2,11 3.12
MASSACHUSETTR 59.25 15.17 19.07 i 03 3.10 0,53 0.64 0.64
MICHIGAN 9.86 5.65 38.70 45.95 0.00 0.00 0.24
MINNESO/A 16.04 53.22 24,48 2 84 1.42
MISSISSIPPI

. . . . . . .

MISSOVRI 24,61 24,61 9.66 11.53 0.00 2.16 0.00 2 .41
mONTARA 42. 79 32.84 14 .43 5.97 0.00 0.50 0,00 3.48
NEBRASKA 50.45 13.11 20 98 2,01 0.00 3,13 0.22 16,04
NEVADA 26.79 35.36 0.00 1.79 0.00 0,00 0.00 36.07
NEN HAMPSHIRE 42,93 19.19 26.01 5.05 4.04 0.29 2.07 0.51
NEN JERSEY 7.65 27,I9 15.47 11.17 0.00 2.41 0,00 32,70
NEN MEXICO 34.88 19.36 43.41 0.00 0.00 0,00 0.00 2.33
NEN YORK 12.97 21.80 72.91 30.61 4.01 1.03 2.53 3,45
NORTH CAROLINA 39.80 19.14 30.93 5.81 0.19 0.00 0.33 3.20
WORTH DAKOTA 44 29 11.51 15.71 1.14 0.00 0.00 5,11 8.57
OHIO .

. . .

ORLAHONA 41,61 14.29 73.60 6.21 7 45 0.62 0.00 6.21
paecoN 43.26 19.97 27.71 0.91 1.32 0.00 0.30 4.53
PENNSYLVANIA . . .

. . . .

PUERTO RICO 22.98 34.7, 30.59 6.66 1.58 0.16 0.16 3.17
RHODE ISLAND 20.77 12.56 17.00 0.91 4.35 0.00 3.38 45.99
90UTH CAROLINA 5.39 8.87 73,53 10.29 0.00 0,49 0.00 1.47
SOUTH DAROTA 14.63 40.14 10.98 0.00 0.00 1.22 23.17 9.16
TENNESSEE 27 84 11.92 17.63 2.17 0 33 0.00 0.00 44.51
TEXAS 7.30 33.62 37.92 2.10 0.10 0.03 0 61 22.72
UTAH 19.24 45.53 19 78 0.00 0.54 0.00 0 21 14,63
VERMONT 77 30 5.95 4.76 0.60 2 99 0.60 3.57 4,17
VIRGINIA 72,59 11.51 44.52 5.13 5.75 1.24 2.33 2.95
WASHINGTON 29.15 48,01 70.67 1.48 0,51 0.00 0.02 0,57
NEST VIRGINIA 6.62 16.09 52.70 1.77 0.00 19.54 0,57 1.15
WISCONSIN 64.40 6.00 16.80 1 60 0.00 0,00 0.00 11.20
MYOMING 54.80 31.83 2.85 1.77 0.41 1,61 0,00 1.22
AMERICAN SAMOA
CUAM
NORTHERN MARIANAS 100.00 0 00 0.00 0.00 0.00 0.00 0.00 0,00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 72 42 24 57 6.16 1 67 , 16 0.68 13.11

50 STATES, D.C. 4 P.R. 11 I; 22.32 24,51 6 16 1.63 0.36 0.66 13.11

DATA AS OF OCTOBER 1, 1991

SOURCE; ANNUAL.CNTLILBXXNPIA1
SOCT91

A 77

27,'



TABLE AB/

NUMMRR OF CHILDREN AGE 6.21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
RoOM

SEPARATE
CLASS

----NUMBER- -

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY ACILITY

PUBLIC
RES1DENT1A1
rAcILITy

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN
VIROMMENT

ALABAMA 210 65 34 35 0 107 0 2

ALASKA 24 12 8 0 0 0 0 0

ARIZONA 91 173 20 9 1 101 1 0

ARKANSAS 31 29 16 0 1 01 0 1

CALIFORNIA 636 272 1.436 157 17 14 0 0

COLORADO 174 IA 8 0 0 23 1 0

CONNECTICUT 162 32 123 50 25 2 24 6

DELAMAAK 57 1 5 1 0 0 1 0

DISTRICT OF coLymnIA 0 3 11 0 0 0 0 0

FLORIDA 343 151 195 21 0 100 1 1

GEOROIA 22 301 46 5 0 91 3 0

HAWAII 42 11 16 2 I 0 0 0

IDAHO 33 13 2 1 0 2 0 1

ILLINOIS 220 236 413 73 13 101 2 I

INDIANA 74 205 00 5 0 163 0 1

IOWA 78 51 1 1 0 62 1 1

KANSAS 117 50 10 9 0 53 80 2

NENTUCXY 200 140 26 3 0 121 0 3

LOUISIANA 141 79 125 1 0 6 7 0 2

MAINE 53 27 5 0 0 0 0 2

MARYLAND 206 42 58 50 1 120 0 1

MASSACHUSETTS 416 126 145 17 25 4 4 5

MICHIGAN 414 110 144 42 0 0 5

MINNESOTA /II 153 31 5 . .
2

MISSISSIPPI 21 70 52 4 3 70 0 1

MISSOURI 190 00 60 43 2 41 6 4

MONTANA 16 11 99 10 0 13 0 I

NEBRASKA 97 34 28 5 0 39 0 0

NEVADA ti 13 57 0 0 0 0 0

NEN HAMPSHIRE 16 4 2 75 1 0 1 0

NEW JERSEY 267 79 46 13 26 0 1 0

NEW MEXICO 54 16 71 0 0 35 0 0

NEW YORK 391 197 776 35 00 59 1 /9

NORTH CAROLINA 201 185 43 1 0 76 0 3

NORTH DAKOTA 46 1 8 3 0 6 U 0

OHIO 199 82 259 18 5 126 2

oKLANomA 106 24 IF 9 7 83 0 2

OREGON 209 23 / 4 2 43 0 6

PENNSYLVANIA Hs 126 A4 16 52 0 143 I

PUERTO RICO 115 129 71 I: 6 61 0 21

RHODE ISLAND 26 19 20 1 1 0 6 0

SOUTH CAROLINA 104 97 64 0 o 61 o 0

SOUTH DAKOTA 16 22 0 2 7 72 0 0

TENNESS8I 520 10.1 75 46 1 76 17 2

TEXAS 131 726 353 21 1 76 2 10

UTAH 441 131 87 1 0 1 0 6

VERMONT 32 5 3 0 1 0 0 1

VIRGINIA 299 51 23 2 1 79 0 1

WASHINGTON 117 158 36 0 1 0 0 0

NEST VIRGINIA 172 12 4 1 0 9 12 1

WISCONSIN 139 22 23 1 0 50 2 o

WYOMING 39 1 0 0 2 I., 0

AMERICAN SAMOA 0 0 0 2 0 0 0 0

GUAM
NORTHERN MARIANAS 0 0 1 0 0 0 0 0

FALAI
VIRGIN ISLANDS
MIR. OF INDIAN AFFAIRS

U.S. ,ND INSULAR AREAS 9,254 5, 5 11 4, 960 151 2 74 176 375 179

40 STATES, D.C. 4 P.R. 9.254 5, 5 /1 4.. 959 781 fl4 2,1 76 3 15 179

DATA AS Of OCTOBER 1, 19y.

SOURCE: ANNUAL.CNTLILB70001A1
90CT91

/



TASLE AS2

PERCENTAGE or CHILDREN AGE 621 SERVED IN
DIFFERENT EmcATIONAL ENviRotimENTs
DURING THE 1989-90 sCHoOL YEAR

VISUAL IMPAIRMENTS

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

- -PERCENTAGE-

PUBLIC RIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FAcILITy

HoMEWOVND
mospITAL EX-
v1RONMENT

ALABAMA 46.36 14.35 7.51 7.73 0.00 23.62 0.00 0.44
MASSA 54.55 27.27 18.18 0.00 0.00 0.00 0.00 0.00
ARIZONA 22.98 43.69 5.05 2.27 0.25 25,51 0.25 0.00
AREASISAS 18.79 17.56 9.70 0.00 0.61 52.13 0.00 0.61
CALIFORNIA 25.02 10.70 56.49 6.51 0.67 0,55 0.00 0.00
COLORADO 66.92 20.77 3.06 0.00 0.00 8.85 0.36 0.00
CoNMECTICUT 37.50 7.41 20.47 13.43 5,79 0.46 5.56 1.39
DELAWARE 87.69 1.54 7.69 1.54 0.00 0.00 1.54 0.00
DISTRIcT Or COLUMBIA 0.00 15.00 05.00 0.00 0.00 0,00 0.00 0.00
FLORIDA 42.14 18.80 23.96 2,50 0.00 12.29 0.12 0.12
agORGIA 4.70 64.32 9.83 1.07 0.00 19.44 0,64 0.00
HAWAII 50.33 15.28 22.22 2.78 1.39 0.00 0.00 0.00
IDAMO 63.46 25.00 3.85 1.92 0,00 3.85 0.00 1,92
ILLINOIS 21.80 23.39 40.93 2.28 1.29 10.01 0 20 0.10
INDIANA 13.94 39.17 15.07 0.114 0.00 30.70 0.00 0.19
IoMA 38.81 25.37 3.48 0.50 0.00 30.115 0.50 0.50
KANSAS 36.45 15.56 3.12 2.60 0,00 16.51 24.92 0.62
KENTUCST 46,87 24.43 4.54 0.52 0.00 21.12 0.00 0.52
LOUISIANA 14,15 19.69 29,55 0.71 0.00 15.84 0,00 0.47
MAINE 60.92 31.03 5.75 0.00 0.00 0.00 0.00 2.30
MARYLAND 43.10 9.79 12.13 10.46 0.21 25,10 0,00 0.21
MASSACHUSETTS 59.35 15.71 18.00 2.12 1.12 0.50 0.50 0.62
MICHIGAN 57.90 15.36 20,14 5.61 0.00 0.00 0.70
MINEE304TA 36.04 49.68 12.01 1,62 . , 0.65
MISSISSIPPI 9 63 32.11 23.85 1.93 0.00 32,11 0,00 0.46
MISSOURI 83.79 19.43 15.67 9.91 0.46 9.45 1.36 0,92
MONTANA 16.05 8.02 61.11 6.17 0.00 8.02 0.00 0,62
NIEBRAsKA 45.08 17.62 14.51 2,59 6.00 20.21 0,00 0.00
NEVADA 10.26 16.67 73.08 0.00 0.00 0,00 0.00 0.00
NEM HAMPSHIRE 15.74 3.61 1,90 71.43 0,95 0.00 6.67 0.00
NCM JEAsEy 61.01 18.29 10.65 3.01 6,02 0,00 0.23 0.00
NEM MEXICO 42.116 17.70 16.67 0,00 0.00 27.78 0,00 0.00
NEM TORN 30.68 30,57 21.80 2.76 6.95 4.66 0.06 2.29
NoRTH cAmoLINA 47.88 31.30 7,28 0.17 0.00 12.86 0.00 0,51
NORTH 0AR0TA 71.68 1.56 12.50 4.69 0,00 9.38 0,00 0.00
OHIO 44,78 9.20 19,01 1.01 0,56 14.14 . 0.22
OKLAHOMA 40.30 9.13 14.07 3.42 0.76 31.56 0.00 0.76
OREGON 64.40 7.12 11.46 1.24 0.62 13.31 0.00 1.66
PENNSYLVANIA 59,75 9.71 14.19 1.23 4.01 0.00 11.03 0.09
NEAT° RICO 18.55 53.06 12.42 1.77 0.97 9,84 0 00 3.39
ANODE ISLAND 35.62 26.03 77.40 1.37 1.37 0.00 8.22 0.00
souTH CAROLINA 46.46 21,91 16.16 0.00 0.00 15.40 0.00 0.00
SOUTH ()MOTS 75.81 35.49 0,00 3.23 0.00 35.48 0,00 0.00
TENNESSEE 61.61 12,69 8.89 5.45 0.12 9.00 2.01 0.24
TEXAS 22.61 49,29 23.90 1.56 0.07 1.16 0,14 0.68
UTAH 50 47 36.49 10.12 0.12 0.00 0.12 0.00 0.70
VERMONT 16.19 11.90 1.14 0.00 2,36 0.00 0.00 2.38
VIRGINIA 61.95 12.05 5.23 0.45 0.23 11.41 0.00 0.68
WASHINGTON 22.85 69.91 7.03 0,00 0.20 0,00 0.00 0.00
WEST VIRGINIA 55.20 5.43 1.61 0.45 0.00 4.01 32.56 0.45
WISCONSIN 0,47 9.32 9.15 0.42 0.00 21.19 0,65 0.00
WYOMING 62.90 32.26 1.61 0.00 0,00 3.23 0.00 0.00
AMERICAN SAMOA 2,00 0,00 0.00 100.00 0.00 0,00 0,00 0.00
OUAM . . . .

NORTHERS MARIANAS 0.00 0.00 100.00 0.00 0,00 0.00 0.00 0,00
PALAU
VIRGIN ISLANL
SUR, OF INDIA. AFFAIRS

U.S. AND INSULAR AREAS 39 34 23,69 21.09 3.13 1.16 9.25 1 59 0.55

50 STATES. 0.0. 1 P.R. 19.3: 23.69 21.09 3,32 1.17 9.25 1.59 0.55

OATA AS OF OCTOBER I, 1991.

SOURCE: ANNUAL.CNTLILWORPIA7
SOCT91

A 74



TABLE AB2

NUMBER OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

DEAFSLINDRESS

STATE
-

REGULAR
CLASS

.._

RESoUncE
ROOM

SEPARATE
CLASS

NUMBER-

PUBLIC PRIVATE pLISLIc
SEPARATE SEPARATE RERIDENTIAL
FACILITY FACILITY FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOmEBOUND
HOSPITAL EN
viRONBENT

ALASAMA 0 0 5 1 0 15 0 0

ALASKA 0 0 1 0 0 0 0 0

AXIEONA 1 5 21 0 0 12 0 0

ARKANSAS 0 0 1 0 0 1 0 0

CALIFOONIA 3 4 SS 10 7 86 0 0

COLORADO 1 2 34 211 11 1 2

CONNECTICUT 15 0 1 I 0 4 1

DELAWARE 0 1 2 11 0 0 0

DISTRICT OF OOLUMSIA 0 0 0 9 0 0 0

FLORIDA 1 0 8 12 2 0 0

GEORGIA 0 6 0 0 29 0 0

HAWAII o a a 2 0 0 1

10A240 0 0 4 0 0 0 0

ILLINOIS 3 2 15 2 26 1 0

INDIANA 0 0 52 3 3 0 0

IONA 0 0 IS 0 22 0 0

KANSAS 9 1 42 0 25 0 0

KENTUCKY I 223 7 0 4 0 0

LOUISIAXA 0 0 3 7 1 0 0

MAINE I 4 4 0 10 2 1

MANILAND 5 I 1 10 14 0 I

MASSACHUSETTS 79 21 25 3 0 0 0

MICHIGAX . . .
.

MINNESOTA 0 2 4 3 . . , 0

MISSISSIPPI 0 0 2' 3 0 4 0 0

MISSOURI 0 0 82 IS 0 16 0 4

MONTANA 0 3 0 0 0 1 0 0

NEORASNA 1 1 1 0 0 0 0 0

NEVADA 0 I 0 0 0 0 0 0

NEN HAMPSHIRE a o a 5 1 0 I 0

NEW JERSEY 6 1 2 29 11 120 3 0

NEM MEXICO 0 0 9 0 0 II 0 0

NEN YORK 9 16 S 24 18 0 0 3

NORTH CAROLINA I 0 3 2 0 14 1 0

NORTH DAEOTA 0 3 0 0 0 7 I 1

OHIO I 0 I 3 0 0 . 1

OKLAHOMA 2 2 16 5 0 3 1 1

00E0016 2 0 11 I 0 0 0 0

PEXAISYLVAN151 1 0 0 0 0 0 0 0

PUERTO RICO 1 12 11 40 3 2 0 7

RHODE ISLAND 0 0 1 I 4 0 1 0

SOUTH CAROLINA 0 0 3 2 0 1 0 0

SOUTH DAKOTA 1 0 I 1 0 21 9 o

reagrasze z 3 I 5 0 6 0 0

TEXAS 0 3 12 6 o 2 0 0

UTA I 1 61 22 0 18 0 0

VERMONT 1 0 0 0 0 0 2 0

VIRGINIA 0 I 4 0 1 5 0 0

WASHINGToN 0 4 13 I 2 1 0 0

WEST VIRGINIA 3 0 0 0 0 1 14 0

WISCONSIN 0 0 0 0 0 0 0 0

WYOMING 0 0 0 C 0 I 0 0

AMERICAN SAMOA 0 I) 0 1 0 0 0 0

GUAM
NORTHERN MARIANAS 0 0 0 o 0 o 0 0

TRUST TERRITORIES
VIRGIN ISIANDS
SUR. Of INDIAN AFFAIRS .

U.9, AND INSULAR AREAS 158 323 59i 214 54 521 41 18

50 STATEs, D.C. A P.R 150 323 591 211 54 57I 41 1

DATA AS or OCTOBER 1, 1991.

SOLACE: ANNUAL.CNTLILSXXNPIAI
SOCT91

A 15



TABLE AB2

PERCENTAGE Of CHILDREN AGE 8.21 8ESVZ0 IN
DIFFERENT EDUCATIONAL ENVIRONNENTs

DURING THE 1909-00 SCHOOL YEAR

DEAF-BLINDNESS

STATE
REGULAR
CLAES

mrsouRce
ROM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EX-
VIRONMENT

ALABAMA 0.00 0,00 23.81 4,76 0.00 71,43 0.00 0.00
ALASKA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
ARIZONA 2.44 12.20 56.10 0,00 0.00 29.27 0.00 0,00
ARKANSAS 0.00 0.00 50.00 0.00 0.00 50,00 0.00 0.00
CALIFORNIA 1,52 2.02 44.44 5.05 3.54 43.43 0.00 0.00
CO1DRADO 1.27 2.53 43.04 35.44 0.00 13.92 1.27 2.53
CONNECTICUT 57.69 0.00 3.85 3,85 15.38 0.00 15.38 3,85
DELAWARE 0.00 7.14 14.29 78.57 0.00 0.00 0.00 0.00
DISTRICT or COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0,00
FLORIDA 4.35 0.00 34.70 52,17 0,00 8.70 0.00 0,00
GEORGIA 0.00 17.14 0.00 0.00 0.00 82.86 0.00 0.00
HANA1I 0.00 0.00 72.71 16.10 0.00 0.00 0.00 9.09
IDAHO 0,00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
ILLINOIS 6.12 4.08 30.61 4.08 0.00 53.06 2.04 0.00
INDIANA 0.00 0.00 89.66 5.17 0,00 5.17 0.00 0.00
IOWA 0.00 0.00 40,54 0.00 0.00 59.46 0.00 0.00
KANSAS 10,53 1.32 55,26 0.00 0.00 37,89 0.00 0,00
KENTUCKY 0.43 94.89 2.99 0.00 0.00 1.70 0.00 0.00
LOUISIANA 0,00 0.00 7.65 41.18 0,00 41.18 0.00 0.00
MAINE 4.55 10.10 8,18 0.00 0.00 45.45 9,09 4.55
MARYLAND 9,62 1.92 1.92 19.23 0,00 45.39 0,00 1.92
MASSACHUsETTS 59.8. 15.91 0.94 2.27 3.01 0.00 0.00 0.00
MICHIGAN . . . .

.

MINNESOTA 0,00 72.22 44.44 33,33 . . . 0.00
MISSISSIPPI 0.00 0.00 22.72 33.33 0.00 44.44 0.00 0.00
MISSOURI 0.00 0.00 68,33 15.00 0.00 13,43 0,00 3.33
MONTANA 0.00 75.00 0.00 0,00 0.00 25.00 0.00 0.00
NEBRAsKA 33.33 33,13 13.33 0.00 0.00 0.00 0.00 0.00
NEVADA 0.00 100.00 0.00 0.00 0,00 0,00 0.00 0,00
NEW HAMPSHIRE 0.00 0.00 0.00 71.43 14.24 0.077 14.29 0.00
NEW JERSEY 3.49 0 58 1 15 16.86 6.40 69.77 1.74 0.00
NEW MEKIC0 0.00 0.00 45.00 0.00 0.00 55.00 0.00 0.00
NEN YoRK 11 54 20.51 10.26 30.77 23.08 0.00 0.00 3.05
NORTH CAROLINA 4.76 0.20 14.29 9 52 0.00 66.67 4.76 0.00
NORTH DAROTA 0,00 25.00 0.00 0.00 0.00 58.33 8,33 8,33
OHIO 16,67 0,00 16.81 50,00 0.00 0.00

,
16.67

OKLAHOMA 6.67 6.61 51.31 16.61 0.00 10.00 3.33 3.33
OREGON 14.74 0.00 78.57 7.14 0.00 0.00 0.00 0.00
PENNSYLVANIA 100.00 0.00 0 00 0.00 0.00 0.00 0.00 0.00
PUERTO RICO 1 41 16.90 15.49 56.34 4.73 7.92 0.00 2.82
RHODE ISLA73D 0.00 0.00 14.29 14.79 51.14 0.00 14.29 0.00
SOUTH CAROLINA 0,00 0.00 50 00 33,33 0.00 16.67 0.00 0.00
SOUTH DAXoTA 2 94 0.00 7,94 5.80 0.00 61.76 26.47 0.00
TENNESSEE O. 10 11.04 30.43 21.74 0,00 26.09 0.00 0.00
TEXAS 0.00 i3.04 52.17 28,09 0.00 8.70 0.00 0.00
UTAH 0.97 0.97 59 22 21.16 0.00 17.48 0.00 0 00
VERMONT 33,31 0.00 0.00 0.00 0,00 0.00 66.61 0.00
VIRGINIA 0.00 10.00 40.00 0.00 0.071 50.00 0.00 0,00
WASHINGTON 21,59 13.'9 44,81 1.45 6,90 1.45 0.00 0.00
WEST VIRGINIA 16.6/ 0.00 0 00 0.00 0 00 5 56 17,70 0.00
wiscovsliv .

wtominc o ov o ov 0.00 0.00 0.00 100.00 0.00 0.00
APIZRICAN SAMOA 0 00 0.00 0 00 700.00 0 00 0 00 0.00 0.00
GUAM
NoRTHERN MARIANAs
PALAU
VIRGIN ISLANDS
MIR. oF INDIAN AFFAIRS

u S. AND INSuIAR AREAS 7 98 :6 41 29 85 11.81 2.73 28.11 2 07 0.91

SO STATES. 0 c a p.R 99 16.14 79 89 13 11 1./1 :b 2.07 0.91

DATA As OF OcToBFA 1, 1991.

SOURCE. ANNUAI_CNTLILWXXNPIAI
80CT91

A / t,



TABLE A/3.3

NURSER Of CHILDREN AGE 3-5 SERVED IN
DirrgRENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCMOOL YEAR

ALL DISABILITIES

REGULAR
STATE CLASS

RESOURcE
ROOM

SEPARATE
CLASS

NUMBER-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENT/AL
FACILITY

HOMEBOUND
HoSPITAL EN-
VIRONME11

ALABAMA 5,746 143 231 19 2 11 0 7

ALASKA 292 522 550 6 2 o 0 15
ARIZONA 550 242 1,325 16 224 120 0 I

ARKANSAS 3,627 60 87 13 599 16 7 51
CALITORNIA 20,905 3,872 10,740 1,262 240 115 0 0
COLORADO 1,216 565 1,141 745 277 27 1 71
CONNECTICUT 1,704 376 2,449 357 222 o 4 76
DELAWARE 119 87 108 71 0 a a 19
DISTRICT OF COLUMBIA 206 53 103 85 11 0 0 o
FLORIDA 6,901 1,672 3,672 1,116 510 13 S 246
GEORGIA 204 4,254 2,512 884 5 68 5 11
HANAII 36 2 456 18 2 o o o
IDAHO 315 19 196 45 0 14 0 o
ILLINOIS 9,796 668 9,192 1,974 303 155 50 79
INDIANA 4,275 54 632 2,136 o 59 s o
IOWA 2,684 110 1,840 336 0 30 a 122
KANSAS 1,923 9 747 498 503 20 80 4

KENTUCKY 5,077 2,395 1,526 285 138 0 0 229
LOUISIANA 2,929 143 2,934 459 4 14 s 26
MAINE 2,035 71 190 66 334 19 10 628
MARYLAND 3,425 1,339 304 1,155 304 18 2 273
OWISACHUSETTS 0,539 296 2,090 53 118 7 3 16
MICNIGAN 7,131 403 4,563 1,912 15 0 212
MINNESOTA 532 2,107 4,906 500 . . 25
NISSI99IPPI 2,538 901 1,177 184 2 19 a 32
MISSOURI o 1,003 2,339 0 o o a 0
MONTANA 918 122 382 77 o a o 220
NIBRASNA 1,558 41 481 84 681 96 o 170
NEVADA 366 85 781 417 0 o 0 4
NEW HAMPSHIRE 404 111 651 87 35 o 6 3

NSW JERSEY 7,394 139 4,536 1,159 007 13 1 44
NEN ASX1C0 459 225 010 166 a 11 o o
WEN TORN 2,454 936 7,241 1,096 10,524 16 50 77
NORTH CAROLINA 7,530 455 701 586 524 11 23 93
NORTH DAKOTA 480 57 469 206 12 9 3 73
OHIO 5,338 160 1,492 2,736 931 4 . 221
MELANOMA 3,722 327 877 336 57 20 14 48
ORZOON 1,466 98 819 87 104 45 1 131
PENNSYLVANIA 8,969 909 3,032 2,304 2,723 30 28 1,899
!MUT° RICO o o 1 26 7 0 o 0

RHODE ISLAND 679 104 624 16 102 0 a 2
SOUTH CAROLINA 6,451 380 401 432 71 28 a 129
SOUTH DAKOTA 71 944 775 22 3 3 32 33
TENNESSEE 5,177 373 1,295 237 79 11 1 46
TEXAS 297 12.300 8,499 583 7 17 25 200
LITAM 202 76 214 9 1 o o 449
VERMONT 413 s 351 82 108 2 5 278
VIRGINIA 4,246 470 3,139 386 31 27 2 649
WASHINGTON 2,762 1,390 3,743 483 149 0 o 43
MST VIRGINIA 2,070 182 485 28 92 4 62 219
WISCONSIN 3,609 1,323 5,305 272 10 17 7 23
WYOMING 0 0 o 3 0 2 o 0
AKERICAN SAMOA 31 0 0 11 0 0 0 0

GUAM
NORTHERN MARIANAS 0 0 0 o o o 0 0
PALAU
VIRGIN ISLANDS
BOR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 159,791 43,262 102,863 26,333 20,878 1,135 443 7,645

50 STATES, D.C. t P.R. 159,760 43,262 102,863 26,322 20.878 1,135 443 7,645

DATA AS OF OCTOBER 1, 1991,

sOURCE: ANNUAL.CNTLILBXXNPIA1
8OCT41

A 77



TABLE AI53

PERCENTAGE Of CHILDREN ACE 3-5 nave.° IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1909-90 SCHOOL YEAR

ALL DISABILITIES

- PERCENTAGE-

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLAES

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL FA-
FACILITY VIRONMENT

ALABAMA 93.29 2.32 3.75 0.31 0.03 .18 .00 0.11
ALASKA 21.05 37.64 39.65 0.43 0.14 ,00 ,00 1.00

ARIZONA 21.84 11.20 52.62 0.64 8.90 .77 .00 0.04
ARNANSAS 81.32 1.35 1.95 0.29 13.43 .36 .16 1.14
CALIFORNIA 56.24 10.42 29.00 3.39 0.65 .31 .00 0.00
COLORADO 10.08 13.97 28.22 10.43 6.85 .67 .02 1,76
comoserlryT 32.83 7.28 47.19 6 08 4.28 .00 .00 1.46
DELAWARE 29.02 21.22 26.34 18.78 0.00 .00 .00 4.63
TISTRICT OF COLUMBIA 44.88 11.57 22.411 110.56 2.40 .00 .00 0.00
FLORIDA 40.92 11,83 25.97 7.91 3.61 .09 .04 1.74
GEORGIA 2.57 53.56 31.63 11.13 0.06 .86 .06 0,14
HAWAII 7.00 0.39 88.72 3.50 0.39 .00 .00 0.00
IDAHO 53.48 3.23 33.20 7.64 0.00 .38 .00 0.00
ILLINOIS 44.10 2.99 41.38 8.09 1.36 .70 .23 0.36
INDIANA 59.70 0.75 8.83 29.13 0.00 .82 .07 0.00
1091A 52.40 2.15 35.92 6.56 0.00 .59 .00 2.38
KANSAS 50.82 0.24 19.74 13.16 13.29 .53 .11 0.11
RENTUCNY 52.61 24.02 15.81 2.95 1.43 .00 .00 2.37
LOUISIANA 44.94 2.20 45.04 7.05 0.06 .21 .08 0.40
MAINE 60.49 2.12 5.67 1.97 9,96 .57 .30 18.73
MARYLAND 50,22 19.63 4.46 16.94 4.46 .26 .03 4.00
MAESACHUSFTTS 76.62 2.66 18.75 0.40 1.24 .06 .03 0.16
MICHIGAN 50.09 2.03 32,05 13.43 .11 .00 1.49
MINNESOTA 6.13 31.22 56.60 5.77 . .

. 0.29
MISSISSIPPI 50,23 17.03 23.29 7.60 0.04 .38 .00 0.63
MISSOURI 0.00 30.01 69.99 0.00 0.00 .00 .00 0.00
MONTANA 53.31 7.08 22.18 4.18 0.00 .46 .00 12.78
NEBRASKA 46.49 2.42 20.32 2.51 20.32 .86 .00 5.07
NEVADA 31.74 7.37 24.37 36.17 0.00 .00 .00 0.35
NEN HAMPSHIRE 30.98 8.51 50.46 6.67 2.68 .00 .46 0.23
NEW JERSEY 52.24 0.98 32,05 8.19 5.70 .52 .01 0.31

NEW MEXICO 27.47 13.46 48.47 9.93 0.00 .66 .00 0.00
NEW YORK 10 96 4.18 32.33 4,89 44.99 .07 .22 0.34
NORTH CANOLINA 75,87 4.58 7.06 5.92 5,28 .11 .23 0.94
NORTM OANDTA 36.61 4.35 35.77 15.87 0.92 .69 ,23 5.57
OHIO 49.05 1.47 13.71 25.14 8.56 .04 . 2.03
OKLAHOMA 60.91 6.05 16.24 6.22 1.06 .37 .26 0.89
OREGON 53.82 3.60 30.07 3.19 3,82 .22 .26 5.03
PENNSYLVANIA 45.00 4,51 15,24 11.50 13,69 .15 .14 9.55
PUERTO RICO 0.00 0.00 2.94 76.47 2059. .00 .00 0.00
RHODE ISLAND 44.41 6.93 40.81 1.05 6.67 ,00 .00 0.13
SOUTH CAROLINA 01.74 4.82 5.08 5.41 0.90 .35 .00 1.63
SOUTH DAKOTA 3.77 50.13 41.16 1.17 0.16 .16 1.70 1.75
TENNESSEE 71,32 5.14 17.84 3.26 1.09 .15 0.01 1.18
TEXAS 1.35 56.09 38,76 2.66 0.03 .00 0.11 0.91

UTAH 14.95 5.63 15.84 0.67 0.07 .00 0.00 62.04
VERMONT 33.12 0.64 20.15 6.58 8.66 .16 0.40 22,29
VIRGINIA 47.44 5.25 35.07 4.31 0.35 .30 0.02 7,25
WASHINGTON 32,39 16.18 43.51 5.62 1.73 .00 0.00 0.50
WEST VIRGINIA 65.80 5.79 15.44 0.89 2.93 .13 1.97 6.97
WISCONSIN 34.16 12.52 50,21 2.57 0.09 .16 .07 0.22
WYOMING 0.00 0,00 0.00 60,00 0 00 4 .00 0.00 0,00
AMERICAN SAMOA 73.81 0.00 0.00 26.19 0.00 ,00 0.00 0.00
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSVIAA AREAS 44.10 11.94 28.39 7.27 5 76 0 .31 0.12 2.11

50 STATES, D.C. 0 P.R. 44.10 11.94 28,39 7,27 5.76 0.31 3.12 2.11

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANNUAL,CNTLILAXXNPIAP
80CT91

A.78



TABLE AB4

NUMBER OF CHILDREN ACE 6-II SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1909-90 SCHOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIROYMENT

MAMMA 25,441 10,285 7,296 325 14 121 15 57

ALASKA 1,666 3,647 o. 6$6 1 6 0 0 2

ARIZONA 4,494 19,633 4,920 490 186 165 31 46

ARKANSAS 10,364 6,220 2,227 222 192 III 101 63

CALIFORNIA 84,131 84,103 49,737 5,024 1,619 446 0 0

COLORADO 7,953 13 '.65 3,872 120 5 52 115 71

CONNECTICUT 17,043 3,627 6,310 630 632 57 172 87

DELANARE 2,361 2,242 986 441 a 6 4 78

DISTRICT CW COLUMBIA 635 262 1,071 293 145 1 25 6

noRIDA 47,681 41,660 24,253 2,666 41 128 33 525

GEORGIA 345 36,918 11,333 329 12 545 10 38

HANAII 2,439 1,977 1,429 19 18 0 18 16

IDAHO 6,947 2,991 840 36 3 146 2 29

ILLINOIS 48,717 31,153 28,977 r.593 1,702 276 243 140

INDIANA 33,981 12,174 12,987 340 0 273 36 16

IONA 9,128 13,652 3,062 322 0 132 28 46

KANSAS 11,540 6,084 4,343 145 I 190 191 62

KENTUCKY 16,602 15,568 4,777 209 31 252 1$ 124

LOUISIANA 16,562 4,337 10,316 614 13 284 72 83

MAINE 7 591 3,703 1,396 61 77 25 51 37

MARYLAND 23,011 6,367 9,809 2,173 404 148 36 55

MASSACHUSETTS 43,242 8,676 12,582 510 1,128 124 116 189

MICHIGAN 43,053 13,882 14,445 2,914 . 121 13 122

MINNESOTA 3,617 27,621 4,022 416 . . . 80

MISSISSIPPI 13,660 8,373 4,974 204 12 95 5 88

MISSOURI 79,578 20,222 11,392 2,194 407 174 64 326

MONTANA 5,588 1,868 829 12 0 36 4 43

NEARASKA 11,832 2,563 1,907 150 22 53 9 101

NEVADA 3,526 3,896 935 244 1 0 2 10

NEN HAMPSHIRE 4,219 1,747 1,710 212 176 1 46 6

NEN JERSEY 47,251 13,560 20,791 2,222 3,325 100 13 12?

NEN MEXICO 9,037 3,451 2,949 21 0 88 0 16

NEN YORK 15,167 41,462 50,019 7,660 2,317 111 290 629

KIRI% CAROLINA 38,116 13,236 0,376 637 150 347 112 57

NORTH DAKOTA 5,039 478 570 80 9 36 15 30

OHIO 41.226 17,510 23,007 3,274 0,932 59 . 317

OKLAHOMA 20,713 7,518 4,878 233 73 122 19 33

OREGON 17,613 5,255 2,13t 85 237 41 32 61

PENNSYLVANIA 49,292 16,943 28,726 1,718 1,100 126 209 129

PUERTO RICO 633 6,824 3,456 306 356 45 20 365

R4ODE ISLAND 5,534 1,055 2,512 46 160 0 64 26

SOUTH CAROLINA 18,155 13,503 7,179 674 50 164 a 41

SOUTH DANOTA 663 6,064 444 26 50 63 172 IS

TENNESSEE 30,379 11,948 6,367 455 235 199 7 256

TEXAS 4,623 125,064 23,576 1,042 22 139 94 1,308

UTAH 11,732 12,74? 3,539 487 6 70 0 126

VERMONT 5,821 257 325 27 /6 10 42 48

VIRGINIA 24,298 1.2,1715 13.735 495 170 162 53 56

WASHINGTON 10,953 11,318 4,982 234 66 5 5 25

WEST VIRGINIA 11,662 3,979 3,399 145 1 10 57 15

WISCONSIN 15,242 11,260 8,093 304 10 103 2 54

WYOMING 4,134 1,653 157 21 16 35 7 1

AMERICAN SAMOA 199 1 5 14 0 0 0 0

GUAM
NORTHERN MARIANAS 51 17 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 938,656 749,135 463.612 45.348 24,15$ 5,997 2,626 6,302

50 STATES, D.C. & P.R. 938,406 749,128 463..590 47,314 24,152 5.997 2.626 6,302

DATA AS OF orrolatm 1, 1991.

SOURCE: ANNUAL.CNT1.(L8NENP1A7
80CT91
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TABLE AN

PERCENTAGE OF CHILDREN AGE 6-11 SERVEG IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

ALL DISABILITIES

REGULAR
STATE CLASS

RESOURCE
ROCM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 58.41 23.61 16.75 0.75 0.03 0.28 0.03 0.13
ALASKA 27.73 60.70 11.42 0.02 0.10 0.00 0.00 0.03
ARIZONA 14.99 65.50 16.41 1.66 0.62 0,55 0.10 0.15
ARKANSAS 52.93 11.77 11.68 1,13 0.98 0.57 0.52 0.42
CALIFORNIA 37.24 37.75 22.02 2.56 0.72 0.20 0.00 0.00
COLORADO 30.64 53.04 14.92 0.46 0,02 0.20 0.44 0.27
CONNECTICUT 59.68 12.70 22.10 2.21 2,21 0.20 0.60 0.30
DELANASE 38.79 36,51 16.06 7.18 0.00 0.10 0.07 1.27
DISTRICT OF COLUMBIA 26,05 10.75 43 93 12.02 5.95 0.04 1.03 0.25
FLORIDA 40.69 35.55 20.70 2.45 0.03 0.11 0.07 0.45
GEORGIA 0.70 74.54 22,88 0.66 0.02 1.10 0.02 0.08
HANAII 41.26 33.36 24.18 0.32 0.30 0.00 0,30 0.27
IDAHO 63.19 27.21 7,64 0.33 0,03 1.33 0.02 0.26
ILLINOIS 42.96 27.47 25,55 1.93 1.50 0.24 0.21 0.12
INDIANA 56.82 2036. 21.71 0.57 0.00 0.46 0.06 0.03
IONA 34.62 51.71 11.61 1,22 0.00 0.50 0.11 0.17
KASSAS 51.05 26.91 19.21 0.86 0.00 0.84 0.84 0.27
KENTUCKY 44.30 41.34 12.66 0.55 0 08 0.67 OA, 0.33
LOUISIANA 51.38 13,45 32.00 1.92 0,04 0.88 0.07 0.26
MAINE 54.60 28,60 10.78 0.47 0,59 0.19 0.39 0.29
MARYLAND 54.05 15.16 23.36 5.06 0.96 0.35 0.09 0.13
MASSACHUSETTS 64.96 13,03 18.90 0.71 1.69 0.19 0.17 0.28
mcmwom 57.75 18.62 19.38 3.91 0.16 0.02 0.16
MINNESOTA 10.12 77.25 11.25 1.16 . . . 0.22
MISSISSIPPI 49.83 30.55 18.15 0.74 0 04 0,35 0.02 0.32
MISSOURI 45.53 32.06 17.54 3.38 0.63 0.21 0,10 0.50
MONTANA 66.60 22.29 9.89 0.14 0.00 0.43 0.05 0.51
NEBRASKA 71.12 15.41 11,46 0.90 0.13 0.32 0.05 0.61
NEVADA 40,93 45.23 10.85 2.83 0.01 0.00 0.02 0.12
NEW HAMPSHIRE 51.90 21.52 21.07 2.61 2.17 0.01 0.57 0.07
NEW JERSEY 53.70 15.41 23.63 3.21 3.76 0,11 0.01 0.15
NEW MEXICO 58.07 22.18 18.95 0.13 0.00 0.57 0.00 0.10
KEW YORK 12.09 35.24 42.51 6.51 1.97 0.00 0.25 0.53
NORTH CAROLINA 62.50 21.66 13.71 1.04 0,25 0.5/ 0.18 0.09
NORTH DAEOTA 80.53 7,64 9.11 1.28 0.14 0.54 0.24 0.44
OHIO 46,66 17.30 23.60 1.24 8.83 # 0,06

. 0.31
OKLAHOMA 61.74 22.42 14.54 0.69 0.07 0.36 0.06 0,10
OREGON 69.17 20.64 8.40 0.33 0.93 0.16 0.13 0.24
PENNSYLVANIA 49.17 18.90 28.66 1.71 1,10 0.13 0.21 0.13
PUERTO RICO 5.27 56 84 26.79 2.55 2.97 0.37 0.17 3.04
RHODE ISLAND 58.8!' 11.23 26.73 0.49 1.70 0.00 0.68 0.28
SOUTH CAROLINA 45.65 33,95 18.05 1.69 0,13 0.41 0.01 0.10
SOUTH DAEOTA 8.84 80.89 5.92 0.35 0.67 0.94 2,29 0.20
TENNESSEE 60.95 23.97 12.77 0.91 0,47 0.40 0.01 0.51
TEXAS 2.97 60.24 15.13 0.67 0,01 0.09 0.06 0.44
UTAH 40.67 44.40 12.33 1.70 0.02 0.24 0.00 0,44
VERMONT 88.12 3.89 4.92 0.41 1,15 0.15 0.64 0.73
VIRGINIA 47.51 23.81 26.86 0.97 0.33 0.32 0.10 0.11
SASHINCTON 53.26 31.80 14.00 0.66 0,19 0.01 0.01 0,07
WEST VIRGINIA 60,53 20.65 17.64 0,75 0.01 0.05 0.30 0.08
WISCONSIN 43.46 32.11 23.18 0.81 0.03 0.29 0.01 0.15
WYOMING 68.63 27.44 2.61 0.35 0,27 0 56 0.11 0.02
AMERICAS SAMOA 83.26 0.42 2.09 14.23 0.03 0.00 0.00 0.00
GUAM .

. , .

NORTHERN MARIANAS 68.92 8 11 22.97 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

V.S. AND INSULAR AREAS 41.98 33.51 20.14 2.03 1,09 0.27 0.17 0.20

50 STATES, D.C. 4 P.R.

aATA AS Of OCTOBER 1, 1991.

41.98 13.51 20 /4 2.03 1 08 0,21 0.17 0.29

SOURCE: ANNUAL.CNTLISIWXNPIA1
80CT91

A 80



TABLE AN4

NUMBER Of CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

MCMEDOLIND
WOSPITAL EN-
VIRONMENT

ALABAMA 5,388 6,040 400 9 0 0 0 3

ALASKA 633 2,096 216 o 0 o 0 o

ARIZONA 1,235 10,437 1,959 49 7 0 0 8

ARKANSAS 3.513 4,116 451 30 0 0 8 o

CALIFORNIA 2,451 80,695 28,284 3,313 289 34 0 o

COLORADO 1,691 9,517 587 0 0 0 0 6

CONNECTICUT 8,322 2,753 2,967 131 109 2 10 11

DELANARE 979 1,797 519 104 0 0 2 15

DISTRICT OF COLUMBIA 50 242 628 51 78 o o o

FLORIDA 5,507 27,565 8,021 36 0 o 0 9

GEORGIA 76 10,127 1,914 1 0 1 0 1

HANAII 1,018 1,657 383 0 0 0 1 9

IDAHO 3 179 1,901 137 2 0 49 0 0

ILLINOIS 1,651 28,976 14,481 172 49 15 0 1

INDIANA 469 11,027 3,884 6 0 0 0 0

IONA 108 9,464 319 1 o o o 0

KANSAs 2,453 1,853 805 4 0 2 28 2

KENTUONY 921 6,294 859 0 0 1 0 7

LOUISIANA 1,184 3,377 3,856 3 3 3 0 6

MAINE 2,303 2,224 258 2 3 o 0 5

MARYLAND 6,413 4,778 1,195 339 41 0 2 11

MASSACHUSETTS 15,264 3,063 4,441 180 390 44 41 67

MICHIGAN 10,714 10,572 5,531 99 10 1 16

MINNESOTA 1,469 '2,132 649 24 . . . 1

MISSISSIPPI 1,372 4,110 1,249 o o 0 0 2

MISSOURI 7,260 13,900 3.802 80 72 0 0 18

MONTANA 1,996 1,556 222 1 0 0 0 20

NEBRASKA 3,829 1,684 309 5 0 0 1 3

NEVADA 486 3,454 370 0 0 0 0 1

NEW HAMPSHIRE 2,284 1.126 806 5 29 o 6 0

NEW JERSEY 4,600 12.547 15,603 434 623 s 0 22

NEW MEXICO 3,947 1,673 570 0 0 0 0 1

NEW YORK 771 35,822 27,859 710 97 2 o 99

NORTH CAROLINA 13,546 8,347 1,681 3 5 4 o 2

WORTH DAKOTA 1,775 221 38 18 0 o o 1

OHIO 8,332 15,446 5.006 76 1,086 0 . 3

OKLAHOMA 5,763 5,556 858 6 3 2 2 3

OREGON 7,176 3,885 230 10 I5 1 7 44

PENNSYLVANIA 4,208 12,673 11,020 17: 1,1 8 12 a
PUERTO RICO 104 3,296 284 0 42 1 3 4

RHODE ISLAND 2,830 66) 1. 735 1 8 0 25 2

SOUTH CAROLINA 1,469 9,546 2.415 11 3 G 0 s
SOUTH DANOTA 269' 2,061 49 0 0 0 0 0

TENNESSEE 9,855 8,525 7.420 48 4 s 0 6

TEXAS 1,959 64,069 9,295 0 0 o 0 0

UTAH 3,5 i0 6, 277 1,007 33 0 o o 2

VERMONT 2.580 127 90 2 16 2 9 4

VIRGINIA 5,849 8,442 6,623 48 17 1 2 1

WASHINGTON 6,172 7,596 1.045 11 5 2 0 2

WEST vIRGINIA 2,.42 2,822 932 0 0 0 0 0

WISCONSIN 1,566 S. 1 960 I 2 o 0 3

WYOMING 1,497 1,. ,11 117 0 3 V 0 0

AMERICAN SAMOA 0 0 0 0 0 0 0 0

GUAM .
.

.

NORTHENN MARIANAS 18 0 I 0 0 0 0 6

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 184,71s 495,041 186,476 6.264 3,196 194 'Ay 402

50 STATES, D.C. 4 F (4 184,697 495,042 186,475 6,264 3,196 194 160 402

DATA AS Of oCTOBER 1, 1991.

SOURCE: ANNUA1.CNTIAM3XXNPIAI
8OCT91

A 81
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

REGULAR
STATE CLASS

RESoURCE
ROOM

SEPARATE
CLAsS

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATE
FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 45.48 51.05 3.3$ 0.0$ 0.00 0.00 0.00 0.03
ALASKA 21.49 71.17 7.33 0.00 0.00 0.00 0.00 0.00
ARIZONA 9.02 76.21 14.30 0.36 0.05 0.00 0.00 0.06
ARKANSAS 43.23 50.65 5.55 0.4 0.00 0.00 0.10 0.00
CALIFORNIA 2.13 70.13 24.1.0 2.88 0.25 0.03 0.00 0.00
COLORADO 14 33 80.65 4.97 0.00 0.00 0.00 0.00 0.05
CONNECTICUT 58.18 19.25 20.74 1.92 0.76 0.01 0.07 0.06
DELAWARE 20.66 52.61 15.19 3.04 0.00 0,00 0.06 0.44
DISTRICT OF COLUMBIA 4.76 23.03 59.75 5.04 7.42 0.00 0.00 0.00
FLORIDA 13.39 67.01 19.50 0.09 0.00 0.00 0.00 0.02
GEORGIA 0.63 83.56 15.79 0.01 0.00 0,01 0.00 0.01
RAMAN 33.18 54.01 12.40 0.00 0.00 0.00 0.03 0.29
!DAM 61.83 34.00 2.43 0.04 0.00 0.90 0.00 0.00
ILLINOIS 3.69 63,42 32.36 0.38 0.11 0.03 0.00 0.00
INDIANA 3.05 71,67 25.24 0.04 0.00 0.00 0.00 0.00
IOWA 1.09 95.67 3.22 0.01 0.00 0.00 0.00 0.00
KANSAS 49.62 14.65 15.06 0.01 0.00 0.04 0.52 0.04
KENTUCKY 11.40 77.80 10.63 0.00 0.00 0.01 0.00 0.09
LOUISIANA 14.04 40.05 45.73 0.04 0.04 0.04 0.00 0.07
MAINE 48.03 46-38 5.38 0.04 0.06 0.00 0.00 0.10
MARYLAND 38.22 24.48 30.96 2.02 0.24 0.00 0.01 0,07
MASSACHUSETTS 64.96 13.04 18.90 0.17 1,69 0.19 0.17 0.29
MICHIGAN 49.33 39.91 20.10 0,36 0.04 0.00 0.06
MINNESOTA 10.29 84,99 4.55 0.17 . . 0.01
MISSISSIPPI 20,38 61.04 16.55 0.00 0.00 0,00 0.00 0.03
MISSOURI 28.89 55 31 15.13 0.32 0,29 0.00 0.00 0.07
MONTANA 52.57 41.01 5.85 0.03 0.00 0.00 0.00 0.53
NEBRASKA 65.6' 20.00 5,30 0.09 0.00 0.00 0,02 0.05
NEVADA 11.27 00.12 8.58 0.00 0.00 0.00 0.00 0.02
NEW HAMPSHIRE 53.67 26.46 16.94 0.12 0.68 0.00 0.14 0.00
NEN JERSEY 13,52 36.s? 46.43 1.28 1.83 0.01 0.00 0.06
NEW MEXICO 62.25 29.54 8.20 0.00 0.00 0.00 0.00 0.02
NEW YORK 1..8 54,61 42.62 1.09 0.15 0.00 0.00 0.15
WIRTH CAROLINA 57.43 35 r9 7.13 0.01 0.02 0.02 0.00 0.01
NORTH DAKOTA 86.21 11.02 1.85 0.87 0,00 0.00 0.00 0.05
OHIO 27.82 SI 57 16./.. 0.25 1,63 0,00 . 0.01
OKLAHOMA 47.26 45 57 7.04 0.05 0.02 0.02 0.02 0.02
OREGON 63,14 34 29 2.03 0.09 0,13 0.01 0.06 0.05
PENNSYLVANIA 13.54 40.79 44.48 0,55 0.55 0.03 0.04 0.03
PUERTO RICO 2,79 88.27 7.61 0.00 1.12 0.03 0.08 0.11
RHODE ISLAND 51.79 15.79 31.75 0.02 0.15 0.00 0.46 0.04
SOUTH CAROLINA 10.90 70 86 17.93 0.24 0 02 0.00 0.00 0.04
SOUTH DAKOTA 11.31 86.63 2.06 0.00 0 00 0.00 0.00 0.00
TENNESSEE 41.24 40.86 11.60 0.23 0.02 0.02 0.00 0.03
TEXAS 2.60 85.06 12.34 0.00 0.00 0.00 0.00 0,00
VTAN 32.79 57.65 9.25 0.10 0.00 0.00 0.00 0.02
VERMONT 91.49 4.50 2.84 0.0/ 0.57 0.07 0.32 0.14
VIRGINIA 27,50 39.80 32.17 0.23 0.11 0.00 0.01 0.03
WASHINGTON 41.60 51.20 7.04 0,09 0.03 0.01 0.00 0.01
WEST VIRGINIA 31.39 47.06 15.54 0.00 0.00 0.00 0.00 0.00
WISCONSIN 19.43 68.61 11,91 0.01 0.00 0.00 0.00 0,04
MY4004ING 51.49 43,95 4,06 0.00 0.10 0.00 0.00 0.00
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS 94 4 0,00 5.21, 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
SUR. OF INDIAN AFFAIRS

U S. AND INSULAR AREAS 21.00 56.48 21.28 0 11 0 36 0.02 0.02 0.05

50 STATES, D.C. 6 P.R. 21.07 56 48 21.28 0 71 0.36 0.02 0.02 0.05

DATA AS OF OCTOBER I. 1991.

SOURCE: ANNVAL.CNTLI1..BKNNPIA1
SoCT91

A 62



TABLE A134

NUMBER Of CHILDREN AGE 6-11 sum IN
DIFFERENT EDUCATIONAL MIRO/MEETS
DURING THE 1989-90 SCOOOL YEAR

SPEECH OR LANGUAGE IMPAIRmENT4

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FAcILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 17,546 1,699 $2 2 0 0 0 2

ALASKA 938 1,364 160 1 6 0 a 0

ARIKONA 2,947 7,910 292 32 2 0 0 0

ARNANSAS 6,105 283 52 12 2 0 1 0

CALIFORNIA 75,045 1,762 3,352 393 39 0 0 0

COLORADO 4,794 1,795 330 2 0 0 2 0

CONNECTICUT 6,920 317 650 35 41 0 2 2

DELANARE 1,221 34 20 3 0 0 0 0

DISTRICT oF CoLUMBIA 565 8 100 1 0 0 0 0

FLORIDA 40,952 10,052 1,008 24 0 0 0 9

GEORGIA 153 17,411 244 1 1 1 1 2

BANAII 1,215 49 122 0 0 0 0 0

IDAHO 3,023 512 45 0 2 62 1 0

ILLINOIS 46,196 979 1,146 53 3 75 0 3

INDIANA 33.104 0 0 1 0 1 1 0 0

IONA 8,455 104 19 0 0 1 0 0

KANSAS 6,133 3,147 297 4 1 0 38 4

KENTUCKY 14,629 4,933 30 $ 4 0 0 0

LOUISIANA 14,674 137 562 12 ] 2 0 29

MAINE 4,286 475 123 1 6 1 0 0

MARYLAND 15,564 1,091 1,843 131 11 0 1
7

MASSACHUSETTS 9,946 1,996 2,894 117 259 20 27 43

MICHIGAN 28,126 454 681 56 3 4 39

MINNESOTA 1,190 10,021 216 7 . .
2

MISSISSIPPI 12.174 3,459 779 20 12 0 0 3

MISSOURI 20,634 4,424 970 68 68 0 0 a

MUNTAWA 3,331 67 30 I 0 0 0 9

NEBRASKA 6,741 71 153 23 6 7 I 41

NEVADA 2,944 4 79 I 0 0 0 0

NEW HAMPSHIRE 1,474 395 439 15 16 0 1 4

NEW JERSEY 42,107 233 1,330 28 266 0 0 3

NEW MEXICO 4,384 953 824 0 0 0 0 0

NEN YORK 12.419 2,461 4,163 347 7 0 0 1

NORTH CAROLINA 20,337 917 140 12 19 0 0 0

WORTH DAKOTA 3,010 102 90 33 5 0 1 20

OHIO 38,017 0 0 12 7,767 0 , 0

0/(1.117so4A 14,255 357 61 12 8 0 3 2

°RECCE 9.164 710 409 4 30 0 1 3

PENNSYLVANIA 43.413 4,197 151 61 10 5 0 11

Pinar° RICO 267 549 132 3 15 0 0 9

RHODE ISLAND 2,544 16 116 2 2 0 0 1

SOUTH CAROLINA 15,636 928 134 0 6 0 1 3

SOUTH DAXOTA 25$ 3,295 94 0 0 0 0 4

TENNESSEE 18.943 968 463 12 SI 1 0 2

TEXAS 1.569 5..768 676 37 0 126 4 110

UTAH 6,075 2,947 267 1 3 30 0 46

VERMONT 2,170 65 88 5 32 2 3 33

VIRGINIA 11,403 2,904 118 4 5 0 0 7

WASHINGTON 10,445 63 160 3 7 0 0 2

mrsT VIRGINIA 8,835 443 3 0 0 0 0 1

WISCONSIN 11,615 196 221 10 6 0 0 1

WYOMING 7,341 147 9 4 11 1 0 0

AMERICAN SAMOA 111 0 0 0 0 0 0 0

GUAM .

NoRT.HERN MARTANAS 0 5 2 0 0 0 0 4

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 679,215 150,769 27,294 1,614 8,402 301 92 526

50 STATES, ux. 4 P.R. 679.116 150,764 27,297 1,614 8,802 301 91 526

DATA AS of OCTOBER 1. 1991.

SOURCE: ANH,JAL.cHTLILBXXNP1Al
SOCT9I

A 83
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILOTY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 90.77 8.79 0.42 0.01 0.00 0.00 0.00 0.01
ALASKA 37.99 55.25 6.48 0.04 0.24 0.00 0.00 0.00
ARIZONA 26.35 70.73 2.61 0.29 0.02 0.00 0.00 0.00
ARKANSAS 94.58 4.30 0.01 0.19 0.03 0.00 0 02 0.00
CALIFORNIA 93.12 2.19 4.16 0.49 0.05 0.00 0.00 0.00
COLORADO 69.25 25.93 4.77 0.03 0.00 0.00 0.03 0,00
CONNECTICUT 06.86 3.90 8.16 0.44 0.51 0.00 0,03 0.03
DELAWARE 95.54 2.66 1.56 0.23 0,00 0.00 0.00 0,00
DISTRICT OF COLUMBIA 03.03 1.19 14.84 0.15 0.00 0.00 0.00 0.00
FLORIDA 78.60 19.31 1.94 0.05 0.00 0.00 0.00 0.02
GEORGIA 0.06 97.74 1.37 0.01 0.01 0.01 0.01 0.01
HAMAII 87.66 3.54 8.80 0.00 0.00 0.00 0.00 0.00
IDAMO 02.94 14.05 1.73 0.00 0.05 1.70 0.03 0.00
ILLINOIS 95.04 2.01 2,77 0.11 0.01 0.05 0,00 0.01
INDIANA 99.96 0.00 0.00 0.00 0.00 0.03 0,00 0.00
IONA 98.55 1.21 0.22 0.00 0.00 0.01 0.00 0.00
KAXSAS 66.53 30.65 2,43 0,03 0.01 0.00 0.31 0.03
KENTUCKY 74.00 24.91 0.15 0.04 0.02 0.00 0.00 0.00
LOUISIANA 95.10 0,89 3.65 0.08 0.01 0.01 0.00 0.19
MAINE 07.61 9.71 2.51 0.02 0.12 0.02 0.00 0.00
MARYLAND 83.44 5.05 9.88 0.70 0.09 0.00 0.01 0.04
MASSACHUSETTS 64.96 13.04 10.90 0,76 1.69 0.10 0,10 0.28
MICHIGAN 95.77 1.55 2.34 0.19 0.01 0.01 0.13
MINNESOTA 10.35 $7.17 2,40 0.06 . . 0.02
MISSISSIPPI 74.02 21.03 4.74 0.12 0,07 0.00 0.00 0,02
MISSOURI 70.04 16.90 3.71 0.26 0.26 0.00 0.00 0.03
MONTANA 96.89 1.95 0.87 0.03 0.00 0.00 0.00 0.26
NEBRASRA 95.78 1.01 2.17 0,33 0.09 0.03 0.01 0.50
NEVADA 97.23 0.13 2.61 0.03 0.00 0.00 0.00 0.00
NEN HAMPSHIRE 62.88 16.85 10.73 0.64 0.60 0.00 0.04 0,17
NEN JERSEY 95.70 0.53 3.01 0.06 0.61 0,00 0,00 0.01
NEW MEXICO 71,16 15.47 13.37 0.00 0.00 0.00 0.00 0.00
NEW YORE 61.61 12.10 24.09 1 72 0.28 0.00 0.00 0,00
NORTH CAROLINA 95 37 3.03 0.66 0.06 0.09 0.00 0.00 0.00
NORTH DAKOTA 97,63 3.17 2.15 1.01 0.15 0.00 0.03 0.61
OHIO 82.99 0.00 0.00 0.03 16 99 0.00 , 0.00
OKLAHOMA 96.99 2.43 0.42 0.08 0.05 0.00 0.02 0.01
OREGON 00.79 6,00 3.96 0.04 0.29 0.00 0.01 0.03
PENRSYLVANIA 90.73 0.77 0.32 0.13 0.02 0.01 0.00 0.02
PUERTO RICO 28.84 55 10 13.27 0.30 1.1,1 0.00 0.00 0.90
RHODE ISLAND 92.40 3.11 4.22 0.07 0.07 0.00 0.00 0.04
SOUTH CAROLINA 93.66 5.49 0.79 0.00 0.04 0.00 0.01 0,02
SOUTH DAKOTA 7.07 90.25 2.57 0.00 0.00 0.00 0.00 0.11
TENNESSEE 92.59 4.73 2.36 0.06 0.25 0.00 0.00 0.01
TEXAS 7.84 95.42 1.13 0.07 0.00 0.21 0.01 0.31
UTAH 64.84 31.45 2.85 0.01 0.01 0.32 0,00 0.49
VERMONT 91.22 2.50 3.39 0.19 1.23 0.08 0.12 1.27
VIRGINIA 05.14 14.21 0.58 0.02 0.02 0.00 0,00 0,03
WASHINGTON 97.80 0.59 1.50 0.03 0.07 0.00 0.00 0.02
WEST VIRGINIA 95.14 4. 77 0.03 0.00 0.00 0,00 0,00 0.01
WISCONSIN 96.40 1.63 1.83 0.08 0.05 0.00 0.00 0.01
WYOMING 93.34 5.06 0.32 0 00 0.44 0.04 0.00 0.00
AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
GUAM . .

. . .

NORTHERN MARIANAS 53.33 33.33 13.33 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 78 20 17 36 3 14 0.19 1.0. 0.03 0.01 0,06

50 STATES. D.C. 8 P.R 78.19 17.36 1.18 0 19 1.01 0.03 0.01 0.06

DATA AS OF OCTOBER 1, 1991.

SCURCE: ANWUAL.CNTIALBXXNP1A1
0OCT91



TABLE, AB4

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1999-90 SCHOOL YEAR

MENTAL RETARDATION

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 152 1,801 5,607 150 8 25 1 7

ALASKA 9 23 71 0 0 0 0 0

ARIZONA 43 438 1,5713 103 31 0 5 0

ARKANSAS 551 1,604 1,512 117 134 20 76 40

CALIFORNIA 321 188 7, 711 905 57 139 0 0

COLORADO 23 263 785 9 1 0 0 1

CONNECTICUT 28 53 986 124 34 0 10 0

DELANARF 20 162 179 331 0 0 1 3

DISTRICT OF COLUMBIA 0 2 185 90 5 0 1 0

FLORIDA 50 424 7,958 1,715 12 1 5 30

GEORGIA 29 2,329 6,366 98 6 102 0 14

HANAII 9 96 415 1 1 0 0 0

IDAHO 291 416 534 24 1 16 0 14

ILLINOIS 41 123 6,937 979 593 39 146 3

INDIANA 29 604 6,901 709 0 0 14 9

lOWA 71 1,626 1,506 178 0 4 9 1

KANSAS 116 67 1,940 34 0 17 12 2

KENTUCKY 499 1.617 2,811 79 3 0 1 33

UDUISIANA 85 201 3,427 309 5 109 7 10

MAINE rs 277 441 19 15 0 0 0

MARYLAND 89 148 1,287 561 29 1 1 2

MASSACHUSETTS 9,167 1,839 2,667 108 219 26 25 40

MICHIGAN 539 169 4.487 1,336 1 0 6

MINNESOTA 143 1902, 1,913 57 . . , 4

MISSISSIPPI 22 572 2,315 100 0 10 2 19

MISSOURI 338 604 4.230 1,460 57 lb 0 06

MONTANA 40 116 287 0 0 0 0 2

NEBRASKA 369 535 071 61 3 0 I 7

NEVADA 72 106 202 116 0 0 0 0

NEW HAMPSHIRE 57 19 182 17 21 0 2 0

NEW JERSEY 9 32 926 538 197 0 0 2

NEW MEXICO 33 228 507 5 0 6 0 0

NEN YORK 29 239 5,232 1.396 89 31 24 33

NORTH CAROLINA 1,656 7,683 4,053 406 16 3 43 16

NORTH DAKOTA 54 93 355 16 3 3 6 5

OHIO 90 1,434 11,926 771 42 0 . 3

OKLAHOMA 344 1,439 2,161 68 0 6 1 3

OREGON 161 303 016 16 4 2 0 4

PENNSYLVANIA 142 986 10,322 997 49 45 20 56

PUERTO RI770 15 2,170 2,211 229 51 6 0 52

RHODE ISLAND 9 6 316 0 56 0 4 1

SOUTH CAROLINA 204 1, 783 3,075 503 16 16 0 21

SOUTH DAKOTA 13 409 169 0 0 I 6 0

TENNESSEE 573 2,030 1,967 152 116 41 1 7

TEXAS 178 1,204 6,569 470 S 2 05 37

UTAH 01 169 998 41 1 7 0 2

VERMONT 417 18 95 6 10 1 7 3

VIRGINIA 76 116 4,036 271 12 16 4 13

WASHINGTON 351 919 1,767 62 2 0 0 7

WEST VIRGINIA 181 557 1,979 118 0 0 0 6

WISCONSIN 39 205 774 85 0 0 0 1

WYOMING 16 8 5 14 0 1 7 1 0

AMERICAN SAMOA 88 1 0 21 0 0 0 0

GUAM . . , .

NORTHERN MARIANAS 0 0 8 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 18,497 39,691 139,084 .4, /5 7 2,001 965 471 609

50 STATES, P.C. 8, P.R. 18.409 39,690 139.016 14,136 2,001 965 471 609

DATA AS OF OCTOBER 1, 1991

SOURCE: ANNUAL.CNII11.70XNE1A1
90CT91
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TABLE A134

PERCENTACE Of CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDE/111AL

FACILITY

KOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 9.00 21.57 67.14 1.90 0.10 0.30 0.01 .06
ALASKA 9.74 22.33 69.93 0,00 0.00 0,00 0,00 .00
ARIZONA 2.00 20.39 71,14 4.80 1.44 0.00 0.23 .00
ARKANSAS 13.69 39.86 37.57 7.16 3.33 0.50 1.89 .99
cmarossIA 3.44 2.01 82.00 9.70 0.56 1.49 0.00 .00
COLORADO 2.13 24.31 72.55 0.83 0.09 0.00 0.00 .09
CONNECTICUT 2.25 4.26 79.32 4.94 2.74 0.00 0.40 .64
DELAMARE 4.04 32.73 35.96 26.46 0.00 0.00 0.20 .61
DISTRICT OF COLUMBIA 0.00 0.69 63.57 33.68 1,72 0.00 0.34 .00
FLORIDA 0.49 4.16 78.06 16.82 0.12 0.01 0.05 .29
GEORGIA 0.32 25.47 69.62 1.07 0.07 3.30 0.00 .15
HAMAII 1.72 16.39 79.50 0.19 0.19 0.00 0.00 .00Iwo 22.45 32.10 41.20 1.85 0.08 1.23 0.00 .06
ILLINOIS 0.47 1.40 78.05 11.16 6.77 0,45 1.67 .03
INDIANA 0.37 7.70 99.87 2.60 0,00 0,00 0.19 .12
IONA 0.48 60.42 34.65 4.10 0.00 0.09 0.21 .05
KANSAS 5.25 3.94 87.96 1.54 0.00 0.77 0.54 .09
KENTUCKY 6.95 51.43 39.97 1.12 0.04 0.00 0.01 .47
LOUISIANA 2.01 6,64 90.96 7.30 0.12 2.58 0.17 .24
MAINE 9.01 33.49 53.33 2.30 1,81 0.00 0.00 .00
MARYLAND 4.20 6.99 60.76 26.49 1.37 0.05 0.05 .09
MASSACHUSETTS 64.96 13.03 18.90 0.77 1.69 0.18 0.19 .28
MICHIGAN 7.55 10.77 62.04 18.71 0.04 0,00 .00
MINNESOTA 3.54 47,09 47.86 1.41 . . . .10
MISSISSIPPI 0.72 18.92 76,15 3.29 0.00 0.33 0.07 .62
MISSOURI 4.98 1.89 62.29 21.50 0.114 0.24 0.00 1.27
MONTANA 8.99 26.07 64.49 0.00 0.00 0.00 0.00 0.45
WEBRASKA 19.87 28.81 47.01 3.26 0.16 0.43 0.05 0.39
NEVADA 4.93 23.77 45.29 26.01 0.00 0.00 0.00 0.00
NEN HAMPSHIRE 17.81 12.19 56.87 5.31 7.19 0.00 0.62 0.00
NEN JERSEY 0.53 1.05 54.34 31,57 11.56 0.00 0.00 0.12
NEN MEXICO 4.24 29.27 65.00 0.64 0.00 0.77 0.00 0.00
NEP YORX 0.41 3.36 73.97 19.74 1.26 0.44 0.34 0.47
NORTH CAROLINA 18.53 30.02 45.36 4.54 0.85 0.03 0.46 0.18
NORTH DAXOTA 10.09 17.38 66.36 7.99 0.56 0.56 1.12 0.93
OHIO 0.57 9,10 88.33 1.72 0.27 0.00 , 0.02
OKLAHOMA 7.41 31.00 59.91 1.46 0.00 0.13 0.02 0.06
OREGON 12.14 22.85 63.05 1.21 0.30 0.15 0.00 0.30
PENNSYLVANIA 1.13 7.81 01.81 1.90 0.39 0.36 0.16 0.44
PUERTO RICO 0.71 47.84 44.63 4.62 1.03 0.12 1.00 1.05
RHODE ISLAND 2.30 1.53 80.61 0.00 14.29 0_00 1.02 0.26
SOUTH CAROLINA 3.61 31.51 54.35 8.99 0.64 0.64 0.00 0.37
'SOUTH DAKOTA 2.17 66.39 28.26 0.00 0.00 0.17 1.00 0.00
TENNESSEE 11,71 43.49 40.20 3.11 2.37 0.96 0.02 0.14
TEXAS 1.51 14.25 77.74 5.56 0,06 0.02 0.41 0.44
UTAH 5.38 24.52 66.31 3.12 0.07 0.47 0.00 0.13
VERMONT 72.27 6.59 16.46 1.04 1.73 0.17 1.21 0.52
VIRGINIA 1.60 6.66 85.08 5.71 0.25 0.34 0.08 0.27
NASHINGTON 11.31 29.62 56,94 2.00 0.06 0.00 0.00 0.06
NEST VIRGINIA 6.30 19.47 69.77 4.16 0.00 0.00 0.00 0.21
WISCONSIN 3.53 18.57 70.11 7.10 0,00 0.00 0.00 0.09
WYOMING 26.23 13.11 8.20 22.95 0.00 27,87 1.64 0.00
AMERICAN SAMOA 80.00 0.91 0,00 19.09 0.00 0.00 0.00 0.00
GUAM

. . . . .

NORTHERN MARIANAS 0.00 0.00 100.00 0.00 0,00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
OUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 8,56 10,31 64,37 6.83 0.93 0.45 0.22 0.28

SO STATES, D.C. & P.R. 8.52 18.38 64.40 6,82 0.93 0.45 0.22 0.28

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL,CNTL1LBXXN1'IA)
8CCT91

A-86



TABLE AD4

NUMBER OF CHILDREN AGE 6-12 sem= IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

STATE
REGULAR
CLASS

RESOUP,T
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARAU
FACILITY FACILITY

-

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL [IN-
VIROOMENT

MAMMA 1,101 523 553 26 2 7 14 2

ALASKA 23 54 60 0 0 0 0 0

ARIZONA 30 313 496 SS 45 2 19 9

ARKANSAS 4 26 40 1 1 0 2 1

CALIFORNIA 167 174 2,745 263 1,022 78 0 0

COLORADO 888 1,375 864 4 4 0 109 50

CONNECTICUT 1,338 312 1,270 165 283 53 126 38

DELAKARE 90 209 143 117 0 0 0 57

DISTRICT OF COLUMBIA 0 0 109 41 19 0 22 6

ruottIDA 585 3,227 5,069 854 21 11 26 9

GEORGIA 54 6,414 2,324 154 4 138 8 2

HAMAII 65 84 242 4 15 0 17 1

IDAHO 80 65 47 1 0 0 1 0

ILLINOIS 261 1,147 4,403 511 912 111 71 7

INDIANA 227 236 1,205 74 0 13 18 1

IOWA 96 1,183 862 57 0 43 IS 5

KANSAS 361 204 095 118 0 51 76 3

KENTUCKY 37 339 543 35 6 54 16 14

LOUISIANA 81 144 1,123 94 0 41 11 7

MAINE 581 496 314 26 48 0 45 13

MARYLAND 141 82 618 217 186 2 17 13

MASSACHUSETTS 5,924 1,119 1,724 70 155 17 16 26

MICHIGAN 2,055 1,283 2,328 409 70 0 18

MINNESOTA 370 2,387 842 301 . , 64

MISSISSIPPI 8 26 82 0 0 0 2 2

MISSOURI 792 1,550 1,762 162 86 SO 62 130

MONTANA 70 38 85 2 0 0 1 4

NEBRASKA 430 167 268 19 9 3 2 3

NEVADA 22 204 110 30 0 0 0 1

NEX HAMPSHIRE 220 103 168 2 61 I 17 1

NEN JERSEY 99 364 1,510 366 1.074 25 2 40

NEW MEXICO 378 271 517 6 0 72 0 2

NEW YORK 301 1,825 8,941 2,493 756 3 111 296

NORTH CAROLINA 1,409 875 1,549 34 4 39 6 8

NORTH DAKOTA 59 37 51 1 0 3 2 0

OHIO 04 339 1,503 875 0 0 , 25

ONIAHOHA 37 38 421 20 0 26 2 5

MEM* 258 143 285 47 145 1 22 17

PENNSYLVANIA 337 883 3,633 261 569 SI 63 43

PUERTO RICO 16 117 265 13 5 0 3 21

RHODE ISLAND 68 47 262 0 56 0 29 5

SOUTH CAROLINA 270 957 987 92 4 6 1 6

SOUTH DAKOTA 22 67 15 0 38 0 54 0

TENNESSEE 161 120 400 73 9 55 0 IS

TEXAS 221 3,475 3,856 195 1 0 0 401

UTAH 1,380 2,607 697 59 0 0 0 31

VERMONT 223 14 24 13 7 1 7 2

VIRGINIA 343 265 1,751 79 75 13 40 13

WASHINGTON 398 627 539 74 14 0 5 3

WEST VIRGIN1A 187 119 364 8 0 0 0 4

WISCONSIN 535 1,176 1,480 14 1 6 0 11

wromrimG 94 137 19 0 0 3 6 1

AMERICAS SAMOA 0 0 0 1 0 0 0 0

GUAM .
. . . . .

NORTHERN MARIANAS 1 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

17.5. AND INSULAR AREAS 22.996 38,122 59,993 8,554 5,642 999 1.014 1,436

50 STATES, 0.C. 4 P.R. 22,995 38,122 59,993 0,553 5,642 999 1,084 1.436

----- . --
OATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL,CNTL(L9XXNP1A1
80CT91

A-67
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 froVED IN
DIFFERENT EDUCATIONAL ENVIRvWENTS
DURING THE 1999-90 SCHOOL YeAA

SERIOUS EMOTIONAL DISTUARPHE

REGULAR
STATE CIASS

RESOURCE
ROOM

SEPARATE
CLASS

--,-PERVEVTAGE

PUBLIC PRIVATE
SEPARATE 572ARATE
FACILITY F)CILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVAT2
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 49.42 23.47 24.82 1.17 1.09 0.31 0.63 0.09
ALASKA 16.79 39.42 43.80 0.00 0.00 0.00 0.00 0.00
ARIZONA 3.10 32.30 51.19 5.68 4.64 0.21 1.96 0.93
ARKANSAS 5.33 34.67 53.33 1.13 1.33 0.00 2.67 1.33
CALIFORNIA 4.23 .1.41 56.85 6.66 15,81 1.98 0.00 0.00
COLORADO 26.96 41.74 26.23 0.12 0.22 0.00 3,31 1.52
CONNRCTiCuT 36.41 10.39 34.56 5.03 7.70 1.44 3.43 1.03
DELANAPE 14.61 33.93 23.2, 16.99 7.00 0.00 0.00 9.25
DISTRI..7 OF COLUMBIA 0.00 0.00 55.33 20.91 9.64 0.00 11.17 3.05
FLORIDA 5.97 32.89 51.74 8.72 0.21 0.11 0.27 0.09
GEORO-A 0.59 70.50 25.54 1.69 1.04 1.52 0,09 0.02
HANIAII 15.19 19.63 56.54 0.93 ....50 0.00 3.97 0.23
IDAJW. 41.24 33.51 24.23 0.52 1 00 0.00 0.52 0.00
ILLI,1015 3.51 15.44 59.26 6.89 11.77 1.49 1.05 0.09
INDIANA 12.80 13.30 67.93 4.17 C 00 0.73 1.01 0,06
IOWA 4.25 52,32 38.12 2.52 0.10 1.90 0.66 0.22
KANSAS 21.14 11.94 52.40 6.91 O. )0 2,99 4.45 0.18
KENTUCKY 3.54 32.47 52.01 1.35 0 t7 5.17 1.53 1.34
LOUISIANA 5.40 9.59 74.82 6.26 t U0 2.73 0.73 0.47
MAINE 311.15 32.57 70.62 1.71 3 1 0.00 2,95 0.85
MARYLAND 11.05 6.43 49,43 17,01 14 50 0.16 1.33 1.02
MASSACHUSETTS 64,95 13.04 19.90 0.77 1.7,1 0.19 0.18 0.29
MICHIGAN 33.10 20.79 J7.72 6.63 1.13 0.13 0.29
MINNESOTA 9,33 60.22 21.24 7.59 . 1,61
MISSISGIPPI 6.61 21.67 68.33 0.00 0.00 0.6 1.67 1.67
MISSOURI 17.24 33.74 38.35 3.53 1.8- 1.09 1,35 2.93
MONTANA 34.48 18.72 41.87 0.99 0,00 0.00 1.97 1.97
NEBRASKA 47.72 18.53 29,74 2.11 1.0U 0.33 0.22 0.33
NEVADA 5.99 55.59 29.97 8 17 0.00 0.00 0.00 0.27
NEN HAMPSHIRE 38.39 17.98 29.32 0.35 10.65 0.17 2.97 0.17
NEN JERSEY 7.90 10.28 44.35 10.34 10.34 0.71 0.06 1.13
NEW MEXICO 29.96 21.41 46,37 0.47 0.00 1.74 0.00 0.16
NEN YONK 2.09 12.39 60.69 16.92 5.13 0.02 0.75 2.01
NORTH CAROLINA 35.91 22.30 39.49 0.07 0.10 0.99 0.15 0.20
NORTH DAROTA 30.56 24.18 33,33 0,65 0,00 1.96 1.31 0.00
OHIO 2,97 12.00 53.18 30.96 0.00 0.00 . 0.08
ONLAHOMA 6.74 6.92 76.68 1.64 0.00 4.74 0.36 0.91
OREGON 28.10 15.58 31.05 5.12 15.80 0,11 2.40 1,85
PENNSYLVANIA 5.77 15.12 62.21 4.47 9.74 0.97 1.08 0.74
PUERTO RICO 3.64 26.59 60.23 2.95 1.14 0.00 0.68 4.77
RHODE ISLAND 14.56 10.06 56.10 0.00 11.99 0.00 6.21 1.07
SOUTH CAROLINA 11.62 41,20 42.49 3,96 0.17 0.26 0,04 0.26
SOUTH DAKOTA 11.22 34.18 7.65 0.00 19.39 0.00 d7.55 0.00
TENNE6sEE 20.05 14.32 47.71 8.47 1.07 6.56 0.00 1.79
TEXAS 7.71 42.64 67.37 1.39 0,01 0,00 0.00 4.92
UTAH 28 91 54.61 14.60 1.24 0.00 0.00 0.00 0.65
VERMONT 76.63 4.81 8.25 4.47 2.41 0.34 2.41 0.69
VIRGINIA 13,30 10.28 61.99 3.06 2.91 0.50 1.55 0.50
WASHINGTON 23.90 37.66 32.37 4.44 1.14 0.00 0.30 0.18
NEST VIRGINIA 27.4; 17.45 53 31 1.17 0.00 0.00 0.00 0,59
WISCON3IN 16.60 36 49 45.92 0.43 0.03 0.19 0.00 0.34
NYOMING 36.15 52.69 7.31 0.00 0.00 1.15 2.31 0.38
AMERICAN SAMOA 0.00 0.00 0.00 100.00 0.00 0,00 0.00 0.00
GVAM . . . , . . . .

NORTHERN MARIANAS 100.00 0.00 0.00 0.00 0.00 0.00 0,00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 16.56 27.46 43.21 6.16 4 06 0.72 0.78 1.03

50 STATE'S, D.C. 6 P.R. 1,6.56 27.46 43.22 6.16 4.06 0 72 0.18 1,03

DATA AS OF OCTOBER 1, 1991

SOURCE: ANNUAL.CNTLILBXXNP1A1
80CT91

A 68



TABLE AS4

NUMBER OF CHILDREN AGE 6-II SERVED Is
DIrrtnewr EDUCATIONAL ESVIRONMENTS

DURING THE 1909-90 SCHOOL YEAR

HEARING IMPA/RMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

MISER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

norigisainto
HOSPITAL EN-
VIRCINMENT

ALABAMA 173 81 129 22 2 61 o o

ALASSA 12 22 28 o 0 0 0 0

ARILOKA 106 223 117 131 1 104 0 0

ARKANSAS 93 56 29 27 2 52 o 0

CKLIFVRSIA 637 175 2,061 241 24 175 o 0

ODLORADO 145 92 126 3 0 25 o 0

CONNECT/CUT 136 46 58 30 39 0 14 2

DELAMARE 27 24 32 0 0 6 0 1

DISTRICT Of COLUMBIA 17 6 7 0 0 o o o

FLORIDA 140 63 012 11 4 95 0 0

GEORGIA 1 199 233 72 1 54 o 0

NAOMI I 33 33 79 0 1 0 0 0

I DA/10 62 43 2 4 0 8 0 0

ILLINOIS 235 190 013 51 6 52 4 o

INDIANA 48 130 305 3 0 134 0 o

IONA 153 90 90 0 0 54 1 0

KANSAS 73 85 152 o o 66 2 3

KENTUCKY 81 83 86 10 3 151 o 1

LOUISIANA 127 102 284 23 4 79 0 o

MAINE 07 31 II 1 0 22 0 1

MARYLAND 237 49 150 41 0 91 0 o

MASSACHUSETTS 606 121 176 7 16 2 1 3

MICHIGAN 482 113 445 56 34 o 0

MINNESOTA 100 361 112 19 . , . 1

MISSISSIPPI 19 80 78 14 o 44 0 1

MISSOURI 200 112 250 125 10 65 o 2

MONTANA 50 13 21 o 0 20 0 o

NEBRASKA 128 28 54 8 2 23 0 2

0EVADA 4 12 66 0 1 o 2 o

NEN HAMPSHIRE 22 3 4 75 5 0 7 0

NEN JERSEY 29 99 186 227 40 o 0 3

NZN MEXICO 93 11 67 9 o 39 0 0

NEN YORK 419 278 397 237 436 38 0 7

NORTH CAROLINA 400 114 170 9 1 209 0 0

NORTH DAKOTA 37 0 17 1 a 22 0 o

C9110 183 78 627 128 10 25 . 1

OKLAHOMA 103 35 132 22 3 41 1 0

OREGON 298 59 99 1 16 27 0 4

PENNSYLVANIA 711 131 300 12 170 0 52 6

PUERTO RICO 22 115 194 7 93 0 1 3

RHODE ISLAND 12 3 5 41 3 0 o 1

SOUTH CAROLINA 172 141 132 0 1 49 1 0

SOUTH DAKOTA 59 60 6 27 0 38 0 0

TENNESSEE 177 49 208 38 o 45 o 2

TEXAS 32 195 151 109 1 o 1 2

UTAH 144 159 16 0 1 18 o 0

VERMONT 72 2 2 0 3 4 9 1

VIRGINIA 161 92 233 0 0 80 1 0

NASHINGTON 274 1:7 81 11 12 3 0 0

NEST VIRGINIA 15 ::: 52 0 1 1 0 33 o

SISCONSIN 61 10 24 4 1 3 a 0

NYONIRG 44 32 6 3 0 4 o r

AMERICAN SAMOA 0 o 5 1 o (3 o 0

GUAM -

NORTHERN MARIANAS 12 0 o o 0 0 o 0

PALAU
VIRGIN ISLANDS
BUR, OF INDIAN AFFAIRS

U.S. A012 INSULAR AREAS 7,664 4,6P9 10,008 1,859 913 7,072 131 47

SO STATES, D.C. P.R. 7,972 4,689 10,003 1,858 413 2,072 131 47

DATA AS OF OCTOBER 1, 1991.

&DUNCE: ANNUAL.CNTLILBXXNPIA)
80CT91
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STATE

TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERvED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

HEARING IMPAIRMENTS

PERCENTAGE

PUBLIC PRIVATE puBLIc PRIVATE HOMEBOUND

REGULAR REsoURcr. SEPARATE SEFARATE SEPARATE RESIDENTIAL RESIDENTIAL HOsPITAL EA-

CLASS ROOM CLASS FACILITY FACILITY FACILITY FACILITY VIRONMENT

ALABAMA 36.97 17.31 27.56 4.70 0.43 13.03 0.00 0.00

ALASKA 19.35 35.48 45.16 0.00 0.00 0.00 0.00 0.00

ARIZONA 15.54 32.70 17.16 19.21 0,15 15.25 0.00 0.00

ARKANSAS 35.91 21.62 11.20 10.42 0.77 20.09 0.00 0.00

CALIFoRNIA 19.23 5.28 62.21 7.27 0.72 5.29 0.00 0.00

COLORADO 37.08 23.53 32.73 0.77 0.00 6.39 0.00 0.00

cONNECTIcuT 41.85 14.15 17.85 9.23 12.00 0.00 4.31 0.62

DELANARE 30.00 26.61 35.56 0.00 0.00 6.67 0.00 1.11

DISTRICT OF COLUMBIA 56.67 20.00 23.33 0.00 0.00 0.00 0.00 0.00

FLORIDA 12.44 5.60 72.18 0.98 0.36 8.44 0.00 0.00

GEoRGIA 0,18 35.54 41.61 12.16 0.18 9.64 0.00 0.00

HAWAII 22.60 22.60 54.11 0..0 0.68 0.00 0.00 0.00

IDAHO 52.10 36.13 1.65 3.36 0.00 6.72 0.00 0.00

ILLINOIS 17.29 14.57 59.82 3.75 0.44 3.03 0.29 0.00

INDIANA 7.74 20.97 49.19 0.48 voo 21.61 0.00 0.00

10mA 39.64 22.73 24.75 0.00 0.00 13.64 0.25 0.00

KANsAs 19.16 27.31 39.90 0.00 0.00 17.32 0.52 0.79

KENTUCKY 19.52 20.00 20.72 2.41 0.72 36.39 0.00 0.24

LOUISIANA 20.5: 16,40 45.08 3.72 0.65 12.76 0.00 0.00

MAINE 56.96 70.26 7,19 0.65 0.00 14,30 0.00 0.65

MARYLAND 47,13 8.63 26.41 7,22 0,00 16,02 0.00 0.00

MASSACHUSETTS 65.02 12.98 18.08 0.75 1.72 0.21 0.11 0.32

MICHIGAN 42.65 10.00 39.38 4.96 3.01 0.00 0.00

MINNESOTA 26.75 53.64 16.64 2.52 . ,
. 0.15

MISSISSIPPI 8.05 33.90 33.05 5.93 0.00 18.64 0.00 0.42

MissouR1 26.18 14.66 32.72 16.36 1.31 8.51 0.00 0.26

MONTANA 48.08 12.50 20.19 0.00 0.00 19,23 0.00 0.00

NEBRASKA 52.24 11.43 22.04 3.27 0.02 9.39 0,00 0.82

NEVADA 4.71 14.12 77.65 0.00 1.10 0.00 2.35 0,00

NEW HAmPsHIRE 18.97 2.59 3 45 64.66 4.31 0.00 6.03 0.00

NEN JERSEY 5 01 11.10 12.12 38.14 6.91 0.00 0.00 0.02

NEN MEXICO 42.47 5.02 30.59 4.11 0.00 11.91 0.00 0.00

NEW YORK 21.12 15 34 21.91 13.08 24.06 2.10 0.00 0.39

WuRim CAROLINA 44.30 12.62 18.03 1.00 0.11 23.15 0.00 0.00

NORTH DAKOTA 43.53 9.41 20.00 1.1$ 0.00 25.08 0.00 0.00

OHIO 17.40 7.41 59.60 12.17 0.95 2.30 . 0.10

oicIAHOMA 30.56 10.39 39.17 6.53 0.89 17.17 0.30 0.00

OREGON 59.11 11.11 19.64 0.70 3.17 5.36 0.00 0.79

PENNSYLVANIA 48.63 0.96 25.99 0.82 11.63 0.00 3.56 0.41

PUERTO RICO 5.06 26.44 44.60 1.61 21.38 0.00 0.21 0.69

RHODE ISLAND 18.46 4.67 7,69 63.08 4.62 0.00 0.00 1.54

SOUTH CAROLINA 34.54 20.71 26.51 0.00 0.20 9.94 0.20 0.00

5,04U.IH DAKOTA 31.89 37.43 3.24 11.89 0.00 20.54 0.00 0.00

TENNBSsEE 34.10 9.44 40.00 7.32 0.00 8.67 0.00 0.39

TEXAS 6.50 39.63 30.69 22.15 0.20 0.00 0.41 0.41

UTAH 42.60 47.04 4.73 0.00 0.30 5.33 0.00 0.00

VERMoNT 77.42 2.15 2.15 0.00 3.23 4.30 9.68 1.08

VIRGINIA 29.00 16.00 40.52 1.39 0.00 13.91 0.11 0.00

NAsHINGTON 39.26 45.42 11.60 1.58 1.72 0.43 0.00 0.00

NEST VIRGINIA 31.25 14.20 29.55 0.00 0.57 5.60 18.75 0.00

WISCONSIN 59 22 0.71 23.30 1.88 0.97 2.91 0.00 0.00

WYOMING 49.44 15.96 6.74 3,37 0.00 4.49 0.00 0.00

AMERICAN SAMOA 0.00 0.00 83.33 16.67 0.00 0.00 0.00 0.00

NORTHERN mARIANAs 100.00 0,00 0.00 0.00 0 00 0 00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INSULAR AREAs

50 STATES, D.C. r F.R.

DATA AS of ocT0HER 1, 1991.

SOURCE, ANNuAL.cNTLLszKNP1A;
800T91

28 56 16.99 16.26 6.73 3.32 7.51 0.47 0.17

28.54 17.00 36.26 6,14 3.31 .7.s1 0.41 0.17
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TABLE AB4

NUMBER OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
(WRING THE 1909-90 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-NUMBER-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 20 7 363 74 2 0 0 9

ALASKA 4 43 114 0 D 0 0 1

ARIZONA 19 51 375 112 94 72 6 11

ARKANSAS 13 27 132 48 44 8 7 29

CALIFORNIA 74 49 2,135 250 104 0 0 0

COLORADO 75 535 1.111 90 0 14 3 10

commecTicuT 27 34 262 07 94 1 7 8

DELANARE, 0 6 4 9 12 0 0 0 2

DISTT!CT Of COLUMBIA 1 7 28 34 26 1 2 0

FLORIDA 0 0 0 0 0 0 0 0

GEORGIA 0 0 0 0 0 0 0 0

HAKAII 0 2 83 10 1 0 0 0

IDAHO I : 8 28 I 0 0 0 0

ILLINOIS .
. . . . . .

INDIANA 0 0 325 48 0 34 4 6

IOWA 0 11 170 84 0 0 2 2

KANSAS 10 0 168 13 0 32 4 33

KENTUCKY 72 49 350 70 IS 2 0 14

LOUISIANA 6 6 260 114 0 24 4 10

MAINE 75 134 218 10 4 0 4 10

MARYLAND 113 69 337 /14 110 4 12 9

MASSACHUSETTS 951 191 271 11 7) 1 3 4

MICHIGAN 21 3 132 654 1 0 74

MINNESOTA . . . . . . .
.

MISSISSIPPI 0 1 1 42 27 0 18 0 10

MISSOURI 8 34 84 92 114 20 0 8

MONTANA 24 18 105 0 0 8 0 1

NEBRASKA 43 lb 117 26 2 9 3 8

NEVADA 7 28 60 44 0 0 0 3

NEN HAMPSHIRE 77 10 25 18 14 U 9 1

NEN JERSEY 41 170 898 1,091 1 059 11 9 25

NEN MEXICO 9 45 186 I 0 1 0 0 8

NEW YORK 80 174 1,837 1,826 )40 10 176 124

NORTH CAROLINA 18 42 114 96 40 41 61 5

NORTH DAKOTA .
. . . . .

.

OHIO 13 111 7,089 1.804 I 0 .
17

OKLAHOMA 32 45 SOS 85 3 24 10 15

OREGON 0 0 0 0 0 0 0 0

PENNSYLVANIA 0 0 0 0 0 0 0 0

PUERTO RICO 12 41 193 30 54 9 13 759

RHODE ISLAND I 1 30 0 23 0 7 I

SOUTH CAROLINA I 11 159 7 0 51 0 2

SOUTH DAii0TA 5 88 100 3 0 12 33 5

TENNESSEE 12 21 495 SS 52 14 0 15

TEXAS 12 1311 570 01 12 5 34 212

UTAH 2 14 341 332 0 9 0 11

VERMONT 16 4 31 1 2 0 4 1

VIRGINIA 40 46 470 37 10 29 2 4

WASHINGTON 60 14/ 687 25 3 0 a 7

NEST VIROIN:A 0 0 0 0 0 0 0 0

WISCONSIN 1,090 4,092 4.553 187 2 8 I 1 21

offomING 0 0 0 0 0 a o 0

AMERICAN SAMOA 0 0 0 6 0 0 0 0

GUAM .
.

NORTHERN MARIANAS 6 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 3,003 6.873 70.966 8,3)5 7,6 /0 SI 367 94 7

SU STATES, D.C. & P.R. 7 , c 93 8, 73 20,960 8, 349 2, 6 /0 SI 8 367 947

DATA AS OF OCTOMER 1, 1991.

SOURCE: ANNUAL.CNTLILKXXNPIA1
KOCT91
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TARIZ AL44

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

muLTIPLE DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
NZ:SIDES-MAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

powwow
HOSPITAL 1441-
VIRONMENT

ALABAMA 4.21 1.47 76.42 15.58 0.42 0.00 0.00 1.99
ALASKA 2.47 26.54 70.37 0.00 0.00 0.00 0.00 0.62

ARIZONA 2.73 8.19 53.48 16.09 13.51 3.16 0.86 1.5$

ARKANSAS 4.22 8.77 42.86 15.58 14.29 2.00 2.27 9.42

CALIFORNIA 2.83 1.48 81.74 9.57 3.90 0.00 0.30 0.00
COLORADO 4.0$ 29.11 60.45 4.90 0.00 0.76 0.16 0.54

CONNECTICUT 5.24 6.60 50.87 15.92 18.25 0.19 1.36 1.55

DELARARE 0.00 8.70 71.01 17.39 0.00 0.00 0.00 2.9*

DISTRICT OF COLUMBIA 1.06 2.13 29.79 36.17 27.66 1.06 2.13 0.00
FLORIDA

HAWAII 0.00 2.08 86.46 10.42 1.04 0.06 0.00 0.00

IDAHO 22.92 16.67 56.33 2.08 0.00 0.00 0.00 0.00
ILLINOIS . . . .

. .

INDIANA 0.00 0.00 77.94 11.51 0.00 8.15 0.96 1.44

IONA 0.00 0.00 65.90 32.56 0.00 0.00 0.74 0,78

KANSAS 3.45 0.00 64.62 3.00 0.00 12.31 1.54 12.69
KENTUCEY 4.21 9.39 67.05 13.41 2.87 0.38 0.00 2.68

LOUISIANA 1.42 1.42 61.32 26,89 0.00 5.66 0.94 2.36
MAINE 16.40 29.45 47.91 2.20 0.88 0.00 0.48 2.20
MARYLAND 1.26 5.04 24.63 52.19 9.04 0.29 0.88 0.66
MASSACHUSETTS 64.91 13.04 14.91 0.75 1.71 0.20 0.20 0.27
MICHIGAN 2.75 0.36 15.77 78.14 0.12 0.00 2.87
MINNESOTA . . . . . . .

MISSISSIPPI 0.00 0.49 73.79 13.11 0.00 7.77 0.00 4.85

MISSOUAI 2.22 9.44 23.33 25.56 31.67 6.56 0.00 2 22
MONTANA 15.19 11.39 66.46 0.00 0.00 5.06 0.00 1.90

NEBRASKA 19.20 7.14 52.23 11.61 0.89 4.02 1.34 3.57

NEVADA 1.08 14.05 32.43 50.81 0.00 0.00 0.00 1.62

NEW HAMPSHIRE 15.83 7.19 17.99 27.34 24.46 0.00 6.47 0.72

NEW JERSEY 1.44 3.68 27.53 33.45 32.46 0.40 0.28 0.77
NEW MEXICO 2.51 12.53 79.67 0.28 0.00 2.79 0.00 2.23

NEW MAX 1.63 3.54 37.30 37.17 15.07 0.20 2.57 2.52

NORTH CAROLINA 2.90 6.77 50.65 15.48 6.45 6.77 10.16 0.41

MORTH DAKOTA . . . . . . .

OHIO 0.32 2.80 51.75 44.69 0.02 0.00 0.42
OKLAHOMA 4.45 6,26 70.24 11.32 0.42 3.34 1.39 2.09

OREGON
PENNSYLVANIA . . .

. , . .

PUERTO RICO 1.96 6. 71 31.59 4.91 8.84 1 47 2.13 42.39
RHODE ISLAND 1.72 1.72 51.72 0.00 39.66 0.00 3.45 1.72

SOUTH CAROLINA 0,44 3.93 69.43 3.06 0.00 22 2f 0.00 0.87

WOUTH DAKOTA 2.03 35.77 40.66 1.22 0.00 4.84 13.41 2.03

TENNESSEE 1.79 4.03 73.48 8.21 7.76 2.09 0,00 2.24

TEXAS 0.83 37.26 39.47 4.22 0,83 0.35 2.35 14.68

UTAH 0.28 1.47 48.24 46.69 0.00 1.77 0.00 1.55

VERMONT 27.12 6.78 62.54 1,69 3.19 0.00 6.78 1.69

VIRGINIA 6.80 7.82 71.43 6.29 1.70 4.93 0.34 0.68

WASHINGTON 6.49 15.91 73.81 2.71 0.32 0.00 0.00 0.76

NEST VIRGINIA .
. - -

WISCONSIN 10.47 40.80 45,40 1.86 0.02 0.83 0.01 0.21

WYOMING 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

AMERICAN SAMOA 0.00 0.00 0.00 100.00 9.00 0.00 0,00 4.00

GUAM
soammir MARIANAS 53.85

.

0.00
.

46.15
.

0.00
,

0.00 0.00
.

0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 6.87 15.73 47.98 19.12 6.11 1.19 0.84 2.17

SD STATES, D.C. 6 P.R. 6.95 15.74 47.99 19.12 6 11 1,19 0.84 2.17

DATA AS OF OCTOBER 1, 1991,

SOURCE: ANNUAL.CNTLIL3XX4P1A1
SOCT91



TABLE A134

NUMBER Of CHILDREN AGE 5-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YFAR

ORTHOPEDIC IMPAIRMENTS

REGULAR
STATE CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EA-
ViRONNENT

ALABAMA 139 32 79 5 0 o 10
ALASKA 16 10 I 0 o 0 1

AF'90AA 60 100 116 11 5 1 6
, SAS 31 25 19 5 6 5 5

636 296 1,985 232 11 0 0

244 161 49 2 o 0 4

Jr 101 13 16 11 13 0 3

12 9 33 70 o 0

,F coLumAIN 7 2 1 47 o 0 0

270 244 1,062 146 a 0

3 168 167 1 o 0 4

45 17 31 3 0 0 1

43 19 31 3 0 0 6

ILLINOIS 176 156 651 312 63 10 38
INDIANA 69 85 201 o o 0 0

IOWA 755 3S9 79 2 0 1 o 1 37

KANSAS 69 52 40 13 o 0 28 z
KENTUCKY 122 55 64 1 0 0 0 2

LOUISIANA 172 100 258 30 0 6 0 11

MAINE 95 19 11 0 I 0 o o
MARYLAND 147 24 147 17 3 0 0 2

MASSACHUSETTS 476 95 139 6 12 1 1 2

MICHIGAN 882 321 S83 166 0 o 16
MINNESOTA 137 443. 94 1 . . . 4

MISSISSIPPI 57 99 297 39 o o i 51

MISSOURI 159 82 150 136 0 0 0 o
MONTANA 37 16 17 0 0 0 0 1

NEBRASKA 104 21 54 3 0 0 0 18

NEVADA 20 10 17 1 0 a a 0

NEN HAMPSHIRE 48 26 16 8 0 0 o 0

NEN JERSEY 22 81 45 93 54 0 0 2

NEN MEXICO 138 56 110 o o 0 o 3

NEN YORK 582 164 265 68 36 o 0 13

Nam CAROLINA 287 54 04 34 3 0 0 5

NORTH DAXOTA 39 4 14 4 1 0 3 I

OHIO 332 75 574 97 7 a , 268
OKLAHOMA 98 IS 56 5 0 0 0 1

OREGON 225 59 91 3 7 0 0 9

PENNSYLVANIA 83 21 283 212 85 17 15 4

PUERTO RICO 52 77 17 6 se 0 0 9

RHODE ISLAND 28 29 16 0 5 o 0 2

SOUTH CAROLINA 107 97 158 24 o 0 0 2

SOUTH DAKOTA 20 54 5 0 12 0 67 4

TENNESSEE 166 72 202 34 3 0 0 29
TEXAS 235 875 714 60 0 0 6 86

UTAH 47 70 40 I 0 0 0 6

VERMONT 56 1 1 0 1 0 1 o
VIRGINIA 200 49 136 31 3 0 0 3

WASHINGTON 344 144 107 11 6 o 0 1

NEST VIRGINIA 97 5 39 17 o 0 1 2

WISCONSIN 1812 29 56 1 0 0 0 3

WYOMING 62 19 o 2 1 1 0 0

AMERICAN SAMOA o 0 o I 0 0 c o

GUAM . , .

NORTHERN MARIANAS 3 I 0 0 o 0 o
PALAU
VIRGIN ISLANDS
BUR. CI INDIAN AFFAIRS

U.S. AND INSULAR AREAS 8,245 4,893 9,437 1,975 429 34 128 686

50 STATES, D.C. 4 F.R 8,242 4,892 9,437 1,974 479 34 128 686

DATA AS OF OCTOBER 1. 1991.

SOURCE, ANNVAL.CNTLiLBXXNP1A1
SOCT91

A-9A
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TAB LE AB4

PERCENTAE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAA

OPTHMEDIC IMPAIRMENTS

------

REGULAR
STATE CLASS

_

RESOURCE
ROOM

___ .....

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE rImcfC
SEPARATE SEPARATE r1iESIDE6TIAL
FACILITY FACILITY! FACILITY

PRIVA,"
gEsumsriAL
FACILITY

HCMEBILIIND
HOSPITAL EN-
VIROONWE'I

ALABAMA 52.65 12.12 79.55 1.89 0.00/ 0.00 0.00 3.79

ALASKA 45.71 28.57 22.06 0.00 0.00 0.00 0.00 2.86

ARIZONA 19.93 33.27 31.20 3.65 1.66 0.00 0.33 1.99

ARKANSAS 31.29 26.04 19.711 5.21 6.25 0.00 5.71 5.21

CALIFORNIA 24.80 8.41 54 01 6.S1 0.33 0.00 0.00 0.00

COLORADO 53.04 35 60 i' 65 0.43 0.00 0.00 0.00 0.87

CONNECTICU1 64.33 7 /6 IC 19 7 C, 8.28 0.00 0.00 1.91

DELANARE 9.30 ,.. 1/ 3.23 54.26 0.00 0.00 0.00 0.00

DISTRICT OF COLUMBIA 3.85 3.95 1.92 90.38 0.00 0.00 0.00 0.00

FLORIDA 15.60 14.10 61.15 8.43 0.00 0.00 0.00 0.52

GEORGIA 0.87 48.98 48.69 0.24 0.00 0.00 0.00 1.17

HAWAII 48.00 17.00 31.00 3.00 0.00 0.00 0.00 1.00

IDAAO 42.57 17.82 30.69 2.97 0.00 0.00 0.00 5.94

ItAdwals 12.45 11.03 46.04 22.07 4.46 0.57 0.71 2.69

INDIANA 19.04 23.94 56.62 0,00 0.00 0.10 0.00 0.00

IOWA 47.84 29.83 14.07 0.38 0.00 0.19 0.00 6.94

KANSAS 34.16 25.74 19.80 6.44 0.00 0.00 12.87 0.99

KENTUCKY 50,00 22.54 76.23 0.41 0 10 0.00 0.00 0.82

LOUISIANA 29.81 17.33 44.71 5.20 0,00 1,04 0.00 1.91

MAINE 75.40 15.00 2.73 0.00 0.79 0,00 0.00 0.00

MARYLAND 43.24 7.06 43.24 5.00 0.00 0.00 0.00 0.59

MASSACHUSETTS 65.03 12.98 18.99 0.82 1.64 0.14 0.14 0.27

MICHIGAN 44.82 16.31 29.62 8.43 0.00 0.00 0.01

MINNESOTA 19.60 66.24 13.45 0.14 , . 0.57

MISSISSIPPI 10.67 18.54 53.75 7.30 0.00 0.00 0.19 9.55

MISSOURI 30.04 15.59 7e.52 25.86 0.00 0.00 0.00 0.00

MONTANA 57.11 22.54 23.94 0.00 0.00 0.00 0.00 1.41

NEBRASKA 52.00 10.50 27.00 1 SO 0.00 0.00 0,00 9.00

NEVADA 29.41 44.12 25.00 ..47 0.00 0.00 0.00 0.00

NEW HAMPSHIRE 48.98 26.53 16.33 8.16 0.00 0.00 0.00 0.00

NEW JERSEY 7.41 27.27 15.15 31.31 10.15 0.00 0.00 0.67

NEN MEXICO 44,95 10.24 35.03 0.00 0.00 0.00 0.00 0.98

NEW YORK 51.60 14.54 23.49 6.03 3.19 0.00 0.00 1,15

WORTH CAROLINA 61.46 11.56 17.99 7.28 0.64 0.00 1.00 1.07

NORTH DAKOTA 58.46 6.15 21.54 6.15 1.54 0,00 4.62 1.54

OHIO 24.54 5.54 42.42 7,17 0.52 0.00 . 19.81

OKLAHOMA 56.00 8,57 32.00 2.86 0.00 0.00 0.00 0.57

OREGON 51.11 14.97 23.10 0.76 1.78 0,00 0.00 2.28

PENNSYLVANIA 11,67 2.95 39.80 29.92 11.95 2.39 0.94 0.56

PUERTO RICO 21.31 79.51 6.97 2.46 36.07 0.00 0.00 3.69

RHOUr ISLAND 11.73 34.94 19,28 0.00 9.64 0.00 0.00 7,41

SOUTH CAROLINA 27.58 25.00 40.72 6.19 0.00 0.00 0.00 0.52

SOUTH DAKOTA 12.35 33.33 :o.09 0,00 1.41 0.00 41.36 2.47

TENNESSEE 37.31 14.73 39.92 6,72 0.59 0.00 0.00 5.73

TEXAS 12.18 42.75 37.20 3.11 0.00 0.00 0.31 4.46

UTAH 27.33 40.70 27.91 0.58 0.00 0.00 0.00 3.49

VERMONT 93,33 1.67 1.67 0.00 1.67 0,00 1.67 0.00

VIRGINIA 40.37 11.40 31.63 7.21 0.70 0.00 0.00 0,70

WASHINGTON 56.12 23.49 17.46 1.74 0.98 0.00 0.00 ;.$6

WZST VIRGINIA 60.75 3,11 24.22 10.56 0 CO 0.00 0.62 1.24

WISCONSIN 67.64 10.55 20.3.1 0.36 0 00 0.00 0.00 1.09

WYOMING 12.94 22.35 0.00 2.35 1.18 1.18 0.00 0.00

AMERICAN SAMOA 0,00 0 00 0.00 100.00 0.00 0.00 0.00 0,03

GUAM , .
. .

NORTHERN MARIANAS 75.00 25.00 0.00 0 DO 0.00 0.00 0.10 0.30

PALAU
VIRGIN ISLANDS
BUR, OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 11.92 18.95 36,54 7.65 1.66 0.13 0.50 2.65

50 STATES. D.C. 6 P.R. 31.97 18.95 36.15 7.64 1.66 0.13 0.50 2.66

DATA AS OF OC OBER I. 1911.

SOURCE: ANNUAL.CATL4LEXKNPIA7
8OCT91
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TABLE AB4

NUMBER OF CHILDREN ACE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURC
ROOM

SEPPAATE
CLASS

NURSER

PUBLIC PRIVATE
SEPARATE SEPA;ATE
FACILITY FACILITY

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL
FACILITY FACILITY

HOMEBOUND
HOSPITAL EN-
VTROSIMEST

ALABAMA 210 60 71 16 0 0 24
ALASKA 14 27 25 0 0 0 0
ARIZONA 6 47 11 2 0 0 12
ARKANSAS 42 65 41 4 2 2 11

CALIFORNIA 4,29$ 689 1.166 136 6$ 0 0
coumpo . . . . . . .

CONNECTICUT 76 15 29 5 5 1 10
DELAWARE 2 1 0 0 0 0 0
DISTRICT OF COLUMBIA 0 0 2 16 17 0 0
PISA IDA 1 2 199 7 4 2 459
GEORGIA 22 116 60 0 0 0 15
HANAII 27 31 65 0 0 0 4
IDAHO 42 21 16 1 0 0 8
ILLINOIS 41 64 229 102 71 5 88
INDIANA 0 0 95 0 0 0 0

10 % 0 0 0 0 0 0 0
EA, AS 59 27 25 0 0 I 5 12
XXI UCEY 44 74 16 4 0 0 1 52
LOULSIANA 162 156 476 30 0 5 0 10
MAINE 65 31 16 2 0 0 0 6
MARYLAND 198 97 196 76 18 0 3 10
MASSACHUSETTS 605 121 176 7 16 2 2 3

MICHIGAN 45 21 164 125 0 0 1

MINNESOTA 68 260 91 5 . 4
MISSISSIPPI . . . . . . .

MISSOURI SO SO 42 52 0 4 0 70
MONTAXA 23 32 14 2 0 1 0 3

NEBRASRA 135 22 54 3 0 3 1 19
NEVADA 21 51 0 2 0 0 0 5

saw mocramitz 85 43 70 11 7 0 7 0
NEN JERSEY 14 45 14 32 0 0 0 31
NEW MEXICO 24 7 32 0 0 0 0 2
NEW YORE 340 312 481 554 63 7 29 41
NORTH CAROLINA 458 178 359 41 2 0 0 18
NORTH DARVMA 21 6 8 4 0 0 2 2

OHIO , . , . . . . .

OKLAHOMA 33 15 23 7 5 0 0 3
OREGON 220 81 163 1 19 0 2 13
PENNSYLVANIA 0 0 0 0 0 0 0 0
PUERTO am 65 117 121 7 7 0 0 4

MODE ISLAND 27 11 19 0 2 0 2 13
SOUTH CAROLINA 7 4 71 14 0 0 0 2
SOUTH DAKOTA 6 18 6 0 0 1 8 2
nunassea 2) 94 146 17 0 0 0 180
TEXAS 305 1,648 1,603 93 3 1 13 395
UTAH 43 96 29 0 1 0 0 24
moon 66 5 3 0 4 0 1 4

VIRGINIA 81 27 204 17 28 5 4 8
WASHINGTON 041 1,166 573 35 11 0 0 $
NEST VIRGINIA 5 10 27 2 0 0 1 I

WISCONSIN 92 7 11 1 0 0 0 14

WYOMING 58 31 2 2 1 1 0 0

AMERICAN SAMOA 0 0 0 0 0 0 0 0

01TAX . , , . . .

NORTHERN MARIANAS 2 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS
812A. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 9,296 6,043 7,246 1.495 354 40 86 1,588

SO STATES, D.C. 4 P.R. 9,294 6,043 7,246 1,495 354 40 86 1,580

DATA AS OF OCTOBER I, 1991.

SOURCE; ANNUAL.CNTL(LBIMNP1A)
SOCT91



TABLE AB4

PERCENTAGE OF CHIIDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIMMMENT

ALABAMA 56.04 15.47 18.25 4.11 0.00 0.00 0.00 6.17
ALASKA 21.21 40.91 37.88 0.02, 0.00 0.00 0.00 0.00
ARIZONA 7.69 60.26 14.10 2.56 0.00 0.00 0.00 15.38
ARKANSAS 25.61 39.63 25.00 2.44 1.22 0.00 1.22 4.61
CALIFORNIA 67.61 10.94 18.34 2.14 1.07 0.00 0.00 0.00
COLORADO .

CONNECTICUT 53.90 10.64 20.57 3.55 3.55 0.00 0.71 7,09
DELANARE 66.67 33.33 0.00 0.00 0.00 0.00 0.00 0.00
DISTRICT Of COLUMBIA 0.00 0.00 5.71 45.71 41.57 0.00 0.00 0.00
FLORIDA 0.14 0.27 27.11 9.13 0.54 0.00 0.27 62.53
ODORGIA 10.33 54.46 29.17 0.00 0.00 0.00 0.00 7.04
AWAIT 21.26 24.41 51.18 0.00 0.00 0.00 0.00 3.15
IDAHO 43.30 21.65 16.49 1.03 0.00 9.28 0.00 8.25
ILLINOIS 6.83 10.67 38.17 17.00 11.83 0.00 0.43 14.67
INDIANA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
IOWA . . . . . . .

KANSAS 45.74 20.93 19.38 0.00 0.00 0.78 3.88 9.30

RENTUCRY 23.04 38.74 8.38 2.09 0.00 0.0.7 0.52 ;7.23
LDDISIANA 19.31 10.59 56.73 3.58 0.00 0.60 0.00 1.19
MAINE 54.17 25.83 13.33 1.67 0.00 0.00 0.00 5.00
MARYLAND 33.11 16.22 32.79 12.71 3.01 0.00 0.50 1.67
MASSACHUSETTS 64.91 12.94 18.88 0.75 1.72 0.21 0.21 0.32
MICHIGAN 12.64 5.90 46.07 35.11 0.00 0.00 0.20
MINNESOTA 15.53 61.19 21.23 1.14 0.91
MISSISSIPPI . . . . .

MISSOURI 24.39 24.39 12.80 15.85 0.00 1.22 0.00 21.34
MONTANA 30.67 42.67 11,67 2.67 0.00 1.33 0.00 4.00
NEBRASKA 56.96 9.28 22.78 1.27 0.00 1.27 0.42 8.02
NEVADA 26.58 64.56 0.00 2.53 0.00 0.00 0.00 6.33

NEN HAMPSHIRE 38,99 19.72 32.11 5.05 3.21 0.00 0.92 0,00
NEN JERSEY 10.29 33.09 10.29 23,53 0.00 0.00 0.00 22.79
NEW MEXICO 36.92 10.77 49.23 0.00 0.00 0.00 0.00 3.08

row YORR 14.61 17.04 26.33 30.32 3.45 0.38 1.59 2.24

NORTH CAROLINA 43.37 16.46 34,00 3,84 0.19 0.00 0.00 1,70

NORTH DANOTA 48.84 13.95 18.60 9.30 0.00 0,00 4.65 4.65
OHIO . . .

ONLANOMA 38.37 17.44 26.74 5.14 5.81 0 00 0.00 3.49
OREGON 44.09 16.73 32.67 0.20 3,81 0.00 0.40 2.61

PENNSYLVANIA
PUERTO RICO 20,25 36.45 31.69 2.18 2.18 0.00 0.10 1.25

MDR ISLAND 36.49 14.86 25.68 0.00 2.70 0.00 2.70 17.57
SOUTH CAROLINA 6.86 7.84 69.61 13.73 0.00 0.00 0.00 1.96
SDUTH DANCIA 14.63 43.90 14.63 0.00 0,00 2.44 19.51 4.88
TexwessEE 32.35 14.55 22.60 2.61 0.00 0.00 0.00 27.66

TEXAS 7.51 40.58 39.47 2.29 0.07 0.02 0.32 9.73

UTAH 22.28 49.74 15,03 0,00 0.52 0.00 0.00 12.44

VERMONT 79.52 6.02 3.61 0.00 4.62 0.00 1.20 4.82
VIRGINIA 21.66 1.22 54.55 4.55 7.49 1.34 1.07 2.14
MASHINGTON 31 93 44.27 21.75 1.33 0.42 0.00 0.00 0.30
WEST VIRGINIA 10.87 21.74 58.70 4.35 0.00 0.00 2.17 2.17
WISCONSIN 73.60 5.60 8.10 0.80 0.00 0.00 0.00 11.20
WYOMING 61.05 32.63 2.11 2.11 1.05 1.05 0.00 0.0l,

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS 100.00 0.0U 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 35.55 23.11 27.71 5.72 1.35 0.15 0.33 6.07

50 STATES. D.C. I P.R. 35.55 23.11 77,-71 S 72 1.35 0,15 0.33 6.07

DATA AS Of OCTOBER 1, 1991.

SOURCt: ANNUAL.CNTL(1.13XXNP1A)
MDCT91



TABLE AB4

NUMBER Of CHILDREN ACE 6-11 SERVED IN
DIFFERENT EOUCATIGNAL EmvtgoNMENTs

DURING THE 1989-90 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITI

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIACOMEM1

ALABAMA 104 34 10 21 0 24 0 o
ALASKA 17 e 3 0 0 0 0 0ARUM 48 108 18 3 1 33 0 0
ARKANSAS 12 18 10 0 1 30 0 o
CALIFORNIA 302 133 747 87 11 5 0 0
COLORADO 93 27 5 0 0 12 1 0
CONNECTICUT 17 14 71 26 13 1 0 4
DELAWARE 30 1 4 1 0 0 1 0
DISTRICT or COLUMBIA 0 0 11 0 0 0 0 0
FLORIDA 175 88 121 8 0 20 0 0
GEORGIA 7 149 25 2 0 43 1 0
HAWAII 24 3 9 I 0 0 0 0
IDAHO 17 7 2 0 0 2 0 1

ILLINOIS 115 11'9 209 13 5 22 a o
INDIANA 31 92 45 0 0 7$ 0 0
IONA 40 26 4 0 0 15 1 0
KANSAS 63 29 0 9 0 19 0 1

KENTUCKY 136 41 15 2 0 43 0 1

LOUISIANA 71 34 69 1 0 13 0 0
PAINE 29 12 1 0 0 0 0 2
AARYLAND 106 29 35 19 0 38 0 0
MASSACHUSETTS 260 52 15 3 7 1 0 1

MICHIGAN 187 46 88 13 0 0 2
MINNESOTA 60 86 21 0 . , , 0
MISSISSIPPI a 26 30 3 0 24 0 0
MISSOURI 108 36 40 13 0 17 2 2
MONTANA 17 / 48 6 0 7 0 1

NEBRASKA 52 19 24 2 0 5 0 0
NEVADA 5 8 31 0 0 0 0 0
NEW HAMPSHIRE 1 2 0 38 0 0 1 0
NEW JERSEY 119 39 25 5 7 0 1 0
NEW MEXICO 31 7 14 0 0 e o 0
Rey roux 196 162 145 12 43 20 0 15
NORTH CAROLINA 74 126 25 1 0 42 0 3
NORTH DAKOTA 25 0 7 3 0 5 0 0
OMIO 174 25 162 10 4 34 , 0
OKLAHOMA 47 16 28 4 1 22 0 0
OREGON 111 15 19 3 I 10 0 5
PENNSYLVANIA 378 52 139 4 46 0 56 1

PUERTO RICO 39 142 33 0 0 29 0 4

RHODE ISLAND 15 9 12 1 1 0 2 0
SOUTH CAROLINA 09 32 47 0 0 22 0 0

SOUTH DAMOTA 10 12 0 0 0 3 0 0
TENNESSEE 276 62 43 26 0 32 6 0
TEXAS 162 342 105 14 0 4 I. 5
UTAH 309 203 75 1 0 0 0 4
VERMONT 20 1 0 1 0 0 0
VIRGINIA 137 34 11 0 0 17 0 1

WASHINGTON 65 337 22 0 1 0 0 0
WEST VIRGINIA 58 1 4 0 0 0 18 I

WISCONSIN 58 14 14 1 0 11 1 0
WYOMING 22 11 0 0 0 0 0 0
AMERICAN SAMOA 0 0 0 1 0 0 0 0
GUAM
NORTHERN MARIANAS 0 0 0 0 0 0 a 0

PALAU
VIRGIN ISLANDS
BUR. OT INDIAN AFFAIRS

U.S. AND INSULAR AREAS 4, 706 2, ass 2,799 357 143 715 91 54

50 STATES, D.C. 4 P.R, 4,706 2,988 2,789 356 143 715 91 54

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CATLILAXXNPIA:
00CT91

A- 9 7
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-11 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1999-90 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
KOOK

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 52.79 17.26 5.08 10.66 0.00 14.21 0.00 0.00
ALASKA 60.71 24.57 10.71 0.00 0.00 0.00 0.00 0.00
ARIZONA 22.75 51.14 4.53 1.42 0.47 15.64 0.00 0.00
ARNANSAS 16.90 25.35 14.02 0.00 1.41 42.25 0.00 0.00
CALIFORNIA 23.50 10.35 54.13 6.77 0.86 0.39 0.00 0.00
COLORADO 67.39 19,57 3.62 0.00 0.00 8.70 0,72 0.00
CONNECTICUT 40.28 6.48 32.87 12.04 6.02 0.46 0.00 1.85
DELAWARE 81.08 2.10 10.81 2.70 0.00 0.00 2.70 0.00
DISTRICT OF COLUMBIA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0 00
1,11=mA 42.44 21.36 29.37 1.94 0.00 4.45 0.00 0.00
GEORGIA 3.08 65.64 11.01 0.68 0.00 10.94 0.44 0.00
HAWAII 64.86 4.11 24.32 2.70 0.00 0.00 0.00 0.00
IDAHO 58.62 24.14 6.90 0.00 0.00 6.90 0.00 3.45
ILLINOIS 24.36 23.09 44.07 2.75 1.06 4.66 0.00 0.00
INDIANA 12.60 37.40 14.29 0.00 0.00 31.71 0.00 0.00
IOWA 46.51 30.23 4.65 0.00 0.00 17.44 1,16 0.00
KANSAS 44.84 22.40 6.20 6.98 0.00 14.73 0.00 0.76
KENTUCKY 51.14 17.23 6.31 0.84 0.00 18.07 0.00 0.42
LOUISIANA 31.77 18.09 36.70 o.53 0.00 6.91 0.00 0.00
MAINE 65.91 27.27 2.27 0.00 0.00 0.00 0.00 4.55
MARYLAND 46.70 12.74 15.42 837 0.00 16.74 0.00 0.00
MASSACHUSETTS 65.16 13.03 18.80 0.75 1.75 0.25 0.00 0.25
MICHIGAN 55.65 13.69 26.19 3.47 0.00 0.00 0.60
MINNESOTA 35.93 51.50 12.57 0.00 . . . 0.00
MISSISSIPPI 4.79 28.57 32.97 3.30 0.00 26.37 0.00 0.00
MISSOURI 49.54 16.51 18.35 5.96 0.00 7.80 0.92 0.92
MONTANA 19.77 6.14 55.81 6.96 0.00 8.14 0.00 1.16
NEBRASKA 50.94 18.63 23.53 1.96 0.00 4.90 0.00 0.00
NEVADA 11.36 18.18 70.45 0.00 0.00 0.00 0.00 0.00
NEW HAMPSHIRE 14.58 4.17 0.00 79.17 0.00 0.00 2.08 0.00
NEW JERSEY 60.71 19.90 12.76 2.55 3.57 0.00 0.81 0.00
NEW MEXICO 51.67 11.67 23.33 0.00 0.00 13.33 0.00 0.00
NEW YORK 33.05 27.32 24.45 2.02 7.25 3.37 0.00 2.53
WORTH CAROLINA 27.31 46.49 9,23 0.37 0.00 15.50 0.00 1.11
NORTH DAKOTA 62.50 0.00 17.50 7.50 0.00 12,50 0.00 0.00
OHIO 42,54 6.11 39.61 2.44 0.94 8,31 0,00
OKLAMCW, 39.43 13,56 23.73 3.39 0.85 18.64 0.00 0.00
OREGON 67.64 9.15 11.59 1,43 0.61 6.10 0.00 3.05
PENNSYLVANIA 55.92 7.69 10.56 0.59 6.80 0.00 4.28 0.15
PUERTO RICO 15,79 57.49 13.36 0.00 0.00 11.74 0.00 1.62
RHODE ISLAND 37.50 22.50 30.00 2,50 2.50 0.00 5.00 0.00
SOUTH CAROLINA 46.84 16.64 24.74 0.00 0.00 11.80 0.00 0.00
SOUTH DAKOTA 40.00 48.00 0.00 0.00 0.00 12.00 0.00 0.00
TENNESSEE 62.02 13.93 9.66 5,84 0,00 7.19 1.35 0.00
TEXAS 22.75 48.03 25.98 1.97 0.00 0.56 0.00 0.70
UTAH 57.69 30.21 11.16 0.15 0.00 0.00 0.00 0.60
VERMONT 66.96 4.35 4.35 0.00 4.35 0.00 0.00 0.00
VIRGINIA 66.50 17.00 5.50 0,00 0.00 0.50 0.00 0.50
MASHINGTON 15.29 79.29 5.18 0.00 0.24 0.00 0.00 0.00
WEST VIRGINIA 69.05 3,57 4.76 0.00 0.00 0.00 21.43 1.19
WISCONSIN 58.59 14.14 14.14 1,01 0.00 11.11 1.01 0.00
WTOMING 66.67 33.33 0.00 0,00 0.00 0.00 0.00 0.00
AMERICAN SAMOA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 40.07 24.59 23.75 3.04 1.2? 6 09 0,77 0.46

50 STATES, D.C. 6 P.R. 40.08 24.60 23.75 3.03 1.22 6.09 0.77 0.46

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL,CNTL(LBXXNPIA1
40CT91
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TABLE AB4

PERCENTAGE OF CHILDREN AGE 6-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

DEAE-BLINDNESS

STATE
REGULAR
cLAsS

RESOURCE
ROOM

sEpARATE
CLASS

-PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAmA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00ALASKA 0.'10 0.00 100.00 0.00 0.00 0.00 0,00 0.00ARIEONA 0.00 0.00 60.00 0.00 0.00 40.00 0.00 0.00ARKANSAS 0.00 0.00 50.00 0,00 0.00 50.00 0.00 0.00CALIFORNIA 0.00 3.57 62.50 7.14 0.00 26.79 0.00 0.00COLORADO 0.00 0.00 57.69 38.46 0.00 3.85 0.00 0.00CONMECTIcuT 57.14 0.00 7.14 7.14 7.14 0.00 14.29 7,14DELAWARE 0.00 0.00 40.00 60.00 0.00 0.00 0.00 0.00DISTRICT Of ODLUMBIA 0.00 0.00 0.00 100.00 0.00 0.0C 0.00 0.00FLORIDA 16.67 0.00 50.00 16.67 0.00 16.67 0.00 0.00GEORGIA 0.00 45.45 0.00 0.00 0.00 54.55 0,00 0.00HANAII 0.00 0.00 0.00 0.00 0.00 0.00 0.00 100.00IDAHO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00ILLINOIs 6.25 6.25 56.25 6.25 0.00 25.00 0.00 0.00INDIANA 0.00 0.00 89.66 0.00 0.00 10.34 0.00 0.00IONA 0.00 0.00 26.32 0.00 0.00 73.68 0.00 0.00KANSAS 16.67 0.00 72.22 0.00 0.00 11.11 0.00 0,00KENTUCKY 1.14 94.32 3.41 0.00 0.00 1.14 0.00 0.00LOUISIANA 0.00 0.00 16.67 50.00 0,00 33.33 0.00 0.00MAINE 8.33 33.33 25.00 0.00 0.00 16.67 16.67 0.00MARYLAND 12,00 0.00 4.00 32.00 0.00 48.00 0.00 4.00MASSACHUSETTS 64.18 13.43 19.40 1.49 1.49 0.00 0.00 0.00MICHIGAN
. . . .

.MINNESOTA 0.00 20.00 40.00 40.00 . . . 0.00MISSISSIPPI 0.00 0.00 50.00 25.00 0.00 25.00 0.00 0.00MISSOURI 0.00 0.00 96.11 8,33 0.00 2.14 0.00 2.78MONTANA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00MERRASAA 50.00 0.00 50.00 0,00 0.00 0.00 0.00 0.00NEVADA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00NEW HAMPSHIRE 0.00 0.00 0.00 60.00 20.00 0.00 20.00 0.00NEW JERSEY 6.33 0,00 0.00 16.46 3.80 72.15 1.27 0.00NEW MEXICO 0.00 0.00 40.00 0.00 0.00 60.00 0.00 0.00NEN YORK 11,11 11.11 14.81 67.96 0.00 0.00 0.00 0.00NORTH CAROLINA 9.09 0.00 9.09 9.09 0.00 72.73 0.00 0,00NORTH DAKOTA 0.00 16.67 0.00 0.00 0.00 50.00 16.67 16.67OHIO 50.00 0.00 0.00 50.00 0.00 0.00 . 0.00OKLAHOMA 4.55 9.09 59.09 18.16 0.00 4.55 0.00 4.55OREGON 0.00 0,00 100.00 0.00 0.00 0.00 0.00 0.00PENNSYLVANIA
. . . . .

PUERTO RICO 4.17 20 83 25.00 45.83 4.17 (Loa 0.00 0.00RHODE ISLAND 0.00 0.00 33.33 33.33 33.33 0.00 0.00 0.00sOUTH CAROLINA 0.00 0.00 50.00 50.00 0.00 0.00 0.00 0.00SOUTH DAKOTA 7.14 0.00 0.00 7.14 0.00 57.14 20.57 0.00TENNESSEE 0.00 16.67 50.00 33.33 0.00 0.00 0.00 0.00
TEXAS 0.00 0.00 47.06 42.06 0.00 24.29 0.00 0.00
UTAH 1.25 1,25 73 75 18.25 0.00 7.50 0.00 0.00vERMONT 5040 0.00 2.7.00 0,00 0.00 0.00 50.00 0.00VIRGINIA 0.00 20.00 60.00 0.00 0.00 20.00 0.00 0.00WASHINGTON 27.21 18.18 54.55 0.00 0.00 0.00 0.00 0.00WEST VIRGINIA 33.33 0.00 0.00 0.00 0.00 0.00 66.67 0,00WISCONSIN
WYOMING
AMERICAN SAMOA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
GUAM
NORTHERN MAS1AMAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U S. AND INSULAR AREAS 9.03 14.99 30.25 14.15 0.96 19.06 1,92 0.04

50 STATES, D.C. A P.R. 9.07 15.04 18.39 13.84 0.96 19.13 1.93 0.04

DATA AS OF OC10BER 1. 1991.

SOURCE: ANNUAL.CNTLILBXXIAPIA1
SOCT91

A-100



TABLE AN5

NUMBER or CHILDRRN AGE 12-17 SERVED IN
DIMMEST EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCAODL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-NUMBER-

FUSLIC FA1vATE
SEPARATE SEPARATE
FACILITY FACILITY

P1SL1C
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HONESOUOD
HOSPITAL EN-

ineolawre

ALABAMA 11.926 13,300 12,416 438 14 312 94 145

ALASKA 892 3,343 1,103 1 i o o 1

ARIZONA 1,900 13,874 4,931 586 221 216 53 IIS

ARKANSAS 5,956 10,741 2.967 168 231 214 151 85

CALIFORNIA 18.875 85,604 50.313 5,892 3,770 1,098 0 0

0014RADO 3.966 12,918 3,842 242 16 228 261 217

CONNECTICUT 11,650 6.417 5,034 1,043 1.181 187 704 474

MAWS 943 2,539 810 317 9 37 28 16

DISTSICT or COLUMBIA 137 1,284 569 269 145 0 233 4,6

FLORIDA 14,713 29.002 29,244 4,235 103 371 283 1,416

GEORGIA 426 22.617 12,947 491 0 520 30 33

HANAII 1.445 2,247 1,591 56 20 S 94 49

10A10 2,111 2,249 843 69 4 93 4 12

11.L1ADIS 1,366 31.215 33,317 4,203 2.590 1,611 630 531

INDIANA 3,414 19,532 14,572 619 0 408 34 20

IONA 950 17,947 2,021 504 a 311 53 107

KANSAS 3,057 6,418 3,774 492 9 706 192 96

KENTUCKY 2,970 17,453 5,571 556 46 345 11 198

UNISIAAA 6.277 6,892 12,270 747 17 722 86 176

MAINE 4,33 4,410 1,509 180 143 28 146 63

MARYLAND 11,109 7,633 12,012 1,962 559 426 258 124

MASSACHUSETTS 33,119 11,291 9,758 1,825 2,317 240 442 462

MICHIGAN 21,891 20,989 15,652 4,062 296 269 92

MINNESOTA 4,294 19,961 5,123 1.697 . , . 173

MISSISSIPPI 3.780 12.110 4,694 141 3 194 14 139

MISSOURI 13,492 22,900 11,695 3,113 454 350 130 696

MONTANA 1,988 2,007 1,151 55 o 63 25 45

NEBRASKA 5,394 3,303 1,617 168 36 200 12 102

NEVADA 981 4,115 803 232 o 1 4 106

NM HAMPSHIRE 4,209 1.821 1.451 155 263 49 194 10

NSW JERSEY 9,417 20.159 24,005 4,375 4,532 314 45 522

MRS MEXICO 6,244 5,382 2,362 19 0 157 0 22

NEN YORK 3,264 53.314 60,596 10.578 3,969 866 452 1,504

NORTH CAROLINA 13,828 17,613 9,456 1,199 51 676 171 266

NORTH DAROTA 3.068 679 587 10 3 47 42 16

OMIO 17,167 23,444 28,319 4,530 1,538 644 . 1.341

MAMMA 4,020 9.965 5,016 795 20 289 36 87

OREGON 9,517 6,345 2,173 95 316 170 70 135

PENNSYLVANIA 16,054 32.430 26,440 2,811 1.780 427 560 96

PUERTO RICO 418 8.030 5,406 1,117 450 121 42 537

RHODE ISLAND 3.639 1.650 2,161 115 232 0 136 95

SOUTH CAROLINA 3,717 14,111 7,740 510 91 341 24 55

SOUTH DAKOTA 421 3,549 741 48 43 97 154 9

TEANEssEt 11,838 15,738 9,410 486 314 397 20 727

TEXAS 9,175 72,821 35,985 2,587 146 182 591 4,189

UTAM 4,355 7,929 2,794 416 9 56 1 146

vseeezerr 3,536 369 4-4 63 66 19 102 29

VIRGINIA 11,619 15,013 11,831 512 323 305 325 190

WASHINGTON 7,709 12,247 4,536 357 134 14 e 40

WEST VIRGINIA 4.723 8,396 4,521 227 1 170 102 24

WISCONSIN 7,647 15,699 7,435 562 9 243 2 111

WYOMING 1,933 1.559 111 34 1 105 25 10

AMERICAN SAMOA 16 60 4 18 0 o 0 0

GUAM
. . . .

NORTHERN MARIANAS 30 39 29 o a o 0 0

PALAU
VIRGIN ISLANDS
BUR, OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 360,603 769,822 516.480 65,672 26,183 14.923 7,355 15,938

50 STATES, D.C. 4 P,R. 360,557 769,723 516,447 65,654 26,183 14,921 7,355 15,934

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUA1.CNTLILBXXNPIA1
SOCT91

A-301



TABLE ABS

PERCENTAGE Of CHILDREN AGE 12-17 SERVED If.
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING TN% 1989-90 SCMOOL YEAR

ALL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUOLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-

VIRONMENT

ALASAMA 30.51 34.03 32.79 1.12 0.04 0.80 0.24 0.47
ALASEA 16.50 62.07 20.50 0.02 0.02 0.00 0.00 0.02
ARILONA 0.67 63.34 22.54 2.60 1.01 0.99 0.24 0.53
ARKANSAS 29.04 54.36 14.46 0.02 1.13 1.04 0.74 0.41
CALIFORNIA 11.40 51.71 30.39 3.56 2.10 0.66 0.00 0.00
COLORADO 10.70 59.56 17.71 1.12 0.07 1.05 1.20 1.00
CONNECTICUT 43.73 24.09 16.90 3.92 4.43 0.70 2.64 1.59
DELMAR! 19.49 52.47 16.74 0.00 0.19 0.76 0.58 1.79
DISTRICT Of COLOMBIA 5.11 47.06 21.21 10.03 5.40 0.00 0.60 1.71
FLORIDA 19.54 36.54 36.85 5.34 0.13 0.47 0.36 1.70
GEORGIA 1.15 60.94 34.99 1.32 0.02 1.40 0.09 0.09
HAWAII 26.05 41.23 28.60 1.01 0.36 0.09 1.611 0.00
IDAHO 45.67 36.54 13.70 1.12 0.06 1.51 0.06 1.33
ILLINOIS 7.27 43.65 30.06 4.89 2.96 1.84 0.72 0.61
INDIANA 9.04 50.49 37.67 1.60 0.00 1.05 0.09 0.05
IONA 4.33 01.75 9.21 2.30 0.00 1.64 0.24 0.49
KANSAS 20.74 43.54 25.63 3.34 0.00 4.79 1.30 0.65
KENTUCKY 10.94 64.27 20.54 2.05 0.17 1.27 0.04 0.73
LOUISIANA 23.05 25.31 45.07 2.89 0.06 2.65 0.32 0.65
MAINE 39.52 41.17 14.09 1.66 1.33 0.26 1.36 0.59
NANYLAND 32.59 22.40 35.241 5.76 1.64 1,25 0.76 0.36
MAILLACHUSETTS 55.71 18.99 16.41 3.07 3.90 0.40 0.74 0.79
MICHIGAN 34.61 33.18 24.75 6.42 0.47 0.43 0.15
MINNESOTA 13.74 63.00 16.39 5.43 . . . 0.55
MISSISSIPPI 17.94 57.46 22.27 0.67 0.01 0.92 0.07 0.66
MISSOURI 25.54 43.35 22.14 5.89 0.86 0.66 0.25 1.32
MONTANA 37.27 37.63 21.58 1.03 0.00 1.18 0.47 0.04
NEBRASKA 49.80 30.49 14.93 1.55 0.33 1.05 0.11 0.94
NEVADA 15.72 65.92 12.86 3.72 0.00 0.02 0.06 1.70
NEN SA1P5111RE 51.61 22.33 17.79 1.90 3.22 0.60 2.43 0.12
WEN JERSEY 14.60 31.42 30.66 6.112 7.06 0.49 0.07 0.80
NEW MEXICO 44.02 37.94 16.65 0.13 0.00 1.11 0.00 0.16
NEN TOXE 2.43 39.63 45.04 7.06 2.95 0.64 0.34 1.12
NORTE CJUNDLINA 31.96 40.71 21.86 2.77 0.12 1.56 0.40 0.61
NORTH DAKOTA 68.91 15.25 13.19 0.22 0.07 1.06 0.94 0.36
OHIO 22.29 30.44 36.77 5.60 2.00 0.00 1.74
MIASMA 33.90 42.00 21.14 1.24 0.08 1.22 0.15 0,37
OREGON 50.54 33.70 11.54 0.50 1.68 0.90 0.41 0.72
PENNSYLVANIA 19.92 40.24 32.90 3.49 2.21 0.53 0.69 0.12
PUERTO RICO 2.59 49.01 33.53 6.93 2.79 0.75 0.26 3.33
RHODE ISLAND 45.33 20.53 26.92 1.43 2.99 0.00 1.69 1.18
SOUTH CAROLINA 13.94 53.19 29.03 1.91 0.34 1.28 0.09 0,21
SOUTH DAKOTA 9.23 77.79 5.28 1.05 0.94 2.0 3.36 0.20
TENNESSEE 30.41 40.43 24.15 1.25 0.02 1.02 0.05 1.87
TEXAS 7.30 57.94 26.63 2.06 0.12 0,14 0.47 3.33
UTAH 27.73 50.48 17.79 2.65 0.06 0.36 0.01 0.93
VERMONT 75.81 7.92 10.10 1.35 1.42 0.41 7.19 0.62
VIRGINIA 29.02 37.30 29.55 1.20 0.81 0.76 0.61 0.27
MASHINGTON 30.78 48.90 16.11 1.43 0.54 0.06 0.03 0.16
WEST VIRGINIA 26.07 46.35 24.46 1.25 0.01 0.66 0.54 0.23
WISCONSIN 24.12 49.51 23.45 1.77 0.03 0.77 0.01 0.35
STONING 51.16 41.20 2.94 0.90 0.03 2.70 0.66 0.26
AMERICAN SAMOA 16.33 61.22 4.00 10.37 0.00 0.00 0.00 0.00

NORTHERN NANIANAS 30.61 39.00 29.59 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 20.29 43.32 29.07 3 70 I 47 . 0.84 0.41 0.90

50 STATES. D.C. A P.R. 20.29 43.32 29.07 3.70 1.47 0.04 0.41 0.90

DATA AS OF OCTOBER 1. 1991.

SOuRCE. ANNUAL.CNTLILHXXSPIA)
&OCT91

A 102



STATE

kLASASA
ALUM.
ARitoNA
ARSANSAS
cALIFONNIA
ooLDRAD0
CONNEcTICUT
DISIANARE
DISTRICT OF coLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
10NA
KANSAS
NENTuCAy
Lou181A64,..-

MAINE
mARyLAND
MASSACHUSETTS
MICHIGAN
miNNEloTA
MISSISSIPPI
MISSOURI
MCWTANA
NEBRASKA
NEVADA
NEW HAmpsHIRE
NEN JERSEY
NEW MEXICO
NEW YORE
NORTH CAROLINA
NORTH DAKOTA
0100
ORLAHomA
ORE4011
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DANOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
NEsT VIRGINIA
WISCONSIN
WYOMiNG
ANERICAN SAWA
GuAM
wouTHENN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. of INDIAN AFFA1Rs

U.S. AND INSULAR AREAS

so STATES. D.c, s P.R.

----.---

TABLE ABS

Hyman Of CHILDREN 14CS 12-17 NERVED IN
DIFFERENT EDUCATIONAL SHVIRMMENTS
DURING THE 1999-90 satooL MAR

SPECIFIC LEARNING DlsABILITIEs

NumBER

REGULAR
CLASS

REsouRCE
1400M

sEpARATE
C1ASS

PUBLIC
SEPARATE
FACILITY

PRIVATE
SEPARATt
rACiLITy

PUBLIC
RESIDENTIAL
FAcILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
HOSPITAL EX-
VIROMMENT

7,451 6,566 1,195 4 0 0 0 17

646 2.717 622 0 1 0 0 .

1,199 11,308 2.401 89 14 0 0 27
4,619 7,578 839 9 19 0 31 11

3,025 82,784 32,108 3,761 662 12 0 0

2,103 9,232 759 9 0 32 II 4

8,443 4,363 2,319 170 164 20 49 31

630 1.657 432 75 3 5 4 21

74 1 109 221 99 56 0 0 1

7,051 22 653 13,659 334 1 17 0 20
127 11.417 2,430 0 1 0 0 3

1,090 1,951 703 1 0 0 2 25
2,064 1,612 199 5 0 35 0 2

1.783 34,127 16,508 199 114 20 9 21

866 17,539 4,246 3 0 12 0 0

77 12,372 270 1 0 36 0 4

1.901 4,797 552 9 0 27 0 6

1,070 10,292 1,205 66 0 IS 0 21
3,562 5,412 6,351 30 4 65 7 64
2,540 2,845 306 8 3 0 4 1

9,067 6,435 6,011 148 68 4 6 32

11,691 3,986 3,444 644 816 85 156 163
13,750 15,420 7,663 141 8 9 21

2,772 12,604 990 90 . . 6

2,391 9,912 1,132 0 0 0 I 20
7,968 17,724 4,036 460 50 6 4 56

1,517 1,759 458 1 0 0 7 29

3.679 2,:46 352 7 2 36 1 24

573 3,549 361 24 0 0 0 7

3,213 1,377 869 10 59 9 63 2

5,208 17,812 19,649 917 752 15 6 105
4,215 3,293 453 0 0 0 0 1

672 46,351 38,545 1,429 216 209 0 236
9.241 11,613 2,534 2 0 5 0 34

2,509 426 37 1 0 2 4 1

12,670 70,663 5,425 90 791 173 . 18

6,393 7,675 1,133 13 5 21 1 32
7,249 5,095 512 9 79 8 7 21

9,745 24,922 10,973 251 439 17 39 II

103 4,137 782 112 60 9 3 13

1,133 1,404 1,465 61 27 0 14 21

1,597 4,438 2,759 6 29 20 4 9

3:0 2,707 17 4 I 4 3 1

9,439 12,486 4,269 114 az 9 0 25

7.071 59,978 20,187 312 1 4 56 296
2,165 4,643 792 24 0 0 0 II

2,233 199 76 6 35 1 21 4

9,205 11.:80 5,785 57 56 2 27 23

5,561 9,137 1,412 70 14 1 2 9

3,315 6,324 1,449 0 0 27 0 2

3,965 0,473 1,129 14 2 0 0 13

1.522 1,254 $3 4 0 16 2 2

0 0 0 0 0 o 0 0

. . . .

18 ID IS 0 0 0 0 0

;"I3,807 600,019 234,226 12,904 4,677 1,007 557 1.516

213.799 599,999 234,210 9,904 4,9,27 1,007 552 1,516

DATA As OF OCTOBER I, 1991

SOURCE, /4299uAL.CNTL1LmaNFIAt
socT91

A-101

3 CL



TABLE ABS

PERCENTAGE OF CHILDREN AZE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1986-90 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

REGULhR
STATE C/ASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDESTIAL
FACILITY

INMEBOVIID
HOSPITAL ES-

vImoomaNT

ALABAMA 42.45 50.62 6.01 0.02 0.00 0.00 0.00 0.10

ALASKA 15.92 66.70 15.33 0.00 0.02 0.00 0.00 0.02

ARIZONA 7.92 74.00 16.41 0.19 0.09 0.00 0.00 0.18

ASSASSAS 36.22 56.96 6.30 0.07 0.14 0.00 0.23 0.00

commetwIA 2.47 67.66 26.24 3.07 0.54 0.01 0.00 0.00

COLORADO 17.31 75.99 6.24 0.07 0.00 0.26 0.09 0.03

CONNECTICUT 54.19 20.01 14.89 1.09 1.18 0.13 0.31 0.20

DELANARE 20.61 61.35 14.27 2.40 0.10 0.17 0.13 0.691

DISTRICT 01, COLUMBIA 4.74 71.09 14.17 6.35 3.59 0.00 0.00 0.06

FLORIDA 16.12 51.60 31.23 0.76 0.00 0.04 0.00 0.05

GEORGIA 0.91 81.68 17.38 0.00 0.01 0.00 0.00 0.02

HAWAII 21.90 51.72 18.64 0.03 0.00 0.00 0.05 0.66

IDAHO 12.71 41.16 5.06 0.13 0.00 0.89 0.00 0.05

ILLINOIS 3.38 64.66 31.28 0.38 0.22 0.04 0.02 0.04

ISDIANA 3.62 77..37 11.74 0.01 0.00 0.05 0.00 0.00

IOMA 0.60 96.96 2.12 0,01 0.00 0.28 0.00 0.03

KANSAS 26.07 65.78 7.57 0.12 0.00 0.37 0.00 0.00

KENTUCKY 8.38 80.60 10.06 0.52 0.00 0.27 0.00 0.16

LOUISIANA 22.26 36.94 39.69 0.24 0.02 0.41 L.04 0.40

MAINE 44.49 49.03 5.39 0.14 0.05 0.00 0.07 0.02

MARYLAND 35.42 28.26 35.18' 0.65 0.30 0.02 0.04 0.14

MASSACHUSETTS 55.71 18.99 16.41 3.07 3.90 0.41 0.74 0.78

MICHIGAN 37.13 41.64 20.75 0.38 0.02 0.02 0.06

MINNESOTA 16.84 76.56 6.01 0.55 . 0.04

MISSISSIPPI 17.77 73.66 8.41 0.00 0.00 0.00 0.01 0.15

MISSOURI 26.29 50.49 13.32 1.52 0.16 0.02 0.01 0.18

MONTANA 40.30 46.71 12.17 0.03 0.00 0.00 0.05 0.74

NEBRASKA 58.89 34.35 5.63 0.11 0.03 0.59 0.02 0.39

NEVADA 17,55 78.66 7.91 0.53 0.00 0.00 0.00 0.15

NEN HAMPSHIRE 57.35 24.58 15.51 0.10 1.05 0.16 1.12 0.04

um nasty 11.71 40.06 44.19 2.06 1.69 0.03 0.01 0,24

NEI MEXICO 52.94 41.36 5.69 0.00 0.00 0,00 0.00 0.01

NEW TORE 0.77 52.81 43.97 1,63 0.25 0.24 0,00 0.27

WORTH CAROLINA 39.43 49.56 10.81 0.03 0.00 0.02 0.00 0.15

NORTH DAKOTA 84.14 14.35 1.24 0.03 0.00 0.07 0.13 0.03

01410 32.16 51.61 13.55 0.22 1.90 0.43 . 0.04

ogLAmomA 41.86 50.25 7.42 0.09 0.03 0.14 0.01 0.21

OREGON 51.50 39.36 3.99 0.07 0.61 0.06 0.05 0.16

PONMSYLVANIA 21.08 53.01 23.48 0.54 0.95 0.04 0.08 0.02

PUERTO RICO 1.98 79.25 15.00 2.15 1.15 0.17 0.06 0.25

RHODE ISLAND 51.07 22.99 24.21 0.99 0.44 0.00 0.23 0.16

SOUTH CAROLINA 11.57 68.09 19.90 0.04 0.20 0.14 0.03 0.06

SOUTH DAKOTA 10.17 88.04 0.56 0.13 0.03 0.13 0.10 0.03

TENNESSEE 35.75 47.29 16.17 0.43 0.23 0.03 0.00 4.09

TEXAS 9.04 68.23 27.96 0.35 0.00 0.00 0.07 0.34

UTAH 28,36 60.61 10.37 0.31 0.00 0.00 0.00 0.14

VERMONT 86.65 7.72 3.03 0.23 1.36 0.04 0.01 0.16

VIRGINIA 34.95 42.45 21.97 0.22 0.21 0.01 0.10 0.09

WASHINGTON 34.31 56.38 0.71 0,43 0.09 0.01 0.01 0.06

WEST YIRCINIA 29.82 56.89 13.03 0.00 0.00 0.24 0.00 0.02

WISCONSIN 28.33 63.40 4.07 0.10 0.01 0.00 0.00 0.09

WYOMING 52.81 43.51 2.08 0.10 0.00 0,56 0.07 0.07

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS )7.2 45.45 27,27 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR HAMS 20.06 16,30 21.96 0.93 0.43 0.09 0.05 0.14

50 STATES, D.C. 4 P.R. 20.06 56.31 71,98 0.93 0.43 0.09 0.01 0.14

DATA AS Of OCTOBER 1, 1991.

SOURCE: AmmAL.ctamaxImplA)
6017791

A-1 4



TABLE ABS

NUMBER OF CHILDREN AGE 12-17 SERVED IX
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-94 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
CLASS

RESOGRCE
ROOM

SEPARATE
CLASS

immix

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC PRIVATE HOMILBOUND

RESIDENTIAL RESIDENTIAL HOSPITAL EN-
FACILITY FACILITY VIRONMENT

ALABAMA 1,503 564 15 o o 0 2

ALASKA 139 234 21 0 a 0 0

ARIZONA 490 1,247 29 6 0 0 0

ARKAILEAS 380 80 39 2 0 0

CALIPORNIA 10.113 970 1,644 192 24 0 0

COLORADO 605 427 SO o 0 0

CONNECTICITT 771 216 III a 10 3 2

DELAWARE 103 4 1 44 o 0 0

DISTRICT OF COLUMBIA 51 2 17 1 0 0 0

FLORIDA 6,081 1,622 155 14 0 0 4

GEORGIA 75 1,921 57 o 0 0 0

HAMAII 153 7 12 o o 0 0

IDAHO 371 154 27 0 3 0 0

ILLINOIS 3,659 151 251 9 5 2 2

INDIANA 2,224 o o 0 0 4 0 0

IONA 563 40 o 0 o 0 0

EANSAs 499 457 I 17 o 17 0 1

KENTUCKY 937 376 12 3 0 0 0

LOUISIANA 2,130 89 225 1 a 2 5

MAINE 558 146 34 1 o 0 0

MARYLAND 2,070 447 1.117 50 6 5

MASSACHUSETTS 7,617 2,597 2,244 420 533 5 102 106

MICHIGAN 2,696 240 132 4 2 5

MINNESOTA 296 1,45Y 31 4 .
1

MISSISSIPPI 1.239 354 89 s 0 0 0 3

MISSOURI 3,628 764 164 100 18 0 0 14

MONTANA 207 0 7 a a 0 0

IUMWASKA 651 26 0 1 0 1 0 4

NEVADA 260 7 29 1 0 0 0 0

NEN HAMPSHIRE 266 134 129 7 5 1 3 0

NEN JERSEY 3,496 154 375 a 117 0 0 0

NEW MEXICO 1,206 1.194 358 0 0 0 0 5

NEN YORK 1,417 784 1,299 92 I 2 0 4

NORTH CAROLINA 1,464 121 29 11 0 o 8

NORTH DAKOTA 341 16 3 0 o 0 0 0

OHIO 2.854 0 o 0 666 45 0

OKIAHOPA 874 30 1 1 0 0 0

OREGON 1,029 282 107 1 15 3 4

PENXSYLVAXIA 3,998 443 11 10 1,038 0

PUERTO RICO 42 116 34 7 4 1 0

RHODE ISLAND 251 36 14 1 3 0 0

SOUTH CAROLINA 967 130 18 0 0 0 0

SOUTH DAKOTA 22 163 1 0 0 0 0

TENNESSEE 1,117 484 240 1 3

TEXAS 524 3,876 144 12 0 43 21

UTAH 607 197 41 0 0 9 0

VERMONT 494 31 36 1 9 0 1

VIRGINIA 1,054 601 1 0 0

WASHINGTON 721 30 6 0 1 0 0

WEST VIRGINIA 722 15 1 0 0 0 0

WISCONSIN 1,404 17 3 0 1 0 1

RIMMING 193 87 2 1 0 1 0

AMERICAX IAMCA 16 0 0 0 0 0 0

GUM . .

NORTHERN MARIANAS 1 o 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR, OF INDIAX AFFAIRS

U.S. AND INSULAR AREAS 75, 593 23, 175 9,404 1,037 7.489 404 123 200

50 STATES, D.C. 6 p.R. 75,576 23,175 9,404 1,037 2,689 404 123 200

DATA AS OF OCTOBER I, 1991.

SOURCEf ANNUAL.CNTL(LRUNPIA)
80CT91



TABLE AB5

PERCENTAGE OF CHILDREN AGE 12-27 SERVED IN
DIFFERENT EDUCATIONAL ENVINONMENTS

DURING THE 1989-41 SCHOOL YEAR

SPEECH OR LoulGuAas IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

rtailac
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

MUKEI9OUND
HOSPITAL EN-

VIIMESNENT

ALABAMA 72.12 27.06 0.72 0.00 0.00 0.00 0.00 0.10
ALASEA 35.28 59.39 5.33 0.00 0.00 0.00 0.00 0.00
ARIZONA 27.65 70.37 1.64 0.34 0,00 0.00 0.00 0.00
ARKANSAS 75.70 15.94 7.77 0.40 0,00 0.00 0.20 0.00
CALIFORNIA 78.13 7.49 12.70 1.49 0.19 0.00 0.00 0.00=MAD° 54.36 36.36 7.19 0.00 0.00 0.00 0.09 0.00
CONNECTICUT 66.78 19.27 9.90 0.71 0.99 0.00 0.27 0.18
DSLANARE 67.76 2.63 0.66 28.95 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA 71.83 2.82 23.94 1.41 0.00 0.00 0.00 0.00
FLORIDA 77.21 20.59 1 97 0.18 0.00 0.00 0.00 0.05
GEORGIA 3,65 93.37 2.78 0.00 0.00 0.00 0.00 0.00
NANAll 80.95 4.07 6.98 0.00 0.00 0.00 0.00 0.00
IDAHO 65.78 27.30 4.79 0.00 0.53 1.60 0.00 0.00
ILLINOIS 90.16 3.53 5.96 0.21 0.12 0.02 0.05 0,05
INDIANA 97.97 0.00 0.00 0.00 0.00 7.03 0.00 0.00
IONA 93.37 6.63 0.00 0.00 0.00 0.00 0.00 0.00
KANSAS 43.47 39.81 0.09 1.46 0.00 15.07 0.00 0.09
KENTUCPY 70.40 26.25 0.90 0.23 0.00 0.23 0.00 0.00
LOUISIANA 86.66 3,62 9.15 0.04 0.00 0.24 0.08 0.20
MAINE 75.30 19.70 4.59 0.13 0.00 0.27 0.00 0.00
MARYLAND 56.01 12.09 30.22 1.35 0.16 0.00 0.03 0,14
MASSACHUSETTS 55.70 18.99 16.41 3.07 3.90 0.41 0.75 0.78
MICHIGAN 67.56 7.79 4.29 0.13 0.00 0,06 0.16
MINNESOTA 21.31 76.10 2.23 0,29 . . 0.07
MISSISSIPPI 73.31 20.95 5.27 0.30 0.00 0.00 0.00 0 18
MISSOURI 77,06 16.65 3.48 2.12 0.38 0.00 0.00 0.30
MONTANA 92.41 3.57 3.13 0.00 0.00 0.89 0.00 0.00
NasmAsim 94,21 3.76 1.16 0.14 0.00 0.14 0.00 0.58
NEVADA 87.54 2.36 9.76 0.34 0,00 0.00 0.00 0.00
KEN HAMPSHIRE 48.81 24.59 23.67 1.28 0,92 0.18 0.55 0.00
NEN JERSEY 84.24 3.71 9.04 0.19 2.82 0.00 0.00 0.00
NEN MEXICO 44.85 42.30 12,6$ 0.00 0.00 0.00 0.00 0.16
NEN TORII 39.30 21,74 36.02 2.55 0.22 0.06 0.00 0.11
NORTH CAROLINA 89.14 7.90 1.79 0.68 0.00 0.00 0.00 0.49
WORTH MAKCTA 94.72 4.44 0.83 0.00 0.00 0.00 0.00 0.00
OHIO 79.61 0.00 0.00 0.00 19.14 1.26 . 0.00
°PLANCK^ 96.39 3.29 0.11 0.11 0,00 0.00 0.11 0.00
OREGON 71.41 19.57 7.43 0.07 1.04 0.21 0.00 0.28
PENNSYLVANIA 72.69 9.05 0.20 0,11 18.87 0.00 0,00 0.00
PUERTO RICO 20.59 56,86 16.67 3.43 1.96 0.49 0.00 0.00
RHODE ISLAND 82.30 11.80 4.59 0.33 0.98 0.00 0.00 0.00
SOUTH CAROLINA 86.73 11.66 1.61 0.00 0.00 0.00 0.00 0.00
SOUTH DAKOTA 11.83 87,63 0.54 0.00 0.00 0.00 0.00 0.00
TENNESSEE 60.51 26,22 13.00 0.05 0.16 0.00 0.00 0.05
TEXAS 11.34 83.88 3.12 0.26 0.00 0.93 0.02 0.45
UTAH 76,57 19.69 3.99 0.00 0.00 0.95 0.00 0.00
VERMONT 85.91 5.39 6.26 0.17 1.57 0.00 0.52 0.17
VIRGINIA 63.61 36.27 0.00 0.06 0.00 0.00 0.00 0.06
NASHINGTC* 95.12 3.96 0.79 0.00 0,13 0.00 0.00 0.00
NEST VIRGINIA 97,03 2.03 0.14 0.00 0,00 0.00 0.00 0.00
WISCONSIN 98.46 1.19 0.21 0.00 0.07 0.00 0.00 0.07
WYOMING 67.72 30.53 0.70 0.35 0.00 0.35 0.35 0.00
AMERICAN SAMOA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
GUAM . . - . -

NORTHERN MARIANAS 100.00 0.00 0.00 0,00 0.00 0.00 946 0.00
PALAU
VIRGIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INSULAR AREAS 67.24 20.61 8.36 0.92 2.21 0.36 0.11 0.10

SO STATES. D.C. * P.R. 67.23 20.62 9.37 0.92 2.21 0.36 0.11 0.18

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(LEUOINP1A)
MOCT91
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TABLE ABS

MUMS= OF CHILDOES AM 12-17 SERVED IN
awasamy EDUCATIONAL ENVIRONMENTS
WRING TNE 1969-90 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLAIM

ERsOURCE
ROOM

SEPARATE
CLASS

NUNMEM

PUBLIC PRIVATE
SSPARATE SEPARATE
FACILITY FACILITY

pun=
RESIDENTIAL
FACILITY

raroms
RESIDENTIAL

rAcILITy

HOMESOUND
NOSPITAL EX-
VIRONMENT

ALABAMA 1,162 3,006 10,481 286 4 12 0 22

ALASKA 9 51 146 0 0 0 0 0

ARISOINA 15 410 1,390 211 24 1 1 3

ARKANSAS 602 2,844 1,872 101 160 93 91 35

aluarommIA 290 195 7,7116 912 130 330 0 0

MONAD° 26 300 1,060 20 12 1 2 1

00101ECTILUT 52 388 066 244 61 2 30 10

DILLANARE 13 232 116 124 0 1 11 6

DISTRICT OF OOLUMBIA 5 128 191 $1 12 0 7 1

FLORIDA 71 593 11,066 2,333 6 13 11 33

MORGIA 30 3,186 7,787 127 5 17% 6 11

MASAI I I 135 412 23 5 0 2 2

IDAW 164 356 329 20 0 20 0 20

ILLINOIS 24 372 8,669 1,127 604 100 260 7

ENDIASA 27 1,014 6,194 385 0 12 3 a

IONA 8 3,130 1,351 202 0 31 0 5

%ARRAS 138 415 1,979 61 0 81 20 3

mammy 550 5,634 3,236 157 27 24 0 39

LOUISIAMA 44 272 3,541 460 7 277 17 29

MAINE 96 501 541 19 32 0 0 7

MARYLAND 74 194 1,203 747 49 1 13 5

MARAACHUSETTS 7,021 2,394 2.069 307 4511 51 54 96

' MICNIGAN 444 1,269 4,402 1,944 6 2 4

MISNESOTA 113 1,685 2,426 146 .
8

MISSISSIPPI 39 1.591 3,063 86 1 62 3 30

MISSOURI 508 1,486 5,655 1,748 88 20 2 166

MONTANA 32 60 356 1 0 1 2 5

NEBRASIA 207 663 795 84 a 41 4 4

aavAn.4 30 123 191 133 0 0 0 0

WEN HAMPSHIRE 117 54 225 4 39 1 16 2

NES 2RMSEY 15 53 1,456 760 238 13 10 10

NEW MEXICO 23 2117 555 3 0 10 0 4

NEW YOU 23 437 6,459 2,473 207 92 51 66

WORTS CAROLINA 622 3,196 4.461 742 38 5 123 48

NORTH DAKOTA 41 144 472 6 1 5 11 6

MIO 464 2,047 10,730 607 45 247 34

OKLAHMA 443 2,012 3,021 127 3 33 i 15

OREGON 64 341 1,003 6 2 19 1 8

PESNSTIVASIA 231 3,542 11,455 1,320 96 67 75 47

PUERTO RICO 99 3,245 4,059 877 159 64 7 128

RHODE ISLAND 3 13 340 1 64 0 5 4

SOUTH CAROLINA 465 2,878 3,569 376 49 125 3 21

SOUTH DAKOTA 9 473 145 2 15 9 23 0

TENNESSEE 296 2,126 3,517 166 90 97 6 11

TEXA2 217 1,355 7,521 811 16 22 72 53

UTAH 102 378 076 37 0 15 0 $

VERMONT 337 84 263 7 5 2 2 4

VIRGINIA 137 1,741 3,611 259 16 56 27 19

NASHIKWPON 158 864 1,631 75 3 1 1 1

MST VIRGINIA 161 1,467 2,470 177 0 27 0 13

WISCONSIN 90 748 1,664 126 1 1 0 6

WYMING 63 Se 17 7 0 40 4 1

ANERICAN SAMOA 0 59 0 12 0 0 0 0

GUAM . . . . .

NORTHZ911 MAXIAXAS 5 3 6 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. Or INDIAN AFFAIRS

U.S. AND INSULAR AREAS 16,030 61,032 166,029 21,170 2,813 2,305 1,031 1,060

SO STATES, D.C. 6 P.R. 16,025 60.970 166,023 21,158 2,813 2.305 1,031 1,060

DATA AS OF OCTOBER 1, 1991.

SOURrE: ANNUAL.CATIAL8UNP1A1
80cT91

A-107
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TABLE ABS

PERCENTACE OF CHILDREN ADE 12-17 sow= IN
DIrrEgExT EDUCATIONAL ENVIRONMENTS

DURING THE 1949-90 SCHOOL YEAR

MENTAL RETARDATION

STATE
REGULAR
CLASS

RESCWRCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIA'
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-

VIROIDIENT

ALABAMA 7.76 20,08 70.00 1.91 0.03 0.08 0.00 0.19
ALASXA 4.13 24.52 71.15 0.00 0.00 0.00 0.00 0.00
ARIZONA 0.73 19.95 67.64 10.27 1.17 0.05 0.05 0.15
ARKANSAS 10.38 49.05 32.29 1.74 2.76 1.60 1.57 0.60
CALIFORNIA 3.01 2.02 60.75 9.46 1.35 3.42 0.00 0.00
COLORADO 2.04 21.05 74.39 1.40 0,44 0.07 0.14 0.07
CONNECTICUT 2.96 22.11 55.16 13.90 3.48 0.11 1.71 0.57
DELANARE 2.58 46.12 23.06 24.65 0.00 0.20 2.19 1.19
DISTRICT OF COLUMBIA 1.18 30.12 44.94 19.06 2.62 0.00 1.65 0.24
FLORIDA 0.64 5.32 72.55 20.93 0.05 0.12 0.10 0.30
GEORGIA 0.26 28.13 69.77 1.12 0.04 1.55 0.05 0.07
HAWAII 1.36 23.00 70.19 3.92 0.85 0.00 0.14 0.34
IDAHO 16.30 31.53 46.66 1.77 0.00 1.77 0.00 1.77
ILLINOIS 0.21 3.33 77.66 10.10 5.41 0.90 2.33 0.06
INDIANA 0.24 10.52 44.97 3.99 0.00 0.12 0.03 0.04
IONA 0.17 66.22 21.96 4.27 0.00 0.66 0.00 0.11
KANSAS 5.10 15.34 73.16 2.26 0.00 2.99 1.04 0.11
KENTUCXY 5.69 54.26 33.47 1.62 0.20 0.25 0.00 0.40
LOUISIANA 0.95 5.85 76.20 9.90 0.15 9.96 0.37 0.62
MAINE 8.03 41.89 45.23 1.59 2.64 0.00 0.00 0.59
MARYLAND 3.24 6.49 52.62 32.68 2.14 0.04 0.57 0.22
MASSACHUSETTS 5!.70 14.99 16 41 3.07 3.90 0.40 0.75 0.78
MICHIGAN 5.49 15.93 54.41 24.03 0.07 0.02 0.05
MINNESOTA 2.58 36.47 55.43 3.33 . . . 0.18
MISSISSIPPI 0.80 32.64 62.83 1.76 0.02 1.27 0.06 0.62
MISSOURI 5.25 15.36 56.45 16.07 0.91 0.21 0.02 1.74
MONTANA 6.68 16.70 74.74 0.21 0.00 0.21 0.42 1.04
NEBRASNA 11.46 36.71 44.02 4.65 0.44 2.27 0.22 .22
NEVADA 6.29 25.79 40.04 27.88 0.00 0.00 0.00 .00
NEW HAMPSHIRE 25.55 11.79 49.13 0.67 6.52 0.22 3.49 .44
NEW JERSEY 0.58 2.16 56.54 30.29 9.24 0.50 0.39 .39
NEN MEXICO 2.56 33.30 62.22 0.34 0.00 1.17 0.00 .45
NEN YORX 0.23 4.46 65.92 25.24 2.11 0.94 0.52 .57
NORTH CAROLINA 6.26 39.21 44.90 7.47 0.38 0.05 1.24 .48
NORTH QUOTA 5.96 20.99 66.80 0.87 0.19 0.73 1.60 .87
OHIO 2.09 9.23 64.47 2.74 0.20 1.11 .15
OKLAHOMA 7.63 35.57 53.40 2,25 0.05 0.54 0.05 .27
mecca! 4.43 23.61 69.46 0.42 0.14 1.32 0.07 .55
PENNSYLVANIA 1.37 21.04 68,05 7,84 0.57 0.40 0.45 .28
PUERTO RICO 1.15 37.57 46.99 10.15 1.64 0.74 0.08 1.48
RHODE ISLAND 0.70 3.02 79.07 0.23 14.98 0.00 1.16 0.93
SOUTH CAROLINA 6.21 38.45 47.68 5.02 0.65 1.67 0.04 0.28
SOUTH DAKOTA 1.33 70.07 21.46 0.30 2.22 1.19 3.41 0.00
TENNESSEE 4.69 33.69 55.73 2.63 1.43 1.54 0.13 0.17
TEXAS 2.16 13.46 74.71 8.06 0.16 0.22 0.72 0.53
UTAH 7.20 26.69 61.86 2.61 0.00 1.06 0.00 0.56
VERMONT 47.87 11.93 37.36 0.99 0.71 0.24 0.28 0.57
VIRGINIA 2.34 29.66 61.56 4.42 0.27 0.95 0.46 0.32
NASHINGTON 5.78 31.60 59.66 2,74 0.11 0.04 0.04 0.04
WEST VIRGINIA 4.18 33.84 56.96 4.06 0.00 0.62 0.00 0.30
WISCONSIN 1.35 29.71 61.95 4,69 0.04 0.04 0.00 0.22
WYOMING 33.16 30.53 9.95 3.68 0.00 21.05 2.11 0.53
AMERICAN SAMOA 0.00 43.10 0.00 16.90 0.00 0.00 0.00 0.00

NORTHERN MANIANAS 35.71 21.43 42.86 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 5,90 22.48 61.16 7.80 1.04 0,85 0.38 0.39

50 STATES, D.C. 6 P.N. 5.90 22.47 61,14 7,80 1.04 0.85 0.36 0.39

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL,CNTLIL8XXNP1A1
8OCT91



STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELANPRE
DISTRICT Of COLUMBIA
FLORIDA
GEORGIA
MANAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
IENTUCRY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASPA
NEVADA
NEN HAMPSHIRE
WEN JERSEY
NEN MEXICO
NEM YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAXOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
NEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
OUR. of INDIAN AFFAIRS

U.S. AND .NSULAN AREAS

50 STATES, D.C. 6 P.R.

TABLE ABS

tit:1mA OF CHILDREN AGE 12-17 SERVED IN

REGULAR
CLASS

DIFFERENT EDUCATIONAL ENVIRONMENTS
DUNDEG THE 1989-90 SCHOOL YEAR

SERIOUS EROTIC-SAL DISTURBANCE

NUMBER

Pyalac PRIVATE

RESOURCE SEPARATE SEPARATE SEPARATE
ROOM CLASS FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
MOSPITAL EN-
InuommesT

1,384 653 658 61 6 117 93 52

SO 168 168 0 0 0 0 0

48 554 646 100 103 2 45 31

29 67 51 0 4 0 16 4

255 406 3,144 368 2,637 229 0 o

834 2,395 1,193 117 4 120 241 187

2,122 1,347 1,376 507 754 162 523 286

135 374 202 77 6 25 11 54

2 25 131 30 37 0 214 44

1.136 3,835 5,006 1,303 91 117 243 30

136 5,563 2,354 251 0 260 20 3

86 121 267 9 1 5 90 8

62 59 63 26 1 24 4 19

328 3,075 6.513 2,599 1,775 1,256 336 30

275 690 1,598 199 0 59 26 7

61 2,155 203 203 0 205 43 19

344 627 933 344 0 199 65 29

88 726 690 239 1 61 10 01

197 258 1,355 174 2 146 55 35

825 719 420 138 100 0 130 32

324 309 1,066 386 331 199 177 42

4,537 1,547 1,337 250 117 33 61 69

3,733 3,303 2,596 1,190 193 256 23

755 3,897 1.456 1,410 . .
. 146

6 33 87 0 2 1 I 10

962 2,602 1,636 454 218 144 108 354

117 100 159 41 0 6 21 6

555 360 276 37 23 45 5 39

46 317 147 28 0 1 4 6

467 214 173 6 128 37 94 4

422 1,634 1,730 1,348 2,574 172 14 220

510 469 728 14 0 36 o 5

366 4,472 12.411 4,581 2,160 420 237 995

1,427 1,406 1.811 292 6 310 2 109

100 64 64 1 2 20 22 6

305 475 1,808 1,867 1 85 . 157

77 155 498 40 2 59 20 19

491 409 360 70 196 51 69 66

913 3,271 3,693 966 SO 315 271 31

17 90 187 42 6 1 1 33

702 150 267 4 111 0 107 8

403 1,443 1,069 SS 11 25 17 20

31 117 35 10 14 10 56 0

308 308 499 95 111 152 1 57

668 4,940 5,949 923 112 52 269 1,937

1,052 2,397 711 63 7 0 0 63

299 35 57 48 12 9 50 13

748 1,286 1,948 161 221 37 237 53

490 886 535 159 92 0 5 10

317 520 466 43 0 32 8 7

1,306 3,144 1,057 193 3 20 0 47

63 101 4 13 1 21 17 4

0 0 0 1 0 0 0 0

.

1 0 1 0 0 0 0 0

30,542 64,359 14,534 21,671 12,266 5,491 4,302 5,512

30,543 64.359 74,533 11,670 12,266 5,491 4,302 5,517

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLILBXXSPIA1
eocT91

A-109



TAMA As5

PERCENTAGE or Conxissx AWL 12-17 SERVED IN
nurrssuurr EDUCATICOAL ENVIRommENTs
DURING THE 1982-90 SCHOOL YEAR

29910US KNOTIoNAL DISTURBAmeE

STATE
REGULAR
CLOS

REsOURCE
ROOM

SEPARATS
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FAcILITY FACILITY

PuELIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOGRD
HOSPITAL EN-
VIROMMENT

MAMMA 45.77 21.39 21.76 2.02 0.20 3.07 3.08 1.72ALMA 14.72 42.64 42.64 0.00 0.00 0.00 0,00 0.00AR1US" 3.12 36.04 42.03 7.03 6.70 0.13 2.93 2.02
ARKANSAS 16.96 32.18 21.12 0.00 2.34 0.00 9.36 2.34
CALIFORNIA 3.60 6.03 44.16 5.17 37.04 3.22 0.00 0.00=CRAW 16.30 47.04 23.43 2.30 0.08 2.36 4.73 3.67
COMNICTICUT 29.90 19.03 19.44 7.16 10.65 2.22 -.7.39 4.04=LANARK 15.27 42.31 22.05 8.71 0.61 2.83 1.24 6.11DISTRICT or eoLUMBIA 0.41 5.69 24.68 7.74 7.54 0.00 43.58 1.96FLORIDA 4,93 30.15 46.27 10.87 0.72 0.92 1,91 0.24
GDORGIA 1.58 64.71 27.41 2.92 0.00 3.03 0.23 0.03
HANAII 14.69 20.65 45.56 1.37 0.17 0.85 15.36 1.37
IDAHO 24.03 22.87 24.42 10.08 0.39 9.30 1.55 7.36
ILLIKOIS 2.06 19.32 40,91 16.33 11.15 7.09 2.11 0.24
INDIANA 9.64 24.18 55.99 6.97 0.00 2.07 0.91 0.25loom 2.35 74.41 7.01 7.01 0.00 7.08 1.48 0.66
*A.446 13.54 24.68 36.72 13.54 0.00 7.03 2,56 1.14
MEXTuCKy 4.64 38.29 36.39 12.61 0.05 3.22 0.53 4.27
LOUISIAXA 8.87 11.61 60.96 7.13 0,09 6.57 2.48 1.54
MAINE 34.20 30.41 17.77 5.04 4.23 0.00 5.50 1.35
MARYLAND 11.43 10.90 37.61 13.62 11.68 7.02 6.25 1.48
MASSACHUSETTS 55.70 18.99 16.41 3.07 3.19 0.41 0.75 0.77SIMON, 33.05 29.25 22.19 10.54 1.71 2.27 0.20
KIN5IS0TA 1.65 50.85 19.00 11.40 . . 1.91
xiSsISSIFFI 4.08 22.45 59.16 0.00 1. ' 0.6e 5.44 6.110
MISSOURI 14.65 40.17 25.25 7.01 3.37 2.22 1.67 5.46
MONTANA 26.00 22.22 35.33 9.11 0.00 1.33 4.67 1.33
22114452A 41.42 26.67 20.60 2.76 1.72 3.36 0.37 2.912EvADA 8.38 57.74 26.72 5,70 0.00 0.10 0.73 1.09
2281 HAMPSHIRE 41.59 19.06 15.41 0.53 11.40 3.29 0.37 0.36
2E2 JERSEY 4.63 17.93 29,95 14.79 21.24 1.69 0.13 2.41
2E1 2211200 29.31 26,44 41,04 0.79 0.00 2.14 0.00 0.28
NEN TORN 1.43 17.43 41.39 17.86 8.42 1.67 0.92 3,88
202721 cAROLINA 26.57 26.18 33.72 5.44 0.11 5.92 0.04 2.03
NORTH DAsoTA 35.59 22.78 22.78 1.07 0.71 7.12 7.63 2,14
OmI0 6.49 10.10 38.46 39,71 0,09 1,61 3.34
02LAHONA 1.77 17.65 56.72 5.47 0.23 6.72 2.24 2.16
092002 28.76 23.86 21.00 4.09 11.44 2.94 4.03 3.e5
PILNUTLVANIA 9.57 34.29 38.71 10.13 0.84 3.30 2.84 0.32
PUERTO RIC° 4.51 23.87 49.60 11.14 1.59 0.27 0.27 8,75
mons ISLAND 23.79 17,67 31,45 0.47 13.07 0.00 12.60 0.94
SOUTH ehRoLINA 13.11 46.96 34.72 2.77 0.36 0.91 0.55 0.65
5001'S 0A207A 11.36 42.86 22.02 3.66 5.13 3.66 20.51 0.00

20.12 20.12 32.59 6.21 7.25 9 99 0.07 3.72wxxxEssEE
1sm3 4.50 33.30 40.04 6.21 0 75 0.35 1.81 13.04
UTAH 24,17 55.07 17.71 1.45 0.16 0.00 0.00 1,45
vERADNT 57.17 6.69 10.90 5.10 2.29 1.72 9.36 2.49
VIRGINIA 15.95 27.41 41.33 3,43 4.71 0.79 5.05 1.13
IlAssINGToN 22.51 40.70 24.58 7.30 4.23 0.00 0.23 0.46
NEST VIRGINIA 23.62 36.75 33.07 3.04 0.00 2.26 0.57 0.49
NisCoNSIN 20 SA 47.28 27.92 2.90 0.05 0.30 0.00 0.71
ify08110G 211,13 45.09 1.79 5.80 0.45 9.38 7.59 1.79
AFIERIcAN SANDA 0.00 0.00 0.00 100.00 0.00 0.00 0,00 0.00
GVAM . . . .

NORTHERN 2ARIANAs 10.00 0,00 50.00 0.50 0.0i 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 13.97 29.43 34.06 9.91 5.61 2.51 1.97 2.52

SO STATES. D.C. A P.R. 13.97 29.43 34,06 9.91 5.61 2.51 1.97 2.52

DATA AS OF OCTOBER 1. 1991.

SPURGE: AMNUAL.CNTIALHENNPIAI
ADC/91



TASLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL gwvinamsms
DURING THE 1919-99 SCHOOL TAMA

HEARING II0'AIR/4E11TE

'TATE
REGULAR
CLASS

RESOURCE
ROOK

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE HOMEBOUND
RESIDENTIAL HOSPITAL ES-
FACILITY VIEDIBBUIT

ALABANA 127 75 101 9 0 116

ALASEA 13 29 24 1 0 0

ARIZONA 69 139 62 89 1 137

ANIXAMSAA 49 SO 21 23 S 611

CALIFORNIA 625 202 1.506 177 30 474

COLONADO
CONNECTICUT

120
72

117
37

59
40

1

19
0

62
34

1 3

DELANARE 28 40 34 1 0 1

DISTRICT OF COLUMBIA 3 11 1 0 0 0

nealigA 99 85 540 16 0 166

GEORGIA 6 185 164 110 2 37

MANAII 35 35 30 6 6 0

IDAHO 45 31 2 9 0 5

ILLINOIS 196 209 664 18 7 151

INDIANA 33 121 155 0 0 175

IONA 94 103 62 0 u 61

KANSAS 541 64 131 12 0 122

KENTUCKY 54 05 60 6 0 142

LOUISIANA 91 101 10 27 4 129

MAINE 56 30 7 3 0 16

MARYLAND 215 52 99 10 0 144

MASSACHUSETTS 464 151 137 26 33 3

MICHIGAN 412 260 251 54 82

MINNESOTA 128 263 77 21 . .

MISSISSIPPI 22 11 70 5 0 68

MISSOURI 168 110 60 179 0 124

MONTANA 19 11 8 0 0 43

NEBRASEA 94 32 32 11 0 42

NEVADA e 10 35 0 0 0

NEN HAMPSHIRE 13 2 5 61 4 0

NEN JERSEY 31 121 126 260 50 1

ABM MEXICO 93 32 35 0 0 61

NEM you 251 215 333 196 476 49

NORTH CAROLINA 394 113 67 7 0 242

NORTH DAKOTA 35 14 8 0 0 16

OHIO 209 66 440 70 8 65

OKLAHOMA 73 50 75 17 4 42

OREGON
PENNSYLVANIA

279
742

51

166
37

218
0

12

8

102
76
4 8

PUERTO RICO 22 136 142 22 50 2

MOOS ISLAND 11 10 6 46 0 0

SOUTH CAROLINA 113 128 53 0 3 86

SOUTH DAKOTA 31 23 0 22 0 32

TWOussm 153 104 179 27 0 99

TEXAS 48 225 56 93 2 3

UTAH
VERMONT

141
64

15
1

7

5

0

0

1

3

15

5 2

VIRG/NIA 162 106 120 2 2 128

MASEINGIGN
NEST VIRGINIA

129
48

191
34

91

32
1'

0

9

1

11

4 4

NISCONSIN 55 14 22 0 0 0

WYOMING 11 13 2 P 0 12

AMEMICAN SAMOA 0 1 4 0 0 0

GUAM . . . .

NORTHERN MARIANAS 1 6 2 0 0 0

PALAU .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 6,434 4,797 6.701 1.679 872 3.294 244 55

50 STATES. D.C. P.R. 6.433 4,780 6,695 1,679 872 3,284 244 55

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANNUA1.CNTL(1BENNP1A1
80CT91

A 111

3 lk';
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TABLE ABS

PERCENTAGE Of CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL anunommEsTs
DURING TXE 1989-90 SCHOOL TEAR

HEARING IMPAIRMENTS

STATE
ReGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 29.60 17.46 23.54 2.10 0.00 27.04 0.00 0.23
ALASKA 19.40 43.28 35.62 1.49 0.00 0,00 0.00 0.00
ARIZONA 13.66 27.91 12.45 17.87 0.70 27.51 0.00 0.20
ARKANSAS 22.58 23.04 9.68 10.60 2.30 31.34 0.00 0.46
chwroaNIA 20.72 6.70 50.00 5.67 0.99 15.72 0.00 0.00,
COLORADO 36.14 35.24 17.77 0.30 0.00 10.24 0.30 0.00
CONNECTICUT 26.97 13.86 14.98 7.12 23.22 0.37 12.73 0.75
DELANARE 26.92 38.46 32.69 0.96 0.00 0.96 0.00 0.00
DISTRICT Cf coLumBIA 18.75 68.75 6.25 0.00 0.00 0.00 6,25 0.00
FLORIDA 10.43 6.96 61.12 1.69 0.00 17.49 0.00 0.32
=mom 1.19 36.63 32.48 21.76 0.40 7.33 0.20 0.00
KNNAII 30.97 30.97 26.55 5.31 5.31 0.00 0.00 0.88
IDAHO 48.91 33.70 2.17 9.76 0.00 5.43 0.00 0.00
ILLINOIS 12.90 17.29 54.92 1.49 0.58 12.49 0.25 0.08
INDIANA 6.72 26.07 31,57 0.00 0.00 35.64 0.00 0.00
10MA 29.37 32.19 19.37 0.00 0.00 19.06 0.00 0.00
KANSAS 14.65 16.16 33.08 3.03 0.00 30.81 2.02 0.25
KENTUCKY 15.52 74,43 17.24 1.72 0.00 40,80 0.00 0.29
LOUISIANA 17.64 19.57 31.59 5.23 0.78 25.00 0.00 0.19
MAINE 50.00 26.79 6.25 2.66 0.00 14.29 0.00 0.00
MARYLAND 41.11 9.94 19.93 1.91 0.00 27.53 0.39 0.19
MASSACHUSETTS 55.64 18.94 16.43 3,12 3.96 0.36 0.72 0.64
MICHIGAN 36,83 24.51 23.66 5.09 7,73 0.00 0.19
MINNESOTA 26.12 53.67 15.71 4,29 . . 0.20
MISSISSIPPI 0.94 32.93 26.44 2.03 0.00 27.64 0.00 0.00
MISSOURI 25.65 16.79 9.16 27.33 0.00 16.93 1.22 0.92
MONTANA 23.46 13.56 9.66 0.00 0.00 53.09 0.00 0.00
NEBRASKA 44.34 15.09 15.09 5.19 0,00 19.81 0.00 0.47
NEVADA 15.09 18.67 66.04 0.00 0.00 0.00 0.00 0.00
pm, HAMPSHIRE 14.44 2.22 5.56 67.76 4.44 0.00 5.56 0.00
WEN JERSEY 5.57 20.44 21.28 43.92 0.45 0.17 0.17 0.00
NEN MEXICO 42.08 14.46 15.64 0.00 0.00 27.60 0.00 0.00
NEN YORK 15.76 17.89 20.90 11.68 29.06 3.08 0.31 0.50
NORTH CAROLINA 41.45 21.43 7.65 0.62 0.00 28.34 0.00 0.12
NORTH DAKOTA 47.95 19.18 10.96 0.00 0.07 21.97 0.00 0.00
0410 24.36 7.69 51.28 8.16 0 33 7,58 , 0.00
CALAMINA 27.34 16.73 28.09 6.37 1.50 15.73 2.2. 0.00
OREGON 61.73 11.26 6.19 0.00 1,77 16,61 0.00 0.22
PENNSYLVANIA 55.79 12.48 16.39 0.90 7.67 0.30 6.47 0.00
PUERTO RICO 5.76 35.60 37.17 5.76 13.09 0.52 0.26 1.63
RHODE ISLAND 14.86 13.51 0.11 62.16 0.00 0.00 1.35 0.00
SOUTH CAROLINA 29.35 33.25 13.71 0.00 0,78 22,34 0.00 0.52
SOUTH DAKOTA 28.70 71.30 0.00 20.37 0.00 29.63 0.00 0,00
TENNESSEE 27.72 18.04 32.25 4.09 0.00 16.12 0.18 0.00
TEXAS 11.11 52.00 12.96 21.53 0.46 0.69 0.46 0.69
UTAH 56.40 34.00 2.80 0,00 0.40 6,00 0.00 0.40
VERMONT 65.31 1.02 5.10 0.00 3.06 5.10 20.41 0.00
VIRGINIA 30.74 20.11 22,77 0.30 0.38 24.29 1.14 0.19
NASHINGTON 28.67 44.00 2027. 2.69 1.78 2.44 0,00 0.00
NEST VIRGINIA 29.27 20.73 19.51 0.00 0.61 2.44 27.44 0.00
WISCONSIN 60.44 15.30 24.19 0.00 0 00 0.00 0.00 0.00
WYOMING 23.40 27.66 4.26 17,02 0.00 25.53 2.13 0.00
AMERICAN SAMOA 0.00 20.00 80.00 0.00 0.00 0.00 0.00 0.00
OUAM . . , . .

NORTHERN MARIANAS 11,1: 66,67 22.22 0.00 0.00 0.00 0.00 0.00
PALAU .

YIRCIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 26.75 19.90 27.96 6.98 3.62 13.65 1.01 0.23

50 STATES. D.C. 6 P.R. 26.76 19.80 27.115 6.90 3.63 13.66 1.01 0.23

DATA AS OF OCTOBER 1, 1991

SOURCE: ANNUAL,CNTLILORRNP1A)
SOCT91

A 117

31



TABLE ABS

NUMBER Of CHILDREN AGE 12-17 SERVED IX
DIFFERENT EDUCATIORAL ENVIRONMENTS

DURING THE 1909-90 SCMOOL YEAR

MULTIPLE DISABILITIES

STATE
REBULAA
CLASS

RESOURCE
RCCM

SEPARATE
CLASS

NUMINIR

rum= PRIVATE PUBLIC PRIVATE
SEPARATE SEPARATE RESIDENTIAL RESIDEXTIAL
rAcILITI FACILITY FACILITY FACILITY

HCOOUSOUND
HOSPITAL EX-

VIRONEENT

ALABAMA 13 5 254 61 3 o 6

ALMA 4 47 61 o o 0 o

ARZSONA 7 49 230 71 70 2 5 4

AR/MESAS 4 24 97 30 35 6 22

CALIFORNIA 78 47 1,435 160 187 0 0

=Ammo 76 329 939 02 0 2 9 10

COODIECTICUT 15 29 144 57 52 19 3

mamma 2 16 15 4 0 0 2

DISTRICT CV COLUMBIA 0 4 1 18 33 10 0

FLORIDA 0 0 0 0 0 0 0

GEORGIA 0 0 0 0 0 0 0

I 0 7$ 10 4 0 7

IDAHO 2 0 I 7 o 0 1

ILLINOIS . . . . . .

INDIAXA 0 a 171 32 0 30 5 2

IONA 0 0 95 97 0 1 10 1

MESAS 3 1 124 23 0 68 4 31

SENTUCICY 6 35 231 83 17 0 0 le

LOUISIANA 3 6 141 60 0 25 4 12

MAINE 43 107 194 11 7 3 17 11

MARYLAND 95 SO 342 572 OS 13 43 22

MASSACMUSETTS 729 249 214 40 51 S 10 10

MICHIGAN 10 4 82 516 6 0 14

MINNEBOTA .
. . .

MISSISSIPPI i 91 22 0 20 0 7

MISSOURI 2 22 32 59 78 27 3 2

MONTANA 13 8 98 2 0 6 0 2

NEBRASEA 29 0 76 le 3 5 2 2

NEVADA 2 7 12 44 0 0 0 0

OEN HAMPSHIRE 25 3 11 25 2) 0 9 0

NEN JERSEY 65 197 175 952 746 55 14 44

RCN MEXICO 6 16 150 2 0 10 0 3

NEW TORX 20 170 992 1.355 762 50 121 96

NORTH CAROLINA 15 45 209 65 6 81 41 6

WORTH DAKOTA , .

OHIO i 67 1,439 1,025 0 . 22

OICIAMOMA 12 II 236 78 79 4 10

OISOON 0 0 0 0 0 0 0

PEXESYLVANIA 0 0 0 0 0 0 0

PUERTO RICO S 22 102 IS 6 11 29 31$

RHODE ISLAND 0 1 11 0 I 0 3 0

MOUTH CAROLINA 10 7 96 3 56 0 1

SOUTH DAKOTA 1 34 40 6 26 26 2

TENNESSEE 6 25 373 29 4 15 0 12

TEMA.; 6 290 381 270 1 34 143 182

UTAH 1 10 221 283 15 0 13

VERMONT 7 5 27 0 1 2 1

VIRGINIA 12 20 218 9 1 49 16 4

WASMIXGTON 21 74 480 12 0 0 3

NEST VIRGINIA 0 0 0 0 0 0 0

WISCONSIN 520 2,814 2,704 225 187 1 28

WICMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS

0
0

4

0
0

a

0
0

.

1

0
1
.

o

II 0
0 o

.

0 a

0
a

0

PALAU
sumo ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,079 4,879 12.942 7,253 2,340 986 550 939

50 sum, D.C. 4 P.R. I,I75 4,078 12,941 7.250 2.340 966 990 139

DATA AS Of OCTOBER 1. 1991.

SOURCE: ARRUA1.COTI(1soxSPIA1
SOCT91

A-113



TABLE AB5

nags/mos or CHILDREN AGE 12-17 SERVED IN
ommusT EDUCATIONAL Emmommems

DURING THE 1989-90 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROM

SEPARATE
CLASS

PNRCENTAGE

PUBLIC PRIVATE
sarmum IssrAPATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY'

HORBBOUWIl
HOSPITAL. EN-

VIRCUONENT

ALABAMA 3.00 1.46 74.27 17.04 0.81 0.00 0.00 I.73MASSA 3,03 35.61 61.36 0.00 0.00 0.00 0.00 0.00ARIECNA 1.47 10.29 50.00 14.92 16,39 5.04 1.05 OMARXANSAS 1 70 10.67 43.11 13.33 15.36 3.11 2.67 9.76
CALIFORNIA 4.07 2.45 78.93 8.77 6.77 0.00 0.00 0.00
COWSPADO 6.51 20.01 54.71 7.02 0.00 2.40 0.43 0.06
CONNECTICUT 4.62 8.92 44.31 17.54 16.00 0.31 3.65 2,46
DELAWARE 4.55 36.36 14.09 9.09 0.00 11.36 0.00 4.55
DISTRICT or COLUMBIA
rtotrum

0.00 6.06 1.52 27.27 woo 0.00 15.15 0.00

GEORGIA .

MANAII 1.00 0.00 76.00 10.00 4.00 0.00 0.00 7.00
IDAHO 11.10 0,00 9.09 63.64 0.00 0.00 0.00 9.09
ILLINOIS .

. .

INDIANA 0.00 0.00 71.2; 13.3; 0.00 12.50 2.06 0.83
IONA 0.00 0,00 46.57 47.55 0.00 0.49 4.90 0.49
NANSAS 1.10 0.39 40.82 9.06 0.00 26.77 1.57 12.20
KENTUCKY 1.54 1.97 59.23 21.2$ 4.36 0.00 0.00 4.62
LOUISIANA 1.20 2,39 56.18 23.90 0.00 9.94 1.59 4.78
MAINE 11.30 26.31 48.66 2.91 1.85 0.79 3.17 2.91
MARYLAND 7.59 6.39 27.32 45.69 6.79 1.04 3.43 1.76
MASSACHUSETTS 55.70 16.97 16.37 3.06 3.90 0.30 0.77 0.77
MICHIGAN 1.56 0.63 12.97 61.65 0.95 0.00 2.22MINNESOTA

. .

MISSISSIPPI 1.36 3.46 61.90 14.97 0.00 13.61 0.00 4.76
MISSOURI 0.80 9.65 14.04 23.08 34.21 11.04 2.63 0.81
MONTANA 10.08 6.20 75.97 1.55 0.00 4.65 0.00 1.55
NEBRASNA 20.29 5,59 53.15 12.59 2.10 3.50 1.40 1.40
NEVADA 3.08 10.77 18.46 67.69 0.00 0.00 0.00 0.00
NEW HAMPSHIRE 26.04 3,13 11.46 26.04 23.96 0.00 9.3$ 0.00
WEN JERSEY 2.67 7.67 15.38 39.05 30.60 2.26 0.57 1.00
NEW MEXICO 3.01 9.21 76.92 1.03 0.00 9,23 0.00 1.54
NEN TORN 0.56 4.77 27.02 30.00 21.37 1.40 3.39 2.69
NORTE CAROLINA 3.21 9.62 44.66 13.09 1.21 17.31 8.76 1.20
NORTE DAKOTA
OHIO 0.12 2,00 42.07 54.36 0.00 0,00 0.66
OILLARKNIA 2.75 4.12 54.00 17.03 0.00 10.08 0.9i 2.29
OREGON .

.

PENNSYLVANIA . . .

PUERTO RICO 0.97 3.63 17.03 2.62 11.66 2.27 5.07 53.56
RHODE ISLAND 0.00 3.45 37.93 0.00 48.28 0.00 10.34 0.00
SOUTH CAROLINA 5.76 4.05 55.49 1.73 0.00 32.37 0.00 0.50
ROUTE DAXOTA 0.69 23.61 27.78 5.56 4.84 18.06 16.06 1.39
TENNESSEE 1.18 4.93 73.57 5.52 9.27 3.16 0.00 2.37
TEXAS 0.46 21.31 MOO 21.16 0.76 2.59 10.00 13.65MAX 0.10 1.84 40.70 52.12 0.00 2.76 0.00 2.39
VERMONT 16.26 11.62 62,79 0.00 0.00 2.33 4.65 2.33
VIRGINIA 3.47 5.78 63.01 2.60 5.20 14.16 4.62 1.16
MASHINGTON 3.54 12.46 $0.91 2.02 0.67 0.00 0.00 0.51
WEST VIRGINIA .

WISCONSIN 8,02 43.42 41.72 3.47 0.03 2.09 0.02 0.43
WYOMING 0.00 0.00 0.00 0.00 0.00 100,00 0,00 0.00
AMERICAN SAMOA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

NORTHERN MARIANAS 40.00 0.00 20.00 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. or IrmAx AFFAIRS

U.S. AND INSULAR AREAS 5.92 15.37 40,77 22.85 7.37 3.04 1,73 2.96

50 STATES. D.C. 4 P.R. 5.91 15,37 40,77 22.04 7.37 3.04 1.73 2.96

DATA As OF OcT0HER 1, 1991.

SOURCE, ANNUAL.0171ALOXIMPIA)
ADCT91

A 11 4



TABLE ABS

amass or cNILDREN AGE 12-17 SERVED IN
DIrremiT EDDCATIOPAL ENVIRONMENTS

DURING THE 19419-90 SCNOOL YILAN

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

KUMBE.R

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL

FACILITY rAcnart

HOMEBOUND
HOEPITAL EX-
VIRONMERT

ALNSARA 83 30 SO 1 0 1 17

AIASKA 11 18 10 a 0 0 0

AXIVONA 30 51 63 10 1 1 2

ASULAWIAS 23 12 11 2 2 3 1.

CALIFORNIA 1,052 245 1,334 156 9 0 0

COLORADO 123 93 40 2 0 0 14

CONNECTICUT 3 6 13 3 4 1 11

DELAWARE $ 14 9 57 a 0 A

DISTRICT OF COLUMBIA 2 2 0 14 0 4 0
FLORIDA 119 153 705 91 0 1 9

GEORGIA 11 90 131 0 0 0 5

HANAII 29 10 40 3 0 0 3

IDAHO 20 16 12 1 0 0 9

ILLINOIS 89 117 403 241 38 1 9 78

INDIANA 34 62 109 0 0 0 2

IONA 103 122 32 1 0 0 77

KANSAS 30 17 17 2 0 7 11

IMITSPCXY 66 36 46 1 1 0

LOUISIARA 70 82 167 9 0 20 0 9

MAINE 37 11 2 0 0 0 0

MARYLAW3 66 26 61 6 2 0 0

MASSACHUSETTS 364 124 107 20 26 5 5

MICHIGAN 624 406 341 37 0 22

MINEESOTA 115 255 50 7 4

poisszasIPP; 68 93 141 20 0 3 2 69

missoual 124 42 SO 74 0 0 0 2

NOWTAXA 17 6 6 0 0 0 1

NEBRABEA 65 22 39 4 0 0 4

NEVADA 5 6 3 0 0 0 0

NEW HAMPSHIRE 24 11 7 2 0 0 0

NEW JERSEY 19 71 26 62 37 0 3

NEN MExIco 82 56 59 0 0 a 3

REA TORN 202 177 139 63 55 0 24

NORTH CAROLINA 170 68 63 27 0 16

NORTH DAKOTA 18 4 0 0 0 4 0

oHIO 247 82 387 63 3 1,107

OKLAHOMA 57 9 27 3 0 0 2

OREGON 224 55 45 1 4 0 9

pERNSYLVANIA 52 26 148 244 19 2 1 10

PUERTO RICO 54 34 9 1 95 0 20

ROWE ISLAND 25 15 25 0 7 0 2

SOUTH cAROLINA 70 97 91 33 0 0 1

SOUTH DAKoTA 6 12 0 0 6 40 1

TENNESSEE 103 51 147 10 2 0 60

TEXAS 181 504 426 36 0 11 158

IMAM 1$ 31 38 1 0 0 IR

VERMONT 31 5 3 0 1 0 2

VIRGINIA 94 22 64 13 1 1 1

WASHINGTON 144 101 56 6 0 0 2

WEST VIRGINIA 50 16 65 5 0 1 0 2

NIECCOMIN 92 26 24 2 0 0 2

mama 30 10 2 1 0

AMERICAN SAMOA 0 0 0 1 0

GUAM, . . . .

MORTHERE MAR I MIAS 0 0 1 0 0
PALAU
vIRGIR ISLANDS
BUR. OF INDIAX AFFAIRs

U.S. AND INSULAR AREAS 5,412 3,680 5.844 1,338 308 84 103 1.807

SO STATts, p.c. 4 P.R. 5.412 3,680 5.843 1.337 308 84 103 1,807

RATA AS of OCToBER 1, 1991.

souRcE: AARPAL,CRTLILsxxRP1A,
800791



TABLE ASS

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFEREST EDUCATIONAL ENVIRONMENTS
DI/RING THE 1909-40 SCHOOL YEAR

ORTHOPEDIC IMPAIRNENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIMSTIAL

FACILITY

HOMEBOUND
HOSPITAL ITN-
VISONNENT

ALABAMA 45.60 16.40 27.47 0.55 0.00 0.00 0.55 9.34
ALASKA 26.21 46.15 25.64 0.00 0.00 0.00 0.00 0.00
ARIZONA 16.99 32.20 39.87 6.33 0.63 0.00 0.63 1.27
JUMANSAS 42.59 22.22 20.37 3.70 3.70 0.00 5.56 1.85
CALI/MOSTA 37.63 8.16 47.71 5.50 0.32 0.00 0.00 0.00
COLORADO 45.22 34.19 14.71 0.74 0.00 0.00 0.00 5.15
CONNECTICUT 49.33 0.00 17.33 4.00 9.33 0.00 1.33 14.67
DELMORE 8.99 15.73 10.11 64,04 0.00 0.00 0.00 1.12
DISTRICT Of COLUMBIA 11.11 11.11 0.00 77.78 0.00 0.00 0.00 0.00
FLORIDA 11.04 14.19 65.40 1.44 0.00 0.00 0.09 0.13
GEORGIA 4.64 37.97 55.27 0.00 0.00 0.00 0.00 2.11
NAOMI 31.18 19.35 43.01 3.23 0.00 0.00 0.00 3.23
IDANO 34.46 27.59 20.69 1.72 0.00 0.00 0.00 15.52
ILLINOIS 6.96 11.78 40.51 24.27 3.93 1.81 0.91 7.15
INDIANA 16.43 29.95 52.66 0.00 0.00 0.00 0.00 0.97
IONA 30.65 36.31 9.52 0.30 0.00 0.30 0.00 22.92
KANSAS 35.71 20.24 20.24 2.38 0.00 0.00 6.33 13.10
KENTUCEY 41.77 22.76 29.11 0.63 0.63 0.00 0.00 5.06
LOUISIANA 19.61 22.97 46.78 2.52 0.00 5.60 0.00 2.52
MAINE 74.00 22.00 4.00 0.00 0,00 0.00 0.00 0.00
MARYLAND 40.99 16.15 37.89 3.73 1.24 0.00 0.00 0.00
MASSACHUSETTS 55.66 10.96 16.36 3.06 3.98 0.46 0.76 0.76
14ICNIGAS 43.61 20.37 23.83 2.59 0.07 0.00 1.54
MINNESOTA 26.68 59.16 11.60 1.62 . 0.93
MISSISSIPPI 17.17 23.40 35.62 5.05 0.6 0.76 0.51 17.42
MISSOURI 39.70 19.17 16.03 23.72 0.00 0.00 0.00 0.64
MONTASA 54.84 19.35 19.35 0.00 0.00 3.23 0.00 3.23
NEBRASKA 40.51 16.42 29.10 2.99 0,00 0.00 0.00 2.99
NEVADA 31.25 50.00 16.75 0.00 0.00 0.00 0.00 0.00
NEN HAMPSHIRE 54.55 25.00 15.91 0.55 0.00 0.00 0.00 0.00
NES JERSEY 6.92 33.33 12.21 29.11 15.02 0.00 0.00 1.41

NES MEXICO 41.00 20.00 29.50 0.00 0,00 0.00 0.00 1.50
NES YORK 30.61 26.82 21.06 9.55 0.33 0.00 0.00 3.64

NORTH CAROLINA 49.42 19,77 18.31 7,05 0.00 0.00 0.00 4.65
NORTH DAKOTA 69.23 15.38 0.00 0.00 0.00 0.00 15.30 0.00
OHIO 13.00 4.34 20.49 3.34 0.16 0.00 . 50.60
OKLAHOMA 58.16 9.16 27.55 3.06 0.00 0.00 0.00 2.04
OREGON 66.27 16.27 13.31 0.30 1.10 0.00 0.00 2.66
PENNSYLVANIA 9.63 4.61 27,41 45.19 3,52 4.44 3.15 1.65
PUERTO RICO 25.35 15.96 4.23 0.47 44.60 0.00 0.00 9.39
MOOS ISLAND 23.44 23.44 39.06 0.00 10.44 0.00 0.00 3.13
SOUTN CAROLINA 23.69 33.11 32.06 11.26 0.00 0.34 0.00 0.34
SOUTH DAROTA 9.23 16.46 0.00 0.00 9.23 0.00 61.54 1.54
TENNESSEE 27.61 13.67 39.41 2.68 0.54 0.00 0.00 16.09
TEXAS 13,73 30.24 32.32 2.88 0.00 0.00 0.83 11.99
UTAR 16.91 29.25 35.05 0.94 0.00 0.00 0.00 16.98
VERMONT 73.11 11.90 7.24 0.00 2.30 0.00 0.00 4.76
VIRGINIA 47.96 11.22 32.65 6.63 0.51 0.00 0.51 0.52

NASHINGTON 47.28 32.27 17,69 1.92 0.00 0.00 0.00 0.64
NEST VIRGINIA 33.33 10.67 43.13 3.33 0.00 6.00 0.00 1.33

MISCONSIN 63.01 17.81 16.44 1.37 0.00 0.00 0.00 1.37

WYOMING 69.77 23.26 4.65 2,33 0,00 0.00 0.00 0.00
AMERICAS SAMOA 0.00 0.00 0.00 100,00 0.00 0,00 0.00 0.00
OVAM . . .

NORTHERN MARIANAS 0.09 0.00 100.00 0.00 0.00 0.06 0.00 0.00

PALAU
VIRGIN ISLANDS
sun. or INDIAN AFFAIRS

U.S. ASV INSULAR AREAS 29.13 19.01 31.46 7.20 1.66 0.45 0.55 9.73

SO STATES, D.C. 4 P.R. 29.14 19.01 31.46 7.20 1.66 0.45 0.55 9.73

DATA AS OF OCTORIER 1, 1991,

SOURCE; ANNUAL.CETL(LBXXNFIA1
SOCT91
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TABLE ABS

NUMBER OF CHILDREN AC. 12-17 SENVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

REGULAR
STATE CLASS

MANAMA 104
ALASKA 6

RESOURCE
ROOM

53
46

OTHKR WEALTH

SEPARATE
CLASA

41
24

IMPAIRMENTS

NUMBER-

PUBLIC PRIVATE
SEPARATE SEPARATE
rAcILITy FACILITY

3 1

0 0

PUBLIC
RESIDENTIAL

FACILITY

o
o

PRIVATE
RESIDENTIAL

FACILITY

0

a

HOMEBOUND
HOSPITAL EN-
VIRONMENT

66
a

ARIZONA 5 52 11 0 o 0 0 47

AIXANSAS 32 77 33 1 6 0 3 10

CALIFORNIA 3,132 541 /41 87 02 o o 0

COLORADO , . . . . 0 .

CONNECTICUT 66 16 18 12 46 0 93 72

DELAWARE o 1 a 1 o a 2 2

DISTRICT UF COLUMBIA 0 o 1 1 5 7 0 I a
FLORIDA o 3 104 48 s o 27 1.314
GEORGIA 29 117 45 0 a o I 14

14ANAII 28 14 39 2 3 0 0 3

IDAHO 40 16 10 0 o a 0 31

ILLINOIS 25 44 128 91 42 2 a 383

INDIANA o o 43 0 0 o o 0

lam 0 0 o o o 0 o 0

KANSAS 33 21 20 24 o o 0 14

KENTUCKY 62 57 4 1 0 9 1 211

LOUISIANA 115 132 280 14 0 13 1 20

MAINE 57 38 a 0 I o o 11

MARYLAND 104 77 91 24 17 0 14 16

MASSACHUSETTS 464 158 137 25 37 3 6 7

MICHIGAN 28 15 121 163 0 o 0

MINNESCIA 67 135 80 4 6

MISSISSIPPI . . . . . . . .

MISSOURI 50 72 18 21 0 a 0 92

MONTANA 50 30 13 0 o 0 9

NEBRASKA 83 33 15 3 o 1 0 24

NEVADA 54 40 0 2 0 0 0 93

NEN HAMPSHIRE 77 24 30 7 5 1 5 2

NEN JERSEY 24 89 46 .12 o ts 0 130

NEN MEXICO 20 16 26 0 0 o a 1

NEM YORK 126 432 302 308 4;4 12 38 68

NORTH CAKILINA 363 222 264 47 1 0 4 44

NORTH DAKOTA 1 6 2 0 11 o I 3

OHIO . . . . . . .

OKLAHOMA 29 a 15 2 ' 1 0 1

OREGON 119 106 91 6 11 0 1 25

PENNSYLVANIA o o 0 o 0 0 0 0

PUERTO RICO 45 86 60 19 ! 1 1 13

RHOCW ISLAND 19 14 5 2 4 o 4 70

SOUTH CAROLINA 4 10 71 6 o a a 1

SOUTH DAKOTA 6 19 2 o 0 0 3 5

TENNESSEE 190 111 148 29 2 C 0 559

TEXAS 299 1,305 1,'44 110 ') 2 13 1.534

UTAH 78 69 36 0 1 o 1 30

VERMONT 61 5 4 1 1 ) 4 3

VIRGINIA 60 38 76 10 ft .3 11 4

WASHINGTON 426 935 30c 22 10 0 0 15

WEST VIRGINIA 8 11 36 , 7 12 0 0

WISCONSIN 62 8 24 2 I: 0 0 14

WYOMING 44 30 0 1 1 2 0 3

ANERICAY SAMOA o 0 o , o LI 0 0

LIAM ,

NORTHERN MARIANAS 0 0 0 0 2 o 0 0

PALAU ,

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 6,139 5.326 4,7b5 ' 715 162 09 203 4,709

50 STATES, D.C. 4 P.R. 6, 739 5.326 4,765 .15 3E1 89 203 4.789

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(LBXXNF1A)
80CT91

A-117
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TABLE A/35

PERCENTAGE OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-90 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIROMMENT

ALABAMA 311.81 19.78 15.30 1.12 0.37 0.00 0.00 24.63
ALASKA 7.49 60.53 31.59 0.00 0.00 0.00 0.00 0.00
AR/80KA 4.35 45.22 9.57 0.00 0.00 0.00 0.00 40.87
AREANSAS 19.75 47.53 20.37 0.62 3.70 0.00 1.115 6.17
muirammit 60.34 11.80 16.17 1.90 1.79 0.00 0.00 0.00
COLORADO . . . . .

CONNECTICUT 25.10 6.06 6.84 4.56 17.49 0.00 12.55 27.38
DELAWARE 0.00 16.67 0.00 16.67 0.00 0.00 33.33 33.33
D/STRICT OF COLUMBIA 0.00 0.00 4.17 62.50 29.17 0.00 4.17 0.00
FLORIDA 0.00 0.20 7.04 3.19 0.33 0.00 1.79 87.44
GEORGIA 14.08 56.40 21.64 0.00 0.00 0.00 0.49 6.80
RAXAII 31.46 15.73 43.62 2.25 3.37 0.00 0.00 3.37
IDAHO 45.71 15.24 9.52 0.00 0.00 0.00 0.00 29.52
ILLINOIS 3.51 6.17 17.95 11.36 5.89 0.26 1.12 53.72
Immum 0,00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
IONA . . . . . .

KANSAS 29.46 18.75 17 86 21.43 0.00 0.00 0.00 12.50
KENTUCRY 39.27 35.19 2.47 0.62 0,00 5,56 0.62 17.26
LOUISIANA 19.90 22.84 48.44 2.94 0.00 2.25 0.17 3.46
MAINE 49.51 33.04 6.96 0.00 0.67 0.00 0.00 9.57
MARYLAND 30.32 22.45 26.53 7,00 4.96 0.00 4.04 4.66
MASSACHUSETTS 55.77 16.99 16.47 3.00 3.05 0,36 0.72 0.84
MICHIGAN 8.56 4.59 37.00 49.65 0.00 0,00 0.00
MINNESOTA 22,19 44.70 26.49 4,64 1.49
MISSISSIPPI . . . , . .

MISSOURI 21.64 26.67 6.72 7.46 0.00 2.39 0.00 34.33
MONTANA 52.25 27.03 11.71 6.31 0.00 0.00 0.00 2.70
NEBRASKA 45.66 18.23 19.34 1.66 0.00 1.66 0,00 13.26
NEVADA 26.57 21.16 0.00 1.06 0.00 0.00 0.00 41.21
WEN HAMPSHIRE 50.99 15.49 19.67 4.64 3.31 0.66 3.31 1.32
NEW JERSEY 7.14 26.49 13.69 9.52 0.00 4.46 0.00 36.69
NEN MEXICO 37.74 30.19 30.19 0.00 0.00 0.00 0.00 1.89
nu mut 8.81 30.21 21.12 27.13 4.46 0.84 2.66 4.76
WORTH CAROLINA 38.41 23,49 27.94 4.97 0.11 0.00 0.42 4.66
NORTH DAKOTA 36.84 31.58 10.53 0.00 0.00 0.00 5.26 15.79
OHIO . . . . .

COLAMONA 43.28 11.94 22.39 2.19 7.46 1,49 0.00 10.45
OREGON 44.06 24,71 21.21 1.40 2.56 0.00 0.23 5.63
PENNSYLVANIA . . . , . .

PUERTO RICO 19.74 37,72 26 32 8.33 1.32 0.44 0.44 5.70
RHODE ISLAND 11.61 12.50 4.46 1.79 3.57 0.00 3.57 62.50
SOUTH CAROLINA 4.30 10.75 76.34 6.45 0.00 1 08 0.00 1.08
SOUTH DAKOTA 20.69 44 83 6.90 0.00 0.00 0.00 10.34 17.24
TENNESSEE 16.79 10,60 14,24 2,79 0.19 0.00 0.00 53.40
TEXAN 6.69 29.18 26.48 2.46 0.11 0.04 0.74 34.30
UTAH 16.97 41.62 21.82 0.00 0.41 0.00 0.61 18.18
VERMONT 76.25 6.25 5.00 1.25 1.25 1.25 5.00 3.75
VIRGINIA 28.57 18.10 36,19 4.76 3.81 1,43 5.24 1.90
NASN1NGTON 24.05 54,55 17 OS 1.28 0.58 0,00 0.00 0.68
wnsT VIRGINIA 11.76 16.18 52 94 1.47 0.00 17.65 0.00 0.00
WISCONSIN 56.36 7 27 21,62 1,82 0.00 0,00 0.00 12.73
WYOMING 15.00 37.50 0.00 1.25 0.00 2.50 0.00 3.75
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OY INDIAN AFFAIRS

U.S. ANO INSULAR AREAs 78.67 72 66 70.27 5 25 1 54 0.30 0.86 20.37

50 STATES. D.C. I P.R. 20.67 22.66 21.21 5.25 1.54 0.39 0.86 20.37

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNVAL.CUTL(LBXXNP/A)
600791

A 178



TABLE ABS

NuNgER or MIDI= AGE 10-17 mum im
PIFIMERSNT EDUCATIONAL ENVIRONXENTS
DURING THZ 1989-90 SCHOOL ITAR

VISUAL INFAIRMENTS

ETAT%
REGULAR
CLUE

RESOURCE
ROoM

SlipARATE
cLAXis

NOM=

Punic PRIVATE
MARA'S SEPARATE
FACILITY FACILITy

PUBLIC
RESIUMETIAL

FAcILITT

FRIYITS
RESIDE), IAL

FAciv.LTY

HOMEBOUND
PosFITAL KS-
VIRONMENT

ALABAMA 99 20 20 17 0 59 0 2
ALASKA 6 3 5 0 0 0 0 0
ARIZONA 37 Sp 2 2 0 46 1 0
ARKANSAS 10 9 5 0 0 46 0 I
CALIFORNIA 303 132 584 68 $ 6 0 0
COLoRADO 75 24 3 0 0 10 0 0
CONNECT ICU? 67 1 5 45 23 6 1 11 2
OSLAWARE 24 0 I 0 0 0 0 0
DISTRICT OF COLUMBIA 0 3 6 0 0 0 0 0
FLORIDA 156 se 63 10 0 Se 1 1
czONGIA 12 137 19 3 0 31 2 0
NAOMI I 15 6 6 2 1 0 0 0
IDAHO IS 5 0 1 0 0 0 0
ILLINOIS 100 119 175 9 5 51 2 1
INDIANA 39 99 32 0 0 74 0 I
IONA 37 25 2 0 0 30 0 I
KANSAs 49 1$ 2 0 0 22 $0 0
MunIMMY 137 05 10 0 0 68 0 2
LOUISIANA 65 40 45 0 0 39 0 1
MAINS 21 13 4 0 0 0 0 0
MARYLAND 92 12 22 Is I 52 0 1
MASSACHUSETTS 199 69 59 11 14 1 2 3
MICHIGAN 194 92 44 13 a 0 1
MINIISSOTA 49 64 9 4 . . 1
MISSISSIPPI 13 41 21 1 0 37 0
MISSOURI 74 38 24 15 2 Is 2
MONTANA e 6 44 3 0 3 0
NEBRASIGI 31 12 4 3 0 27 0
NEVADA 3 4 25 0 0 0 0
KEN ENCASH I RE 7 2 2 32 0 0 3
NEN JERSEY 134 37 20 5 16 0 0
NEN Mexico 19 9 5 0 0 24 0
Ism TORE 102 193 114 9 9 24 0 1
NORTH cAR0LINA 192 52 16 0 0 21 a
NoRTH DAKOTA 17 1 I 0 0 0 0
OHIO 206 44 89 6 1 69 .

OELAMCwA 57 8 9 5 1 52 0
OREGON 89 6 15 1 1 13 0 1
PENNSYLVANIA 352 60 42 9 6 0 72 0
PUERTO Rico 31 164 28 5 4 29 0 5
iimoDS ISLAND 11 7 8 a 0 0 2 0
SouTH CAROLINA Of 50 14 0 0 27 0 0
souTH MAMA 5 7 0 I 0 11 0 0
TENNSSsEs 224 42 25 11 I 30 10 2
TEXAS 161 349 132 8 0 21 2 5
UTAH 41 119 11 0 0 1 0 2
VERNONT 10 4 1 0 0 1 0 1
VIRGINIA 147 19 5 0 1 30 0 2
NASHINGTON 50 20 13 0 0 0 0 0
NEsT VIRGINIA 61 9 0 1 0 5 42 0
WISCONSIN 73 4 8 0 0 35 1 0
WYOMING 7 6 1 0 0 0 0 0
AmERICA0 SAMOA 0 0 0 1 0 0 0 0
GUAM

. . . . . . .

woRTHERN mARIAHAs 0 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS
BuR. Or INDIAN AFFAIRS

U.S. AND INSULAR AREAS 4,101 2,387 1,844 292 74 1,068 233 55

SO STATES, D.C. F.R. 4,101 2,38 1,844 291 74 1,069 233 SS

DATA AS or OCTOBER 1. 1991.

SOURCE: ANNUAL.CNTIALSXXSPIA:
SOCT91



TABLE A35

PERCENTAGE Of CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

REGULAR
CLASS

45.00
42.86
25.17
22.7$
27.60
66.116
39.41
96.00

RESOURCE
ROOM

12.73
21.43
40.14
11.39
12.02
21.43
9.62
0.00

SEPARATE
CLASS

9.09
35.71
1.36
6.33

53.19
2 68
26.47
4.00

DISTRICT Of COLUMBIA 0.00 33.33 66.67

FLORIDA 44.96 16.71 19.16

GEORGIA 5.66 67.16 9.31

HAWAII 01.72 10.69 20.69

IDAHO 71.43 23.91 0.00

ILLINOIS 21.65 25.76 37 96

INDIANA 15.92 40.41 13.06

1098A 39.95 26.32 2.11

KANSAS 28.65 10,53 1.17

KENTUCXY 45.36 28.15 3.31

LOUISIANA 34.21 21.05 23.68

MAINE 55.26 34.21 10.53

MARYLAND 46.46 6.06 11.11

MASSACHUSETTS 55.74 19.05 16.53

MICHIGAN 63.82 17.11 14.47

MINNESOTA 30.10 50.79 7.14

MISSISSIPPI 11.50 36.28 18,5$

MISSOURI 43.02 22.09 13.95

MONTANA 12.50 9.38 60.75

NEBRASKA 40.26 15,59 5.19

NEVADA 9.38 12.50 78,13

WEN HAMP5HIRE 15.22 4.35 4.35

NEN JERSEY 63.21 17.45 9.43

NEN MEXICO 33.33 15.79 9.77

NEW TORN 33.46 35.49 20.96

NORTH CAROLINA 68.33 18.51 5.69

NORTH DAKOTA 99,47 5.26 5.26

OHIO 49.40 10.55 21.34

OKLAHOMA 42.54 5.97 6.72

OREGON 70.63 4.76 11.90

15ONSYLVANIA 65.19 11.11 7.79

PUERTO RICO 11.65 61.65 10.53

RHOOE ISLAND 39.29 25.00 28.57

SOUTV CAROLINA 49.16 27.93 7.82

SOUTM DAKOTA 20.93 29.17 0,00

TENNESSEE 64.55 12.10 7.20

TEXAS 23.75 51.47 19.47

UTAH 23,56 68.39 6.32

VERMONT 62,50 25.00 6.25

VIRGINIA 70.67 9,13 4.33

WASHINGTON 60.24 24.10 15.66

WEST VIRGINIA 51,69 7.63 0.00

WISCONSIN 60.33 3.31 6.61

WYOMING 50.00 42.86 7.14

AMERICAN SAMOA 0,00 0.00 0.00

GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 40.79 23.74 18.34

50 STATES, D.C. 4 P.R. 40,79 23.14 16,34

DATA A3 OF OCTOBER 1. 1991.

SOURCE: ANNUAL,CNTLILBXXNP1A1
13900CT91

A 120

PERCENTAGE

PUBLIC PRIVATE PUBLIC PRIVATE iNOVNBOUND

SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL EA-

FACILITY FACILITY FACILITY FACILITY VIRONMENT

5.45 0.00 26.62 0.00 0.91

0.00 0.00 0.00 0.00 0.00

1.36 0.00 31.29 0.66 0.00

0.00 0.00 58.23 0.00 1.27

6.19 0.46 0.55 0.00 0.00

0.00 0.00 8.93 0.00 0.00

13.53 3.53 0.56 6.47 1.18

0.00 0.00 0.00 0.00 0.00

0.00 0.00 0.00 0,00 0.00

2.89 0.00 16.71 0.29 0.29

1.47 0.00 15.20 0.99 0.00

3.45 3.45 0.00 0.00 0.00

4.76 0.00 0.00 0.00 0.00

1.95 1.08 11.04 0.43 0.22

0.00 0.00 30.20 0.00 0.41

0.00 0.00 31.58 0.00 1.05

0.00 0.00 12.07 46.79 0.00

0.00 0.00 22.02 0.00 0.66

0.00 0.00 20.53 0.00 0.53

0,00 0.00 0.00 0.00 0.00

9.09 0.51 26.26 0.00 0.51

3.06 3.92 0.29 0.56 0.64

4.28 0.00 0.00 0.33

3.17 . . .
0.79

0.88 0.00 32.74 0.00 0.00

8.72 1.16 6.72 1.16 1.16

4.69 0.00 4.69 0.00 0.00

3.90 0.00 15.06 0.00 0.00

0.00 0.00 0.00 0.00 0.00

69.57 0,00 0.00 6.52 0.00

2.36 7.55 0.00 0.00 0,00

0.00 0.00 42.11 0.00 0.00

1.65 1.65 4.41 0.00 2.39

0.00 0,00 7.47 0.00 0.00

0.00 0.00 0.00 0.00 0.00

1.44 0.24 16.55 0.49

3.73 0,75 38.131 0.00 1.49

0.79 0.79 10.37 0.00 0.79

1.49 1.11 0.00 13.33 0.00

1.99 1.50 10.90 0.00 1.118

0.00 0.00 0.00 7.14 0.00

0.00 0,00 15.08 0.00 0.00

4.17 0.00 45.83 0.00 0,00

3.75 0.29 1.65 2.88 0.59

1.18 0.00 3.10 0.29 0.74

0.00 0.00 0,57 0.00 1.15

0.00 0.00 0.00 0.00 6.25

0.00 0.49 14.42 0.00 0.96

0.00 0.00 0.00 0.00 0.00

0.85 0.00 4.24 35.59 0,00

0.00 0.00 28.93 0.93 0.00

0.00 0.00 0.00 0.00 0.00

100.00 0.00 0.00 0,00 0.00

2.90 0.74 10 62 2.32 0.55

2.89 0 74 10.62 2.32 0,55
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TABLE AB5

NUMBER OF CHILDREN AGE 12-17 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

DEAF-BLINDNESS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

N WISER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FAC I LITT

HOMEBOUND
HOSPITAL EA-
VIRORMENT

ALABAMA o o 1 1 a 9 o o
ALASKA o o o o o o a 0
ARIZOMA 1 s 16 o o 6 o o
ARKANSAS o 0 o o 0 0 o o
CALIFORNIA 2 2 27 3 4 47 0 o
CS31.43NADO 1 2 10 11 o 3 a 1

CONNECTICUT s 0 a o 2 a 1 a
OILIANARE o 1 a 4 a a a a
DISTRICT OF COLUMBIA 0 o o 3 0 0 o o
FLORIDA o o 4 6 o o o a
GEORGIA o 1 o o 0 17 o o
HANAII 0 o 4 2 0 o o 0
IDAHO o o 1 o o o o 0
ILLINOIS 2 1 6 1 o 12 1 o
INDIANA 0 o 72 o o o o o
IONA 0 0 6 a 0 6 o 0
KANSAS 2 I 19 o o 14 o o
KENTUCKY 0 127 4 0 0 3 o o
LOUISIANA o o 2 1 o 2 o a
MAINE o 0 1 o 0 7 o 1

MARYLAND 2 1 o 1 o 13 o o
MASSACHUSETTS 33 II 10 2 2 0 o n
MICHIGAN
MINNESOTA

,

o
.

1

.

2

.

1 .

MISSISSIPPI o o o 2 0 3

MISSOURI o 0 20 4 o 6

MONTANA 0 o o o 0 1

NEBRASKA 0 1 o o o 0 0

NEVADA o o o o 0 0

NEN HAMPSHIRE 0 o o 1 o o

NEW JERSEY 1 1 2 11 7 45
NEN MEXICO o o 3 0 0 6 0
NEN YORK s 13 2 2 12 0 o 2
NORTH CAROLINA 0 o 2 1 o 4 1 0

MONTH DAKOTA 0 2 o o o 4 o

OHIO 0 o 1 2 o o . 1

IAHOP(A 1 o 1 1 o 2 1

OREGON 2 0 .7 1 0 0 0
PENNSYLVANIA 1 0 0 0 0 0 D

PUERTO RICO 0 s 3 17 1 I 0

RHODE ISLAND 0 o o o 2 o 0

SOUTH CAROLINA o o o 1 o 0 0
SOUTH DAKOTA 0 o 1 1 o 6 3

TENNESSEE 7 1 4 3 Q 4 0

TEXAS o 1 s 2 0 1 o
UTAH o 0 1 8 o 1 o

VERMONT o o o 0 0 o o

VIRGINIA 0 o o o o o o
NASHINGTON 5 2 6 0 2 1 o

WEST VIRGINIA 1 o o o o 1 7
NISCONSIN 0 0 o 0 0 0 0

NYOMING 0 0 0 0 0 1 0

AMERICAN SAMOA 0 0 o 0 o 0 o

GUAM
NORTHERN MARIANAS 0
PALAU
Vr;IN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 66 179 189 93 32 22S 14

SO STATES, D.C. 4 P.R. 66 119 109 93 32 22S 14

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTIALBXXNPIA)
SOCT91

A 171
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TABLE AS5

PERCENTAGE OF CHILDREN ACE 12-17 SERVED IN
carman EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

DEAF-SLINDNESS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

IFSACEIT A04

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL

FACILITY

HOMEBOUND
MOMPITAL BA-
VIRCONBAT

ALABAMA 0.00 0.00 10.00 10.00 0.00 60.00 0.00 0.00

ARIZONA 3.5; 17.86 57.14 0.00 0.00 21.43 0.00 0.00

ARKANSAS . . . . . . . .

CALIFORNIA 2.35 2.35 31.76 3.53 4.71 55.29 0,00 0.00

COLORADO 3.57 7.14 35.71 39.211 0.00 10.71 0.00 3.57

COIDIECTICUT 62.50 0.00 0.00 0.00 25.00 0.00 12.50 0.00

INLIANARE 0.00 20.00 0.00 10.00 0.00 0.00 0.00 0.00

DISTRICT Of COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

FLORIDA 0.00 0.00 40.00 00.00 0.00 0.00 0.00 0.00

GRORGIA 0.00 5.56 0.00 0.00 0.00 94.44 0.00 0.00

NANAII 0.00 0.00 66.67 33.33 0.00 0.00 0.00 0.00

IDABO 0.00 0.00 100.00 0.00 0.00 0.90 0.00 0.00

ILLINOIS 8.70 4.35 26.09 4.35 0.00 52.17 4.35 0.00

INDIANA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00

IONA 0.00 0.00 50.00 0.00 0.00 50.00 0.00 0.00

MESAS 5.56 2.78 52.78 0.00 0.00 38.89 0.09 3.00

NEXTUCXY 0.00 94.78 2.99 0.00 0.00 2.24 0.00 0.00

LOUISIARA 0.00 0.00 40.00 20.00 0.00 40.00 0.00 0.00

MAINE 0.00 0.00 11.11 0.00 0.00 77.70 0.00 11.11

RARYLAND 11.76 5.80 0.00 5.18 0.00 76.47 0.00 0.00

MASSACMOSETTS 56.90 16.97 17.24 3.45 3.45 0.00 0.00 0.00

MICHIGAR . . . . .

MINNESOTA 0.00 25.00 50.00 25.00 0.00

MISSISSIPPI 0.00 0.00 0.00 40.00 0.00 60.00 0.00 0.00

MISSOURI 0.00 0.00 66.67 13.33 0.00 20.00 0.00 0.00

=MASA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00

REBRAERA 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00

NEVADA . . . . . . .

NEN HAMPSHIRE 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

REM JERSEY 1.41 1.49 2.99 16.42 10.45 67.16 0.00 0.00

REM MEXICO 0.00 0.00 33.33 0.00 0.00 66.67 0.00 0.00

NEN YORE 13.69 36.11 5.56 5.56 33.33 0.00 0.00 5.56

NORTH CAROLINA 0.00 0.00 25.00 12.50 0.00 50.00 12.50 0.00

NORTH DAKOTA 0.00 33.33 0.00 0.00 0.00 66.67 0.00 0.00

OHIO 0.00 0.00 25.00 50.00 0.00 0.00 25.00

MIASMA 16.67 0.00 16.67 16.67 0.00 33.33 16.6i 0.00

CRAWS 33.33 0.00 50.00 16.67 0.00 0.00 0.00 0.00

PENNSYLVANIA 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PUERTO RICO 0.00 16.52 11.11 62.96 3.70 3.70 0.00 0.00

RHODE ISLAND 0-00 0.00 0.00 0.00 100.00 0.00 0.00 0.00

BOUTS CAROLIKA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00

SOUTH DAXOTA 0.00 0.00 9.09 9.09 0.00 54.55 27.27 0.00

=MESS= 14.29 7.14 28.57 21.43 0.00 29.57 0.00 0.00

TEXAS 0.00 11.11 55.56 22,22 0.00 11.11 0.00 0.00

UTAR 0.00 0.00 10.00 60.00 0.00 10.00 0.00 0.00

VERMONT ,

VIRGINIA . ,
.

WASHINOT0N 31.25 12.50 17.50 0.00 12.50 6.25 0.00 0.00

NEST VIRGINIA 11.11 0.00 0.00 0.00 0.00 11.11 77.79 0.00

WISCONSIN
woman

,

0.00 0.00
.

0.00 0.00
.

0.00 100.00
.

0.00 0.00

AMERICAN SAMOA
GUAM
MORTMAAM MARIANAS
PALAU
VIRGIN ISLAXDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 8.22 22.29 23.54 11.50 3.99 28.02 1.74 0.62

SO STATES. D.C. 4 P.R. 8.22 22,29 23.54 11.58 3.99 28.02 1.74 0.62

uATA AS OF ocTORER 1, 1991.

SOORCE1 ANNUAL.CNTLILSIXOP1A)
80CT91



TABLE AB6

NUNBER OF CHILDREN AGE 18-21 SERVED IX
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
marcRNIR
COLORADO
CONNECTICuT
DELARARE
DISTRICT Or OGLUNBIA
FLORIDA
0MaRG1A
MASAI!
IDAHO
ILLINOIS
INDIANA
IONA
KAXBAS
KENTUCXY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICMIGAM
MINNESOTA
MISSISSIPPI
MISSOURI
mONTANA
NEBRASKA
NEVADA
NEN HAMPSHIRE
01911 JERSEY
NEN maNico
NEN TONS
WORTS cAROLINA
NORTH DAKOTA
OHIO
OKLAWRAmum
PENNSYLVANIA
PUERTO Rico
RIME ISLAND
9047TH CAROLINA
SOUTH DAK0TA
TENNESSEE
TExAS
UTAH
vERmONT
VIRGINIA
NASHINGTON
WEST VIRGINIA
WISCONSIN
NYoNINO
AMERICAN SAMOA
GUAM
NORTHERN mARIANxs
PALAU
VIRGIN ISLANDS
BuR. of INDIAN AFFAIRS

U.S. AND INSULAR AREAs

50 STATES, D.C. I P.R.

DATA AS OF OCT0BER 1, 1991.

ALL DISABILITIES

NU/D3S9

PUBLIC PRIVATE PUBLIC PRIVATE IKINEBOUND
REGuLAR REsouRcil sEpARATE SEPARATE SEPARATE RESIDENTIAL RESIDENTIAL HOSPITAL EX-
cLhsS ROOM CLASS lAcILITY FACILITY FAciLiTy FACILITY VIROOMENT

1,654 2,111 2.774 211 6 69 14 96
66 356 161 0 0 0 0 0

243 1,426 1,000 300 III 90 14 40
550 1,107 299 33 57 115 12 11

1,653 5,972 9,537 999 590 633 0 0
312 1,125 903 141 14 69 9 27

1,095 797 670 405 234 12 106 GO
126 469 79 95 0 3 10 7

44 160 137 103 77 6 61 2
980 2,052 3,561 1,577 SO 127 32 194
27 1,756 1,749 111 0 255 I 9

117 135 272 17 5 0 0 15
234 118 136 21 0 5 0 16
445 3,694 4,007 1,353 735 660 285 94
229 1,942 1,549 1.023 0 105 4 0

49 1,968 223 229 0 100 3 6e
449 439 494 76 0 163 13 23
316 2,092 054 169 44 87 0 25
868 020 1,653 650 7 393 14 36
424 445 223 31 36 15 14 23

1,056 849 1,094 994 159 104 117 26
2,763 1.024 1.768 460 703 357 309 121
2,575 2,584 1,797 2,464 46 6 68

318 1,279 1.096 230 . 16
353 1,771 909 55 0 11i 5 27

1,846 2,319 994 1,456 57 116 22 46
244 244 241 6 0 15 2 7

492 356 251 78 9 98 13 10
67 305 133 131 0 1 0 3

549 173 100 25 64 4 42 3

664 1,937 2,788 1,290 1,019 184 51 71

513 643 425 12 0 49 0 11

267 5,795 0,063 3,066 1,251 252 193 427
1,245 1.997 1,099 499 24 190 99 107

348 114 181 11 2 14 16 3
2,411 2,214 4,092 2,257 95 269 247

662 1,023 541 86 3 208 i 16
794 559 672 18 29 eS 1 24

1,942 4,163 3,397 1,096 330 113 165 90
309 703 1,361 724 212 35 44 397
317 164 242 34 102 0 27 22
334 1.296 940 177 6 176 3 14

47 435 54 5 44 52 179 2
1,486 1,788 1,287 233 136 141 9 05
1,679 5,609 7,960 1,139 22 77 147 349

109 421 377 197 1 88 0 12

307 36 196 14 10 17 15 9

1.375 1,966 1,581 212 31 233 75 28
785 1,068 1,044 75 13 4 1 11

480 1,193 644 161 0 145 33 2

918 1,673 1,428 229 3 80 I 4

547 639 65 10 0 44 9 I

0 7 3 9 0 0 0 0

, . . . . .

14 0 5 0 0 0 0 0

37,914 75,,s5 76,052 25,799 6,313 6,106 2,163 3,006

37,900 75,548 76,044 25,791 6,313 6,106 2,183 3,006

SOURCE: AMNUAL.CNIL4LSXXNP1A1
80cT91
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TABLE ABS

PERCENTAGE or CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1999-90 SCHOOL YEAR

AcL DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRCONENT

ALABAMA 23.11 30.39 39.93 3.04 0.12 1.28 0.20 1.24

ALASKA 11.32 61.06 27.62 0.00 0,00 0.00 0.00 0.00

ARIZONA 7.54 44.23 31.02 9.31 3.44 2.79 0.43 1.24

ARRANSAS 25.42 50.43 13.62 1.50 2.60 5.38 0.55 0.50

CALIFORNIA 0.99 32.49 46.44 5.43 3.21 3.44 0.00 0.00

COLORADO 12.40 45.00 32.12 5.64 0.56 2.76 0.36 1.08

CONNECTICUT 32.35 23.55 19.79 11.96 6.91 0.35 3.13 1.95

DELA/1MM 16.15 60.13 8.97 12.16 0.00 0.38 1.29 0.90

DISTRICT Of courmaIA 7.46 27.12 23.22 17.46 13.05 1.02 10.34 0.34

FLORIDA 11.40 23.86 41.44 18.35 0.93 1.48 0.37 2.14

GEORGIA 0.69 44.84 44.66 2.64 0.00 6.52 0.20 0.23

HANAII 20.96 24.06 48.49 3.03 0.89 0.00 0.00 2.67

IDAHO 43.98 22.19 25.56 3.95 0.00 0.94 0.00 3.38

ILLINC7S 3.94 32.70 35.48 11.98 6.51 6.02 2.52 0.85

INDIANA 4.72 40.03 31.91 21.09 0.00 2.16 0.06 0.00

1CWA 1.84 74.74 8.311 8.61 0.00 3.76 0.11 2.56

KANSAS 26.76 26.10 29.44 4.65 0.00 10.91 0.77 1.37

MENTLCXY 8.81 58.32 23.81 4.71 1.23 2.43 0.00 0.70

LOUISIANA 19.55 18.46 97.22 14.64 0.16 8.85 0.32 0.81

MAINE 35.01 36.75 18.41 2.56 2.97 1.24 1.16 1.90

MARYLAND 24,01 19.30 24.87 22.60 3,61 2.36 2.66 0.59

MASSACHUSETTS 36.82 13.64 23.56 6.13 9.37 4.76 4.12 1.61

MICHIGAN 26.99 27.09 18.84 25.83 0.48 0.06 0.71

MINNESOTA 10.92 43.52 37.29 7.63 . . . 0.54

MISSISSIPPI 10.91 54.71 29.08 1.70 0.00 3.61 0.15 0.83

MISSOURI 26.93 33.79 14.48 21.24 0,83 1.72 0.32 0.70

MONTANA 32.06 32.06 31.93 0.79 0.00 1.97 0.26 0.92

NEBRASKA 37.36 27.18 19.06 5.92 0.68 7.44 0.99 1.37

NEVADA 10.47 47.66 20.78 20.47 0.00 0.16 0.00 0.47

NEN HAMPSHIRE 57.07 19.19 10.40 2.60 6.65 0.42 4.37 0.31

NEN JERSEY 8.30 24.20 34.83 16.12 12.73 2.30 0.64 0.419

NEN MEXICO 31.03 38.90 25.71 0.73 0.00 2.96 0.00 0.67

NEE YORK 1.33 28.81 40.09 19.22 6.22 1.25 0.96 2.12

opium CAROLINA 24.1) 36.76 21.30 9.67 0.47 3.68 1.92 2.07

NORTH DAKOTA 50.51 16.55 26.27 1.60 0.29 2.03 2.32 0.44

oHIO 20.97 19.26 35.60 19.63 0.74 1.64 2.15

OKLAHOMA 32.63 38.72 20.48 3.26 0.11 4.09 0.04 0.68

OREGON 36.39 25.62 30.80 0.62 1.33 3.90 0.05 1.10

PENNSYLVANIA 17.19 36.85 30.07 9.70 2.92 1.00 1.46 0.90

PUERTO RICO 7.97 20.26 35.22 18.74 5.49 0.91 1.14 10.27

RHODE ISLAND 34.91 16.06 26.65 3.74 11.23 0.00 2.97 2.42

SOUTH CAROLINA 11.34 43.99 31.91 6.01 0.20 5.97 0.10 0.40

SOUTH DAKOTA 5.75 53.19 6.60 0.61 5.30 6.36 21.86 0.24

TENNESSEE 21.77 34.62 24,92 4.51 2.63 2.73 0.17 1.65

TEXAS 9.77 33.81 46.33 6.63 0.13 0.45 0.86 2.03

UTAH 9.05 34.94 31.29 16.35 0.08 7.30 0.00 1.00

VERMONT 51.60 6.39 31.26 2.35 1.68 2.86 2.52 1.34

VIRGINIA 25.00 35.74 28.74 3.115 0.56 4,24 1.36 0.51

WASHINGTON 25.98 36.01 34.56 2.48 0.43 0.13 0.03 0.36

WEST VIRGINIA 18.02 44.05 25.33 5.95 0.00 5.35 1.22 0.07

WISCONSIN 21.17 38.59 32.93 5.28 0.07 1.85 0.02 0.09

WYOMING 41.00 47.90 6.37 0.75 0,00 3.30 0.60 0.07

AMERICAN SAMOA 0.00 38,89 16.61 44.44 0.00 0.00 0.00 0.00

GUAM ,

. . .

NORTHERN MARIANAS 73.68 0.04 26.32 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INSULAR AREAS 16.29 32.44 32.65 11.08 2.71 7.62 0.94 1.29

50 STATES. D.C. 16.27 32.44 32 65 11.07 2.71 2.62 0.94 1.29

DATA AS OF oCTOBER 1, 1991.

SOURCE! ANNUAL.cNTL(LBXXNPIAI
80CT91
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TABLE AB6

NUMBER OF CHILDREN ACE 16-21 SERVED IN
rurFEREND EDUCATIONAL ENVIRONMENTS
DURING THE 1959-90 SCHOOL YEAR

srscalr LEARNING DISABILITIES

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUSLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HONEBOUND
HOSPITAL EN-
VIRONNEMT

ALABAMA 1,134 1,378 191 0 0 0 0 2

ALASKA 52 299 68 0 0 0 0 0

ARIZONA 153 1,115 302 17 1 0 0 3

ARKANSAS 456 713 Se 0 1 0 0 0

CALIFORNIA 537 5,682 2,326 212 56 0 0 0

CO1A:0AD° 177 757 116 7 0 6 0 I

CCONECTICUT 840 500 203 45 40 1 a 10

DEIAMINIE 0 313 37 7 0 0 1 1

DISTRICT OF COLUMBIA 37 125 26 9 6 0 0 0

rloa 699 1,591 1,355 69 0 0 0 1

GEORGIA 11 805 160 0 0 0 0 0

HAWAII 94 106 61 0 0 0 0 11

IDAHO 187 72 17 0 0 1 0 0

ILLINOIS 217 3,178 1,159 19 25 1 5 3

INDIANA 119 1,672 194 27 0 0 0 0

IONA 9 1,191 23 0 0 0 0 0

KANSAS 199 287 26 0 0 7 0 1

KENTUCKY 135 1,122 97 6 0 37 0 5

LOUISIANA 688 596 553 17 0 10 0 6

MAINE 295 242 24 2 0 I 2 2

MARYLAND 020 675 615 65 6 1 S 3

MASSACHUSETTS 975 361 624 162 248 126 109 43

MICHIGAN 1,769 1,623 554 59 1 0 7

MINNESOTA 202 757 76 17 . . . 0

MISSISSIPPI 310 1,400 387 0 0 0 0 1

MISSOURI 1,318 1,690 88 184 0 0 0 12

MONTANA 196 206 66 0 0 0 1 4

NEBRASKA 339 185 33 1 0 3 0 4

NEVADA 49 264 34 4 0 0 0 0

NEW HAMPSHIRE 392 112 51 1 7 0 13 1

NEN JERSEY 436 1,641 1,833 83 163 1 5 15

NEN MEXICO 381 380 39 1 0 0 0 0

NEW YORK 78 4,663 4,942 521 41 7 0 55

NORTH CAROLINA 846 966 134 1 0 0 0 40

WORTH DAROTA 299 65 8 0 1 0 0 1

OHIO 1,867 1,765 185 22 39 23 3

OKLAHOMA 722 606 65 3 0 0 0 3

OREGON 618 373 51 1 5 0 0 2

PENNSYLVANIA 1,475 2,759 744 21 101 0 14 3

PUERTO RICO 23 296 105 32 13 4 2 3

RHODE ISLAND 294 145 82 16 10 0 4 2

SO4TH CAROLINA 132 668 116 0 2 15 1 0

SOUTH DAKOTA 34 296 2 0 3 1 3 0

TENNESSEE 1,166 1,162 237 19 18 0 1 1

TEXAS 1,406 4,787 4,089 143 1 3 5 48

UTAH 47 208 61 6 0 0 0 0

VERMONT 172 19 a 1 6 a 5 o

VIRGINIA 1,128 1,145 305 6 3 11 4 1

WASHINGTON 615 699 147 7 2 0 0 3

WEST VIRGINIA 382 757 129 0 0 27 1 0

WISCONSIN 620 974 136 1 1 0 0 0

WYOMING 173 257 18 0 0 2 0 0

AMERICAN SAMOA 0 0 0 0 0 0 0 0

ovAm . . . . .

NORTHERN MARIANAS 2 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 25,309 53,843 23,152 1.874 799 297 186 301

50 STATES, D.C. 4 P.R. 25,307 53,643 73,152 1,014 799 297 166 301

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(LBSZNPIA!
60CT91
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TABLE A106

PERCENTAGE Of CHILostam AGE 10-21 asma IX
DIFFERENT EDUCATIONAL EXVIRONMEXTS
DURING THE 1989-90 SCHOOL TSAR

SpECIFIC LEARNING DISABILITIES

STATE
REGULAR
CLASS

RESOURcE
ROOM

SEPARATE
CLASS

PiRcENTAGE-

P0ILIC PRIVATE
sitrAskrs SEPARATE
FACILITY FACILITY

PUBLIC PRIVATE
REsIDENTIAL RESIDENTIAL

FACILITY FACILITT

HoMEBOUND
HOSPITAL EX-

VIROIDIENT

ALABAMA 41.92 50.94 7.06 0.00 0.00 .00 0.00 0.07

ALASXA 12.41 71.30 16.13 0.00 0.00 .00 0.00 0.00

ARIZONA 9.62 70.06 10.90 1.07 0.06 .00 0.00 0.19

AMLANSAs 37.13 5E06 4.72 0.00 0.08 .00 0.00 0.00

CALIFORXIA 6.05 64.04 26.21 3.07 0.63 .00 0.00 0.00

COLORADO 16.64 71.15 10.90 0.66 0.00 .56 0.00 0.09

COODEECTICUT 51.00 30.30 11.33 2.73 2,43 .06 0.49 0.61

DELMEARE 0.00 67.19 10.31 1.95 0.00 .00 0.20 0.20

DISTRICT Ow cOLuMBIA 19.23 61.56 12.01 4.43 2.96 .00 0.00 0.00

rimaxim 18.6e 42.90 36.53 1.96 0.07 .00 0.00 0.03

GEORGIA 1.13 62.40 16.39 0.00 0.0 .00 0.00 0.00

KAMM 34.56 30.97 22.43 0.00 0.0 .00 0.00 4.04

IDAHO 67.51 25.99 6.14 0.00 0.0. .36 0.00 0.00

ILLINOIS 4.71 00.98 25.16 0.41 0.54 .02 0.11 0.07

INDIANA 5.91 63.10 9.64 1.34 0.00 .00 0.00 0.00

IoNA 0.74 97.38 1.06 0.00 0.00 .00 0.00 0.00

KANSAS 38.27 55.19 5.00 0.00 0.00 1.35 0.00 0.19

MENTUcKY 9.63 60.03 6.92 0.43 0.00 2.64 0.00 0.36

LOUISIANA 36.79 31.17 29.57 0.91 0.00 0.53 0.00 0.32

MAINE 51.94 42.61 4.23 0.35 0.00 0.18 0.35 0.35

MARYLAND 37.44 30.02 20.08 2.97 0.27 0.05 0.23 0.14

NASSACHUSETTs 36.02 13.63 23.56 6.1: 9.37 4.76 4.12 1.62

MICHIGAN 44.08 40.44 13.81 1.67 0.02 0.00 0.17

MINNESOTA 19.17 71.02 7.40 1.61 . . 0.00

MISSISSIPPI 14.71 66.73 10.45 0.00 0.00 0.00 0.00 0.05

MISSOURI 40.04 51.34 2.67 5.59 0.00 0.00 0.00 0.36

MONTARA 41.44 43.55 13.95 0.00 0.00 0.00 0.21 0.95

NEBROLSKA 60.00 32.74 5.04 0.18 0.00 0.53 0.00 0.72

NEVADA 13.96 75.21 9.69 1.14 0.00 0.00 0.00 0.00

NEN HAMPSHIRE 68.24 19.51 0.89 0.17 1.22 0.00 1.74 0.17

NEN JERSEY 10.4, 39.29 43.80 1.99 3.90 0.02 0.12 0.36

NEN MEXICO 47.57 47.44 4.87 0.12 0.00 0.00 0.00 0.00

NEN mos 0.74 46.28 47.04 4.94 0.39 0.07 0.00 0.52

NoRTH CARADLINA 42.58 48.62 6.74 0.05 0,00 0.00 0.00 2.01

NORTH DAEDTA 79.95 17.38 2.14 0.00 0.27 0.00 0.00 0.27

OHIO 45.49 43.01 9.38 0.54 0.95 0.16 0.07

OKLAHOMA 51.61 43.32 4.65 0.21 0.00 0.00 0.00 0.21

OREGON 58.86 35.52 4.86 0.10 0.40 0.00 0.00 0.19

PENNSYLVANIA 26.93 54.92 14.54 0.41 1.97 0.00 0.27 0.06

PVERT0 RIM 4.81 61.92 21.97 6,69 2.72 0.84 0,42 0.63

RHODE ISLAND 53.16 26.22 14.83 2.89 1.01 0.30 0.72 0.36

SOUTH CAROLINA 14.1 71.52 12.42 0.00 0.21 1.61 0.11 0.00

S00% DAKOTA 10.03 87.32 0.69 0.00 0.88 0.29 0.511 0.00

TENNESSEE 44.78 44.62 9.10 0.73 0.69 0.00 0.04 0.04

TEKAS 13.41 45.67 39.01 1.36 0.01 0.03 0.05 0.46

UTAH 14.00 64.60 18.94 1,86 0.00 0.00 0.00 0.00

vENNOXT 78.54 1.68 3.65 0.46 2.74 3.65 2.28 0.00

VIRGINIA 43.33 43.99 11.72 0.23 0.12 0.42 0.15 0.04

NASHINGTON 41.75 47.45 9.98 0.48 0.14 0.00 0.00 0.20

NEST VIRGINIA 29.70 58.86 9.28 0.00 0.00 2.10 0.08 0.00

WISCONSIN 35.42 56.56 7.90 0.06 0.06 0.00 0.00 0.00

Ny0M1110 30.88 56.63 4.04 0.00 0.00 0.45 0.00 0.00

AMERICAN EAMOA
GUAM
NORTHERX MARIANA3 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BuR. Or INDIAN AFFAIRS

U.S. AND INsULAR AREAS 23.93 50.91 21.89 1.77 0,76 0.28 0.18 0.20

So STATES, D.C. P.R. 23.93 50.91 21.89 1.77 0.76 0.28 0.18 0.28

DATA AS or ocToDER 1, 1991

soURCE: ANNuAL.DaLiLexxxpIA;
eocT9I

A 174
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TABLE ABE

NUMBER or CHILDREN ACE 111-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING TNE 1959-90 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

STATE
REGULAR
'LASS

RESOURCE
ROC%

SEP.ARATE
rIASS

PUBLIC
SEPARATE
FACILITY

PRIVATE PUBLIC
SEPARATE RESIDENTIAL
FACILITY FACILITY

PRIVATE HONEBOLIND
RESIDENTIAL HOSPITAL FA-

FACILITY VIM:IN/4E8M

ALABAMA .- 37 1 0 0 0 0ALASKA 2 6 0 0 o 0 oARIZONA 37 ,,,- 9 6 0 0 0ARAANSAS 7 4 I 0 1 0 ICALIFORNIA 447 64 106 12 0 0 0COLORADO 16 25 6 0 0 0 0CONNECTICUT 16 IS 3 3 0 1 1DELANARE 4 0 0 4 0 0 0DISTRICT OF COLUMBIA 1 0 2 1 0 0 0FLORIDA 149 72 14 3 0 0 1GEORGIA 2 IS 1 0 0 0 0HANAII 2 2 0 0 0 o 0IDAHO 26 5 11 0 0 0 0ILLINOIS 156 a 26 1 1 1 0INDIANA 92 0 0 4 6 0 0IONA 13 3 1 o o o oKANSAS 121 0 I 7 0 0 0 1KENTUCKY 39 22 0 0 0 0 0LOUISIANA 87 13 9 0 1 0 0MAINE 23 7 0 0 0 0 0MANYLAND 86 211 60 25 1 0 1 1MASSACHUSETTS 635 236 406 106 162 62 71 26MICHIGAN 76 29 3 0 0 0 0MINNESCTA a 36 3 0 . . . 0MISSISSIPPI 24 17 3 2 0 0 0 0MISSOURI 226 36 0 10 0 0 0 0MONTANA 13 1 0 0 0 0 0 0NEBRASKA IS 0 1 0 0 1 0 0NEVADA 4 1 5 0 0 0 0 0NEN HAMPSHIRE 20 6 5 1 0 0 2 0NEN JERSEY 135 9 IS 2 15 0 0 0NEN MEXICO 76 122 42 0 0 0 0 0NEN YORK 69 20 49 15 1 0 0 1imam CAROLINA 38 0 0 6 0 0 0 8NORTH DAROTA 13 0 0 0 0 0 0 0MIO 39 0 0 0 27 2 0OKLAHOMA 16 0 0 0 0 0 0OREGON 44 27 17 0 0 0 0PENNSYLVANIA 146 16 0 2 151 0 0PUERTO RICO 5 4 4 6 1 0 IRHOOE ISLAND 4 1 0 0 1 0 0SOUTH CAROLINA 34 7 2 0 1 0 0SOUTH DANOTA 5 7 1 0 0 0 0
TENNESSEE 41 40 17 0 0 0 0TEXAS 52 104 13 6 0 2 IUTAN 3 7 30 0 0 7
VERMONT 44 2 6 0 0 0
VIRGINIA 25 25 0 0 0 0
WASHINGTON 15 3 0 0 0 0
NEST VIRGINIA 13 0 0 0 0 2
NISCONSIN 52 2 0 0 0 0WYOMING 55 36 4 0 0 0
AMERICAN SAMOA 0 0 0 0 0 0
GUAM .

. .

NORTHERN MARIANAS 1 0 0 o O
PALAU
VIRGIN ISLANDS
OUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 3.380 1.218 893 215 367 105 78 44

SO STATES, D.c. I P.R. 3,379 1,215 893 215 367 105 76 44

DATA AS OF OCTOBER 1, 199

SOURCE: ANNUAL.CNTLi1.13XX9PIA)
SOCT91
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TABLE AB6

PERCERTAGE OF climolum AGE 19-21 SERVED IN
DIFFERENT EDUCATIONAL ENvIRONMESTS

DURING THE 1989-90 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRSENTS

STATE
RECuLAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

*ammouno
HosPITAL EN-
VIRONMENT

ALABAMA 66.67 32.46 0.81 0.00 0.00 0,00 0.00 0.00

ALARM 25.00 75.00 0.00 0.00 0.00 0.00 0.00 0.00

ARIZONA {
29.60 50.40 1.20 4.60 0.00 0.00 0.00 0.00

AREANSAS 50.00 26.57 7.14 0.00 0.00 7.14 0.00 7.14

CALIFORNIA
I

70.73 10.13 16.77 1.90 0.47 0.00 0.00 0.00

COL IORADO 34.04 53.19 12.77 0.00 0.00 0.00 0.00 0.00

CONNECTICUT 36.36 40.91 6.02 6.62 4.55 0.00 2.27 2.27

DELANARE 50.00 0.00 0.00 50.00 0.00 0.011 0.00 0.00

DISTEICT OF COLUMBIA 25.00 0.00 50.00 25.00 0.00 0.00 0.00 0.00

PLORIDA 62.34 30.13 5.86 1.26 0.00 0.00 0.00 0.42

GEORGIA 9.52 85.77 4.76 0.00 0.00 0.00 0.00 0.00

SARAH 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

IDAHO 61.90 11.90 26.19 0.00 0.00 0.00 0,00 0.00

ILLINOIS 90.00 4.10 13.33 0.51 1.03 0.51 0.51 0.00

INDIARA 90.20 0.00 0.00 3.92 0.00 5.08 0.00 0.00

IONA 76.47 17.65 5.80 0.00 0.00 0.00 0.00 0.00

KANSAS 87.05 0.00 12.23 0.00 0.00 0.00 0.00 0.72

KENTUCKY 63.93 36.07 0.00 0.00 0.00 0.00 0.00 0.00

LOUISIANA 79,09 11.82 8.18 0.00 0.00 0.91 0,00 0.00

HAIRE 76.67 23.33 0.00 0.00 0.00 0.00 0.00 0.00

MARYLAND 42.57 13.66 29,70 12.36 0.50 0.00 0.50 0.50

MASSACHUSETTS 36.79 13.67 23.52 6.14 9.39 4.79 4.11 1.62

MICHIGAN 70.37 26.85 2.78 0.00 0.00 0.00 0.00

MINNESOTA 13.33 80.00 6.67 0.00 . 0.00

MISSISSIPPI 52.17 36.96 6.52 4.35 .00 0.00 0.00 0.00

MISSOURI 83.09 13.24 0.00 3.66 .00 0.00 0.00 0.00

MONTANA 92.86 7.14 0.00 0.00 .00 0.00 0.00 0.00

NEBRASKA 90.00 0.00 5.00 0.00 .00 5.00 3.00 0.00

NEVADA 40.00 10.00 50.00 0.00 .00 0.00 0.00 0.00

NEN )tAMPSHIRE 55.56 22.22 13.69 2.70 .00 0.00 5.56 0.00

NEN XERSET 76.70 5.11 8.52 1.14 .52 0.00 0.00 0.00

NEN MEXICO 31.67 50.63 17.50 0.00 .00 0.00 0.00 0.00

NEN YORK 42.33 17.16 30.06 9.20 .61 0.00 0.00 0.61

NORTH CAROLINA 63.93 13.11 0.00 9.84 .00 0.00 0.00 13.11

000TH DAKOTA 100.00 0.00 0.00 0.00 .00 0.00 0.00 0.00

OHIO 57.35 0.00 0.00 J.00 3 .71 2.94 . 0,00

OKLAHOMA 100.00 0.00 0.00 0.00 .00 0.00 0.00 0.00

ORECCM 50.00 30.68 19.32 0.00 .00 0.00 0.00 0.00

PENNSYLVANIA 46.35 5.00 0.00 0.63 4 .94 0.00 0.00 0.00

PUERTO RICO 23.81 19.05 19.09 21.57 .76 0.00 0.00 4.76

RHODE ISLAND 50.00 12.50 0.00 0.00 1 .50 0.00 25.00 0.00

SOUTH CAROLINA 77,27 15.91 4.55 0.00 .27 0.00 0.00 0.00

SOUTH DAKOTA 38.46 53.85 7.69 0.00 .00 0.00 0.00 0.00

TENNESSEE 41.64 40.82 1/.35 0,00 ,00 0.00 0.00 0.00

TEXAS 39.42 50.00 6.25 2.80 .00 0.96 0.00 0.48

UTAH 6.38 14.89 63.83 0.00 .00 14.89 0.00 0.00

VERMONT 64.62 3.05 11.54 0.00 .00 0.00 0,00 0.00

VIRGINIA 47.17 52.83 0.00 0.00 .00 0.00 0.00 0.00

sommixotow 63.33 16.67 0.00 0.00 .00 0.00 0,00 0.00

NEST VIRGINIA 86,67 0.00 0.00 0.00 .00 13.33 0.00 0.00

WISCONSIN 96.30 3.70 0.00 0.00 .00 0.00 0,00 0.00

ortomma 57.89 37,89 4.21 0.00 .00 0.00 0.00 0.00

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS 100.00 0.00 0.00 0.0a 0.0a 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INSULAR AREAS 53.65 19.33 14.17 3,41 5,83 1.67 1.24 0.70

50 STATES. D.C. 4 P.R. 53.64 19.34 14.18 3.41 5.03 1.67 1.24 0.70

DATA AS or OCTOBER 1, 1991.

SOURCE; ANNUAL.CNTL(LBXNAPIA1
SOCT91



TABLX AD6

KUMMER OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

REGULAR
CLASS

251
4

5

77
149
14
12
25

RESOURCE
ROOM

613
19

109
361
36
79

119
90

DISTRICT Of COLUMBIA 2 16
FLORIDA 20 89
GEORGIA 3 615
NAOMI 5 9
IDAHO 4 35
ILLINOIS 7 115
INDIANA 2 177
IOWA 4 597
KANSAS 33 71
KENTUCKY 105 813
LOUISIANA 19 116
MAINE 24 107
MARYLAND 30 74
MASSACHUSETTS 586 217
MICHIGAN 150 498
MINNESOTA 28 243
MISSISSIPPI 11 314
MI6600111 132 352
MONTANA 11 14
NEBRASKA 60 118
NEVADA 7 20
NEW HAMPSHIRE 60 15
NEN JERSEY 5 20
NEN MEXICO 8 71)

NEN YORK 2 172
NORTH CAROLINA 159 773
NORTH DAKOTA 21 34
OMIO 395 352
OKLAHOMA 95 386
ONECON 74 89
PENNSYLVANIA 91 959
pun= RICO 79 380
RHODE ISLAND 2 3
SOUTH CAROLINA 108 504
SOUTH DAKOTA 1 99
TENNESSEE 162 502
TEXAS 12 239
UTAH 21 65
VERMONT 51 7

VIRGINIA 80 615
WASHINGTON 36 168
WEST VIRGINIA 49 374
WISCONSIN 30 229
WYOMING 149 160
AMERICAN SAWA 0 7
GUAM .

NORTHERN MARIANAS 3 0
PALAU
VIRGIN ISLANDS
BUR, Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 3,431 12,255

SO STATES, D.C. I P.R. 3,428 12,240

DATA AS OF OCTOBER 1. 1941.

sowice, ANN1JAL.CNTL(1.5XX9P1A)
SOCT91

MENTAL RETARDATION

SEPARATE
CLASS

2,393
48

498
213

3,929
390
263
22
104

1.644
1,394

127
98

2,021
1,190

23
350
653
823
128
252
375
869
834
463
856
113
166
70
30

562
227

1,605
796
163

2,905
373
523

2,317
1,073

139
697
40

734
2,466

167
I35

1' 27.7

466
571
39
0
.

3

31,954

37,951

A 9

NURSER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL

FACILITY

twrowaounp
HOSPITAL EN-
vutommax,

151 5 2 0 13
0 0 0 0 0

131 26 0 11 I
31 47 90 9 9

461 89 395 0 0
22 14 1 2 1

206 SO 5 17 12
59 0 0 7 1

OS 21 0 5 0
1,264 70 11 15 22

69 0 179 6 3
7 1 0 0 1

16 0 3 0 8
863 327 111 185 3
923 0 15 1 0
Is,' 0 48 0 0

0 0 SO 8 1

123 27 I 0 6
532 S 253 11 12

7 26 0 0 3
521 70 7 24 3
9$ 149 76 66 26

1,845 0 1 26
106 . . 8
42

1 028,

0

41
69
14 2

10
9

1 0 0 1 2
54 4 28 8 3
90 0 1 0 0
3 30 1 11 0

567 215 30 7 8
5 a 28 0 6

1,977 182 137 42 34
384 16 43 76 16
10 1 2 4 1

565 18 42 , 10
56 0 22 0 1
12 4 30 0 4

863 21 70 47 341
586 107 19 7 106

0 53 0 4 6
165 3 92 0 12

0 32 14 96 1

164 es 77 5 5
679 15 48 63 14
67 1 22 0 1

5 3 3 1 3
177 4 109 18 11
42 4 0 0 3
154 0 55 1 0
92 1 4 0 1

4 0 27 3 0
9 0 0 0 0

. .

O O 0 0 0

15.361 1,767 2,258 769 453

15,353 1.767 2,258 769 453

33 c
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TABLE A136

PERCENTAGE Of CHILDREN AGE 16-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONmENTs
DURING THE 1969-90 SCHOOL reAR

STATE

ALABAMA
ALASEA
ARIZONA
ARXASSA$
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT of CoLumBIA
FLORIDA
GEORGIA
MANAII
IDAHO
ILLINOIS
INDIANA
IOWA
K ANSAS
KENTUCKY
LoUISIANA
MAINE
MARYLAND
mASSACHuSETTs
MICHIGAN
11111$17.910TA

mIssiSsiPpi
mIssouRI
MoNTANA
NEBRASKA
NEVADA
NEN KAMFSNIRE
N EN JERSEY
NEN MEXIco
NEN yaRE
NoRTA cAR0LINA
NoRTH DAKOTA
ONIO
OKLAMOmA
OREGON
PENNSYLVANIA
PUERTO RICO
Futon IsLAND
souTN CAROLINA
SOUTH DAKOTA
TENNESSEE
TENAS
uTAH
VERMONT
VIRGINIA
NASHINGToN
NEST VIRGINIA
WISCONSIN
NyoMING
AmERIcAs SAMOA
GUAM
NORTHERN mARIANAs
pALAu
VIRGIN ISLANDS
NUR. of INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES. D.C. 4 P.R.

DATA AS OF OoTOHER 1, 1991,

MENTAL RETARDATION

- PEAcENTAGE-

PUBLIC PRIVATE PUBLIC PRIVATE HoMESOUND
REGULAR REsouRcE SEPARATE SEFARATE SEPARATE RESIDENTIAL RESIDENTIAL NospITAL EN-

CLASS R(Xom CLASS FACILITY FACILITY FACILITY FACILITY VIRONMENT

7.34 17.93 69.72 4.42 0.15 0.06 0.00 0.36

5.63 26.76 67.61 0.00 0.00 0.00 0.90 0,00

0.64 13.94 63.68 16.75 3,32 0.00 1.41 0.26

9.20 43.13 29.45 3.70 5.62 10.79 1.08 1.08

2.99 0.71 77.66 9.11 1.76 7.01 0.00 0.00

2.69 19.11 74.57 4.21 2.68 0.19 0,38 0.19

1.79 17,39 36.34 30.32 7.28 0.73 2.48 1.79

12.25 44.12 10.78 26.62 0.00 0.00 3.43 0.49

0.93 8.37 46.37 30.23 9.77 0.00 2.33 0.00

0.64 2.85 52,61 40.45 2.24 0.35 0.44 0.38

0.13 27.10 61.44 3.04 0.00 7.09 0.26 0.13

3.33 6.00 84.67 4.67 0.67 0.00 0.00 0.67

2.44 21.34 99.76 9.76 0.00 1.63 0.00 4.88

0.19 3.17 55.64 23.76 9.00 3.06 5.09 0.08

0.09 8.02 53.89 37.27 0.00 0.68 0.09 0.00

0.41 71.84 2.71 19.13 0.00 9.78 0.00 0.00

6.43 13.64 69.23 0.00 0.00 9,79 1.56 0.19

6.04 46.60 37.99 7.08 1.55 0.46 0.00 0.46

1.07 6.99 46.47 30.04 0.28 14.29 0.62 0.68

8.14 36,77 43.39 2.37 8.61 0.00 0.00 1.02

3.06 7.54 79.69 53.11 7.14 0.71 2.45 0.31

36.79 13.62 23.94 6,15 9.35 4.77 4.14 1.63

4.65 14.66 25.98 54.31 0.00 0.03 0.77

2.30 19.93 68.42 8.70 . . . 0.66

1.21 34.51 90.88 4.62 0,00 7,59 0.11 1.10

5.43 14.47 35.18 42.25 1,69 0.59 0,06 0.33

7,75 9.96 79.58 0,70 0.00 0,00 0.70 1.41

13.61 26.76 37.64 12.24 0,91 6.35 1.61 0.68

3.72 10.64 37.23 47.67 0.00 0.53 0.00 0.00

40.00 10.00 20.00 2.00 20.00 0.67 7.33 0.00

0.35 1.41 39.75 40.10 15.21 2.12 0,50 0.57

2.33 20.35 65.99 1.45 0.00 8.14 0,00 1.74

0.05 4.14 36.67 47.63 4,36 3.30 1.01 0.62

7.03 34.16 35.17 16.97 0.71 1.90 3.36 0.71

9,75 14.17 67,92 4.17 0.42 0.63 3.33 0.42

9.21 6.21 67.76 13.10 0,42 0.98 0.23

10.10 41,37 39.98 6.00 0,00 2.36 0.00 0.22

3.46 12.82 79.36 1.73 0.58 5.48 0.00 0.58

2,06 21.73 92.50 19.56 0.46 1,79 1.07 0.82

3.35 16.12 49.52 24.86 4.54 0.61 0,30 4.50

0.97 1.49 67.15 0.00 25.60 0.00 1,93 2.90

6.81 32.09 43.95 10,40 0.19 9.80 0.00 0.76

0.35 34,99 14.13 0.00 11,31 4.95 33,92 0.35

9.34 26.95 42.33 9.46 4.90 4.44 0.29 0.29

0.34 6.76 69.74 19.20 0.42 1.36 1,78 0.40

6.10 18.90 46,59 19.48 0.29 6.40 0.00 0.29

24.52 3.37 64.90 2.40 1.44 1.44 0.48 1.44

3.94 30.29 50.07 8,71 0.20 5.37 0.89 0.94

4.39 19.93 70 96 4.08 0.47 0.00 0.00 0.35

4,46 34.03 42.40 14.01 0.00 9.00 0.09 0.00

3.27 23.20 62.27 10.03 0.11 0.44 0,00 0.00

39.01 41.86 10,21 1.05 0,00 7.0') 0.79 0.00

0,00 46,67 0.0c 53.33 0.00 0,00 0.00 0.00

.
. . . .

50.00 0.00 50.j0 0.00 0.00 0.00 0.00 0.00

4.62 16,51 51.12 20.69 2.38 3,04 1 04 0.61

4,62 16.50 51.13 20.68 2.38 3,04 1.04 0.61

SOURCE: ANNuAL.cN7L(IANKNVIA)
flocT91
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TABLE AB6

SUMNER OT MUSES AOC 18-21 WV= IN
DIFFERENT EDUCATIONAL ENVIROMMUTS
DURING TME 19819-90 SCHOOL YEAR

SERIOUS EMOTIONAL DISTSIROANCE

STATE

ALABAMA
ALASKA
ARIZONA

REGULAR
CLASS

129
2

3

RESOURCE
ROOM

60
15

75

SEPARATE
CLASS

83
11

89

1111WWWM

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

22 2

0 o
20 29

PUBLIC P
RESIDBSTS.. ,CS
FACILIT 7

L.

VATS

I.ITY

14

o
0

R-VMMM )
MOSr TAL EN-
V -.MUT

31
o
S

ARKANSAS 1 4 o 2 0 0 o 1

CALIFORNIA 108 56 323 37 302 97 o 0

COLORADO 61 197 74 51 o 29 S 22
CCWNECTICUT 200 136 141 87 80 S 38 32
DELANARE 19 56 7 1 o 2 2 4

DISTRICT OF COLUMBIA 4 14 5 2 16 o 47 2

FLORIDA 75 246 325 164 6 25 9 3

GEORGIA S 252 132 36 0 24 2 1

NASSAU 6 13 20 I 0 o o 2

IMMO 2 1 5 2 0 0 0 o
ILLINOIS 38 344 533 328 335 473 80 S

INDIANA 9 62 96 20 0 18 0 0

IONA 2 156 07 25 0 13 3 3

KANSAS 45 63 46 69 o 18 1 I

KENTUCKY 3 74 19 4 0 10 0 5

LOUISIANA 22 44 86 35 o 26 0 5

MAINE 59 53 24 17 7 0 6 IS

MARYLAND 55 37 80 66 55 18 56 II

MASSACHUSETTS 379 140 242 63 96 49 42 16

MICHIGAN 344 281 158 137 24 5 13

MIONSSOTA 64 199 122 92 . . 6

MISSISSIPPI 2 10 8 o o 0 i 2

MISSOURI 58 146 34 82 14 12 10 $ S

MONTAN/ 8 12 9 . 0 0 0 0

NEBRASSA 41 40 23 3 4 5 3 S

NEVADA 5 9 8 5 o 0 0 0

NEN HAMPSHIRE 52 22 8 1 13 1 6 1

NEN JERSEY 56 218 284 213 362 71 10 21

WEN MEXICO 27 46 40 3 0 0 0 1

NEN YORK 38 532 1,027 494 315 12 52 266
NORTH CAROLINA 94 82 51 24 0 2 1 31

MORTIS DANOTA 5 6 7 0 0 3 3 0

OHIO 25 27 104 132 0 54 21

OKLAHOMA 10 21 25 7 0 1 O 6

OREGON 24 35 26 1 17 0 0 8

PENNSYLVANIA 112 370 251 102 25 22 43 45
PUERTO RICO 29 10 18 38 2 2 2 21

RHOOS ISLAND 11 9 16 2 26 0 13 1

&KITH CAROLINA 28 68 28 4 o 6 1 0

SOUTH DAKOTA 2 16 3 0 3 4 14 0

ransom 46 33 17 4 9 4 2 6

TEXAS 55 300 771 156 3 1 17 42
UTAH 23 113 40 12 0 o 0 10

VISAMONT 22 7 6 8 0 3 3 3

VIRGINIA 95 147 95 10 23 8 35 4

NASHINGTON 49 64 30 6 4 0 0 1

WEST VIRGINIA 76 42 37 7 0 11 2 1

WISCONSIN 145 239 124 20 1 0 o 2

WYOMING 99 146 16 3 o 4 4 1

AMERICAN SAMOA 0 0 0 o 0 0 0 0

GUAM . . . .

NORTHERS MARIANAS 2 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
SUR. Of INDIAN AFFAIRS

U.S. AMP INSULAR AREAS 2,620 5,401 5,844 2,627 1,749 1,068 534 694

SO STATES. D.C. 4 P.R. 2.818 5.401 5,844 2,627 1,749 1,060 534 694

DATA AS or OCTOBER 1. 1991.

SOURCE: ANNUAL,CNT14125XISP1A)
80CT91

A-131
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TABLE AB6

PERCENTAGE OF CHILDREN ACE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS

DURING THE 1989-94 SCNOOL YEAR

$ERIOUS EMOTIONAL DISTURBAXCE

STATE
REGULAA
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PIRCIZIFIAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUlLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

NONEBOVED
MOSFITAL EN-
VIRONMENT

MAMMA 36.65 17.05 23.58 6.23 0.57 3.13 3.96 6.61

ALASKA 7.14 53.57 39.29 0.00 0.00 0.00 0.00 0.00

ARIZONA 1.34 33.46 39.73 6.93 12.95 0.00 0.00 3.57

ARKANSAS 12.50 50.00 0.00 25.00 0.00 0.00 0.00 12.50

cmarommiA 11.60 6.27 34.92 4.00 32.65 10.49 6.00 0.00

COUBLADO 13.90 44.67 16.66 11.62 0.00 6.61 1.14 5.01

CONNECTICUT 27.00 16.40 21.79 11.77 10.23 0.68 5.14 4.33

DELNICARE 20.88 61.54 7.69 1.10 0.00 2.20 2.20 4.40

DISTRICT or COLUMBIA
medium

4.44
9.76

15.56
29.09

5.56
37.97

2.22
19.16

17.78
0.70

0.00
2.92

52.22
1.05

2.22
0.35

anosom 1.11 55.75 29.20 7.26 0.00 5.31 0.44 0.22

HAMAII 14.29 30.95 47.62 2.39 0.00 0.00 0.00 4.76

IWO 20.00 10.00 50.00 20.00 0.00 0.00 0.00 0.00

ILLINOIS 1.78 16.10 24.95 18.36 15.68 22.14 3.75 0.23

INDIAXA 2.49 30.65 47.76 9.93 0.00 8.96 0.00 0.00

IONA 0.69 53.98 30.10 8.65 0.00 4.50 1.04 1.04

KANSAS 11.52 25.93 18.93 28.40 0.00 7.41 0.41 0.41

KENTUCKY 2.61 64.35 16.52 3.49 0.00 8.70 0.00 4.35

LOUISIANA 10.09 20.16 39.45 16.06 0.00 11.93 0.00 2.29

MAINE 32.60 29.28 13.26 9.39 3.67 0.00 3.31 6.211

MARYLAND 14.67 9.117 21.33 17.60 14.67 4.90 14.93 2.13

MASSACRUSETTS 36.90 13.63 23.56 6.13 9.35 4.77 4.09 1.56

MICHIGAN 35.76 29.21 16.42 14.24 2.49 0.52 1.35

MINNESOTA 13.25 41.20 25.26 19.05 . . 1.24

MISSISSIPPI 1.00 40.00 32.00 0,00 0.00 0.00 12.00 6.00

MISSOURI 14.36 46.04 0.42 20.30 3.47 2.97 2.48 1.99

MONTANA 26.67 40.00 30.00 3.33 0.00 0.00 0.00 0.00

NEBRASKA 33.06 32.26 18.55 2.42 3.23 4.03 2.42 4.03

NEVADA 16.52 33.33 29.63 19.52 0.00 C.00 0.00 0.00

NEW HAMPSHIRE 5" 70 21.15 7.69 0.96 12.50 0.96 5.77 0.96

NEW JERSEY 4.52 17.59 22.92 17.19 29.22 5.73 0.61 2.02

NEW MSKICO 23.08 39.32 34.19 2.56 0.00 0.00 0.00 0.85

NEW YORK 1.39 19.44 37.54 18.06 11.51 0.44 1.90 9.72

NORTH CAROLINA 32.92 20.77 17.99 8.42 0.00 0.70 0.35 10.61

MONTH DAKOTA 20.93 25.00 29.17 0.00 0.00 12.50 12.50 0.00

OEM 6.89 7.44 28.65 36.36 0.00 14.88 . 5.79

OKLANCMA 14.29 30.00 35.71 14.00 0.00 1.43 0.00 2.57

OREOCW 21.62 31.53 21.42 0.90 15.32 0.00 0.00 7.21

PENNSYLVANIA 11.45 38.65 25.66 10.43 2.56 2.25 4.40 4.60

PUERTO RICO 21.97 7.58 21.21 28.79 1.52 1.52 1.52 15.91

RHODE ISLASD 14.10 11.54 20.51 2.56 33.33 0.00 16.67 1.28

SOUTH CAROLINA 20.74 50.37 1..; 2.96 0.00 4.44 0.74 0.00

600TH DAKOTA 4,76 38.10 ' 14 0.00 7.14 9.52 33.33 0.00

TENNESSEE 38.02 27.27 14.05 3.31 7.44 3.31 1.65 4.1111

TEXAS 4.09 22.30 57,32 11.60 0.22 0.07 1.20 3.12

VTAM 11.62 57.27 20.20 6.06 0.00 0.00 0.00 5.05

VERMONT 42.31 13.46 11.54 15.38 0.00 5.77 5.77 3.77

VIRGINIA 22.78 35.25 22.70 2.40 5.52 1.92 8.39 0.16

WASHINGTON 31.82 41.56 19.41 3.90 2.60 0.00 0.00 0.65

WEST VIRGINIA 20.63 33,:23 29.37 5.56 0.00 0.73 1.59 0.79

wascoimm 26.90 44.34 23,01 5.19 0,19 0,00 0.00 0.37

WYOMING 36.26 53.48 5.16 1.10 0.00 1.47 1.47 0.37

AMERICAN SAMOA
GUAM
NORTNERN MARIANAS 100.00 0.00 0.00 0.00 0.00 0.6 0.00 0.6
PALAU
VIRGIN ISLANDS
BUN. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 13.60 26.05 29 18 12.67 8.43 5.15 2.56 3.35

50 STATES, 0.C. 6 P.R. 13.59 26.05 29.18 12.67 9.44 5.15 2.56 3.35

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANNUAL.CWIL(LHXXNPIAl
SOCT9I
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TABLE ABS

PERCENTAGE or CHILDREN AGE 18-21 SERVED IN
DIFTERERT EDUCATIONAL ENVIROWNENTS
DURING THE 1989-96 SCROOL YEAR

HEARING IMPAIRMENTS

ST/tTE

REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE WIPARATE
FACILITY FACILITY

PUBLIC
RESIDERTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMBOUND
HOSPITAL EN-

VIRONMENT

ALABAMA 24.21 10.53 12.63 1.05 0.00 51.56 0.00 0.00

ALASKA 0.00 50.00 50.00 0.00 0.00 0 00 0.00 0.00

ARUM 18.89 13.29 4.90 27.97 0.00 34.27 0.00 0.70

ARKANSAS 25.00 25.00 12.50 0.00 0.00 37.50 0.00 0.00

CALIFORRIA 17.29 5.83 45.21 5.21 2.71 23.75 0.00 0.00

031.001100 27.45 25.49 31.37 0.00 0.00 15.69 0.00 0.00

CONNECTICUT 16.28 23.26 2.33 4.65 30.23 0.00 23.26 0.00

DULARARE 72.41 17.24 9.90 0.00 0.00 3.45 0.00 0.00

DISTRICT OF COLUMBIA 0.00 75.00 0.00 0.00 0.00 0.00 25.00 0.00

FLORIDA 8.72 10.47 39.95 4.65 0.00 37.21 0.00 0.00

GWOROIA 2.78 22.22 27.78 6.94 0.00 40.28 0.00 0.00

HARASI 14.81 14,81 31.04 18.52 14.81 0.00 0.00 040

IRAK° 44.44 22.22 0.00 22.22 0.00 11.11 0.00 0.00

ILLIROIS 4.26 14.09 55.85 4.26 0.00 19.68 1.06 0.00

INDIANA 6.02 6.43 18.07 8.43 0.00 59.04 0.00 0.00

IONA 19.23 32.69 13.46 0.00 0.00 34.62 0.00 0.00

KANSAS 16.47 10.59 29.41 0.00 0.00 43.53 0.00 0.00

IDISTUCKY 12.77 38.30 6.38 4.26 0.00 39.30 0.00 0.00

LOUISIARA 15.15 10.61 23.48 6.82 0.76 43.18 0.00 0.00

MAINE 31.25 12.50 6.25 6.25 0.00 43.75 0.00 0.00

MARYLAND 30.00 1.57 21.43 2.84 0.00 35.71 1.43 0.00

MASSACHUSETTS 36.45 13.08 23.36 6.54 9.35 4.67 4.67 1.91

MICHIGAN 35.91 29.83 16.57 7.19 10.50 0.00 0.00

mumssolA 8.51 40.43 40.43 10.64 . . . 0.00

MISSISSIPPI 7.02 21,05 17.54 1.75 0.00 52.63 0.00 0.00

MISSOURI 30.98 5.86 1.47 26.47 0.00 29.41 5.68 0.00

MORTARA 23.81 9.52 23.81 0.00 0.00 42.86 0.00 0.00

NISMASKA 7.14 7.14 3.57 12.53 0.00 69.64 0.00 0.00

NEVADA 0.00 25.00 75.00 0.00 0.00 0,00 0.00 0.00

NEN HAMPSHIRE 13.64 22.73 4.55 36.36 0.00 0.00 22.73 0.00

NSW JERSEY 1.79 $.04 25.89 90.99 10.71 0.00 0.89 1.79

NEN MEXICO 18.18 24.24 24.24 0.00 0.00 33.33 0.00 0.00

NEN YORE 6.43 13.62 22.11 12.60 39,115 4.11 0.00 1.29

NORTH CAROLINA 31.25 18.75 5.21 0.00 0.00 44.79 0.00 0.00

WORTH DAKOTA 7.69 38.46 0.00 0.00 0.00 53.85 0.00 0.00

OHIO 17.39 7.07 40.22 10.33 0.54 24.46 . 0.00

OKLAROMA 76.97 11.54 23.08 3.85 3.85 30.77 0.00 0.00

OREGON 39.73 10.96 10,96 1.37 0.00 36.99 0.00 0.00

PENNSYLVANIA 14.93 13.11 17.48 0.49 11.17 0.49 22.33 0.00

PuERTO RICO 22.40 24.04 37.16 8.74 4.92 0.55 0.00 2.19

RHOOE ISLAND 5.26 5.26 5.26 84,21 0.00 0.00 0.00 0.00

SOUTH CAROLINA 23.40 29.79 9.51 0.00 0.00 36.30 0.00 0.00

SoUTH DAKOTA 16.67 16.67 0.00 22.22 0.00 27.79 16.67 0.00

TENNESSEE 12.80 18.40 23.20 14.40 0.00 31.20 0.00 0.00

TEXAS 11.84 57.89 10.53 17.11 0.00 2.63 0.00 0.00

UTAH 6.38 27.66 0.00 2.13 0.00 ',.83 0,00 0.00

VERMONT 46.67 6.67 0.00 0.00 6.67 13.33 26.67 0.00

VIRGINIA 12.04 13.89 17.59 0.00 0,00 52.78 3.70 0.00

WASHINGTON 26.79 35.71 25.00 7,14 0.00 5.36 0.00 0.00

NEST VIRGINIA 20.51 20.51 10.26 0.00 0.00 12.82 35,90 0.00

WISCONSIN 57.89 5.26 31.58 5.26 0,00 0.00 0.00 0.00

WYOMINO 50.00 25.00 5,00 15.00 0.00 5.00 0.00 0.00

AMERICAN SAMOA 0.00 0.00 100.00 0.00 0,00 0.00 0.00 0,00

GUAM .
, .

NORTHERN MARIANAS 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00

PALAU
VIRGIN ISLANDS
BUR. OF INDIAR AFFAIRS

U.S. AND INSULAR AREAS 18.68 15.90 24.41 9.08 5.54 23.69 2.37 0.32

50 STATES, D.C. 6 P.R. 18.62 15.92 24.40 9.09 5.55 23.71 2.38 0,32

DATA AS OF orweeR 1, 1991.

SOURCE: ANNUAL.CMTLILIOOMPIA1
800791

A 134

3 3 ;)

4.



TABLE ABS

NUMBER Or CHILDREN AGE 18-21 SERvED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1909-90 SCHOOL YEAR

MuLTIELE DisABILITIEs

5TATE
REGULAR
cLAss

REsouRcE
Room

SEPARATE
CLASS

-NumBER

PUBLIC PRIVATE
SEPARATE SEVARATE
FACILITY FAch.ITy

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
REsIDENTIAL
rAcILITy

HOME330tIND
HOSPITAL EX-
VIR0EMENT

ALARAmA 0 0 ", 30 0 7 0 7

ALASKA 2 5 26 0 0 0 0 0

ARIZONA 3 16 72 70 52 17 2 3

ARKANSAs 2 5 16 0 7 4 0 0

CALIFORNIA 22 748 87 80 0 0 0

ooLDRADO 10 34 180 53 0 17 1 2

coffiECTIcuT 1 8 30 43 33 1 12 3

DELAMANE 0 1 0 3 0 0 0 0

DISTRICT OF COLOMBIA a 0 0 1 28 6 8 0

FLORIDA 0 0 0 0 0 0 0 0

GEORGIA 0 0 0 0 0 0 0 0

HAKAII 0 0 27 3 0 0 0 0

IDAHO 0 1 2 0 0 0 0 0

ILLINOIS . .

INDIANA 0 0 19 113 0 6 3 0

IONA 0 0 67 44 0 0 0 1

KANSAS 7 0 14 9 0 50 1 16

KEXTUCKy 1 4 68 32 17 4 0 4

LOUISIANA 0 1 45 20 0 14 1 7

MAINE 5 23 44 4 3 6 6 2

MARYLAND 13 16 54 282 22 14 26 6

NASsACHUsETT5 60 23 39 10 15 5 7 2

MICHIGAN 7 0 20 274 2 0 7

MINNESOTA
MISSISSIPPI 1 1 12 7 0 8 I 1

mIssouR1 2 4 6 35 2 33 0 2

NONTANA 4 3 35 a 0 3 0 0

NEBRASKA 9 1 10 10 1 7 2 2

NEVADA 1 0 7 31 0 0 0 0

NEN HANPSHIRE 6 1 2 2 9 2 4 1

NEW JERSEY 11 22 31 325 235 64 26 10

KEN mExico 0 2 35 3 0 5 0 1

NEN YORK 9 32 244 573 423 43 72 36

NoRTH CAROLINA 1 9 58 35 4 87 19 1

NoRTH DAK0TA . . . . . .

OHIO 6 20 506 1,504 0 0 . 15

OKLAHOMA 2 4 65 17 0 67 1 8

ORE/om 0 0 0 0 0 0 0 0

pv.,..syLVANIA 0 0 0 0 0 0 0 0

PUERTO RICO 2 0 41 8 20 5 33 237

RHODE ISLAND 0 2 3 0 4 0 0 0

SOUTH CARDLINA 4 1 61 7 0 31 0 0

SOUTH DAKOTA 1 7 7 0 6 13 43 0

TENNESSEE 5 8 176 13 20 5 0 3

TEXAS 7 66 197 75 1 20 50 40

uTAH 6 3 63 105 0 19 0 1

VERMoNT 3 1 20 0 0 1 0 I

VIRGINIA 1 4 91 5 0 32 12 5

WASHINGTON 5 42 168 3 1 1 0 1

NEST VIRGINIA 0 0 0 0 a 0 0 0

NISCONsIN 49 228 57A los 0 72 1 I

WYOMING 0 0 0 0 0 5 0 0

AMERICAN sAmcA 0 0 0 0 0 0 0 0

GUAM
NORTHEEN MARIANAS 0 0 1 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

u.S. AND iNSULAR AREAS 262 604 3,983 3,944 983 671 331 426

50 STATES, DC 8 p.R. 262 604 3,982 3,944 983 671 331 426

DATA As OF OCTOBER 1, 1991.

SOURCE: ANNVAL.cNTLILpomplA,
80cT91
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TABLE AWS

PERCENTAGE OF CHILDREN AGE 10-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONNENTS
DURING THE 1989-90 SCHOOL YEAR

MULTIPLE DISABILITIES

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DSLANANE
DISTAICT OF COLUMBIA
FLORIDA
GEOEGIA
WWII
IDAHO
ILLINOIS
INDIANA
IONA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
RISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEN YOKE
NORTH CAROLINA
NORTH DAEOTA
OHIO
ONLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SO4/TH CAWDLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AIM INSULAR AREAS

50 STATES, D.C. 4 P.R.

REGULAR
CLASS

0.00
6.06
1.28
5.88
2.33
3.37
0.76
0.00
0.00

.

0.00
0.00

.

0.00
0.00
7.22
0.77
0.00
5.38
3.00
36.59
2.26

.

3.23
2.30
8.33
18.00
2.56
22.22
1.52
0.00
0.56
0 47

.

0.29
1.22

.

58

0.00
4,04
1.30
2.17
0.44
3.06
9.82
0.67
2.26

.

4.74
0.00

0.00

2.34

2.34

RESOURCE
ROOM

0.00
15.15
6.81

14.11
0.85
11.45
6.11

25.00
0.00

.

0.00
33.33

.

0.00
0.00
0.00
3.08
1.04

24.73
3.70

14.02
0.00

.

3.23
4.76
6.25
2.00
0.00
3.70
3.04
4.35
2.24
4.21

.

0.98
2.44

.

0.00
0.00
1.01
9.09
3.48
14.63
1.53
2.94
2.67

19.00
.

22.05
0.00

0.00

5.39

5.39

SEPARATE
CLASS

67.26
741.79
30.64
41.06
79.15
60.61
22.90
0.00
0.00

.

90.00
66.67

.

13.48
59.82
14.43
52.31
46.88
47.31
12.47
23.78
6.45

.

38.71
7.14

79.17
36.00
17.95
7.41
4.28
76.09
17.05
27.10

.

24.67
39.63

.

11.85
42,86
61.62
9.09

76.52
43.68
32.14
82.35
60.67
76.02

55.90
0.00

100.0C

35.55

35.54

PERCENTAGE-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

26.55 0.00
0.00 0.00
29.79 22.13
0.00 20.59
9.21 8.47
17.85 0.00
32.02 25.19
75.00 0.00
2.33 65.12

. .

10.00 0.00
0.00 0.00

. .

80.14 0.00
39.29 0.00
9.28 0.00

24.62 13.08
29.17 0.00
4 30 3.23

65.13 5.08
6.10 9.15

88.39
. .

22.55 0.00
41.67 2.38
0.00 0.00

20.00 2.00
79.49 0.0,
7,41 33.73

44.89 32.46
6.52 0.07

40.04 29.76
16.36 1.87

. .

73,33 0.00
10.37 0,00

. .

2.31 5.76
0.00 57.14
7.02 0,00
0.00 7.79
5.65 8.70

16.63 0.22
53.57 0.00
0.00 0.00
3.33 0.00
1.36 0.45

. .

10.15 0.00
0,00 0.00

0.00 0.00

35.20 0.77

35.20 5.17

PUBLIC
RESIDENTIAL
FACILITY

0.00
0.00
7.23

11.76
0.00
5.72
0.76
0.00

13.95
.

.

0.00
0.00

.

4.26
0.00

51.55
3.08
14.58
6.45
3.23
4.88
0.65

.

25.81
39.79
6.25

14.00
0.00
7.41
8.84
10.87
3.00

40.65

0.00
40.65

.

1.45
0.00

31,31
16.88
2.17
4.43
9.18
2.94

21.33
0.45

.

6.96
100.00

0,00

5.99

5.99

PRIVATE HCNIEBOUND
RESIDENTIAL HOSPITAL EX-
FACILITY VIRONMENT

.00 6.19

.00 0.00

.85 1.28

.00 0.00

.00 0.00
.34 0.67
.16 2.29
.00 0.00

1 .60 0.00

0.00 0.00
0.00 0.00

0.00
0.00 0.99
1.03 16.49
0.00 3.08
1.04 7.29
6.45 2.15
6.00 1.39
4.27 1.22
0.00 2.26

3.23 3.23
0.00 2.38
0.00 0.00
4.00 4.00
0.00 0.00

14.01 3.70
3.59 1.38
0.00 2.17
5.03 2.52
8.88 0.47

0.7]
0.61 4.88

9.54 68.50
0.00 0.00
0.00 0.00

55.84 0.00
0.00 1.30

11.09 8.87
0.00 0.51
0.00 2.94
8.00 3.33
0.00 0.45

0.6 0.10
0.00 0.00

0.0a 0.00

2.95 3.80

2,15 3.80

DATA AS Of OCTOBER 1. 1991.

SOURCE: ANNUAL,cNTL4LBRNNF1Al
SOCT91

A-136



0
0
a
0
0
0
m
m
O
m
p
.
4
m
O
a
r
i
a
:
m
.
-
4
0
0
0
m
r
4
O
N
N
O
N
0
0
,
-
.
0
1
0
a
0
0
0
M
a
a
m
N
O
V
I
N
0
-
,
_
D
,
n
-
,
a
0
.
0
.
.
.

a
a
 
a

e
l

01

0
0
,
e
4
0
0
0
0
0
0
0
0
0
.
.
.
0
0
4
.
1
0
0
0
0
4
1
 
0
.
0
0
0
0
0
0
0
0
0
0
.
4
r
 
.
0
4
.
0
0
0
,
0
0
 
0
0
e
1
0
0
0
,
0
.
0
.

@

00 00 0 000 00 00 0 00N
00 0000 4.0 00 0 000eto.-.0.-. 0.-,00.100 0 0 000 00N

0 0
N

@
O

M
0N

O
M

O
O

N
000h00000000..000000.10N

M
000001--0000000000000,0.. h

h
@

@
h

4.dO
N

0@
N

N
N

4.10.44418000000010,.M
O

D
000@

N
0V

N
0M

@
@

M
V

0000.004l0@
00.0..

@
 @

@
N

@
 @

1.1

N
I
v
 
C
)
 
r
4
 
0
 
N

M
ei

v
p
 
a
 
0
 
M
 
0
0
 
m
p
 
C
)

a
 
a
 
0
1

m
 
M
 
f
v
 
0
 
0
 
0
 
w
o
 
0
 
e
%

m
r
1

4
1
1
 
e
%
 
0
 
0
.
 
0
 
4
5
 
a
 
V
)
 
m

N
 
e
4

t
.
.
4
 
0

.
 
0

N
,

,
M
,
 
0
,
,

N
V

@
 @

 V
@

@
o.e.1

0
0

4

V
1
,
0
 
0
 
a
 
J
r
 
N

l
e

0 0 O
 0 et

N
 
e
t
t

e
v
 
v
e

m
0 et N

 et et
tet @

M
V

.0.0...rN
O

.P
0@

en
et 0

etzt
.

.r
0
4
4

N
N

N
@

 ..@
h@

@
@

@
N

N
.4

N
N

@
N

 N
a
 
a

N
N
O
.
M
W
O
M
0
0
.
.
N
.
N
O
M
.
0
.
4
7
N
O
V
O
N
.
0
.
.
.
0
t
.
O
N
M
N
W
M
4
3
.
0
.
.
N
O
O
N
.
N
M
v
0
4
1
N
o
o
.
.
.
.
,
,
.
.

4
.
,

0
.

O
.

.
.

.
or.R

. @
 @

 in @
V

@
 N

 N
N

 N
 V

@
 @

 f.)
.....

@
4'.

el
-

....
h

h
1,

.-.

F i
ill

c
t

9
-

.

E
1

1
2

-
V

I
.
E

E
t
e
 
g
g

i
5
 
a
m

l
i
.
 
2

3
i

F
.

.
-
.
4

t

l
r
t

l
i
l
i
T
i
l
i
l
i
N
 
t
e
i
:
°
:
1

L
I
A
R
!

&

§
i
i
i
h
h
i
l
i
l
l
i
i
i
i
i
g
g
i
t
i
l
i
d

1
1
:
1
1
1
1
1
1
1

:
l
'
°



TABLE AB6

PERCENTAGE Of CHILDREN AGE 18-21 SERVED IN
DIFFERENT 'EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

ORTHOPEDIC IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIRONMENT

ALABAMA 36.17 1,.77 31.91 4.26 2.13 0.00 0.00 12.77
ALASKA 22.22 66.67 11.11 0.00 0.00 0.00 0.00 0.00
ARIZONA 14.29 17.86 30.36 21.43 5.36 0.00 1.79 8.93
AREANSAS 25.00 0.00 25.00 0.00 0.00 0.00 50.00 0.00
CALIFORNIA 15.81 6.59 68.11 8.05 0.73 0.00 0.00 0.00
OOLORADO 31.82 38.64 27.27 2.27 0.00 0.00 0.00 0.00
CONNECTICUT 0.00 20.00 0.00 20.00 30.00 0.00 0.00 30.00
DELAmARE 11.11 14.81 7.41 62.96 0.00 0.00 0.00 3.70
DISTRICT Of COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
FLORIDA 8.42 13.68 58.95 17.37 1.05 0.00 0.00 0.33
GEORGIA 1.82 36.36 60.00 0.00 0.00 0.00 0.00 1.82
KAMAN 6.67 0.00 80.00 6.67 0.00 0.00 0.00 6.67
IDAHO 63.64 9.09 18.18 9.09 0.00 0.00 0.00 0.00
ILLINOIS 3.69 3.69 34.90 36.24 9.06 6.04 3.69 2.61
INDIARA 5.00 17.50 47.50 30.00 0.00 0.00 0.00 0.00
IOWA 9.09 21.82 9.09 0.00 0.00 1.82 0.00 59.18
KANSAS 66.67 7.41 11.11 0.00 0.00 0.00 11.11 3.70
EENTUCXY 39.29 28.57 28.57 0.00 0.00 0.00 0.00 3.57
LOUISIANA 12.20 18.29 41.46 10.96 0.00 17.07 0.00 0.00
MAINE 66.67 33.33 0.00 0.00 0.00 0.00 0.00 0.00
MARYLAND 36.71 32.26 19.35 9.68 0.00 0.00 0.00 0.00
MASSACHUSETTS 37.04 13.56 23.46 6.17 9.88 4.94 3.70 1.23
MICHIGAN 33.04 22.03 33.04 8.41 0.00 0.00 3.48
MINNESOTA 15.00 30.00 40.00 15.00 . 0.00
MISSISSIPPI 1.79 25.00 44.64 5.36 0.00 1.79 0.00 21.43
MISSOURI 31.34 22.39 1.49 43.26 0.00 0.00 0.00 1.41
MONTANA 16.67 33.33 50.00 0.00 0.00 0.00 0.00 0.00
NEBRASKA 52.94 17.65 17.65 0.00 0.00 0.00 0.00 11.76
NEVADA 33.33 0.00 66.67 0.00 0.00 0.00 0.00 0.00
NEM HANPSHIRE 60.00 30.00 0.00 10.00 0.00 0.00 0.00 0.00
NEM JERSEY 4.92 11.46 16.39 44.26 21.31 0.00 0.00 1.64
NEM MEXICO 21.74 26.26 43.41 0.00 0.00 0.00 0.00 6.52
NEN YORK 12.87 14,62 20.47 19.81 24.56 1.75 0.00 5.85
WORTH CAROLINA 37.70 14.75 16.39 19.67 4.92 0.00 0.00 6.56
KORTH DAKOTA 16.67 25.00 16.67 0.00 0.00 13.33 33.33 0.00
OMIO 7.51 6.43 29.49 3.49 0.00 0.00 . 53.06
OKLAHOMA 23.08 23.08 38.46 7.69 0.00 7.69 0.00 0.00
OREGON 39.39 21.21 31.82 1.52 0.00 0.00 1.57 4.55
PENNSYLVAXIA 0.54 5.31 24.73 55.38 4.84 5.91 0.00 3.23
PUERTO RICO 35.51 5.80 8.70 2.90 41.30 0.00 0.00 5.80
RHODE /SLAND 25.00 12.50 0.00 0.00 50.00 0.00 0.00 12.50
SOUTH CAROLINA 16.13 38.71 30.65 5.06 0.00 1.61 1.61 3.23
SOUTH DAKOTA 0.00 16.67 0.00 0.00 0.00 0.00 63.33 0.00
TENNESSEE 21.52 7.59 58.23 5.06 0.00 0.00 0.00 7.59
TEXAS 11.23 26.81 43.12 6.52 0.00 0.00 0.72 11.59
UTAM 15.38 0.00 46.15 38.46 0.00 0.00 0.00 0.00
VERMONT 90.00 16.67 16.67 0.00 0.00 0.00 0.00 16.67
VIRGINIA 32.56 6.98 41.86 13.95 0.00 0.00 4.65 0.00
WASHINGTON 23.81 30.95 40.48 4.76 0.00 0.00 0.00 0.00
WEST VIRGINIA 8.20 8.20 52.46 0,00 0.00 31.15 0.00 0.00
WISCONSIN 35.00 30.00 25.00 5.00 0.00 0.00 0.00 5.00
WYOMING 64.29 17.06 1.14 0.00 0.00 7.14 3.57 0.00
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS 100. 0.00 0.00 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 17.71 14,64 37.09 14.33 4.15 1.81 0.96 9.31

50 STATES. C.C. 4 P.R. 17.69 14.64 37.10 14.34 4.15 1.81 0.96 9.31

DATA AS OF OCTOBER 1, 1991,

SOURCE: ANN1JAL.CNTL(LBENNP1A)
BOCT91



TABLE AB6

NUMBER OF CHILDREN AGE 16-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1909-90 SCHOOL YEAR

OTHER HEALTH INPAIRMENTS

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELANARE
DISTRICT or ooLumotA
?Loa:DA
GEORGIA
NANA I I

IDANO
ILLINOIS
I EDI ANA
IONA
EASSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
NONTANA
tfrastAsm
NEVADA
NEW HAMPSHIRE
NEN JERSEY
NEN MEXICO
NEN YORE
NORTH CAROLINA
NORTH DAKOTA
0010
OKIARCIPIA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKCMA
TENNESSEE
TEXAS
UTAH
VE.RMCNT
VIRGINIA
WASHINGTON
NEST VIRGINIA
WISCONSIN
WYOMING
MEXICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES. D.C. & P.R.

DATA AS Of OCTOBER I, 1991.

REGULAR
CLASS

17
1

1

5

167
.

9
51

o
0
0

2
3

3

0

0

4

9
11

4

11
39
9
5

.

20
5

8

0
8

2

I

11

36
3
.

5

21

0

35
3

0

0
13
71

0
3

4

39
2
7

33
0

.

1

681

680

RESOURCE
ROOM

4

1

3

10
44

1

0

o
0

15
1

0

2

0

0

3

4

16
6

2

)5
11

10

.

6

4

4

9

9

I

2

58

25
1

.

0

11

0

16

1

0

2

10

156
3

0

9

78

7

o
32
0

.

0

598

596

SEPARATE
CLASS

8

3

5

5

207
.

2

0
0

32
6
10

0

29
8

0

3

5

61

2

11

25
37
17

.

2

2
5

0

3

23
8

56
43

,

.

0

22
0

12
I

5

1

24
257

8

1

32
59
28

7

5

0

.

0

1.164

1,164

NUMBER

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

3 0

0 0

0 0

0 2

34 36
. .

6 6
0 0

5 6
20 2

1 o
0 0

0 0

25 16
9 0

0 0
0 0

I D

15 1

0 0

16 5

6 10

91

J

. .

2 0

3 0

3 0

1 0

2 4

I 0

0 0

164 50
37 1

1 0

1 2

2 1

0 0

16 0

0 3

1 0

o o
4 4

47 1

0 0

0 0

6 1

10 2

0 0

1 0
0 0

0 0

. .

0 0

572 157

572 157

PUBLIC PRIVATE
RESIDENTIAL RESIDENTIAL
FACILITY FACILITY

0 0

0 0

0 0
0 1

0 0

0 .

0 6
0 0

0 0

4 II

o o
0 0

0 0
1 1

0
0

0
0

2

0

4

4

0

. .

2 0

0 0

6 o
0 0

0 1

0 0

0 0

19 26
0 3

0 1

0 0

0 0

0 0

0 0

0 1

0 0

0 8

0 0

0 10
o 0

0 1

0 0

0 1

22 0

0 0

1 o
0 o

.

(3 0

62 78

62 70

HOMEBOUND
HOSPITAL Eld

VIRCEDIEST

27
0

18
0
0

.

5

0

o
166

4
0
10
77

0
0
1

2
5

1

s
2
1

1

14
1

2
3

0

10
0

19
7

1

0

7

0
3

12
0

1

64
177

o
o
7

3

1

0

o
o

0

651

651

SOURCE. ANNUAL.CNTL(LBXXIP1A)
SOCT91

139



TABLE A/36

PERCENTAGE OF CHILDREN AGE 18-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING TKE 1989-90 SCHOOL YEAR

OTHER HEALTH IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

PERCENTAGE-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

PANNEHOCND
HOSPITAL EX-
VIA:MEWS

ALABAMA 28.81 6.71 13.56 5.08 0.00 0.00 0.00 45.76
ALASEA 20.00 20.00 60.00 0.00 0.00 0.00 0.00 0.00
ARIZONA 3.70 11.11 11.52 0.00 0.00 0.00 0.00 66.67
ARKANSAS 21.74 43.48 21.74 0.00 8.70 0.00 4.35 0.00

CALIFORNIA 29.30 7.72 50.35 5.96 6.67 0.00 0.00 0.00
COLORADO . . . .

CONNECTICUT 5.7125.71 2.86 17.14 17.14 0.00 17.14 14.29
DELAMARE 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
DISTRICT Of COLUMBIA 0.00 0.00 0.00 45.45 54.55 0.00 0.00 0.00
FLORIDA 0.00 0.00 13.33 11.67 0.83 1.67 3.33 69.17
GEORGIA 0.00 57.69 23.01 3.85 0.00 0.00 0.00 15.38
RAMIS 15.38 7.69 76.92 0.00 0.00 0.00 0.00 0.00

IDARO 23.01 0.00 0.00 0.00 0.00 0.00 0.00 76.92
maxims 1.95 1.30 18.83 16.23 10.39 0.65 0.65 50.00
INDIANA 0.00 0.00 47.06 52.94 0.00 0.00 0.00 0.00

IORA . . .

KANSAS 36.36 27.2i 27.2:1 0.00 0.00 0.00 0.00 9.00
KENTUCKY 42.86 19.05 23.81 4.76 0.00 0.00 0.00 9.52
LOUISIANA 9.91 14.41 54.95 13.51 0.90 0.00 1.80 4.50

MAINE 30.77 46.15 15.38 0.00 0.00 0.00 0.00 7.69
MARYLAND 20.37 3.70 20,37 29.O3 9.26 0.00 7.41 9.26
MASSACHUSETTS 36.79 14.15 23.51 5.66 9.43 4.72 3.77 1.19
MICHIGAN 6.04 7.38 24.83 61.07 0.00 0.00 0.67

MINNESOTA 13.89 27.78 47.22 8.33 2.78
MISSISSIPPI . . . . .

MISSOURI 43.41 13.0$ 4.36 4.35 0.00 4.35 0.00 30.43
MA'AM 33.33 26.67 13.33 20.00 0.00 0.00 0.00 6.67

NEBRASEA 26.67 13.33 16.67 10.00 0.00 26.67 0.00 6.67

NEVADA 0.00 66.67 0.00 8.33 0.00 0.00 0.00 25.00
AEA HAMPSHIRE 79.63 33.33 11.11 7.41 14.81 0.00 3.70 0.00

NEM JERSEY 3.92 15.69 45.10 15.69 0.00 0.00 0.00 19.61

ANN MEXICO 9.09 18.11 72.73 0.00 0.00 0.00 0.00 0.00

NEM YORX 2.61 13.74 13.27 43.60 11.15 4.50 6.16 4.27
NORTE CAROLINA 23.68 16.45 28.29 24.34 0.66 0.00 1.97 4.61

NORTE DAKOTA 37.50 12.50 12.50 12.50 0.00 0.00 12.50 12.50

OHIO .

OELAMOMA 62.56 0.00 0.00 12.50 25.00 0.00 0.00 0.00

OREGON 31.82 16.67 33.33 3.03 4.55 0.00 0.00 10.61

PEAMSYLVANIA . . . .

PUERTO RICO 42.68 19.5/ 14.63 19.51 0.00 0.00 0.00 3.66

MOOS ISLAND 14.29 4.76 4.76 0.00 14.29 0.00 4.76 57.14
SOUTH CAROLINA 0.00 0.00 60,89 11.11 0 00 0.00 0.00 0.00

SOUTH DAXOTA 0.00 16.67 8.33 0.00 0.00 0.00 66.67 8.33

TENNESSEE 10.92 8.40 20.17 3.36 3.36 0.00 0.00 53.71

TEXAS 9.94 21.85 35.99 6.58 0.14 0.00 1.40 24.09
uTAN 0.00 27.27 72.73 0.00 0.00 0.00 0.00 0.00

VERMONT 60.00 0.00 20.00 0.00 0.00 0.00 20.00 0.00

VIRGINIA 6.78 15.25 54.24 10.17 1.69 0.00 0.00 11.86

MASHINGTON 19.90 40.84 30.89 5.24 1.05 0.00 0.52 1.57

WEST VIRGINIA 3.33 11.67 46.67 0.00 0.00 36.67 0.00 1.67

SISCOOSIN 46.67 0.00 46.67 6.67 0.00 0,00 0.00 0.00

WYOMING 46.48 45.07 7.04 0.00 0.00 1.41 0.00 0.00

AMERICA,' SAMOA
GUAM
NORTHERN MARIANAS 100.00 0.06 0.06 0.00 0.06 0.00 0.00 0.06

PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

V.S. AND INSULAR AREAS 17.18 15.09 29.31 14.43 3.96 1.56 1.97 16.43

50 STATES, P.C. 4 P.R. 17.16 15.09 29.38 14.44 3.96 1.56 1.97 16.43

DATA AS OF OCTOBER I, 1991.

SOURCE: ANNUAL.CATL(LB3X1P1A)
80CT91

A-140
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TABLE AB6

PERCENTAGE OF CHILDREN ACE 19-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAS

VISUAL IMPAIRMENTS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
CLASS

-PERCENTAGE-

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITT FACILITY

PUBLIC
RESIDENTIAL
FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOMEBOUND
HOSPITAL EN-
VIROWNENT

ALABAMA 19.44 8.33 11.11 5.56 0.00 55.56 0.00 0.00
ALASKA 50.00 50.00 0.00 0.00 0.00 0.00 0.00 0.00
ARIZONA 15.79 15.79 0.00 10.51 0.00 57.89 0.00 0.00
ARKANSAS 6.67 13.33 6.67 0,00 0.00 73.33 0.00 0.00
CALIFORNIA 19.50 4.40 66.04 7.55 0.63 , 1.89 0.00 0.00
COLORADO 60.00 30.00 0,00 0.00 0.00 10,00 0.00 0.00
CONNECTICUT 17.39 6.52 15.22 19.57 13.04 0.00 28.26 0.00
DELAWARE 100.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA . . . . .

!FLORIDA 21.82 12.73 20.00 5.45 0.00 40.06 0.00 0.06
GEORGIA 8.11 40,54 3.41 0.00 0.00 45.95 0,00 0.00
HANAII 50.00 33.33 16.67 0.00 0.00 0.00 0.00 0.00
IDAHO 50.00 50.00 0.00 0.00 0.00 0.00 0.00 0.00
ILLINOIS 6.67 10.67 40.00 1.33 4.00 37.33 0.00 0.00
INDIANA 10.00 42.50 7.50 12.50 0.00 27.50 0.00 0.00
IONA 5.00 0.00 5.00 5.00 0.00 85.00 0.00 0.00
KANSAS 23.81 14.29 0.00 0.00 0.00 57.14 0.00 4.76
KENTUCIT 21.21 42.42 3.03 3.03 0.00 30.30 0.00 0.00
LOUISIANA 24.44 11.11 24.44 4.44 0.00 33.33 0.00 2.22
MAINE 60.00 40.00 0.00 0.00 0.00 0.00 0.00 0.00
MARYLAND 15.09 1.89 1.99 24.53 0.00 56.60 0.00 0.00
MASSACHUSETTS 36.96 13.04 23.91 6.52 8.70 4.35 4.35 2.17
MICHIGAN 44.00 16.00 16.00 21.33 0.00 0.00 2.67
MINNESOTA 20.00 20.00 46.67 6.67 , . . 6.67
MISSISSIPPI 0.00 21.43 7.14 0.00 0.00 64.29 0.00 7.14
MISSOURI 18.18 13.64 9.09 34.09 0.00 20.45 4.55 0.00
MONTANA 9.33 0.00 59.33 9.33 0.00 25.00 0.00 0.00
NEBRASKA 20.57 21.43 0.00 0.00 0.00 50.00 0.00 0.00
NEVADA 0.00 50.00 50.00 0.00 0.00 0.00 0.00 0.00
WEN HAMPSHIRE 18.18 0.00 0.00 45,45 9.09 0,00 27.27 0.00
NEW JERSEY 58.33 12.50 4.17 12.50 12.50 0.00 0.00 0.00
NEW MEXICO 44.44 0.00 22.22 0.00 0.00 33.33 0.00 0.00
NEW YORE 10.08 24.01 13,19 10.85 27.91 1...63 0.78 0.70
WORTH CAROLINA 43.59 17.95 5.13 0.00 0.00 33.33 0.00 0.00
NORTH DAKOTA 80.00 0.00 0.00 0.00 0.00 20.00 0.00 0.00
OHIO 29.23 20.00 12.31 3.08 0.00 35.38 . 0.00
ONLKHOMA 16.18 0.00 0.00 0.00 0.00 81.82 0.00 0.00
OREGON 24.24 6.06 9.09 0.00 0.00 60.61 0.00 0.00
PENNSYLVANIA 55.56 17.28 3.70 4.94 0.00 0.00 10.52 0.00
PUERTO RICO 42.06 21.50 14.95 5.61 1.87 2.80 0.00 12.21
RHOOg ISLAND 0.00 60.00 0.00 0.00 0.00 0.00 40.00 0.00
SOUTH CAROLINA 25.93 18.52 11.11 0.00 0.00 44.44 0.00 0.00
SOUTH DAKOTA 7.69 23.08 0.00 7.69 0.00 61.54 0.00 0.00
TENNESSEE 38.46 5.77 13.46 13.46 0.00 26.92 1.92 0.00
TEXAS 12.64 42.53 41.38 1.15 1.15 1.25 0.00 0.00
UTAH 28.57 64.29 7,14 0.00 0.00 0.00 0.00 0.00
VERMONT 66.67 0.00 33.33 0.00 0.00 0.00 0.00 0.00
VIRGINIA 46.98 0.00 9.38 6.25 0.00 37.50 0.00 0.00
KASAINCTON 50,00 25.00 25.00 0.00 0,00 0.00 0.00 0.00
WEST VIRGINIA 15.79 0.00 0.00 0.00 0.00 21.05 63..6 0.00
WISCONSIN 43.75 25.00 6.25 0.00 0.00 25.00 0.00 0.00
WYOMING 66.67 20.00 0.00 0.00 0.00 13.33 0.00 0.00
AMERICAN SAMOA
GUAM
'MOTHER)! HARIAMAs 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 25 91 17.16 18.96 7.17 3.30 22.78 2.96 1.16

50 STATES, D.C. 6 P.R. 25.93 17.17 10,91 7,77 3.31 22.60 2.96 1.16

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAI CNTLfLBXXNPIA)
OCCT91

A-I42
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TABLE AS6

PERCENTAGE Of CHILDREN AGE 10-21 SERVED IN
DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING THE 1989-90 SCHOOL YEAR

DEAF-BLINDNESS

STATE
REGULAR
CLASS

RESOURCE
ROOM

SEPARATE
C1ASS

-P ERCENTAGE

PUBLIC PRIVATE
SEPARATE SEPARATE
FACILITY FACILITY

PUBLIC
RESIDENTIAL

FACILITY

PRIVATE
RESIDENTIAL
FACILITY

HOLNEWOUND
HOSPITAL EX-
VIRONMENT

AIABAPIA 0.00 0.00 12.50 .0.00 0.00 $7.50 0.00 0.00
ALASKA . . . . .

ARIZONA 0,00 0.00 33.33 0.00 0.06 66.67 0.00 0.00
ARKANSAS . . . . .

CALIFORNIA 1.75 0.00 45.61 5.26 5.26 42.11 0.00 0.00
COLORADO 0.00 0.00 36.00 28.00 0.00 28.00 4.00 4.00
CONXECTICUT 50.00 0.00 0.00 0.00 25.00 0.00 25.00 0.00
DELANARE 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA 0.00 0.00 0.00 100.00 0.00 0.00 0.00 0.00
FUORIDA 0.00 0.00 14.29 71.43 0.00 14.29 0.00 0.00
GEORGIA 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00
HARASS 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
IDAHO 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
ILLINOIS 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00
INDIANA 0.00 0.00 57.14 42.86 0.00 0,00 0.00 0.00
IONA 0.01 0.00 66.67 0.00 0.00 33.33 0.00 0.00
KANSAS 13.64 0.00 45.45 0.00 0.00 40.91 0.00 0.00
KENTUCKY 0.00 100.00 0.00 0.00 0.00 0.00 0.00 0.00
LOUISIANA 0.00 0.00 0.00 50.00 0.00 50.00 0.00 0.00
MAINS 0.00 0.00 0.00 0.00 0.00 100.00 0.00 0.00
MARYLAND 0.00 0.00 0.00 10.00 0.00 90.00 0.00 0.00
MASSACHUSETTS 42.06 14.29 20.57 0.00 14.29 0.00 0.00 0.00
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI 0.00 0.00 0.00 44.44 0.0a 44.44 0.00 11.11
MONTANA
ARBR4SKA
NEVADA . . . . .

NEN HAMPSHIRE 0,00 0.00 0.00 100.00 0.00 0.06 0.00 0.00
NEN JUISET 0.00 0.00 0.00 19,23 3.85 69.23 7.69 0.00
NEN MEXICO 0.00 0.00 66.67 0.00 0.00 33.33 0.00 0.00
NEN YORE 6.67 0,00 13,33 33,33 40.00 0.00 0.00 6.67
NORTH CAROLINA 0.00 0,00 0.00 0.00 0.00 100.09 0.00 0.00
NORTH DAKOTA

OKLAHOMA 0.00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
OREON 0 00 0.00 100.00 0.00 0.00 0.00 0.00 0.00
PENNSYLVANIA
PUERTO RICO

.

0.00 10.06 10.06 60.06 5.0(3 5.06 0.00
.

10.00
RHODE ISLAND 0.00 0.00 0.00 0.00 50.00 0.00 50.00 0.00
SOUTH CAROLINA 0.00 0.00 66.67 0.00 0.00 33.33 0.00 0.00
SOUTH DAKOTA 0.00 0.00 0.00 0.00 0.00 77.78 22.22 0.00

TENNESSEE 0.00 33.33 0.00 0.00 0.00 66.67 0.00 0.00
TEXAS 0,00 20.57 57.14 14.29 0.00 0.00 0.00 0,00

UTAH 0.00 0.00 7.69 7.69 0.00 84.62 0.00 0.00
VERMONT 0.00 0.00 0.00 0.00 0.00 0.00 100.00 0.00
VIRGINIA 0.00 0.00 20,00 0.00 0,00 80.00 0.00 0.00

NASHINOTON 0.00 0.00 50.00 50.00 0.00 0.00 0.00 0.00

NEST VIRGINIA 0.00 0.00 0.00 0,00 0.00 0.00 100.00 0.00
WISCONSIN
WONTED
AMERICAN SAMOA
GUAM
mwniux MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 2.92 5.54 24.20 18,31 4.08 39.94 3.71 1,75

50 STATES, D.C. s P.R. 7.92 5.54 24,20 18.37 4.08 39.94 3.21 1.75

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLILEXMNPIAI
110CT91

A-144
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TABLE ACI

NumBER QF SPECIAL EDUCATION TEACHERS KMPUOYED AND WEEDED
TO SERVE CHILDREN WITH VARIOUS DISABILITIES AGE 6-21

DURING THE 1989-90 SCHOOL YEAR

STATE

ALL
DISABILITIES- -

EMPLOYED NEEDED EMPLOYED

SPECIFIC
LEARNING

-DISABILITIES

NEEDED

SPEECH
OR LANGUAZE
IMPAIRMENTS-

EMPLOYED NEEDED

MENTAL
RETARDATION

EMPIDYED NEEDED

ALABAMA 4.627 512 1,368 138 477 58 1,799 107ALASKA 786 24 236 4 147 g 23 0ARIZONA 3,449 57 1.074 9 441 20 416 6ARNANSAS 2,721 57 460 3 422 27 334 12CALIPOREIA 23.349 1.213 13,086 600 6,084 316 1.446 75COIDRADO 3.511 56 1,747 11 533 18 193 $OONNECTICUT 4.087 19 1,533 2 553 5 495 IDELAWARE 1,019 33 11 03 S 79 0DISTRICT OF COLUMBIA 759 61 17 92 4 156 6FLORIDA 12,435 2,487 2 580 1,875 300 1,771 332
GEORGIA 7,101 393 1 . 45 820 72 2,457 103KNWAII 1,143 28 2 4 104 7 70 0IDAHO 905 131 4i3 SO 117 26 161 11
ILLINOIS 16,5811 511 5,129 101 2,315 107 2,450 99
INDIANA 5,458 1.108 1.944 409 728 143 1.766 325
IONA 4,199 443 611 30 410 7 706 15
KANSAS 2,964 69 770 9 453 17 415 14
RENTUCXY 4,340 300 1.284 99 552 47 1,422 94LOUISIANA 6.118 1,436 1,739 48q 1,127 140 926 247MAINE 1,792 201 671 46 297 47 286 17MARYLAND 6.040 65 1,716 13 921 25 523 7
MASSACHUSETTS 7,782 466
MICHIGAN 9,597 574 3,797 259 1,142 28 1,351 72
MINNESOTA 6.427 267 2,463 47 1.097 4 1,519 28
MISSISSIPPI 3,539 335 2,005 146 505 91 777 61
MISSOURI 6.635 532 2,837 167 1,099 41 1,477 113MONTANA 902 260 544 12 . 174NEBRASKA 1,910 31 779 2 322 14 439 3NEVADA 1,070 83 509 14 139 11 94 6
NEW HAMPSHIRE 1.618 324 636 106 399 4Y 200 26
NEW JERSEY 13.841 535 4,062 249 2.050 49 675 34NEN MEXICO 2.685 536 52 13 415 99 36 7
NEW YORK 215.601 6,357 7,010 1,220 2.963 634 1,969 3e6
NORTH CAROLINA 6,348 674 2,455 212 702 164 1,731 150
NORTH DAKOTA 789 7? 300 24 198 24 205 10OHIO 11,702 295 3,719 93 1,137 34 3,798 39
OXLAHONA 3.635 203 1,496 64 521 37 1,041 52mumlow 2.456 120 1,047 25 453 29 377 14
PENNSYLVANIA 12.732 1.246 3,601 277 1.449 96 2,553 199
PUERTO RICO 2,666 37 67 0 27 a 799 0
RHODE ISLAND 1.243 18 517 7 166 6 84 0
SOUTH CAROLINA 4,144 256 1.506 83 505 62 1.176 49
SOUTH DAROTA 995 90 . 218 25 . .

TENNESSEE 4.713 193 2.264 72 504 33 927 39
TEXAs 17,546 1,303 . . . . .

UTAH 1.885 136 154 13 199 24 121 2
VERMONT 836 48 368 4 166 25 139 5VIRGINIA 6,781 506 3.146 243 878 46 1.280 62
WASHINGTON 4.114 118 . 10 551 38 . 2
NEST VIRGINIA 2,174 423 282 194 412 37 986 es
cscossIs 6,503 599 2.097 167 1,136 22 1.263 22
WYOMING 753 28 . 133 6 . .

AMERICAN smoA 40 10 0 0 6 1 7 3
GUAM
NORTHERN MARIANAS 35 20 0 2 0
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 341 194 111 35 56 34 21 10

12,5, AND INSULAR AREAS 290,439 26,310 87,504 6.487 30,273 3,148 43.113 2.958

50 STATES. D.C. 4 P,R,

. _

290.019 26.081 87,393 6,450 38.211 3,112 43,084 2,945

THE TOTAL FTE FOR THE U.S. AND INSULAR AREAS AND THE 50 STATES, D.C.,
AND PUERTO RICO KAY NOT EQUAL THE sot or THE INDIVIDUAL STATES
AND INSULAR AREAS BECAUSE OF ROUNDING.

THE FIGURES FOR "ALL DISABILITIES" MAY NOT EQUAL THE SuM OF FIGURES
FOR ALL OTHER coumms BECAUSE SOME STATES COULD NOT APPORTION STAFF
ACCORDING TO DISABILITY OF CHILDREN SERVED.

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(FEENNXIA)
8OCT91

A-141
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STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
OOLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEN JERSEY
NEW MEXICO
NEW YORK
WORTH CAROLINA
WORTH DAKOTA
OHIO
OKLAHOMA
OREGCM
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
NEST VIRGINIA
WISCONSIN
WYOMING
AMENICAN SAMOA
GUAM
WASHERS MARIANAS
PALAU
VIRGIN ISLANDS
BUR. or INDIAN AFFAIRS

U.S. AND INSULAR ARLAS

50 STATES, D.C. 6 P R.

TABLE ACI

NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH VARIOUS DISABILITIES AGE 6-21

DURING THE

EMOTIONAL

EMPLOYED NEEDED

19119-90 SCHOOL TEAR

WEARING
-- -IMPAIRMENTS--

EMPLOYED NEEDED

MULTIPLE
DISABILITIES--

EMPLOYED NEEDED

ORTHOPEDIC
IMPAIRMENTS--

EMPLOYED NEEDED

437 SO 118 9 127 31 32 5

54 7 19 0 60 2 5 1

702 7 79 3 115 3 36 0
11 1 62 0 37 1 1 0

606 32 389 20 398 21 475 25
642 IS 61 1 248 1 50 0

581 3 49 0 102 1 11 0

75 1 29 1 26 0 24 0

109 25 9 1 32 2 8 0

1,932 510 280 39 210 29
1,633 105 235 SO . 94 10

84 S 29 0 30 2 46 0

27 12 17 2 14 10 11 1

2,217 119 624 23 319 312 10
547 141 181 52 110 16 94 13
807 60 108 6 121 29 24 0

437 6 66 3 85 10 13 0
320 32 77 7 115 9 20 1

626 165 210 31 100 29 89 28
323 74 45 3 132 9 10 0

634 19 181 0 381 3 61 1

. . . . . . .

1,030 82 170 3 141 4 299 2

1,037 157 190 9 . 43 22
20 11 62 6 42 3 79 9

769 165 124 21 44 3 45 14

91 . 9 . 50 7 .

201 8 37 0 55 0 17 0

72 7 22 2 SO 5 10 2

247 105 23 2 69 18 9 3

1,346 69 121 6 773 40 46 2

116 53 27 4 33 5 6 1

3,189 679 891 191 898 239 69 15

818 213 222 32 111 30 52 7

50 16 19 3 . 6 0

1,044 34 257 3 1,419 70 219 18
203 27 102 1 187 20 29 1

300 22 108 4 . 1 53 5

1,646 237 436 37 107 34 171 16
119 n 83 0 68 0 19 0

67 2 24 0 16 0 0 0

473 44 139 7 38 0 7$ 5

, , . , . . .

265 12 160 4 1117 13 94 3

. . . . . . .

163 13 IS 4 133 16 6 0
72 7 29 0 33 3 6 0

801 92 163 13 126 13 62 5

. 16 . 5 . 4 . 1

310 73 64 4 0 0 38 6
1,305 371 120 4 351 4 131 1

, .

0 1 2 1 2 0 0 0

. . . . . . .

0 1 4 2 o 3 0 0

23 20 i 8 4 17 0 4

27,779 3.960 6,468 624 7,491 720 3,225 269

21,755 3,939 6,461 613 7,481 700 3,225 260

THE TOTAL rTe ra9 THE U.S. AND INSULAR AREAS AND THE SO STATES, D.C..
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND INSULAR AREAS BECAUSE Of ROUNDING,

THE FIGURES FOR "ALL DISABILITIES" MAY NOT EQUAL THE SUM or rIctmes
FOR ALL OTHER COLUMNS BECAUSE SOME STATES ODULD NOT APPORTION STAFF
ACCORDING TO DISABILITY Of CHILDREN SERVED.

DATA AS Of OCTOBER I. 1991.

SOURCE: ANNUAL,CNTLIPEPNNX1A1
SoCT9I

A-146
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STATE

TABLE AC1

NUMBER OF SPECIAL EDUCATICM TEACHERS EMPLOYED AND NEEDED
TO SERVE CHILDREN WITH VARIOUS DISABILITIES AGE 6-21

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT Of COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
RENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEN HAMPSHIRE
NEN JERSEY
NEN MEXICO
NEN YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO
ORLAHCMA lik

OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES. D.C. S p.R.

_

DURING THE 1989-90 SCHOOL YEAR

OTHER HEALTH VISUAL DEAF-

-IMPAIRMENTS-- --IMPAIRMENTS- --BLINDNESS

EMPLOYED NEEDED EMPLOYED NEEDED EMPLOYED NEEDED

39 II 31 6 1 I

s 1 I I 0 2

61 0 50 3 0

9 o 30 3 I

689 36 169 9 7

. . 24 3 4

I o 36 0 5

0 3 8 2 6

11 2 9 0 2

432 29 t77 24 6

33 2 106 6 3

5 0 .2 0 6

6 1 4 1 0

. o 22! 13 ,

2 0 84 9 2

6 I 25 2 4

0 2 24 4 .

13 1 42 6 0 0

171 40 67 15 5 o

17 1 7 1 3 1

55 0 77 1 2 0

.
. . .

67 56 51 6

19 59 1 .

. . 34 4 6 4

61 3 44 7 12 o

11 . 4 .
.

33 0 25 1 1 0

12 0 12 0 16 1

30 19 6 1 1 1

42 2 45 3 21 1

1 0 10 4 o 2

323 70 303 65 .

177 45 80 20 o I

4

.

0
.

6

57
1

5

1

0

0

0

6 0 47 2 3 0

51 1 66 5 0

o 0 230 20 0 0

25 0 60 0 15 o

9 0 a 0 0 0

19 2 77 3 1 0

. . . .
.

179 15 101 5 3 0

, . . ,
.

2 0 11 4 0 o

9 0 6 o 1 0

44 7 81 9 o 0

.
0 3 I

31 13 31 7 0 1

3 45 6 1 o

.

.

0 o 0 1 1 o
.

o 0 0 2 1 0

0 9 1 / 0 11

2,674 376 2,719 297 143 31

2,674 367 2,718 207 141 20

THE TOTAL FTE FOR THE U.S. AND INSULAR AAEAS AND THE 50 STATES, D.C.

AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES

AND INSULAR AREAS BECAUSE Of ROUNDING,

THE FIGURES FOR "ALL DISABILITIES" MAY NOT EQUAL TRE SUM OF FIGURES

FOR ALL OT,iER COLUMNS szcAusr SOOF STATES COULD NOT APPORTION STAFF

ACCORDING TO DISABILITY OF CHIL)REN SERVED.

DATA AS OF OCTOBER I. 1991.

SOURCE: ANNVAL.CNTL(FEPNNXIAI
8OCT91

A-14?
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TABLE AC2

SCHOOL STAFF oTNER THAN SPECIAL EDUCATION TEACHERS EMPLOYED
AND NEEDED TO sERvE CHILDREN WITH DISABILITIES ACE 3-21

DURING THE 1989-90 SCHOOL YEAR

SCHOOL OCCUPATIONAL
- ALL STAFF- SOcIAL WORKERS- 'THERAPISTS-

RECREATIONAL
THERAPISTS

STATE EMPLOYED NEEDED EMPUDYED NEEDED E.Knoyen NEEDED EMPLOYED NEEDED

ALASANA 2,640 586 9 6 21 21 1 2ALASKA 967 42 2 0 26 1 0 0ARIZONA 3,558 96 80 3 53 6 3 0ARKANSAS 1,337 40 7 0 11 7 2 0
CALIFORNIA 28,541 1,111 55 25 45 18 3 4
COLORADO 3,531 127 287 1 127 12 1 1
CONNECTICUT 5,787 38 359 7 125 1 4 0
DELAWARE 845 47 3 6 24 3 5 0
DISTRICT OF COLUMBIA 1,102 95 03 15 21 6 21 2
FLORIDA 12,540 1,276 205 32 202 60 11 3GEORGIA 5,675 423 147 18 se 19 36 6
HANAII 1,309 99 37 g 33 1 61 0
IDAHO 1,191 227 33 16 16 g 0 1
ILLINOIS 19,173 157 1,661 23 310 19 5 0
INDIANA 4,780 1,102 64 22 78 41 6 2
IOWA 4,001 57 216 1 53 9 14 0
KANSAS 3,494 SO 143 8 54 9 o 0
KENTUCKY 2.726 320 16 15 28 23 .

LOUISIANA 8,960 490 270 17 101 46 1 1
MAINE 2,184 219 72 12 60 8 6 0
MARYLAND 5,529 129 114 13 126 10 13 0
MASSACHUSETTS 8,086 0 592 0 237 0 . 0
MICHIGAN 5,169 356 937 121 320 3 11 0
MINNESOTA 6,334 123 462 5 219 4 )

MISSISSIPPI 1,489 143 16 8 4 5 2 0
MISSOURI 4,113 3 44 0 90 0 0 0
moNTANA 869 387 7 2 9 9 0 0
NEBRASKA 1,364 14 0 0 14 2 0 o
NEVADA 709 68 1 2 13 5 0 0
NEN HAMPSHIRE 2,752 520 40 16 90 1 10 1
NEW JERSEY 17,623 297 1,217 21 203 10 15 .0
NEN MEXICO 2,927 146 27 1 119 36 3 0
NEN YORK 25,089 . . , 281 . 3 .

NORTH cAROL1NA 5,530 1,764 109 10: 96 75 20 30
NORTH DAKOTA 796 91 18 6 15 2 1 0
OHIO 5,365 298 o 3 209 29 0 0
OKLAHOMA 2,437 162 6 1 39 9 1 0
OREGON 2,02? 180 14 2 43 7 8 2
PENNSYLVANIA 10,500 596 182 16 105 0 7 0
PUERTO RICO 2.050 469 117 0 31 92 0 0
RHODE ISLAND 1,419 25 80 3 26 1 1 0
SouTH cAROL1NA 3.340 274 59 20 36 6 19 3
SOUTH DAKOTA 572 179 5 27 32 9 0 0
TENNESSEE 4,813 135 58 6 53 9 7 1
TEXAS 14,782 172 60 . 107 . 19 .

UTAH 2,151 199 36 0 20 10 o 0
VERPIONT 1.352 11 4 0 10 1 0 0
VIRGINIA 7.262 662 349 38 154 23 1 0
NASHINGTON 3,454 167 15 7 147 29 . 2
WEST VIRGINIA 1,883 10 2 0 14 1 1 0
WISCONSIN 5,476 92 202 4 172 17 0 1
WYOMING 1,134 351 51 1 30 40 0 5
AMERICAN SAMOA 24 5 1 0 0 0 0 0
GUAM . . . .

NORTHERN MARIANAS 59 16 z i 2 0 0
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 535 572 11 47 ; 32 a 22

U.S. AND INSULAR AREAS 212,810 15,219 8,761 il? 4,617 796 325 88

50 STATES, D,c. 4 P.R. 272,247 14,625 8,749 668 4.602 762 325 66

THE TOTAL FTE FOR THE U.S. AND INSULAR AREAS AND THE 50 STATES, D.C.,
AND PUERTO RICO MAY NOT EQUAL THE SUM OF THE INDIVIDUAL STATES
AND INSULAR AREAS BECAUSE OF ROUNDING,

DATA AS OE OCTOBER 1, 19A1,

SOURCE: AXNUAL.CNTLIPEPANXIA,
SOCT91

A.148

3b
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TABLE 16,02

SCHOOL STAFF OTHER THAN SPECIAL EDUCATION MACHIAS EMPLOYED
AND NEEDED To SERVE CEILn9R11 WITH DISABILITIES AGE 3-21

DURING THE 1999-90 SCHOOL YEAR

STATE

PHYSICAL
THERAPISTS

EMPLOYED NEEDED

-TEACHER AIDES-

EMPLOYED WEEDED

PHYSICAL
EDUCATION
TEACHERS

REVLosso NEEDED

SUPERVISORS/
-ADMINISTRATORS-

83eLOYZA NEEDED

ALABAMA 27 24 1,525 245 91 22 149 20

ALASKA 23 4 527 23 2 o 34 2

ARIvDNA 28 4 2,182 39 57 1 144 5

AXXASSAS 11 4 740 21 18 1 181 o

CALIFORNIA 11 12 21,169 632 740 36 894 39

COLORADO 50 12 1,975 58 54 4 151 2

CoNNECTICUT 84 1 2,619 17 123 3 320 0

oewstaag 9 I 377 18 25 0 49 0

DISTRICT OF COLUNSIA 12 1 324 43 36 5 119 1

FLORIDA 119 43 6,732 724 166 21 435 25

GEORGIA 77 15 3,447 209 35 10 355 22

HAWAII 34 1 489 12 12 0 14 1

IDAMO 6 6 813 114 9 7 49 11

ILLINOIS 204 34 10,577 11 138 6 740 10

INDIANA 63 37 2,755 620 33 9 330 50

IONA 40 7 2,139 7 30 0 175 3

KANSAS 14 9 2.594 7 25 1 99 0

NENTUCXY 35 22 1,514 99 39 a 164 20

LOUISIANA 65 39 4,294 123 441 75 229 10

MAINE 4.., 7 1,313 117 II 8 197 14

MARYLAND 94 4 2,504 78 97 1 260 I

NASSACHUSETIS 126 0 4,019 0 120 0 371 0

MICHIGAN 178 o 1.853 61 82 5 625 89

MINNESOTA 95 7 3,874 15 256 50 197 14

MISSISSIPPI 15 15 681 40 11 4 175 s
MISSOURI 51 o 2,859 o 30 0 232 0

MONTANA 10 6 667 246 10 7 37 19

NISAASIA 16 1 1,114 o o 0 57 0

NEvADA 7 3 361 38 21 2 21 2

NEW HAMPSHIRE 38 0 1,346 293 20 1 200 12

NEW JERSEY 208 11 6,194 66 309 6 916 20

NEW MR:RICO 59 54 1,527 10 39 1 133 2

NEN YORE 190 . 13,018 . 1.412 . 3,377 .

NORTH CAROLINA 06 64 3,531 543 34 70 247 63

NORTH DAXOTA 11 2 495 51 8 3 58 6

OHIO 163 43 3,154 97 101 16 399 21

OKLAHOMA 63 7 1,069 61 23 3 31 7

OREGON 40 3 861 00 42 10 152 6

PENNSYLVANIA 108 S 6,043 299 188 17 789 67

PUERTO RICO 22 7$ 535 14 113 0 121 0

RHODE ISLAND 23 0 635 10 107 o 94 2

SOUTH CAROLINA 34 8 1,761 101 67 s 200 19

SOUTH DAKOTA 46 17 329 37 12 7 48 9

TENNESSEE 54 9 2,933 62 27 3 175 6

TEXAS 112 10,683 . 113 . 714 .

UTAH 21 6 1,731 114 14 6 91 10

VERMONT 7 o 1,146 0 10 o 59 1

VIRGINIA 115 17 3,517 347 183 17 355 27

WASHINGTON 56 27 2,179 36 7 179 0

WEST VIRGINIA 15 1 1,062 1 12 0 88 o

016006isiN 132 16 3,010 18 308 2 186 11

WYOMING 13 39 767 113 16 4 41 38

WERICAN -e % 0 0 4 0 0 0 2 0

NORTMAS .11NA3 2 0 35 3 0 1 0 0

PALAU
VIR41N OIL ,114
W.M. VF INDIAN AFFAIRS i 41 310 44 7. 24 52 46

U.E. ASD INSULAR AREAS 3,177 745 154,738 5,939 5,871 485 15,561 732

SO slATES. D.C. 6 P.R. 3.168 104 154.189 5,893 5,870 460 15,527 680

THE TOTAL FTE FOR THE U.S. AND INSULAA AREAS AND THE 50 STATES, D.C..
AND PUERTO RICO MAY NOT EQUAL THE SUM Of THE INDIVIDUAL STATES
AND INSULAR AREAS BECAUSE OF ROUNDING

DATA AS OF OCTOBER 1. 1991.

SOURCE; ANNUAL.CATLIPEP9NX1A7
80CT91

A-149



TABLE AC2
0

SCHOOL STAFF 0THER THAN SPECIAL EDUCAT ON TEACHERS EmPLorED
AND NEEDED To sERvE CHILDREN WITH 07;ABILITIEs AGE 3-21

DURING THE 1989-90 scHooL YEAR

STATE

oTHER
NON-INsTRucTioNAL

-STAFF-

EwrLOYED NEEDED

-PsyCHOLOGISTS-

EmpLOYED NEEDED

-DIAGNosTic STAFF-

EMPLOYED NEEDED

-AuDiouDGISTS----

EMPLOYED NEEDED

ALASAMA 66 13 83 31 58 25 8 5ALASKA 233 1 63 3 IS 0 6 3
ARIZONA 127 11 366 17 41 0 15 1ARKANSAS 211 3 25 2 42 1 2 ICALIFORNIA 1,612 96 2,131 134 659 38 54 4COLORADO 203 5 337 16 9 0 26 1CONNECTIcuT 421 1 576 6 51 1 13 0DELANARE 61 I 78 7 46 2 5 0DISTRICT Or COLUMBIA 152 0 104 10 SI 6 2 0
FLORIDA 650 136 604 33 547 54 36 1GEORGIA 176 11 394 47 104 12 31 3
MANAII 262 1 6 9 152 25 6 0IDAHO 53 11 92 11 9 1 8 4
ILLINOIS 858 18 1,301 30 34 0 41 0
INDIANA 679 162 297 93 23 14 21 0
IONA 493 15 337 10 10 0 63 0KANSAS 47 I 338 12 21 0 19 0NENTucRy 116 11 122 35 65 20 9 4LouiSIAXA 1,673 24 245 57 394 40 14 3MAINE 94 14 47 4 12 0MARYLAND 396 1 215 4 142 1 23 3MASSACHUSETTS 1,228 4 487 0 0 . 0MICHIGAN 302 4 711 67 16 IMINNESOTA 414 6 407 5 55 i 14 1
MisSISSippi 111 9 47 8 79 10 5 0MisSOuRi 185 0 31 2 349 2 12 0MONTANA 5 24 101 40 0 14 3 3NEBRAsKA 0 0 109 9 0 0 3 0NEVADA 123 0 97 3 9 1 2 2NEE HAMPSHIRE 304 21 138 13 66 3 1 0NEM JERSEY 983 0 1,104 27 3,667 50 39 2NEW MEXICO 239 0 54 10 105 14 16 0NEN TORE 4,239 2,528 . . 40
NoRTH CAROLINA 225 65 340 159 156 17:1 45 3;WAIN DAKOTA S2 . 33 6 1 1 3 2
OHIO 0 43 860 17 85 2 25 3OKLAHOMA 657 36 PI 6 136 18 I 1OREGON 472 5 117 16 76 3 29 1
PENNSYLVANIA 1,846 174 826 58 50 0 35 3
PUERTO RICO 231 0 30 62 65 2115 6 8
RHODE ISLAND 96 1 115 3 52 3 3 0
SOUTH CANDLINA 345 13 261 34 19 6 14 3SouTN DAZoTA o 0 38 5 0 0 5 2
TENNESSEE 169 3 271 13 48 4 29 0
'MICAS 221 172 271 . 1,648 . 16 .

uTAH 38 2 131 72 7 0 25 1

VERMIDNT 35 3 29 3 4 0 2 0
VIRGINIA 716 38 444 42 121 16 14 2
NAsHINGTom 68 3 446 35 . 3 2
NEST vIrraNIA 380 0 97 cli 0 6 0
NIScONsIx 7 0 640 7 249 2 6 1
WromING 48 41 25 14 74 10 10 7
AMERICAN 3 '.M0A 1 0 0 0 4 1 0 0
GUAM

.

NORTHERN mARIANAs 1 2 1 1 1 2 2 0
PALAU
VIRGIN ISLANDS
BUR, OF INDIAN AFFAIRS 23 40 11 38 24 31 I 2;

8.5. AND INSULAR AREAs 22,653 1,253 18,777 1,315 9,022 830 038 149

50 STATES, D.C. 4 p,12. 22,620 1,211 19,763 1,276 9,794 196 835 122

-4

THE TOTAL FTE FoR THE u.s. AND INSULAR AREAS AND THE 50 STATES, D,c.,
AND PUERTO RICO mAy NoT EQuAL TNE SUM or TNE INDIVIDUAL sTATEs
AND INSULAR AREAS BECAUSE OF ROUNDING,

DATA AS OF OCTOBER 1, 1491.

SOURCE! ANNuAL.cNTLiPEPNNK1A1
socT91

A 130



TABLE AC2

SCHOOL STAFF OTHER THAW SPECIAL EDUCATION TEACHERS EMPLOYED

AND NEEDED TO SERVE CHILDREN WITH DISABILITIES AGE 3-21

DURING THE 1989-90 SCHOOL YEAR

WORK STUDY
COORDINATORS-

STATE EMPLOYED NEEDED

ALABAMA 2 7

A1ASKA 12 a

ARIZONA 29 1

ARKANSAS 10 o

CALIFORNIA 57 10

COLORADO 54 2

CONNECTICUT 36 4

DE LAWARE 11 1

DISTRICT Of COLUMBIA 14 4

FLORIDA 80 13

GEORGIA 17 6

HAWAII
7 1

IDAHO 13 3

ILLINOIS
0

INDIANA 27 20

I onA 77 3

KANSAS 29 a

KENTUCKY 24 13

LOUISIANA 22 15

MAINE 7 2

MARYLAND 91 0

MASSACHUSETTS .
0

MICHIGAN 52 0

MINNESOTA 54 3

MISSISSIPPI 4 4

MISSOURI 0 o

MONTANA 1 6

NEBRASKA 2 1

NEVADA 5 3

NEW HAMPSHIRE 12 2

NEN JERSEY 59 o

NEW MEXICO 9 I

NEN YORK .
.

NORTH CAROLINA 6 IS

NORTH DAKOTA 8 5

OHIO 273 II

OKLAHOMA 27 3

OREGON 6 5

PENNSYLVANIA 52 4

PUERTO RICO 0 0

RHODE ISLAND 13 1

SOUTH CAROLINA 24 7

SOUTH DAKOTA 10 27

TENNESSEE 14 7

TEXAS 63 .

UTAH 6 2

VERMONT 13 I

VIRGINIA 31 s

NASHIrGTON .
1

WEST VIRGINIA 18 0

WISCONSIN 8 1

WYOMING 0 13

AMERICAN SAMOA 0 1

GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS 74

U.S. AND INSULAR AREAS 1,333 261

50 STATES, D.C. 4 P.R. 1,337 235

THE TOTAL FTE FOR THE U.S. AND INSULAR AREAS AND

AND PUERTO RICO MAY NOT EQUAL THE SUM or THE INDIVIDUAL

ANO INSULAR AREAS 95:CAUSE OF ROUNDING.

VOCATIONAL
EDUCATION
TEACHERS-

EMPLOYED NEEDED

158 21

12 2

47 1

zs a
220 14

10 3

101 2

49 1

27 2

224 54

108 5

4 1

20 10

172 4

69 18

10 o

41 0

134 15
75 7

17 4

220 4

96 0

0 0

120 .

54 II

2 0

11 s
0 0

4 6
48 9

606 65

27 5

.

41 94

46 3

145 7

45 4

53 5

112 5

152 o
35 0

92 17

27 16
35 2

735 .

12 s
14 1

410 24
4

96 7

364 3

0 10

2 2

0 o

15

4,62$ 503

4.621 466

THE 50 STATES. p.c.,
STATES

COUNSELORS

EMPLOYED NEEDED

327 101

9 3

169 3
24 o
268 37

1 1

415 0

30 6
SO .1

402 45
33 7

10 7

17 9

334 0

135 6
7 o

20 3

69 22
7 3

25 2

185 2

20 o

.

2$ 0

75 o
4 2

26 o
26 3

119 2

1,895 19
16 6

.

260 156
19 6

0 9
102 6

85 33
125 5

4 o
91 0

70 13
12 29
39 10
435 .

32 9

19 2

803 60

14 12
8 o

155 9

34 25
o o

o a

10 48

6.070 733

6,861 685

SUFERVISOON/
ARMINISTRATCRS

(SLR)

EMPLOYED WEEDED

17 1

3 0

0 0
20 0

a 0

9 o
0 0

1 a
25 0

43 o

30 o

9 17

4 I

SS 3

o o
28 0

49 o
1 3

58 9

17 17

o 0

. 0

5 5

22 0

52 5

32 0

o 0

23 o

o 0

12 2

125 o
14 5

I .

57 10

7 0

o o

49 1

28 2

31 4

20 0

17 0

4 1

9 0

20 I

76 .

9 a

0 0

29 0

o 0
26 4

36 o
5 5

1 0

5 1

11 34

1,125 131

1.109 96

DATA AS or ocroseN 1, 1992.

SOURCE: ANNUAL.CNTLIPEPENXIA/
SOCTS1

A 151

36



TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

ALL DISABILITIES

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM

AGE
DROPPED
OUT

OTHER BASIS
OF EXIT

TOTAL
EXITING
THE SYSTEM

MAMMA 1,946 1,447 110 1,207 1,165 5,875
ALASKA 361 4 1 SO 298 714

ARTIONA 1,649 193 44 1,171 279 3,336
PJULAXSAS 1,559 214 54 681 231 2,738
CALIFTWSIA 6,802 2,697 *64 2,477 7,437 20,377
OOLORADO 1,323 107 26 649 215 2,320
CONNECTICUT 1,890 220 49 281 692 3,132
DELANARE 317 214 9 293 65 758
DISTRICT OF COLUMBIA 62 88 9 61 36 256
FIDRIDA 4,152 371 17 2,456 779 7,775
GEORGIA 1,295 1,426 92 1,606 358 4,777
HANAII 393 126 2 28 45 594
IDAHO 445 69 9 105 21 647
ILLINOIS 7,255 216 334 3,087 156 11,048
INDIANA 3,015 469 152 1,218 543 5,397
IONA 1,842 109 43 1,175 353 3,522
KANSAS 1,106 23 11 439 535 2,114
KENTUCKY 2,095 295 34 1,160 474 4,058
LOUISIANA 553 53 54 .1,626 1,056 4,242
MAINE 731 67 9 344 120 1,270
MARYLAND 792 213 20 392 0 1,407
KASSACHUSETTS 6,010 . 3;9 2,323 9,710
MICHIGAX 3,152 304 298 2,538 778 7,066
MINNESCMA 3,025 39 321 1,100 473 4,956
MISSISSIPPI 285 1,708 56 579 112 2,740
MISSOURI 3,038 916 90 2,566 722 7,332
owirrAm 279 44 3 71 57 453
NEBRASKA 952 70 69 455 172 1,717
NEVADA 304 164 14 85 13 580
WEN HAMPSHIRE 531 132 62 450 190 1,365

NEN JERSEY 6,206 . 123 2,558 250 9,137
NEW MEXICO 900 171 9 376 254 1,718
FEN WWII 7,651 2,633 576 8,177 0 19,037
NORTH CAROLINA 2,083 1,024 73 1,888 377 5,445
NORTH DAKOTA 345 24 9 SO 57 514
OHIO 6,114 173 121 1,304 620 8,332
OKLAHOMA 2,011 95 30 575 525 3,226
OREGON 832 262 40 634 1,175 2,913
PENNSYLVANIA 2,907 369 437 3,122 7,300 14,135
PUERTO RICO 236 295 330 1,723 0 2,592
RHODE ISLAND 727 0 58 501 56 1,342
SOUTH CAROLINA 576 1,059 119 751 349 2,854
SOUTH DAKOTA 95 15 11 88 28 237
TENNESSEE 1,781 995 66 1,324 285 4,451
TEXAS 4,205 7,063 3,433 14,701
UTAH 070 217 4; 246 52 1,430
VERMONT 316 41 8 210 18 593

VIRGINIA 2,158 1,166 64 1,105 211 4,704
WASHINGTON 2,111 153 67 1,547 1,295 5,173
NEST VIRGINIA 1.623 81 28 693 63 2,488
WISCONSIN 2,555 172 139 607 377 3,850
WYOMING 267 3 11 138 15 434
AMERICAN SAMOA 1 0 5 19 4 29
GUAM . . .

NORTHERN MARIANAS 0 5 6 0 0 5

PALAU
VIRGIN ISLANDS
BUR. or INDIA,. AFFAIRS

U.S. AND INSULAR AREAS 103,703 28,773 5,698 62,562 30,682 231,418

50 STATES, C. 4 P.R. 103,702 ?8,768 5,693 62,543 30,679 231,384

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLIEXXXNP2A1
80CT91

A 153
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TABLE AD1

PERCENTAGE op STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIoNAL sysTEm

DURING TIM 1909-90 SCHOUL 17LAR

ALL DISABILITIES

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
ACE

DROPPED
OUT

OTHER BAsIS
Or EXIT

AlAsounA 33.12 24.69 1.17 20.54 19.03
ALASKA 50.56 0.56 0.14 7.00 41.74
AR1EONA 49.43 5.79 1.32 35.10 8.36
ARKANSAS 56.90 7.82 1.97 24.87 8.44
CALIFORNIA 33.38 13.24 4.73 12.16 36.50
COLORADO 57.03 4.61 1.12 27.97 9.27
CONNECTICUT 60.34 7.02 1.56 8.97 22.09
INILANARE 41.82 11.00 1.19 37.34 $.58
DISTRICT Op coLuMMIA 24.22 34.38 3.52 23.83 14.06
FLORIDA 53.40 4.77 0.22 31.59 10.02
GEORGIA 27.11 29.85 1.93 33.62 7.49
HAWAII 66.16 21.21 0.34 4.71 7.59
IDAHO 60,70 10.51 1.24 16.23 3.25
ILLMIS 61.23 1.82 2.82 32.81 1.32
INDIANA 55.86 8.69 2.82 22.57 10.06
IONA 52.30 3.09 1.22 33.36 10.02
KANSAS 52.32 1.09 0,52 20.77 25.31
KENTUCKY 51.63 7.27 0.84 20.59 11.68
LOUISIANA 13.04 27.47 1.27 30.33 24.89
mAINE 57.56 5.28 0.63 27.09 9.45
MARYLAND 55.58 15.14 1.42 27.86 0.00
MASSACHUSETTS 69,09 4.24 26.67 .

MICHIGAN 44.61 4.30 4.22 33.92 10.95
MINNESOTA 61.01 0.79 45.47 22.19 9.54
MISSISSIPPI 10.40 62.34 2.04 21.13 4.09
MISSOURI 41.43 12.49 1.23 35.00 9.05
MoNTANA 61.37 9.71 0.66 15,67 12.58
NEBRASNA 55,45 4.08 3.96 26.50 10.02
NEVADA 52.41 28,20 2.41 14.66 2.24

NEN HAMPSHIRE 38.90 9.67 4.54 32,97 13.92
NEW JERSEY 67.92 . 1.35 28,00 2.74

Ntr MEXICO 52.85 9.95 0.52 21.89 14.78
NEW TORN 40.19 13.83 3.03 42.95 0.00
NORTH CAROLINA 38.26 18.81 1.34 34.67 6.92
NORTH DAKOTA 67.12 4,67 1.56 15.56 11.09

OHIO 73,38 2.08 1,45 15.65 7.44

ORLAMOMA 62.34 2.63 0.93 17.82 16.27

OREGON 27.53 8.99 1.37 21,76 40.34
PENNSYLVANIA 20.57 2.61 3.09 22.09 51.64
PUERTO RIco 9.10 11.38 13,04 66.47 0.00
RHODE ISLAND 54.17 0.00 4.32 37.33 4.17
SOUTH CAROLINA 20.18 37.11 4.17 26.31 12.23

SOUTH DAXOTA 40.08 6.33 4,64 37.13 11.01
TENNESSEE 40.01 22.35 1,48 29.75 6.40

TEXAS 28.60 48.04 . 23.35 .

UTAH 60,84 15.17 3.15 17.20 3.64

VERMONT 53.29 6.91 1.35 35,41 3.04

VIRGINIA 45.08 24.79 1,36 23.49 4.49
WASHINGTON 40.81 2.96 1.30 29.91 25,03

NEST VIRGINIA 65.23 3.26 1.13 2 as 2.51

WISCONSIN 66.36 4,47 3.61 15.77 9,79

WYOMING 61.52 0.69 2.51 31.80 3.46
AMERICAN SAMOA 3.45 0.00 17.24 65.52 13.79

GuAm .
. . . .

NORTHERN MARIANAS 0.00 100.00 0.00 2.00 0,00

PALAU
VIRGIN ISLANDS
MDR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 44.81 12.43 2.46 27.03 13,26

so STATES. D.C. 4 P.R. 44.82 12.43 2.46 27.03 13,26

DATA AS OF OCTOBER 1, 1991.

SOURCE! ANNuAL.cNTLIERXXNP2A)
40cT91

A-154

3 b



TABLE AD1

NUMBER Of STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

OTHER BASIS
Of EXIT

DOTAL
EXITING
THE SYSTEM

ALA 'MA 1,147 175 15 406 158 1,991
ALASKA 281 o 0 42 214 537
ARIZONA 1,257 125 2 883 197 2,454
ARKANSAS 1,030 89 3 484 165 1,771
CALIFORNIA 5,368 1,876 19 1,931 4,550 13,744
COLORADO 765 25 2 789 63 1,144
CONNECTICUT 1,213 63 1 108 201 1.592
DELAWARE 222 29 o 174 22 447
DISTRICT OF COLUMBIA 46 28 1 51 22 148

FLORIDA 2,183 87 2 1,286 364 3,972
GEORGIA 780 749 36 54C 133 1,737
HAWAII 322 49 1 19 29 420
IDAHO 310 15 o 75 13 413
ILLINOIS 4,401 55 12 1,774 61 6,303
INDIANA 1,771 37 9 637 216 2.670
IOWA 1,001 25 1 491 110 1.620
KANSAS 519 o a 184 173 876
RENTUCKY 1,114 32 o 525 230 1.901
LOUISIANA 433 441 7 995 619 2,490
MAINE 436 a o 115 39 598

MARYLAND 621 44 9 273 o 947
MASSACHUSETTS 2,125 . 130 821 . 3,076
MICHIGAN 1,964 154 6 1,200 321 3,745
MINNESOTA 1,571 20 84 374 202 2,251
MISSISSIPPI 247 1,218 1 422 77 1,965
MISSOURI 2,124 287 8 1,260 370 4,044
MONTANA 204 12 1 44 25 286
NEBRASKA 616 22 s 249 81 973

NEVADA 257 94 1 68 10 430
NEN HAMPSHIRE 306 80 14 271 113 864

NEW JERSEY 4,427 . 7 1,517 136 6,082
NEM MEXICO 550 62 0 196 153 961

NEN YORX 5,019 1,065 119 5,153 o 12,156
NORTH CAROLINA 1,453 227 1 911 175 2, 767

NORTH DAROTA 237 3 0 53 24 317
OHIO 3,031 21 1 517 172 3,742
OKLAHOMA 1,791 44 3 336 321 1,995
OREGON 594 103 2 443 827 1,969
PENNSYLVANIA 1,396 20 0 1,336 1,745 4,499
PUERTO RICO 113 65 62 679 0 918
RHODE ISLAND 578 0 2 360 38 986
SOUTH CAROLINA 369 350 1 336 137 1.193
SOUTH DAROTA 74 2 1 56 8 141

TENNESSEE 1,345 452 74 948 165 2,934
TEXAS 3,102 4,418 . 2,341 9,061
UTAH 457 127 3 108 75 720

VERMONT 162 2 1 99 8 211
VIRGINIA 1,675 279 1 608 119 2,691
WASHINGTON 1,476 63 3 1,016 791 3,349
WEST VIRGINIA 1,050 10 6 364 20 1,458
WISCONSIN 1,466 32 13 725 95 1,831

WYOMING 197 1 1 97 9 305
AMERICAN SAMOA 0 0 0 0 0 0

GUAM . .
. .

NORTHERN MARIANAS 0 2 0 0 0 2

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 65,591 17,680 616 33,859 11,750 126,495

SO STATES, D.C. 5 P.R. 65,591 12.678 616 33,955 13. ISO 126,493

DATA AS OF OCTOBER I. 1991.

SOURCE: ANNUAL.CNTLIEXXXNP2A1
90CT91

A 153



TABLE AD1

PERCENTAGE OF STUDENTS Ras 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1909-90 SCHOOL YEAR

SPECIFIC LEARNING DISABILITIES

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THRCWCH

CERTIFICATICW

REACHED
MAXIMUM
ACZ

DROPPED
OUT

OTHER BASIS
Of EXIT

ALABAMA 57.90 6.83 0.76 24.53 7.98
ALASKA 52.33 0.00 1.00 7.42 39.85
ARIZOKA 51.22 5.09 0,04 35.98 7.62
ARKAKKAS 58.16 5.03 0.17 27.33 9.32
CALIFORNIA 39.06 13.65 0.14 14.05 33.11
ODLORADO 66.97 2.19 0.17 25.26 5.51
CONNECTICUT 76.19 3.96 0.06 6.78 13.00
DELAWARE 49.66 6.49 0.00 36.93 4.92
DISTRICT or COLUMBIA 31.08 19.92 0.66 34.46 14.86
FLORIDA 55.66 2.22 0.05 32.70 9.28
GEORGIA 44.91 14.26 2.07 31.09 7,66
HAWAII 76.67 11.67 0.26 4.52 6.90
IDAHO 75.06 3.63 0.00 16.16 3.15
ILLINOIS 69.82 0.67 0.19 26.15 0.97
INDIANA 66.33 1.39 0.34 23.96 8.09
IOWA 61.49 1.54 0.06 30.16 6.76
'MESAS 59,25 0.00 0.00 21.00 19.75
KENTUCAY 59.60 1.68 0.00 27.62 12.10
LOUISIANA 17.39 17.71 0.08 39.96 24.86
MAINE 72.91 1.34 0.00 19.23 6.52
MARYLAND 65.58 4.65 0.95 28.83 0.00
MASSACHUSETTS 69.08 . 4.23 26.69
MICHIGAN 52.96 4.11 0.16 34.19 8.57
MINNESOTA 69.79 0.89 3.73 16.61 8.97
MISSISSIPPI 12.57 61.98 0.05 21.49 3.92
MIISCWAI 52.52 6.97 0.20 31.16 9.15
MONTAXA 71.33 4.20 0.35 15.39 9.74
NEBRASKA 63.31 2.26 0.51 25.59 8,32
NEVADA 59.77 21.86 0.23 15.91 2.33
NEW HAMPSHIRE 44.68 9.26 1,62 31.37 13.08
NEW JERSEY 72.71 0.12 24.94 2.24
KRN Rama, 57.23 6.4S 0.00 20.40 15.92
KKK TORN 47.87 8.76 0.98 42.39 0.00
NORTH CAROLINA 52.51 6.20 0.04 32.92 6.32
WORTH DAKOTA 74,76 0.95 0.00 16.72 7.57
OHIO 81.00 0.56 0.03 13.62 4.60
OKLAHOMA 64.71 2.21 0.15 16.84 16.09
ORE0011 30.17 5.23 0.10 22.50 42.00
PENNSYLVANIA 31.03 0.44 0.00 29.74 39.79
PUERTO RICO 12.31 7.09 6.75 73.86 0.00
ANODE ISLAND 58.62 0.00 0.20 37.32 3.85
SOUTH CAROLINA 30.93 29.34 0.06 29.14 11.46
ROUTH DAKOTA 52.49 1.42 0.71 19.72 5.67
TENNESSEE 45.64 15.41 0.82 32.31 5.62
TEXAS 31.46 44.80 . 23.74
UTAH 63.47 17.64 0.42 15,00 3.47
VERMONT 59.78 0.74 0,37 36.16 2.95
VIRGINIA 62.48 10.37 0.04 22.68 4.44
WASHINGTON 44.07 1.88 0.09 30.34 23.62
WEST VIRGINIA 72.02 0.69 0.41 24.97 1.92
WISCONSIN 80.07 1.75 0.71 12.29 5.19
WYOMING 64.59 0.33 0.33 31.80 2.95
AMERICAN $AMOA
GUAM
NORTHERN MARIANAS 0.00 100.09 0.00 0.00 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND IssuLAR AREAS 51.85 10.02 0.49 26.77 10.87

50 STATES. D.C. & P.A. 51.85 10.02 0.49 26.77 10.97

_

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANNIJAL,CNTL(EXXXNP2A1
80CT91

A-156
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TABLE ADI

NUMBER Of STUDENTS AGE 14 AMD OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHCOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

GRADUATED GRADUATED REACHED TOTAL

WITH THROUGH MAXIMUM DROPPED OTHER luaus EXITING

STATE DIPLOMA CERTIFICATION AGE OUT OF EXIT THE SYSTEM

ALABAMA 163 6 2 29 73 273

ALASKA 4 0 0 1 12 17

ARIZONA 21 9 1 16 15 62

NMUOISAS 14 6 1 4 2 27

CALIFORNIA 327 71 . 268 1,604 2,270

COLORADO 35 0 0 7 7 44

CONNECTICUT 33 8 0 3 26 72

DELAWARE 3 0 0 0 9 3

DISTRICT O COLUMBIA . 0 0 0 0 0 0

nostoA 223 12 0 76 54 365

GEORGIA 16 15 2 22 11 66

HANAII I 0 0 0 2 3

IDAHO 4 0 0 I 0 5

ILLINOIS 157 2 4 49 0 212

INDIANA 112 14 20 18 120 284

1044A 7 0 0 2 S 14

KANSAS 13 4 0 10 12 99

KENTUCKY 49 23 3 16 12 103

LOUISIANA 18 25 0 109 110 262

MAINE 22 4 0 7 3 36

MARYLAND 50 2 2 17 0 71

NASSACKUSETTS 1,364 . 85 534 . 2,003

MICHIGAN 65 21 6 35 41 168

MINNESOTA 221 2 11 56 14 304

MISSISSIPPI 14 23 2 2 4 45

MISSOURI 108 158 0 32 20 310

MONTANA 3 0 0 3 3 9

NEBRASKA 12 0 1 6 8 27

NEVADA 1 1 I 0 0 3

NEN HAMPSHIRE 21 7 2 13 10 53

MEM JERSEY 71 0 24 0 95

NEN MEXICO 157 4 0 44 25 2310

NEM yam 126 11 0 75 0 212

NORTH CAROLINA 31 0 2 20 6 67

woRTH DAXOTA 4 2 0 5 2 13

OHIO 145 7 0 9 66 227

OKLAHOMA 25 7 0 7 4 43

OREGON 26 8 0 25 60 119

PENNSYLVANIA 20 157 10 397 3,723 4,307

PUERTO RICO 9 2 4 31 0 46

RHODE ISLAND 11 0 0 2 0 13

SOUTH CAROLINA 19 4 0 2 0 25

W91.11'H DANOTA 0 0 0 0 0 0

TENNESSEE 65 17 3 28 16 129

TEXAS 105 40 98 243

UTAH 25 1 0 2 0 26

VERMONT 30 2 0 19 0 61

VIRGINIA 46 4 0 14 2 66

WASHINGTON 8 3 0 3 15 29

NEST VIRGINIA 6 4 0 2 1 13

WISCONSIN 37 1 0 6 12 56

WYOMING 10 0 1 8 0 19

AMERICAN SAMOA 0 0 0 0 0 0

GUAM
O a

NORTHERN MARIANAS o O o o

PALAU
VIRGIN ISLANDS
BUR, OF INDIAN ArrAtRs

U.S. AND INSULAR AREAS 4,077 695 163 2,157 6,097 13,109

SO STATES, D.C. 6 P.R. 4,017 695 163 2,110 6,097 19,189

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL1EXXXNP2A/
80CT91

A 157

361



TARLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 19E9 90 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRMENTS

sTATE

GRADUATED
WITH

DIPLOMA

GRADuATEE
THROuGH

CERTIFICATION

meActizu
MAXIMUM

AGE
DROPPED
OUT

OTHER BASIS
Of EXIT

ALABAMA 59.71 2.20 0.73 10.62 26.74
ALASKA 23.53 0.00 0.00 5.00 70.59
ARIZONA 33.07 14.57 1.61 25.01 24,19
ARKANSAS 51.85 22,22 3,70 14.81 7.41
CALIFORNIA 14.41 3.13 . 11.81 70.66
COLORADO 79.55 0.00 0.00 15.91 4.55
CONNECTICUT 45.83 11.11 0.00 4.17 30.89
DELAWARE 100,00 0.00 0.00 0.00 0.00
DISTRICT Of CoLuMBIA . . . .

FLORIDA 61.10 3.29 0.00 20.82 14.79
GEORGIA 24.24 22.73 3.03 33.33 16,67
HAWAII 33.33 0.00 0.00 0.00 66.67
IDAmo 00.00 0.00 0.00 20.00 0.00
ILLINOIS 74.06 0.94 1.89 23.11 0.00
INDIANA 39.44 4.93 7.04 6.34 42.25
IOWA 50.00 0.00 0.00 14.29 35.71
KANSAS 33.33 10.26 0.00 25.64 30,77
KENTUCKY 47.57 22.33 2.91 15.53 11.65
LOUISIANA 6.07 9.54 0.00 41.60 41.98
MAINE 61.11 11.11 0.00 19.44 8.33
MARYLAND 70.42 2.82 2.82 23.94 0.00
mASSACHUSETTS 69.10 . 4.24 26.66 .

MICHIGAN 38.69 12.50 3,57 20.83 24.40
MINNESOTA 72,70 0.66 3.62 18.42 4.61
MISSISSIPPI 31.11 51.11 4.44 4.44 8.89
MISSOURI 33.96 49.69 0,00 10.06 6.29
moNTANA 33.33 0.00 0.00 33.33 33.33
NEBRASKA 44.44 0.00 3.70 22.22 29.63
NEVADA 33.33 33.33 33.33 0.00 0.00
NEIN HAMESHIRE 39.62 13.71 3.17 24.53 10.87
NEN JERSEY 74.74 , 0.00 25.26 0.00
NEW MEXICO 68.26 1.74 0.00 19.13 10.87
NEN YORK 59.43 5.19 0.00 J: 30 0.00
NORTH CAROLINA 46.27 11.94 2.99 29.85 8.96
WORTH DAKOTA 30.77 15.38 0.00 38.46 15.38
OHIO 63.88 3.08 0.00 3.95 29.07
OKLAHOMA 58.14 16.78 0.00 I6.24 9.30
OREGON 21.85 6.72 0.00 21.0. 50.42
PENNSYLVANIA 0.46 3.65 0.23 9.22 86.44
PUERTO RICO 19.57 4.35 8.70 67.39 0.00
RHODE ISLAND 04.62 0 00 0.00 15.38 0.00
SOUTH CAROLINA 76.00 16.00 0.00 0.00 0.00
SOUTH DAKOTA . . . .

TENNESSEE 50.39 13.18 2.33 21.71 12.40
TEXAS 43.21 16,45 . 40.33
UTAH 69.29 3.57 0.00 7.14 0.00
VERMONT 58.82 3.97 0.00 37.25 0.00
VIRGINIA 69,70 6.06 0.00 21.21 3.03
WASHINGTON 27.59 10.34 0.00 10.34 51.72
WEST VIRGINIA 46.15 30.77 0.00 15.36 7.69
WISCONSIN 66.07 1.79 0.00 10.71 21.43
WYOMING 52,63 0.00 5.26 47.11 0.00
AMERICAN SAMOA
GUAM
NORTHERN MARIANAs
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 30.91 5.27 1,24 16.35 46,23

50 STATES, D.C. 4 P.R. 10.91 5.21 1.24 16.35 46.23

DATA AS OF CCTOBER 1, 1991,

SOURCE: ANNUAL.CNTIAEXXXN1'2,41
ROCT91

A.158



TABLE AD1

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIO(AL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

MENTAL RETARDATION

GRADUATED
WITH

STATE DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACRED
MAXIMUM

AGE
DROPPED
OUT

OTHER BASIS
OF EXIT

TOTAL
EXITING
THE SYSTEM

ALABAMA 445 1,150 74 559 162 2,410

ALASKA 27 0 0 3 38 66

ARIZONA 222 34 24 81 21 362

ARKANSAS 457 106 50 177 58 848

CALIFORNIA 376 457 685 107 275 1,900

COLORADO 127 51 6 SO 10 244

COIDNECTICUT 94 43 28 12 16 193

DELAMARE 23 40 6 21 1 91

DISTRICT Of COLUMBIA 1 51 8 4 8 72

FLORIDA 927 230 12 373 91 1,633

GEORGIA 173 1.054 41 582 93 1,945

HAMAII 22 59 0 1 6 98

IDARC 96 43 4 18 6 167

ILLINOIS 1.176 116 223 472 15 2,004

INDIANA 637 335 46 390 142 1,802

IOWA 570 50 17 219 74 930

KAMERA 218 13 3 67 37 336

KENTUCKY 754 199 27 491 113 1,592

LOOISIARA 13 374 48 245 117 797

MAME 4 122 23 1 44 10 200

MARYLAND 38 130 0 24 0 192

MASSACHUSETTS 1.276 . 78 492 . 1,946

MICRIGAS 440 91 242 291 94 1,156

MINNESOTA 694 2 64 63 29 852

MISSISSIPPI 4' 409 44 127 24 608

MISSOURI 450 356 78 618 222 1,724

NOWTANA 44 12 2 9 5 72

NEBRASKA 196 39 49 92 23 399

NEVADA 7 54 8 : 0 71

MEM HAMPSHIRE 29 21 27 23 17 117

MEW JERSEY 415 81 96 9 600

mgm MEXICO 74 7i 9 29 22 207

REM YORK 259 974 203 480 0 1,996

WORTH CAROLINA 308 732 53 482 84 1,659

NORTH DAKOTA 76 17 7 7 7 114

OHIO 2,249 52 L 602 329 3,263

OKLAHOMA 567 31 13 192 142 165

ammo 52 95 21 30 70 268

PERMSYLVARIA 1,102 173 32 726 720 2.753

PUERTO RICO 49 191 138 068 0 1.246

RHODE ISLAND 42 0 36 19 3 102

SOWS CAROLINA 90 599 107 252 126 1,174

EOM DAKOTA 4 11 5 7 5 32

TEWHESSEE 168 421 34 252 41 916

TfIXAS 132 1,308 . 209 1,649

UTAM 79 51 22 30 i 199

VERMONT 72 30 4 49 0 155

VIRGINIA 196 510 SI 160 29 166

MASHINGTOW 280 60 40 159 150 688

WEST VIRGINIA 452 63 22 223 27 787

WISCONSIN 318 58 51 53 211 SOO

WYOMING 74 2 8 5 1 40

AMERITAX SAMOA 1 0 5 18 4 2!

GUAM . , . . .

WORTMERW MARIANAS 0 3 0 0 0 3

PALAU
VIRGIN ISLANDS
BUR. OW INDIAN AFFAIRS

U.S. AND INSULAR AREAS 16,887 11.001 3.001 10.632 3.530 45,051

SO STATES, D.C. 8 P.R. 16,686 10,996 2,996 10,614 3,526 45,020

DATA AS OV OCTOBER I, 1991.

SOURCEI ANNUAL.CNTLIEXXXAF2A)
80CT91

A-159



TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING TRE EDUCATIONAL SYSTEK

DURING THE 1989-90 SCHOOL YEAR

MENTAL RETARDAT,o,.

STASI.

GRADUATES
*ITN

DIPLOMA

ALABAMA 16.46
ALASKA 39.71
ARIZONA
ARKANSAS :::::
CALIFORNIA 19.79
OOLORADO 52.05
CONNECTICUT 48.70
DELAWARE 25,27
DISTRICT OF COLUMBIA 1,39
FLCRIDA 56.77
GEORGIA 8.89
WWII 25.00
IDAHO 57.49
ILLINOIS 58.68
INDIANA 46.45
IONA
KANSAS :::::
KENTUCKY 47.36
LOUISIANA 1.63
MAINE 61.00
NARYLAND 19.79
MASSACHUSETTS
MICHIGAN :::::
NINVESOTA 81.46
MISSISSIPPI
RIOSOURI 2::::
MONTANA 61.11
NESMASKA 49.12
NEVADA 9.86
NEW HAMPSHIRE 24.79
NEW JERSEY 69.17
NEN MEXICO 35.75
WEN TORE 12.98
NORTE CAROLINA 18.57
NORTH Worm
OHIO ::::72

OKLAHOMA 60.83
OREGON 19.40
FEJOHNLVANIA 40,03
PUERTO RICO 3.93
RHODE ISLAND 41.16
SOUTH CAROLINA 7.67
SOUTH DAKOTA 12.50
TENNESSEE 18,34
TEXAS 8.00
OTAM 41.80
VERMONT 46.45
VIRGINIA 20.29
MAMMY= 40.70
WEST VIRGINIA 57.43
WISCONSIN 62.60
WYOMING 60.00
AMERICAN SAMOA 3.57

ORAN .

NORTHERN MARIANAs 0.00
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AMO INSULAR AREAS 37.48

50 STATES, D.C. 8 P.R. 37.51

DATA AS or OCTOBER i, 1991.

SoURCE: ANNUAL.CNTL(EXXXNP2A1
8OCT91

GRADUATED REACHED
THROUGH MAXIMUM DROPPED

CERTIFICATION ACE OUT
OTHER BASIS
or EXIT

5;1:
3.07 23.2047.72

0.00 0.00 4.41
8.90 6.28 5.50

12.50
3::::

;10.::(71 6.84
24.05 5,63 14,47

2.46 20.49 4.1020.90
22.28

:i.ii

6.22 8.29
43.96 23.08 1.10

70.83 5.56
14.06 0.73 22.84

2.11 29.92
T;17
4.7654.29

10f.

10:4
6.6267.05
3.5925.75

5.89 23.55 0.75

18.59 5.46 21.64 7.89

5.38 1.83
:::112 1::::3.85 0.89

1,70 31.34
1::::

12.50
46.93 6.02 30.74
11.50 0.50 5.00

0.00 0.0067.71
22.00
12.50

4.23
20.90

26.65 .

7.86 8.12

0.23 7.51
25.13
7.39 3.40

67.27 7.24 3.95

4.5220.63
16.67 2.78

12.28

03::::
1::::

9.77
12.50
23.06 5.76

2]::: IN:76.06 2.82

13.50
17.95

1::::.
1.33

35.75 3.86 14.01
46.80 14.18

3.19 ;::::
1::::
5.0644.12
6.146.14 6.14

10.061:119 0.95 18.45
3.21 1.35 19.90

35.45

Ii.(711

ii.716.28
11.19
26,37

15.33
37.25

69.66

1iii0.00

1:::3

18.63
51.02
34.38 15.63

45.96 3,71
;1:::
27.51 4.48

79.32 .

64

12.67
26.98 11. 15.87 3.70

19.35 2.36 31,61 0.00
5.26 18.63 3.00$2.80

6,72

11i
$.01

22.97 21.60
3.43

11.42
28.34
10.43 5.51

2.505.00
f97:::

12.50
0.00 64.29

.
.

14.29

100.00 0.06 0,00 0.00

24.42 6.66

24.43 6.65

A-160

23.60 7.84
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TABLE AD1

NUMBER OF STUDENTS ACE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

SERIOUS anallonAl DISTURBANCE

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM

ADE
DROPPED
CUT

OTHER BASIS
OF EXIT

TOTAL
EXITING
THE SYSTEN

ALABAMA 92 43 10 "es 713 936
ALASKA 32 0 0 1 24 57
ARIZONA 72 18 1 164 20 275
ARKANSAS 5 1 0 8 5 19
CALIFORNIA 190 40 . 89 522 849
ClLORADO 235 0 5 264 131 651
coioescrIcu? 469 93 3 153 416 1,134
DEIANARE 45 7 0 SO 33 165
DISTRICT or COLUNBIA 10 3 0 6 5 24
FLORIDA 426 11 0 603 224 1,264
GEORGIA 242 00 10 433 109 874
HAWAII 28 3 0 7 4 42
=Arlo 7 2 0 7 2 18
ILLINOIS 1207, 35 79 1,543 75 2,939
INDIANA 127 20 4 140 49 340
IONA 187 24 4 447 149 811
EANSAS 208 5 3 loe 226 550
KENTUCKY 45 6 0 101 107 259
LOUISIANA 13 41 2 228 173 457
MAINE 95 18 2 167 64 346
MARYLAND 36 5 3 SO 0 102
MASSACHUSETTS 823 51 318 . 1,192
MICHIGAN 448 21 9 869 264 1,611
MINNESOTA 380 10 153 592 217 1,352
MISSISSIPPI 1 11 0 16 3 31
MISSOURI 156 16 0 618 98 958
MONTANA 13 19 0 10 20 62
NEBRASKA 76 6 0 95 44 221
NEVADA 22 10 1 11 I 45
NEN HAMPSHIRE 49 20 6 132 42 249
NEW JERSEY 917 7 824 90 1,838
NEN MEXICO 62 10 0 95 46 213
NEN YORK 1,048 261 48 2,334 0 3,691
WORTH CAROLINA 140 30 2 425 84 611
MONTH DAXOTA 15 0 1 15 24 SS

OHIO 165 9 1 137 39 351
OKLAHOMA 43 1 1 31 45 121
OREGON 25 16 1 08 97 227
PENNSYLVANIA 182 IS 267 615 949 2029,

PUERTO RICO 8 4 i 3 35 0 60
RHODE ISLAND 57 0 12 108 10 187

SOUTH CAROLINA 43 39 3 144 84 313
SOUTH DAKOTA 6 1 0 22 15 44
TENNESSEE 50 9 I 59 27 146
TEXAS 427 594 615 1,636
UTAH .N,e1 266 19 i 100 1:7 405
VERMONT 24 6 0 42 10 82
VIRGINIA 143 302 0 298 56 799
WASHINGTON 82 5 2 265 228 582
NEST VIRGINIA 82 2 0 100 6 190
WISCONSIN 385 10 14 256 166 831
wycmIrio 17 0 a 23 5 45
AMERICAN SAMOA 0 0 0 0 0 0

GUAM . .

NORTHERN MARIANAS 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 9,924 1.979 722 13,915 5,746 32,366

50 STATES, D.C. 6 P.R. 9,924 1,979 722 13,995 5,746 32.366

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLIIEXXX/P2A,
80CT91

A-161



TABLE AD1

PERCENTAGE OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1999-90 SCHOOL YEAR

SEVIOUS EMOTIONAL DISTURBANCE

STATX

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
AGE

ORCPPED
OUT

OTHER BASIS
OF EXIT

ALABAMA 1.76 4.59 1.07 9.40 76.18
*1.AM 56.14 0.00 0.00 1.75 42.11
ARIZONA 26.10 6.55 0.36 59.64 7.27
AMMAN 26.32 5.26 0.00 42.11 26.32
CALIFORNIA 23.32 4.71 . 10.48 61.48
OOLORADO 36.10 1 23 0.77 40.55 21.35
CONNECTICUT 41.36 8.20 0.26 13.49 36.68
DRUMM 27.27 4.24 0.00 48.40 20.00
DISTRICT OF COLUMBIA 41.67 12.50 0.00 25.00 20.93
FLONIDA 33.70 0.87 0.00 47.71 17.72
GEORGIA 27.69 9.15 1.14 49.54 12.47
HANAII 66.67 7.14 0.00 16.67 9.52
IDAHO 38.89 11.11 0.00 38.99 11.11
ILLINOIS 41.07 1.19 2.64 52.50 2.55
INDIANA 36.49 5.75 1.15 42.53 14.08
IONA 23.06 2.96 0.49 55.12 10.37
RAMS 37.82 0.91 0.55 19.64 41.09
mummy 17.37 2.32 0.00 39.00 41.31
LOUISIANA 2.84 8.97 0.44 49.99 37.86
MAINE 27.46 5.20 0.58 48.27 10.50
MARYLAND 35.29 4.90 2.94 56.66 0.00
MASSACHUSETTS 69.04 . 4.28 26.69 .

MICHIGAN 27.01 1.30 0.56 53.114 16.39
MINNESOTA 28.11 0.74 11.32 43.79 16.05
MISSISSIPPI 3.23 35.48 0.00 51.61 9.68
MISSOURI 16.28 9.98 0.00 64.51 10.23
MONTANA 20.97 30.65 0.00 16.13 32.26
NEBRJUNA 34.39 2.71 0,00 42.99 19.91

NEVADA 48.89 22.22 2.22 24.44 2.22
NEW HAMPSHIRE 19.68 8.03 2.41 53.01 16.07
NEW JERSEY 49.99 0.38 44.93 1.90

NEN MEXICO 29.11 4.69 0.00 44.60 21.40
NEW YORK 20.39 7.07 1.30 63.29 0.00

WORTH CAROLINA 20.56 4.41 1.29 62.41 12.33
NORTH DAROTA 27.27 0.00 1.12 27.27 43.64
OHIO 47.01 2.56 0.29 39.03 11.11
ONLAHOMA 35.54 0.93 0.83 25.62 37.19
OREGON 11.01 7.05 0.44 38.77 42.73
PENNSYLVANIA 8.97 0.74 13.17 30.33 46.79
PUERTO RICO 13.33 6.67 21.67 56.33 0.00

RHODE ISLAND 30.48 0.00 6.42 57.75 5.35
SOUTH CAROLINA 13.74 12.46 0.96 46.01 26.84
SOUTH DAROTA 13.64 2.27 0.00 50.00 34.09
TENNESSEE 34.25 6.16 0.68 40.41 18.49
TEXAS 26.10 36.31 37.59
UTAH 65.68 4.69 0.71 24.69 4.20
VERMONT 29.27 7.32 0.00 51.22 12.20
VIRGINIA 17.90 37.00 0.00 37.30 7.01

WASHINGTON 14.09 0.96 0.34 45.53 39.18
WEST VIRGINIA 43.16 1.05 0.00 52.63 3.16
WISCONSIN 46.33 1.20 1.68 30.91 19.98
WYOMING 37.78 0.00 0.00 31.11 11.11

AMERICAN 0AMCA
GUAM
NORTHERN h. AA5
PALAU
VIRGIN ISLANDS
DUN. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 30.66 6.11 7.23 43.24 17.75

50 STATES, D.C. i P.R. 30.66 6.11 2.23 43.24 17.75

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(E)=NP2A)
80CT91

A-162
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TABLE AD1

NUMBER Of STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

STATE

A1ABANA

GRADUATED
WITH

DIPLOM,

33

DURING THE 1989-90 SCHOOL YEAR

HEARING 'IMPAIRMENTS

GRADUATED REACHED
THROUGH MAXIMUM

CERTIFICATION AGE

28 0

DROPPED
OUT

12

OTHER BASIS
OF EXIT

4

TOTAL
EXITING
THE SYSTEM

77

ALASXA 8 3 1 3 2 17

ARIZONA 27 0 1 14 2 44
29

ARXANSAS 24 2 0 3 0
227

CALIFORNIA 76 60 0 12 79

OOLORADO 40 1 1 1 o 51

CONNECTICUT 14 1 1 I 4 21

DELANARE 10 I 0 o 0 11
2

DISTRICT OF OOLUMBIA 2 0 0 0 0

PLORIDA 121 4 I 7 3 136

GEORGIA 20 5 1 5 2 33
12

HAWAII 3 4 1 1 3
13

IDAHO ID 1 2 0 0

137
ILLINOIS 120 I 1 13 2

115
INDIANA 91 8 0 8 7

IOWA' 32 0 0 7 3 42
40

KANSAS 36 0 0 3 1

50
KENTUCEY 41 1 1 5 2

70
LOUISIANA 29 21 0 16 12

15
MAINE 13 1 0 1 0

II
MARYLAND 6 3 0 2 0

MASSACAUSETTS 84 0 s 34 0 123
103

MICHIGAN 65 8 2 19 9
40

MINNESOTA 30 0 0 2 0

40
MISSISSIPPI 7 29 0 4 0

60
MISSOURI 42 0 0 6 4

6
MONTANA 4 o o 1 1

NEBRASXA 23 0 0 4 3 30
12

NEVADA 6 o 0 4 2
15

NEW HAMPSHIRE 12 1 o 2 0
93

WEN JERSEY
NEW MEXICO

83
23

0
3

o
0

6
5

2

1 32
168

NUN YORX 106 21 9 25 0
61

NORTH CAROLINA 41 4 0 13 3
6

NORTH DAXOTA
OHIO

6

88
0

2

0

4

0

0
0
1 99

23
OKLAHOMA 20 0 1 2 0

116
OREGON 47 13 4 17 35

410
PENNSYLVANIA 172 1 125 22 90

102
PUERTO RICO 14 19 35 34 0

17
mom IS1AND
SOUTH CAROLINA

16
26

0

13

0

o
0

5

1

0 44
9

SOUTH DAFOTA 6 0 2 0 0
69

TENNESSEE
TEXAS
UTAH

20
54

8

30
131

o

0

o

9
16

o

2

O

201
6

12
VERMONT
VIRGINIA

II

24

1

16

o
0

o
1

0

1 42
90

WASHINGTON 60 z 0 13 15
19

NEST VIRGINIA 10 0 0 I 0
1 1

WISCONSIN 9 0 0 2 0
11

*y08111113 9 0 0 2 0
0 1

AMERICAN SAMOA 0 0 0 1

GUAM .
.

ci

NONTHERN MARIANAS 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,914 454 207 367 296 3,233

50 STATES, D.C. 4 P.R. 1,914 454 202 166 296 3,232

DATA AS OF OCTOBER 1. 1991,

SOURCE: ANNUAL,CNTL(EXXXNP2A7
80CT91

A-163
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TABLE AD1

PERCENTAGE OF STUDENTS *GS 14 AND OMER EXITING Timm EDUcATIONAL SYSTEM

DURING THE 11109-90 SCHOOL YEAR

HEARING IMPAIRMENTS

STATE

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REAcmo
MAXIMUM DROPPED
AGS OUT

OTHER BASIS
OF KEIT

ALABAMA 42.06 36.36 0.00 15.50 5.19
ALASKA 47,06 17.65 5.04 17.65 11.76
ARIE.W.A 61.36 0.00 2.27 31.42 4.55
ARKANSAS 02.76 6.90 0.00 10.14 0.00
CALIFORNIA 33.41 26.43 0.00 5.29 34.00
COUDRADO 94.12 1.96 1.96 1.96 0.00
CONNECTICUT 66.67 4,76 4.76 4.16 19.05
DRIAMPAN 90.91 9.09 0.00 0.00 0.00
DISTRICT OF COLUMBIA 100.00 0.00 0.00 0.00 0.00
!FLORIDA 66.97 2,94 0.74 5.15 2.21
GEORGIA 60.61 15.15 3.03 15.15 6.00
HANAII 25.00 33.33 0.33 8.33 MOO
IDAHO 76.92 7.69 15.38 0.00 0.00
ILLINOIS 87.59 0.73 0.73 9.49 1.46
ISDIANA 79.13 6.96 0.00 7.13 6.09
IOWA 76.19 0.00 0.00 16.67 7.14
KANSAS 90.00 0.00 0.00 7.50 2.51
EENTUCEY 62.00 2.00 2.00 10.00 4.00
LOUISIANA 37.16 26.92 0.00 20.51 15.30
MAINE 66.67 6.67 0.00 . 6.67 0.00
MARYLAXD 11'.55 27.27 0.00 10.18 0.00
MASSACHUSETTS 68.29 0.00 4.07 27.64 0,00
MICHIGAN 63,11 7.77 1.94 14.45 6.74
MINNESOTA 95.00 0.00 .00 5.00 0.00
MISSISSIPPI 17,50 72.50 .00 .0.00 0.00
MISSOURI 70,00 13.33 .00 10.00 6.67
MONTANA 66.67 0.00 .00 16.67 16.67
NEBRASKA 76.67 0.00 .00 13.33 10.00
NEVADA 50.00 0.00 .00 33.33 16.67
NEN HAMPSHIRE 80.00 6.67 .00 13.33 0.00
NEN JERSEY 49.25 0.00 .00 6.60 2.15
NEW MEXICO 71,68 9.38 .00 15.63 3.13
WEN YORK 63.10 16.67 .36 14.84 0.00
NOM CAROLINA 67.21 6.56 .00 21.31 4.92
NORTH DAKOTA 100.00 0.00 .00 0.00 0.00
OHIO 88.69 2.02 .08 0.00 1.01
OSLANGMA 86.96 0.00 .35 6,70 0,00
OREGON 40,52 11.21 .45 14.66 30.17
PENNSYLVAXIA 41.95 0,24 3 .49 5.37 :1.95
PUERTO RICO 13.73 14.63 3 .31 33.33 0.00
RHOOS ISLAND 94.12 0.00 .00 0.00 5.66
SOUTH CAROLINA 59.09 29.55 .00 11.36 0,00
SOUTH DANO'TA 75.00 0.00 2 .Cn 0.00 0.00
TENNESSEE 40.58 43,46 .L0 13.04 2.90
TEXAS 26.07 65.17 . 7.96 .

UTAH 100,00 0.00 .00 0.00 0.00
VERMONT 91.67 0.33 .00 0.00 0.00
VIRGINIA 57.1, 36.10 .00 2.30 2.38
WASHINGTON 66.67 7.22 .00 14.44 16.67
WEST VIRCINIA 94.74 0.00 .00 5.26 0,00
WISCONSIN 81.82 0.00 .00 18.18 0.00
W55'04ING 41.82 0.00 .00 18.18 0.00
AMERICAN SAMCA 0.00 0,00 .00 100.00 0.00
GUAM
MOATHERS MARIANAS
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 59.20 14.04 6,25 11.35 9.16

SO STATES, D.C. 4 P.R. 59.22 14.05 6.25 11.32 9 16

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CATLIEEEENP2A1
80CT91

A-164
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TABLE AD1

NOSBER OF STUDENTS AGE 14 AND OLDER EXITING TIM EDUCATIONAL OYSTER

rivRING nig 19111-90 SOBOOL YEAR

MULTIPLE NIS/WWII/LS

STATE

GRADUATED
NITS

DIPLOMA

GARDUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM
ACM

DROPPED
OUT

DIRER Rims
OF EXIT

TOTAL
EXITING
THE SYSTEM

ALABAMA 27 311 8 30 1 104

ALASKA 2 0 0 0 3 5

AN I ZONA 31 5 14 9 5 64

ARKANSAS a 7 0 3 0 18

CALIFORNIA 61 37 '11 11 97 317

COLORADO 72 22 11 33 a 138

CONNSCT I CUT 1 8 9 0 3 28

DELAWARE 6 I 2 8 9 26

DISTRICT OF COLUMBIA o 6 o o 1 .7

FLORIDA .

arpRou .

.

maul 2 0 0 0 0 2

IDAHO 3 6 1 0 0 10

ILLINOIS , .
.

INDIANA 9 J7 2i 10 i 80

IONA 10 A 21 2 3 42

KANSAS 98 1 5 60 60 244

RENTOCIT 13 29 1 6 3 54

LOUISIANA 0 12 1 4 6 23

MAINE 17 11 4 8 2 42

MANYLAND 0 25 5 13 0 SI

MAJSACHUSZTTS 132 , 0 50 , 19U

MICHIGAN 5 1 24 8 18 56

MINNESOTA 0 0 0 0 0 0

MISSISSIPPI 0 4 6 0 0 10

MIS1OCRI 24 4 0 12 0 40

MONTANA 1 I 0 4 2 8

NEBRASKA 0 2 9 0 4 15

ASVADA 3 4 3 0 0 10

NEN MAMPSHIRE 5 1 9 0 3 18

NEW ARSE! 216 . 28 71 0 323

IF.41 NEXI CO 16 1' 1 2 3 37

SAX TORN 78 2'..+A 93 69 0 472

MATS CAROLINA 7 7 10 8 4 36

NORTH DAIWA .

OMIO 199 7i, 75 19 ; 376

OXLARONA 22 2 12 4 7 47

OREGON .
.

PENNSYLVANIA 0 0 0 0 0 0

PUERTO RICO
81

RHODE ISLAND 0 1 0 0 1

SOUTH CAROLINA J 29 5 7 0 44

SOUTH 15ANOTA 0 o 3 2 0 5

TENNESSEE 5 24 4 8 5 46

TEXAS 3 137 32 172

UTAH 11 15 17 4 2 49

VERMONT 1 0 3 0 0 4

VIRGINIA 16 33 10 1 2 64

WASHINGTON 50 14 18 15 19 116

NINT VIRGINIA 0 0 0 0 0 0

WISCONSIN 306 71 61 62 71 511

WYOMING .

AMERICAN SAMOA
cum

0 o
.

a i a o

NORTHERN MARIANAS 0 o O i o 0

PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,482 423 665 607 371 4,048

SO STATES, D.C. 6 PK 1,482 923 665 607 371 4,048

DATA AS OF OCTOBER 1, 1991.

SOURCEI ANNUAL.CNTL4EXXX1P2A1
SOCT91
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STATE

TABLE AD1

PERCENTAGE or STUDENTS AGE 14 AND OLDER ExITIN0 THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

ALABAMA
ALASNA
ARIXONA
AAXAMEAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT Of CoLUMBIA
PLoRIDA
=OMUTA
MAXAII
IDAMO
ILLIMOIN
INDIANA
IONA
MANSAS
KEXTUCAY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASNA
NEVADA
NEN HAMPSHIRE
NEW JERSEY
NSW MEXICO
NEIN TORN
NORTH CAROLINA
NoRTH DA/MA
CHIO
OKLAHOMA
MOON
PENNSYLVANIA
PUERTO Rico
,130408 ISLAND
A.ITH CAROLINA

SOUTH DANOTA
TENNESSEE
TENAS
UTAH
vERMONT
VIRGINIA
NASHINGTOR
WEST VIRGINIA
WISCONSIN
WYOMING
AMERIOAN sAmJA
GUAM
NORTHERN MANIANAs
PALAU
VIRGIN ISLANDS
HUN. or INDIAN AFFAIRS

V.S. AND INsULAA AREAS

SO STATES, D.r, s P.R.

DATA AS or ocToBER 1, 1991,

SouRcE ANNuAL,CNTL(Exxx102A1
SocT91

GRADUATED
WITH

DIPLDWA

MULTIPLE DISABILITIES

GRADUATED
THRoUGH

CERTIFICATICM

REAcHED
mAXIMUm
AGE

DROPPED
OUT

OTHER isksis
Or EXIT

25.96 36.54 7.69 26.65 0.96
40.00 0.00 0.00 0.00 60.00
40.44 7,61 21.08 14.06 7.01
44.44 30.89 0.00 16.67 0.00
19.24 11.67 35.02 3.47 30.60
52.17 15.94 7.97 23.91 0.00
20.57 26.57 32.14 0.00 10.71
23.06 3.85 7.641 30.77 34.52
0.00 85.71 0.00 0,00 14.29

.

100.00 0.00 0.00 0,00 0.00
30,.00 60.00 10.00 0.00 0.00

. . .

11.2; 46.25 24.25 12.50 3.75
23.81 14.241 50.00 4.76 7.14
40.16 0.41 2.05 24.59 32.79
24.07 53,70 1,85 14.81 5,6
0.00 52,17 4 35 17.39 26.09

40.40 26.19 9.52 19.05 4.76
15.69 49.02 9.80 25.49 0,00
69.47 . 4.21 26.32 .

8.93 1.79 42.86 14.29 32.14
. . . .

0.00 40.00 60.00 0.00 0.00
60.00 10.00 0.00 30.00 0.00
12.50 12.50 1.00 50.00 25.00
0.00 13.13 60.00 0.00 26.-.7

30.00 40.00 30.00 0.00 0.00
27.78 5.56 50.00 0.00 16.67
66,67 8.67 21.98 2.46
43.24 40.54 2,70 5.41 6.11
16.74 40,94 19.70 14.62 0.00
19.44 19.44 27.78 22.22 11,11

. .

52.93 20.21 19.95 5,0; 1.66
46.81 4,26 25.53 0.51 14.89

. . .

1.20 1.20 61.4; 36,14 0.00
0,00 0.00 100.00 0.00 0.00
6.82 G5,91 11.36 15.91 0.00
0.00 0.00 60.00 40.00 0.00

10.87 52.17 6.70 17.39 10.87
1.74 79,65 18.60 .

22.45 30.61 34.69 0.16 4.08
25.00 0.00 75,00 0.00 0.00
28.13 51.56 15.63 1,56 3.13
43.10 12.07 15.57 12.93 16.38

. ,
.

53.59 12.41 10,60 10.86 12.43

36.61 22.00 16.43 15.00 9,17

36.61 22.40 16.43 15.00 9.17
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TABLE

NUMBER of sTUDENTS ACE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1949-90 SCHOOL YEAR

STATE

GRADUATED
141TH

DIPLosA

oRTHOPEDIC

GRADUATED
THROVCIR

CERTIFICATION

INPAIRMENTS

RIMMED
MAXIMull
ACS

DROPPED
ouT

0THER BAsIs
or EXIT

TOTAL
EXITING
THE SYSTEM

AlAKMA 14 4 0 1 0 19

ALASKA 2 0 0 0 1 3

ARIZONA 5 0 1 1 27 34

ARKANSAS 3 0 0 0 0 3

cuarossIA 100 96 74 17 104 391

COLMADO 29 0 0 4 1 34

DONNIGTIOUT 7 1 0 0 I 9

CrILL1014MUS 2 3 0 0 0 5

DISTRICT OF CoLMBIA 0 0 0 0 0 0

FLORIDA 92 10 0 9 3 114

GEORGIA 24 14 2 3 0 43

HAHN!! 9 3 0 0 1 13

I DAMO 4 0 1 1 0 4

ILLINOIS 111 1 12 7 1 132

INDIANA 23 7 0 2 2 34

IONA 24 1 0 7 6 44

KANSAS 7 0 0 0 2 9

KIJITt10EY 19 3 0 1 1 24

LOUISIANA 17 6 1 11 3 36

SAME 6 0 0 1 0 7

MARYLAND 9 1 0 0 0 10

MASSACHUSETTS 67 . 4 26 . 97

MICHIGAN 122 4 5 29 20 140

MINNESOTA 46 5 0 4 0 71

MISSISSIPPI 7 3 3 3 23

MISSOURI 50 16 4 4 2 76

MONTANA 2 0 0 0 1 3

NEBRASKA 10 1 4 5 5 25

NtVADA 1 0 0 0 0 1

NEN NAMASHIRE 3 1 1 1 1 7

NSW JERSEY 30 . 0 2 2 34

SRN MINIM 14 2 0 2 2 20

SRN TORN 66 17 S 8 0 96

M ATM CAR0LINA 28 4 0 1 0 33

KW* DAKOTA 2 1 11 0 0 3

OHIO 191 4 2 13 4 214

OKLAHOMA 5 0 0 0 1 4

09.1140N 20 5 3 14 39 41

PENNSYLVANIA 12 3 2 IS 36 71

PUERTO RICO 12 4 6 4 0 26

ANODE ISLAND 2 0 1 1 0 4

SCWTN CAMDLINA 16 13 1 3 2 35

SOUTH DAXMA 4 0 0 1 0 9

TENNESSEE 32 17 0 5 0 62

TEXAS 90 95 19
i

204

UTAH 4 2 0 0 1

vuRroort 3 0 0 1 0 4

VIRGINIA 20 11 0 1 1 33

WASHINGTON 26 I 1 11 6 44

NEST VIRGINIA 4 7 0 1 0 7

MISCONsIN 12 0 0 0 1 13

151014140 6 0 1 0 0 7

AMERICAN BANDA 0 0 0 0 0 0

GUAM .
.

. . .

NORTHIRN MARIANAS o 0 0 0 0 0

PALA1/
VIRGIN ISLANDS
BUR. CT INDIAN AYFAIRs

U,s, AND INSULAR AREAs 1,420 165 140 239 300 2,464

50 STATES, D.C. 4 P.R. 1,410 365 140 239 300 2,464

DATA As oF OCTOBER I, 1991.

SOURCE: ANN0JAL.c4:1.18xxvo2A1
40CT91
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?AWLS A01

PERCENTAGE OF STUDENTS AGE 14 AND OLDEa EXITING TAR RDUCATIONAL SYSTEM

DOMINO TIM 1909-90 SCHOOL YEAR

ORTSOFSGIC IMPAIRMENTS

STATE

GRADVATRO
NITA

DIPLOMA

GRAMM,
THROUGO

CERTIFICATION

REACHER/
MAXIMUM

AGE
DROPPED
OUT

0144R BASIS
OF EXIT

MANAMA 73.60 21.05 0,00 5.20 0.00
AlASILA 66.67 0.00 0.00 0.00 33.33

ARIZONA 14.71 0.00 2.94 2.94 79.41

ARIANSA3 :00.00 0.00 0.00 0.00 0.00
CALIFCMNIA 25.59 24.55 10.93 4.35 20.60
COLORADO 03.29 0.00 0.00 11.76 2.94

CONIMICTICUT 17.70 11.11 0.00 0.00 11.11

IMILAINDIS 40.00 60.00 0.00 0.00 0.00
DISTRICT OF COLUMBIA . . .

FIORIOA 00.70 0.77 0.00 7.09 2.63

ormatA 35.01 32.54 4.65 6.90 0.00
MANAII 69.23 23.00 0.00 0.00 7.09

IDAND 64.67 0.00 16.67 16.67 0.00

ILLINOIS 04.09 0.76 9.09 5.30 0.76
106.1A114 67.65 20.59 0.00 5.04 5.00

IONA 63.04 2.27 0.00 15.91 10.18

KANSAS 77.74 0.00 0.00 0.00 22.22

immucxy 79.27 12.50 0.00 4.17 4.17

IOVISIANA 44.74 15.79 2,63 20.95 7.09

MAINS 43.71 0.00 0.00 14.29 0.00

MARYLAND 90.00 10.00 0.00 0.00 0.00
81*as.AC.Ifus8a79 69.07 4.12 26.00
MICMIGAN 67.76 2.2i 2.78 16.11 11.11

MINNWISOTA 67.61 7.04 0.45 5.63 11.27

MISSIIISIPPI 30.43 30.43 13.04 13.04 13.04

MISSOURI 65,79 21.05 5.26 5.26 2.03
100111111A 66,67 0.00 0,00 0.00 33.33

111084A044 40.00 4,00 16.00 20.00 20.00

141W4.04.4 100.00 0.00 0,00 0.00 0.00

KEN MAM90MI59 42.86 14.24 14.29 14.29 14.29

WSW 31144127 40.24 0,00 5,88 5.00

WSN MEXICO 70.00 10.04 0.00 10.00 10.00

WSW YOU 60.75 17.71 5.21 0,33 0.00

NOR'S CAROLINA 44.05 12.12 0,00 3.03 0.00

00,41111 INIXOTA 66.67 33,33 0.00 0.00 0.00

0410 99.25 1.87 0.93 6.07 1.07

MIASMA 03.33 0.00 0.00 0.00 16.67

OREGON 24.69 4.17 3.70 11.20 49,15

PENNSYLVANIA 16.90 4.23 2.02 25.25 50.70

PUSITO RICO 46.15 15.30 23,00 15.20 0.00
MODS ISLAND 50.00 0.00 25,00 25.00 0.00

SOUTH CAROLINA 45.71 37.14 2.06 8.51 5.7I

SOWN DAKOTA 00.00 0.00 0.00 20.00 0.00

TENNESSEE 51.61 27.42 0.00 8.06 12.90

TSKAS 44.17 46.57 9.31

UTAM 57,14 20.57 0.00 0.00 14.24

VERMONT 75.00 0.00 0.00 25.00 0.00

VIRGINIA 60.61 33.33 0.00 3.03 3.03

NAOHINGTON 54.09 2.27 2,27 10.10 10.10

NEST VIRGINIA 37.14 20.57 0.00 14,29 0.00

WINCONSIN 92.31 0.00 0,00 0.00 7.69

WYOMING 05.71 0,00 14.29 0.00 0.00

AMERICAN SAMOA ,

DVAM
NONTURN MARIANAS
PALAU
VIRGIN ISLANDS
MA. 09 INDIAN AFFAIRS

V.S. AND INSULAR AREAS 51.63 14,81 5 68 9,70 17.18

50 STATES. D.C. I f.A. 97.03 14,81 5,68 9.70 12.18

DATA AB Or OCTOBER 1, 1991.

SOURCEs AN1VAL.CNTLiEXXXXP2A)
SOCT91
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TABLE AD1

NUMBER OF STUDS/ITS AGE 14 AND OLDER ExITING TKE EDUCATIONAL SYSTEM

DURING TEE 1989-90 SCHOOL TEAR

OMR /MALTS IMPAIRMENTS

GRADUATED GRADUATED REACHED
WITH THROUGH MAXIMUM DROPpED OTHER sAsIS

STATE DIPLOMA CERTIFICATION AGE OUT OF EXIT

TOTAL
&SITING
THE SYSTEM

ALANAMA 19 3 1 2 0 25

ALASKA 4 1 0 o 2 7

ARIZONA 6 0 a 1 1 a

ARKANSAS 2 2 0 1 0 5

CALI7ON/11A 189 37 56 25 151 456

COLORADO
COWNSCT1CUT 46 3 7 2 12 65

DELANARZ 0 0 0 o 0 0

DISTRICT OT COLUMBIA 2 0 0 o 0 2

TLORIDA 131 15 1 98 40 285

GEORGIA 11 2 o 2 3 18

HAWAII 2 6 a o 0 8

IDAHO 7 1 0 2 0 10

ILLINOIS 41 2 2 24 1

IVO IANA 2 2 a o 0 4

IONA ,
. .

RAMSAS 2 a 0 ; 3 10

KENTUCKY 35 1 o 2 4 42

LOUISIANA 15 21 o Is 13 64

MAINE 16 2 0 1 2 21

MARYLAND 9 1 1 5 o 16

NASSACHUSETTS 85 .
32 122

MICAIRAN 1 3 f, 2 5 15

MINNESOTA 21 0 1 6 3 31

MISSISSIPPI
MISSOURI IS I o i a 26

MONTANA 3 o o o a 3

NEBRASKA 10 0 0 3 4 17

NEVAOA 5 1 0 0 0 6

NSW HARP 9 tl I R E 19 1 2 7 3 32

NEN JERSEY 43 0 14 4 61

NEN MEXICO 5 1:1 o 2 1 a

NEN YORK 87 43 19 24 0 173

MONTH CAROLINA 56 11 5 26 20 118

NORTH DAKOTA 2 0 0 o o 2

OHIO . . . .

ONLJUICKA 6 0 o 0 1 i
OREGON 17 9 4 9 36 75

PENNSYLVANIA 0 0 a 0 0 0

PUERTO RICO 11 3 11 23 0 55

91400E ISLAND 19 0 1 3 4 27

SOUTH CAROLINA 0 3 o 0 0 3

SOUTH DAKOTA 1 0 0 0 0 1

TENNESSEE 64 17 0 9 20 IDS

TEXAS 240 277 90 607

UTAH a 2 o 1 a 1 1

mount? 9 o o 1 0 10

VIRGINIA 12 10 2 1 0 25

WASHINGTON 123 4 I 63 63 256

WEST VIRGINIA 4 0 o 1 1 6

WISCONSIN 6 o 0 2 3 11

WYOMING 3 0 o 1 0 6

AMERICAN SAMOA 0 a 0 0 o 0

GUAM .
. .

.

NORTHERN MARIANAS 0 0 o o o o

PALAU
VIRGIN ISLANDS
DUN. OF INDIAN AFFAIRS

u.s. AND INSULAR AREAS 1,411 480 127 513 400 2,937

50 STATES, D.C. 4 P R. 1,417 400 127 513 400 2,937

DATA As or OCTOOSA 1, 1991,

SOURCE; ANNUAL.CMTL1EAXXNP2A1
SOCT91
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TABLE ADI

PERCENTAGE or STUDENTS AGE 14 AND OLDER EXITING TSB EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YSAR

OTHER HEALTH IMAIRMENTS

STATE

GRADUATED
WITH

DIPLONA

GRADUATED
THROUCUI

CERTIFICATION

REACHED
MAXIMUM
AGE

DROPPED
OUT

OTHER BASIS
OW EXIT

ALABAMA 16.00 12.00 4.00 8.00 0.00
ALASKA 57.14 14.29 0,00 0.00 28.57
ARIZONA 75.00 0.00 0.00 12.50 12.50
ARAANSAS 40.00 40.00 0,00 20.00 0.00
CALIFORNIA 41.27 8.08 12.23 5.46 32.97
COLOQADO . .

COWIECTICUT 70.77 4.62 3.0E 3.05 18.46
DELAWARE
DISTNICT Of COLUMBIA 100.00 0,00 0.00 0.09 0.00
FLORIDA 45.96 5.26 0.35 34.39 14.04

GEORGIA 61.11 11,11 0.00 11,11 16.67

HAWAII 25.00 75,00 0.00 0.00 0.00

IDAHO 70.00 10.00 0.00 20.00 0.00

ILLINOIS 58.57 2.86 2.86 34.29 1,43

INDIANA/ 50,00 50.00 0.00 0.00 0.00

KANSAS 20.00 0.00 0.00 80.00 30.00

KENTUCKY 83.33 2.38 0.00 4,76 9.52

LOUISIANA 23,44 32.111 0.00 23.44 20.31

MAINE 76,19 9.52 0.00 4.76 9.52

MARYLAND 56,28 6.75 6.25 31.25 0.00

MASSACHUSETTS 69.67 4.10 26.23
MICHIGAN 6,67 20,00 26.67 13,33 33.33

MINNISOTA 67.74 0.00 3.23 19.35 9.68

MISSISSIPPI .

MISSOURI 69.23 7.69 0.00 23,08 0.00

MONTANA 100.00 0.00 0.00 0,00 0,00

NEBRASKA 51.62 0,00 0,00 1.65 23.53

NEVADA 83.33 16.67 0.00 0.00 0.00

NEW HAMPSHIRE 59.38 3.13 6,25 21.88 9.30

NEW JERSEY 70.49 , 0.00 22.95 6.56

NEN MSX000 62.50 0.00 0.00 25.00 12.50

NEW MAX 50.29 24,86 10.98 13.87 0.00
NORTH CAROLINA 47.46 9.32 4.24 22.03 16.95
NORTH DANOTA 100.00 0,00 0.00 0.00 0.00

ONIO .

ONLABORA 88,11 0.00 0.00 0.00 14.29

ORSGON 22.61 12.00 5,33 12.00 48.00

PENNSYLVANIA . . .

PUERTO RICO 20.00 5.45 32.73 41.82 0.00

RHODE ISLAND 70.37 0.00 3,10 11.11 14,81

SOUTH CAROLINA 0.00 100.00 0.00 0.00 0.00

SOUTH DANOTA 100.00 0.00 0.00 0.00 0.00

TENNISFEE 60.95 11.43 0.00 8.57 19.05

TEXAS 39.54 45.63 . 14.83

UTAH 72.73 18.16 0.00 6.09 0.00

VERMONT 90.00 0,00 0.00 10.00 0.00

VIRGINIA 41.00 40.00 8.00 4.00 0.00

WASHINGTON 411.05 1.56 1.17 24,61 24.81

WEST VIRGINIA 66.67 0.00 0,00 16.61 16.61

WISCONSIN 54.55 0 00 0.00 18.18 27.71

WYOMING 50.00 0.00 0.00 50.00 0.00

AMERICAN SAMOA .

GUAM
NORTHERN MARIANAs
PALAU
VIRGIN ISLANDS
OUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAs 48.25 16.34 4.32 11.47 13.62

SO STATES, D.C. 4 P.R. 49.25 16,34 4.32 ,7,47 13.62

DATA AS of OCToBER 1, 1991

SOURCE: ANNUAL,CNTL1EXXXNP7A1
8°C791
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TABU, Apt

NUMBER OF STUDENTS AGE 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

VISUAL ImvAlAnsirrs

STATE

ALABAMA
ALASKA
ARIWKA
ARKANSAS
CALIFORNIA

GRADUATED
WITH

DIPLOPIA

16
1

8

IS
107

GRADUATED
THROUGH

CERTIFICATION

0

0

2

I

23

REACHED
MAXIMUM

ACM

0

a
0

0

19

DNOPPED
OUT

0

a

2

1

17

OTHER BASIS
op EXIT

34
2
I

1

51

TOTAL
EXITING

THS SYSTEM

50
3

13
1$

217

COLORADO
costacTIruT

10
4

a

0

o
5

1

,i,

a
5

il

16

DELAWARE 6 3 I 0 10

DISTRICT OF COLUMBIA 1 0 0 V 0 1

FLORIDA
GEORGIA

47
29

1

6

0

0

4

19
0

7

52
61

HAWAII 2 0 0 0 0 2

IDAHO 4 0 0 1 0 5

ILLINOIS 41 2 1 4 1 49

INDIANA 41 8 0 4 4 57

IOWA 7 3 0 0 1 11

KANSAS 5 0 0 2 I I

KENTUCKY 25 1 0 3 2 31

UOUISIANA 15 9 0 3 3 30

MAINE 4 0 0 0 0 4

MARYLAND 5 2 0 0 0 7

MASSACHUSETTS 36 2 14 . 52

MICHIGAN 22 1 0 5 2 30

MINNESOTA 25 0 2 3 0 30

MISSISSIPPI 5 7 0 5 I le

MISSOURI 32 0 0 6 2 40

MONTANA 4 0 0 0 0 4

NEBRASKA 9 0 0 1 0 10

NEVADA 2 0 0 0 0 2

NEN HAMPSHIRE 7 0 0 1 1 9

NEM JERSEY 2 0 0 0 2

NEN MEXICO 7 I 0 1 1 10

NEW IORK 60 3 0 9 0 12

NORTH CAROLINA 19 1 a 2 1 23

NORTH DAKOTA 3 1 0 0 0 4

OHIO 46 2 3 7 2 60

OKLAHOMA 8 0 0 3 4 15

assaw 20 13 2 0 11 54

PENNSYLVANIA 23 0 1 6 35 65

PUERTO RICO 18 6 9 20 0 53

MOPE ISLAND 2 0 1 0 0 3

SOUTH CAROLINA 12 8 2 2 0 22

SOUTH DAKOTA 0 1 0 0 0 1

TENNESSEE 24 10 0 6 0 40

TEXAS 52 56 .
13

0
121

UTAH 12 0 0 1 13

VERMONT 3 0 0 0 0 3

JIROINIA 24 2 0 1 1 20

NASH I EGTON 6 1 0 3 6 16

NEST VIRGINIA 6 0 0 1 0 7

OISCON31N 16 0 0 1 1 18

WYOMING 1 0 0 0 0 1

AMERICAN SAP= 0 0 0 0 0 0

GUAM . .

NORTHERN MARIANAS 0 0 0 a 0

PALAU
VIRGIN ISLANDS
SUF. OT INDIO AFFAIRS

U.S. AND .ASULAA AREAS 891 174 48 182 181 1,482

50 STATES, 0.0, 6 P.R. 091 174 48 182 181 1,482

DATA AS OF OCTOBER I, 1991.

SOURCE: ANNUAL.CNTL(EXXXNP2A1
800791

A-17I
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TABU AD1

PERCENTAGE OV STUDENTS Aas 14 AND OLDER EXITING THE EDUCATIONAL SYSTEM

DURING THE 1919-90 SCHOOL YEAR

VISUAL IMPAIRMENTS

sTATs

GRADUATED
WITH

DIPLOMA

GRADUATED
THROUGH

CERTIFICATION

REACHED
MAXIMUM

Aas
DROPPED
OUT

OTHER BASIS
or EXIT

ALABAMA 31.00 0.00 0.00 0.00 68.00ALASKA 33.33 0.00 0.00 0.00 66.67ARIUMA 61.54 15.31 0.00 15.38 7.69ARNANSAS 83,33 5,515 0.00 5.36 5.56CALIFORNIA 49.31 10.60 8.76 7.83 23.50COLORADO 90.91 0.00 0,00 9.09 0.00CONWNCTICUT 25.00 0.00 31.25 12.50 31.25DELMANX 60.00 30.00 10.00 0.00 0.00DISTRICT 0, COLUMBIA 100.00 0.00 0.00 0.00 0,00PIONIDA 90.36 1.92 0.00 7.69 0.00DECOGIA 47.54 9.04 0.00 31.15 11.40
KASAI! 100.00 0.00 0.00 0.00 0.00IDASO 80.00 0.00 0.00 20.00 0.00ILLINOIS 83.67 4.00 2.04 8.16 2.04INDIANA 71.93 14.04 0.00 7.02 7.02IONA 63.64 27.27 0.00 0.00 9.09KANSAS 02.30 0.00 0.00 25.00 12.50KENTUCKY 80.65 3.23 0.00 9.68 8.45LOUISIANA WOO 30.00 0.00 10.00 10.00MAINE 100..00 0.00 0.00 0.00 0.00MARYLAND 71.43 28.57 0.00 0.00 0.00MASSACHUSETTS 69.23 3,85 26.92
MICHIGAN 73.33 3.33 0.00 16.67 6.87MINNESOTA 13,33 0.00 6.67 10.00 0.00
MISSISSIPPI 27.70 18.199 0,00 27.78 5.56
MISSOURI 80.00 0.00 0.00 15.00 5.00MONTANA 100.00 0.00 0.00 0.00 0.00
WEBNASRA 90.00 0.00 0.00 10.00 0.00NEVADA 100.00 0.00 0,00 0.00 0.00NEN HAMPSHIRE /7.78 0.00 0,04 11.11 11.11NEN JERSEY 100.00 . 0,00 0,00 0.00NEW MEXICO 70.00 10.00 0.00 10.00 10.00NEN TORN 83.33 4.17 0.00 12.50 0.00NORTE CAROLINA 92.61 4.35 0,00 8.70 4.35NORTH DAXOTA 751.00 MOO 0.00 0.00 0.00OHIO 76.67 3.33 5,00 11.67 3,33OKLAHOMA
maim

53.33
37.04

0.00
24.07

0,00
3,70

20.00
14.11

26.67
20.37PENNSYLVANIA 35.31 0.00 1.54 9.23 53.115

PUERTO RICO 33.96 11.32 16.98 37.74 0.00
RHODE ISLAND 66.67 0.00 33,33 0.00 0.00SOUTH CAROLINA 45.45 36.36 9,09 9,09 0.00SOUTH DAKOTA 0.00 100.00 0.00 0.00 0.00
TENNESSEE 60.00 25.00 0,00 15.00 0.00TEXAS 42.98 46,28 10.74 .

UTAH 92.31 0.00 0,00 7.69 0.00VERMONT 100.00 0.00 0.00 0.00 0.00VIRGINIA 85.71 7,14 0.00 3.57 3.57NM/111010N 37.50 6.25 0.00 18.75 37.50NEST VIRGINIA 95.71 0.00 0 00 14.29 0.00WISCONSIN 98.89 0,00 0,00 5.56 5.56
WYOMING 100.00 0.00 0.00 0.00 0.00
AMERICAN SAMOA
GUAM
SOMMER/ MARIANAS
PALAU
VIRGIN Isuums
BUR. OF INDIAN AFVAIRS

U,S. AND INSULAR ARMS 60.51 11.74 3.24 12 20 12.21

SO STATES, D.C. 4 P.R. 80,53 11.74 3.24 12.28 12.21

DATA AS OF OCTOBER 1, 1991.

SOURCE: A11NUAL.CNTL(EXXX1P2A)
80CT91

A 1 7 2
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TABLE AD1

PERCENTAGE Of Stumm ADE 14 ANS OLDER EXITINO TEE EDUCATIONAL STsTEM

DURING THE 1909-90 SCHOOL TEAR

DEAF-BLINDNESS

STATE

ALABAMA
ALASRA
ARIZONA
ANNAXINUI
CALITORNIA
cOLONADO
CONNECTICUT
OSLANARS
DISTRICT OT COLUMBIA
;mown,.
QW3RGIA
NAMAII
IDANo
ILLIMIS
INDIAXA
IONA
KANSAS
MENTOCIM
LOUISIANA
MAIMS
HARTLAND
MANSACMUSETTS
AIONICAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NE.DRANNA
NEVADA
NSW HAMPSHIRE
NEW JERSEY
NEN MEXICO
NEN TORN
NORTH CAROLINA
WORTH DANOTA
OHIO
oRLAHOmA
ONECCO
PENNSYLVANIA
PUERTO RIM
SHOOS ISLAND
SOUTH CAROLINA
SOUTH DAMOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
NASNINGTON
WEST VIRGINIA
WISCONSIN
NrOMING
AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BUR. OT INDIAN AFFAIRS

V.S. AND INSULAR AREAs

50 STATES. D.C. & P.R.

DATA AS OF OCTOBER 1, 1991.

GRADUATED
WITH

DIPLOMA

.

66.67
100.00

30.00

50.00

50.00
66.67

0.00
0.00
0.00

64.6;

100.06

73.91

0.00
77.76

100.06

100,00
25.00
0.00

33.33
0.00
0.00

.

0.00
0.00

.

100.00
.

0.00
100.00

61 44

61.44

GRADUATED
THROUGA

CERTIFICATION

0.00
0.00

25.00

50.00

0.00
33.33

0.00
100.00

0.00

0.0;

0.74

0.00

0.06

0.00
0.00
0.00
0.00
0.00

100.00

75.00
100.00

.

0.00
.

0.00
0.00

14-38

14.38

REACHED
MAXIMUM
AGE

33.33
0.00

23.00

0.00

0.00
0.00

100.00
0.00

100.00

11.11

0.06

0.06

100.00
0.00

0,06

0.00
75.00
0.00

66.67
100.00
0.10

0.00

0.0;

0,00
0.00

9.15

9 15

DROPPED
OUT

0.00
0.00

0.00

0.00

50.00
0.00

0.00
0.00
0.00

22.23

0.06

6.70

.

0.00
22.22

.

0.00

0.00
0.00
0.00
0.00
0.00
0.00

0.06
0.00

0.06

100.00
0.00

7.84

.64

OTHER BASIS
of EXIT

100.00
0.00
0.00

0.00

0.00

0.00
0.00

0.00
0.00
0.00

0.00

6.70

0.00
0.00

0.00

0.00
0.00

100.00
0.00
0.00
0.00

25.00

0.00

0.06
0.00

'7.19

7.19

901050E1 ANN1JAL.CNTLIEXXXIM2A1
SOCI91

A 174



TABLE AD2

ma'am AND PERCENTAGE Or STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY AGE, AND 8f BASIS OF EXIT

ACROSS THE UNITED STATS3 AND INSULAR AREAS

DURING THE 1989-90 SCHOOL YEAR

ALL DISABILITIES

AGE amour

GRADUATED
WITH

DIPLOMA
wow* rzscurr

GRADUATED
RITE

,CERTIFICATE-
RumaRR rommrr

REACHED
MAXIMUN
AGE

Rum= rialcorr

DROPPED

NUMBER PERCENT

OTHER
BASIS Of
EXIT

NUMBER PERCENT

TOTAL
EXITIWG
THE SYSTEM--

NUMBER PERCENT

14 250 4.22 354 5,79 6 0.10 1,042 17.06 4,449 72.83 6,109 100
15 165 1.91 353 4,09 43 0,50 3,007 35.90 4,969 57.60 6,627 100
16 448 2.05 393 1.80 157 0.72 15,309 70,14 5,520 25.29 21,827 100
17 14,369 30.16 1,817 4.82 136 0.36 15,657 41.52 5,712 15.15 37,711 100
18 44,922 63.53 6,994 9.69 256 0.36 13,459 14.03 70,711 100
19 27,814 65.50 5,821 13.71 175 0.41 6,661 15.73 !II: ;::: 42,463 100
20 8,129 49.48 2,645 17.32 536 3.26 2,922 17,79 1,997 12.16 16,429 100
21 2,779 29.12 2,340 24.52 2,681 28.09 842 8.82 901 9.44 9,543 100
21+ 594 18.02 793 24.05 1,708 51.60 120 3.64 82 2.49 3,297 100
14-21+ 103,703 44,81 28,779 12.43 5,696 2.46 62,562 27.03 30,682 13.26 231,418 100

SPECIFIC LEARNING DISABILITIES

AGE GROUP

GRADUATED
WITH

--DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

-CERTIFICATE
NUMBER PERCENT

REACHED
MAXIMUM
AGE-

NUMBER PERCENT

DROPPED
-CWT

NUMBER PERCENT

OTHER
BASIS or
EXIT

NUMBER PERCENT

TOTAL
RxITING
THE SYSTEM-

NUMBER PERCENT

14 192 6.09 163 5,17 1 0.03 574 18.20 2,224 70.51 3,154 100
15 119 2.73 170 3.90 10 0,23 1,590 36.52 2,465 56.61 4,354 100
16 242 2.20 165 1.50 46 0.44 7,841 71.32 2,696 24.54 10,994 100
17 9.547 44.48 635 3.89 51 0.24 8,482 39.52 2,547 11.87 21,462 100
18 29,240 69.10 3,400 8.05 71 0.17 7,432 17.68 2,116 5.00 42,317 100
19 17,726 71,44 2,421 9.76 47 0.19 3,696 14,90 922 3,72 24,812 100
20 4,520 60.92 762 10.27 37 0,50 1,497 20.18 603 8.13 7,419 100
21 771 43.46 223 12.51 302 11.02 325 18.32 153 8.62 1,774 100
21r 132 37.93 115 33.05 49 14.08 30 8.62 22 6.32 348 100
14-21+ 65,591 51.85 12,660 10.02 616 0.49 31.059 26.77 13.750 10.67 126.495 100

SPEECH OR LANGUAGE IMPAIRMENTS

AGE GROUP

GRADUATED
WITH

DIPLOMA-
NUMBER PERCENT

GRADUATED
WITH

-CERTIFICATE-
NUMBER PERCENT

REACHED
MAXIMUM
-AGE

NUMBER PERCENT

DROPPED
-OUT

NUMBER PERCENT

OTHER
;BASIS Or
EXIT

NUMBER PERCENT

row.
EXITING

-THE SYSTEM--
NUMBER PERCENT

14 17 1.09 34 3.77 0 0.00 47 5.22 803 89.12 901 100
15 12 1.19 67 6.64 3 0.30 96 9.51 831 82.36 1,009 100
16 39 2.63 58 3.91 20 1.35 /15 48.21 651 43.90 1,483 100
17 682 28.11 114 4.82 8 0.34 459 19.39 1,104 46.64 2,367 100
18 1,955 53.83 146 4.02 7 0.19 389 10.71 1,135 31.25 3,632 100
19 958 63.19 112 7.39 7 0.13 199 13,13 245 16.16 1,516 100
20 202 16.92 74 6.20 5 0.42 113 9.46 800 67.00 1,194 100
21 96 11.91 39 4.84 111 13.77 38 4.71 522 64.76 806 100
21+ 11 2..95 11 28.95 7 18.42 3 7.89 6 15.79 38 100
14-21+ 4,077 30.91 695 5.27 163 1.24 2,157 16.33 6,097 46.23 13,189 100

THE FIGURE FOB 14-21+ WILL NOT EQUAL THE SUM OF THE FIGURES roR INDIVIDUAL
AGES BECAUSE TEXAS DID NOT APPORTION CHILDREN BY INDIVIDUAL AGE,

DATA AS Of OCTOBER I, 1991.

SOURCE: ANNUAL.CNTL(EXXXXP1A1
800791



TABIA AD2

NUMBER AND PERCENTAGE OF STUDIES!! WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY A. AND BY DAMS az EXIT

ACROOO THE UNITED STATES AED IESULAR AREAS

DURING TEE 1949-90 SCHOOL YEAR

MENTAL RETARDATION

GRADUATED GRADUATED REAMED OTMER TOTAL

WITH WITH MAXIMUM DROPPED BASIS OF =nag
DIPLOMA CERTIFICATE AGE -OUT

Aga GROUP DUMBER PERCENT Emma macaw NUMBER PERMIT MOM PUCE= MOM MOM WUNMSS 'MONT

14 15 2.35 31 4.86 1 0.16 142 22.26 449 70.38 638 100

15 11 1.14 24 2.49 4 0.41 440 45.60 486 50.36 965 100

16 38 1.21 25 0.7. 20 0.64 2,355 74.79 710 22.57 3,146 100

17 1,252 25.31 562 1!.36 26 0.53 2,463 50.20 623 12.64 4,946 100

18 6.629 53.09 2,716 21.77 102 0.02 2,434 19.65 584 4.61 12,487 100

19 5,194 53.19 2.675 27.39 81 0.63 1,451 14.61 364 3.73 9,765 100

20 2,057 42.42 1,563 32.65 313 6.45 719 14.03 177 2.65 4,849 100

21 1,272 28.02 1,585 34.92 1,265 27.87 310 6.03 107 2.36 4,539 100

21+ 287 13.88 490 23.71 1,109 57.52 71 3.43 30 1.45 2.067 100

14-21+ 16.987 37.46 11,061 24.42 3,001 6.66 10.632 23.60 3,530 7.84 45,051 100

SERIOUS EMOTIONAL DISTURBAXCE

AGE GROUP

GRADUATED
WITH

DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

CERTIFICATE
NUMBER PERCENT

REACHED
MAXIMUM
AGE

NUMBER PERCERT

DROPPED
-00T

NUMBER PERCENT

OTSER
RAMO OW
EXIT

NUMBER PEACE=

TOTAL
EXITING

-TAB SYSTEM-
NUMBER PERCENT

14 15 1.38 112 10,17 4 0.36 221 20.07 749 68.03 1,101 100

IS 12 0.62 112 4.25 26 1.35 800 46.14 919 47.64 1,929 200

16 93 1.73 130 2,36 66 1.20 4,023 73.19 1.103 21.52 5,497 100

17 2044, 28.05 237 3.25 50 0.69 3,827 52.51 1.130 15.50 7.266 100

16 4,327 51.01 349 4.11 43 0.31 2.730 32.19 1,033 12.18 8,482 100

19 2,108 56.29 251 6.46 24 0.62 1.111 29.541 313 6.05 3,867 100

20 622 37,03 135 2.21 79 4.81 474 28.03 334 20.32 1.444 100

21 172 20.43 76 9.03 420 49.40 97 11.52 77 9.14 642 100

21+ 22 36.67 13 21.67 10 10.67 7 11.67 8 13.33 60 100

14-21# 9,924 30.66 1,979 6.1, 722 2.23 13,995 43.24 5,746 17,75 32,364 100

HEARING IMPAIRMENTS

AGE GROUP

GRADUATED
WITH

DIPLOMA
WADER PERCES?

GRADUATED
WITH

-CERTIFICATE
NUMBER PERCENT

REACHED
MAXIMUM

AGE
NUMBER PERCENT

Dscerap
OPT

NUMBER PERCENT

OTHER
BASIS Of
EXIT

HUMBER PEACES'?

rPTAL
EXITING

NUMBER imam

14 3 5.77 3 5.77 0 0.00 10 19.23 36 69.23 52 100

15 1 1.61 4 6.45 0 0.00 16 25.81 41 66.13 62 100

16 7 5.65 3 2.42 2 1.61 70 56.45 42 33.07 124 100

17 192 57.49 15 4.49 1 0.30 73 21.06 53 15.07 334 100

10 704 77.53 84 9.25 7 0.77 78 8.37 37 4.07 908 100

19 573 74.13 107 13.84 3 0.39 48 6.21 42 5.43 773 100

20 205 61.30 63 10.06 6 1.40 32 9.58 26 6.34 334 100

21 162 39.42 36 0.76 178 42.82 22 5.35 15 3.65 411 100

21,0 13 30.24 8 23.53 7 20.59 4 11.76 2 5.48 34 100

14-21+ 1,914 39.20 44 14.04 202 6.25 367 11.35 296 9.16 3,233 100

THE rums ors 14-21+ WILL NOT EGUAL THE RIM OF THE FIGURES FOS INDIVIDUAL
ADES BECAUSE TEXAS DID NOT APPORTIOR CHILDREN EY INDIVIDUAL AGE.

DATA AS or OCTOBER 1, 1991.

SOURCE! ANSUAL.CNTL1EXXXSP1A1
SOCT91

A-176



TABLE AD2

NUMBER AND PERCENTAGE Or STUDENTS WITH DISABILITIES EXITING
SYSTEM BY AGE, AE0 BY BASIS OF EXIT

ACROSS THE UNITED STATEN AND INSULAR AREAS

DURING THE 1909-90 SCHODL YEAR°

MULTIPLE DISABILITIES

GRADUATED GRADUATED REACHED
WITH WITH MAXIMUM DROPPED

DIPLOMA CERTIFICATE- AGE OUT-

THE EDUCATIONAL

OTHER
BASIS OP
-EXIT

TOTAL
EXITING
THE SYSTEM--

Ea& GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 4 6.35 2 3.17 0 0.00 11 17.46 46 73.02 63 100
13 3 3.75 3 3.75 0 0.00 24 30.00 SO 62.50 SO 100
16 7 3.43 2 0.94 0 0.00 117 57.35 78 38.24 204 100
17 142 38.36 21 5.60 0 0.00 131 35.41 76 20,54 370 100
18 519 61.96 123 14.66 19 2.26 129 15.30 49 5.84 939 100
19 310 55.09 119 20.91 13 2.28 96 15.11 33 5.80 569 100
20 202 42.53 144 30.32 75 15.79 14 7.16 20 4.21 475 100
21 199 24,11 262 33.42 262 35.97 40 5.10 11 1.40 784 100
21+ 95 19.31 110 22.36 276 56.10 3 0.61 8 1.63 4.2 100
14-21+ 1,482 36.61 923 22.80 665 16.43 607 15.00 371 9,17 4,04. 100

ORTHOPEDIC IMPAIRMENTS

AGE GROUP

GRADUATED
PITH

DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

-CERTIFICATE-
SUBSEA PERCENT

REACHED
MAXIMUM

AGE
NUMBER PERCENT

DROPPED
-OUT

NUMBER PERCENT

OTHER
HABIB OF
EXIT

NUMBER PERCENT

TOM
EXITING
THE SYSTEM--

NUMBER PERCENT

14 3 5.45 4 7.27 0 0.00 7 12.73 41 74.55 SS 100
15 3 4.29 2 2.96 0 0.00 10 14.29 55 79.57 70 100
16 4 3.48 3 2.61 0 0.00 47 40.87 61 53.04 115 100
17 159 55.59 14 4.90 0 0.00 46 16.08 67 23.43 286 100
18 559 76.50 76 10.41 2 0.27 56 7.67 37 5,07 730 100
19 364 77.12 57 12.00 1 0.21 28 5.93 22 4.66 472 100
20 156 66.30 39 14.04 12 5.11 22 9.16 12 5.11 235 100
21 67 36,73 60 34.68 38 21.97 4 2,31 4 2.31 173 100
21+ 15 12.10 21 16.94 87 70.16 0 0.00 1 0.81 124 100
14-21+ 1,420 57.63 365 14.01 140 5.60 239 9.70 300 12.16 2,464 100

OTHER HEALTH IMPAIRMENTS

ADE GROup

GRADUATED
WITH

DIPLOMA
NUMBER PERCENT

GRADUATED
WITH

-CERTIFICATE
NUMBER !wirer,'

REACHED
MAXIMUM

ADE
NUMB:A PERcENT

DROPPED
-OUT-

NUMBER PERCENT

OTHER
BENIN OF
-EXIT

NUMBER PERCENT

TOTAL
EXITING

-TIIE OMEN
NUMBER PERCENT

14 5 9.00 3 3.00 0 0.00 21 21.00 71 71.00 100 100

15 2 1.90 1 0.95 0 0.00 22 20.95 80 76.19 105 100

1' 10 5.38 2 1.08 0 0.00 104 55,91 70 37.63 186 100
17 214 50.59 13 3.07 0 0.00 116 27.42 80 18.91 423 100

18 571 72.03 56 7.11 5 0,64 97 12.37 55 7.02 784 100

19 264 69.11 51 13.35 3 0.79 41 10.73 23 6.02 392 100

20 82 59.65 24 17.52 5 3.65 17 12.41 9 6.57 137 100
21 23 18.70 37 30.08 53 43.n9 3 2.44 7 5.69 123 100

21+ 6 6.67 16 17.78 61 67.78 Z 2.22 5 5.56 90 100

14-21+ 1,417 48.25 480 16.34 127 4.32 513 17.47 400 13.62 2,937 100

THE FIGURE roc 14-21+ WILL NOT EQUAL THE SUM Of THE FIGURES FOR INDIVIDUAL
AGES BECAUSE TEXAS DID NOT APPORTION CHILDREN BY INDIVIDUAL ACE.

DATA AS OF OCTOBER 1, 1991.

sovurE! ANNUAL.CNTLIEXXXXPIA)
BOCT91



TABLE AD2

NUMBER AND PERCENTAGE OF STUDENTS WITH DISABILITIES EXITING THE EDUCATIONAL
SYSTEM BY AGE. AND BY BASIS OF EX:T

ACROSS THE UNITED STATES AND INSULAR AREAS

DURING THE 1989-90 SCHOOL YEAR

VISUAL IMPAIRMENTS

GRADUATED GRADUATED REACHED OTHER TOTAL
WITH WITH MAXIMUM DROPPED arols OF EXITING

DIPLOMA CERTIFICATE -AGE OUT ----THE SYSTEM--
AGE GROUP NUMBER ?EV, 'NT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 4 9.09 2 4.55 0 0,00 9 20.45 29 65.91 44
-

100
15 2 3.85 0 0.00 0 0.00 9 17.31 41 78.85 52 100
16 6 8.11 5 6.76 1 1.35 38 51.35 24 32,43 74 100
17 142 67,94 6 2.87 0 0.00 33 15.79 28 13.40 209 100
18 368 76.83 33 6.89 0 0.00 45 9.39 33 6.89 479 100
19 217 79.78 26 9.56 1 0.37 20 7,35 8 2.94 272 100
20 73 59,81 21 17,21 3 2.46 12 9.84 13 10.66 122 100
21 23 31.94 20 27,78 21 29.17 3 4.17 . 6.94 72 100
214 10 27.03 5 13.51 22 59.46 0 0.00 0 0.00 37 100
14-21t 897 60,53 174 11.74 48 3.24 182 12,28 181 12.21 1,482 100

GRADUATED
WITH

DIPLOMA

GRADUATE.)
WITH

CERTIFICATE

DEAF-BLINDNESS

REACHED
MAXIMUM
-AGE

DROPPED
OUT

OTHER
RNSIS OF
EXIT

TOTAL
EXITING
THE SYSTEM

AGE GROUP NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

14 0 0.00 D 0,00 0 0,00 0 0.00 1 100 1 100
15 0 0.00 0 0.00 0 0.00 0 0.00 1 100 1 100
16 0 0.00 0 0.00 0 0,00 1 25.00 3 75.00 4 100
17 15 57.69 0 0.00 0 0.00 7 26.97 4 15.38 26 100
18 50 94.34 1 1.89 0 0.00 1 1.09 1 1,09 53 100
19 12 80,00 2 13.33 0 0.00 1 6.67 0 0,40 15 100
20 10 50,00 6 30.00 1 5,00 2 10,00 1 5,00 20 100
2: 4 21.05 2 10.53 13 68.42 0 0.00 19 100
21. 3 42,86 4 51.14 0 0.00 C 0 00 g g:gg 7 100
14-214 94 6:1.44 72 14.38 14 9.15 12 7.84 11 7.19 153 100

THE FIGURE FOR 44-21+ WILL NOT EQUAL THE SUM Of THE FIGURES FOR INDIVIDUAL
AGES BECAUSE TEXAS DID VOT APPORTION CHILDREN BY INDIVIDUAL AGE.

DATA AS OF OCTOBER 1, 1991,

SOURCE: ANNUAL.CNTL(EXXXNPIA)
80CT91

A-17S



TABLE AS1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1909-90 SCHOOL YEAR

ALL DISABILITIES

STATE
OOUNSELING TRANS-
GUIDANCE PORTATION

TECHNO-
LOGICAL

AIDS

INTER-
PRETER
SERVICES

READER
SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

INDS-
PENDENT'
LIVING

MAIN-
TENANCE

RESI-
DENTIAL
SERVICES

A1ABA/4A 1.641 676 63 29 69 196 464 560 519 160

ALASRA 44 38 0 0 2 9 14 17 7 4

ARIZONA 039 210 57 36 35 108 302 377 213 108

ARKANSAS SOO 302 26 14 14 65 204 219 220 119

CALIFORNIA 3,284 1,637 734 260 235 724 1,220 1,458 1,519 867

COLORADO 455 48 26 19 , A 92 68 101 140 61

CONNECTICUT . 8 6 0 0 4 1 1 1 3

DELAWARE 330 135 5 5 2 62 89 75 103 16

DISTRICT Of OOLUMBIA 49 7 4 0 0 7 7 14 7 7

FLORIDA 2,650 740 163 99 114 297 963 617 621 272

GEORGIA 1,459 422 42 19 120 221 419 394 313 140

HANAII 373 90 10 17 2 49 78 95 51 03

IDAHO 144 84 14 13 18 32 69 67 74 31

ILLINOIS 1.052 254 107 11 20 86 140 130 499 109

INDIANA 1,569 649 135 82 60 220 427 553 616 362

IONA 429 128 26 25 13 51 184 226 166 153

KANSAS 70 46 29 27 3 25 16 53 59 31

NENTUCEY 1,410 370 158 29 44 149 462 307 407 84

LOUISIANA 171 60 15 6 14 10 50 59 16 24

MINE 2,139 404 117 66 105 1,718 751 727 721 371

MARYLAND 219 40 7 9 1 10 12 23 30 17

MASSACHUSETTS 83 405 5 30 11 558 139 92 842 413

MICHIGAN 142 18 12 2 2 , 24 36 145 26

MINNESOTA 2,454 102 136 50 15 390 109 292 205 95

MISSISSIPPI 603 290 46 33 52 70 214 195 233 53

MISSOURI 1,942 490 230 38 16 194 010 518 488 156

MONTANA 174 48 3 4 10 9 30 63 58 35

NEBRASKA 44 112 17 17 1 0 89 14 0 0

NEVADA 65 33 2 3 0 5 20 24 27 18

NEN HAMPSHIRE 47 9 0 0 0 5 1 4 3 2

NEN JERSEY 2,512 521 42 30 50 770 363 405 373 157

NEM MEXICO 337 138 20 20 14 164 97 133 207 97

NEN YORK 19,209 2,230 76 173 1 22 2 . 1,637 ,

NORTH CAROLINA 1,683 511 101 54 31 198 667 447 269 177

NORTH DAKOTA 10 7 4 0 0 2 S 9 4 7

OHIO 1,710 439 64 52 16 260 428 464 381 154

OKLAHOMA 85 225 66 10 122 99 262 367 172 112

OREGON 117 61 I 32 2 24 30 57 19 29

PENNSYLVANIA 1,663 81 62 15 13 78 51 13 41 65

PUERTO RICO 224 207 70 139 14 77 96 44 16 22

RHODE ISLAND 7 0 0 1 0 0 0 1 5 0

SOUTH CAROLINA 915 414 49 31 24 32 295 281 281 84

SOUTH DAKOTA 59 14 3 1 4 9 17 8 9 10

TENPESSEE 562 178 73 26 11 28 143 211 161 89

TEXAS 11,023 1,234 848 203 551 0 2,812 2,571 1,110 1.439

UTAH 400 84 7 $ 18 13 116 56 76 38

VERMONT 42 0 3 0 0 2 2 3 4 2

VIRGINIA 1,888 270 92 18 54 422 542 491 297 136

WASHINGTON 3,451 540 77 18 10 126 303 209 521 138

NEST VIRGINIA 592 137 53 6 65 64 169 153 90 29

WISCONSIN 926 212 31 27 19 136 148 279 385 95

wromING 84 4 4 I 3 25 4 9 S 5

AMERICAN SAMOA 29 3 0 1 0 0 21 I 18 0

GUAM . . . . . . .

NORTHERN MARIANAS 0 1 0 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
SVR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 72,388 15,554 3,989 1,837 2,100 7. $14 13, 971 13, 59Z 14,436 6,773

50 STATES, D.C. 4 P.R. 77,959 15,550 3,939 1,836 2,100 7,314 13. 950 13, 591 14,418 6,713

DATA AS OF OCTOBER 1, 1991

SOURCE: ANNUAL.CNTLiANXXNX1A/
8OCT91

A-1/9



TABLE AEI

ANTI'lIPATED SERVICES NEEDED BY CHILDREN NITS DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

ALL DISABILITIES

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
KENT

EVALUATION
OF VII

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
SERVICES SERVICES

ALABAMA 2,055 1,204 1,674 695 1,973 43 11.929 721
ALASKA 93 30 39 4 66 2 368 1,001
ARIZONA 1,174 643 795 479 818 71 6,265 303
ARKANSAS 1,100 496 033 314 575 26 5,115 332
CALIFORNIA 3,950 2,079 3,342 1,387 2,159 20.149 44,912 34,091
COLORADO 594 289 362 121 354 241 2,973 1,391
CONNECTICUT I8 0 277 41 0 437 797 30,248
DELAWARE 366 255 363 106 293 2 2,286 647
DISTRICT OF COLUMBIA 51 59 60 44 16 65 397 9
FLORIDA 2,752 1,492 2.410 963 2,331 180 16,694 093
GEORGIA 1,849 076 1,550 525 1,422 0 9,769 475
HANAII 399 362 343 235 244 3 2,434 63
IDAMO 100 140 153 72 148 13 1,260 23
ILLINOIS 951 532 2,232 327 1,121 421 8,000 6,881
INDIANA 1,920 1,140 1,693 899 2,151 490 12,974 740
IONA 814 322 543 224 559 214 4,096 1.923
KASSAB 169 54 73 76 104 130 965 1,157
KENTUCKY 1.919 1.017 1.329 591 .1,238 103 9.697 314
LOUISIANA 494 18 249 83 184 41 1,564 3,467
MAINE 2,888 147 2,877 1,043 2,077 2,022 19,979 3,307
MARYLAND 232 114 222 77 286 33 1,332 184
MASSACHUSET:S 128 90 477 40 303 12 3,627 0
MICHIGAN 428 145 145 145 428 . 1,698 3,946
MINNESOTA 1,503 1,442 725 405 563 17 8,593 0
MISSISSIPPI 879 460 939 436 691 87 5,190 226
MISSOURI 2,392 1,092 2,438 778 2,032 58 13,680 798
MONTANA 219 109 165 39 112 11 1,097 55
NEBRASKA 29 58 193 0 0 57 631 .

NEVADA 147 106 70 20 87 3 638 323
NEN HAMPSHIRE 28 3 22 8 24 21 177 103
WIN JERSEY 2,073 022 1,762 533 1,751 228 11,800 3,374
NEN MEXICO 253 228 283 198 310 24 2,523 04
NEN YORX 2.860 612 114 . 4,200 1,306 32,442 .

NORTH CAROLINA 2,320 1,380 1,851 559 1,911 75 12,454 694
NORTH DAKOTA 20 4 14 4 11 16 117 0
OHIO 2,226 1,161 2,134 621 1,579 76 11,805 1,606
MAMMA 1,279 623 763 324 905 17 6,221 075
OREGON 158 167 87 26 80 55 952 206
PENNSYLVANIA 1,171 225 1,002 797 1,044 2,435 8,756 31,262
PUERTO RICO 242 26 28 36 247 1,044 2,692 3,970
RHODE ISLAND 6 7 49 3 6 37 122 1,793
SOUTH CAROLINA 1,143 776 920 398 1.036 OS 6,767 312
SOUTH DAKOTA 63 28 70 10 22 245 570 758
TENNESSEE 1.003 414 817 300 892 0 4,908 2.017
TEXAS 8,475 7,288 3,754 1.046 7,210 0 49,567 2,190
UTAH 795 295 252 217 206 16 2,003 153
VERMONT 72 22 16 42 15 26 251 342
VIRGINIA 1,754 1.028 1,572 698 1,377 211 10,842 996
WASHINGTON 1,332 1.369 858 521 1,251 0 10,031 241
WEST VIRGINIA 869 584 657 352 563 0 4,383 324
WISCONSIN 1,810 596 1.221 308 985 90 7,268 1,348
WYOMING 45 27 30 2 36 283
AMERICAN SAMOA 29 17 29 29 29 6 206 0
OVAM
NORTHERN MARIANAS ; 3 2 0 5 0 16
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. ABM INSULAR AREAS 59,127 32,548 44,795 17.181 48,729 31,021 305,885 145,555

50 STATES, D.C. 4 P. 59,093 32,528 44,754 17.152 48,695 31,021 385,663 145,555

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANN1JAL.CNTLIAXXXXX1A1
8OCT91
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TABLE MI

ANTICIPATED SERVICES NEEDED BY CHILDREN BITE DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

STATE
COUNSELING TRAMS-
GUIDANCE PORTATION

SPECIFIC

TECHNIC,-

LOGICAL
AIDS

LEARNING DISABILITIES

PHYSICAL/
INTER- MENTAL
PRETE' MAMA RESTO-
SERVICES SERVICES RATION

FAMILY
SERVICES

INDE-
PENDENT
LIVING

MAIN-
TENANCE

RESI
DENTIAL
SERVICES

ALABAMA 559 153 25 10 15 42 92 130 113 13

0
ALASKA 0 0 0 0 0 0 0 0 0

ARIZONA 501 79 11 10 19 49 113 134 97
76

11
35

AREAMSAS 334 106 0 0 10 28 92 64
84

CALIFORSIA 1,827 369 71 52 69 189 340 253 383
2

COLORADO 181 3 2 0 2 12 24 13 17
2

CONNECTICUT . 7 3 0 0 1 1 0 1

1
DELANARE 107 15 1 0 1 4 26 12 24

3 0
DISTRICT OF COLUMBIA 18 0 0 0 0 0 0 0

6
SLORIDA 1,262 92 35 5 SO 24 322 45 104

3
GEORGIA 373 37 3 2 20 27 37 65 2$

40
MASAI! 259 50 6 15 1 25 40 40 20

12 7
IDANO 43 12 2 3 5 11 16 14

13
ILLINOIS 448 24 80 1 10 15 14 22 57

82 1
INDIANA 506 47 9 0 37 35 52 39

4
IONA 150 12 1 2 6 13 79 40 30

1

RAMS 15 2 0 1 0 0 2 7 2
15

KESTUCKY 569 44 16 1 12 20 91 30 63
1 1

LOUISIANA 75 7 0 0 0 0 14 14
97 11

MAINE 658 31 9 4 15 473 144 97
0

MARYLAND 128 2 0 0 0 1 2 0 3
146

MASSACHUSETTS 29 143 2 11 4 197 49 32 297
54 3

MICHIGAS 42 1 2 0 1 . 3 8
0

MINNESOTA 1,690 0 30 0 0 0 0 90 0

85 0
MISSISSIPPI 342 126 10 7 36 9 106 73

611 2
MISSOURI 938 40 132 4 6 26 370 68

15 2
MONTANA 91 9 0 0 5 1 14 20

0 0
suRAmm 24 28 1 1 1 0 16 7

13 1

NEVADA 30 8 0 1 0 1 6 7
2 0

NES HAMPSHIRE 22 3 0 0 0 1 1 0
9

WEN JERSEY 1,311 147 11 0 28 68 92 94 105

NEW MEXICO . ,
. . .

51
NEW YORK
NORTH CAROLINA

5,773
598

5/
58

1

1

0

1

0

11

2
21

0
9$

.

27 34

.

19

0
WORTH DAKOTA 1 0 0 0 0 0 1 11 0

27 2
OHIO 589 28 5 5 8 34 78 53

56 5
OKLAHOMA 481 47 39 0 58 31 64 66

2 0mum 48 1 0 0 1 6 14 14
1 7

PENNSYLVANIA 873 20 0 0 0 25 10 I
7 0

PUERTO RICO 72 41 17 44 46 21 15 3

0 0
MOOS ISLAND 1 0 0 0 0 0 0 0

32 6
SOUTH CAROLINA 392 47 1 0 6 2 57 21

0 0
SOUTH DAKOTA 37 2 1 0 3 3 6 2

52 7

rismissmi 262 37 1 0 0 5 50 3$
300 100

TEXAS 7,396 200 100 0 300 0 500 100
7 1

UTAH 166 20 1 0 2 0 26 1

0 2 0
VERN= 18 0 0 0 0 0 1

58 2
VIRGINIA 706 38 2 0 22 31 125 83

0 0
ASMINCTON 2,388 0 0 0 0 0 0 0

20 0
KEST VIRGINIA
WISCONSIN

274
351

12
14

24
0

0

0

47
5

11

18
32
19

7

17 25
0

1

1

WYOMING 54 1 2 0 1 9 2 0
0 0

AMERICAN SAMOA 0 0 0 0 0 0 0 0

GUAM . . . .

0 0 0
NORTHERN MARIANAS 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
OUR. OF INDIAN AFPAIRS

U.S. AND INSULAR AREAS 33,012 2,214 657 120 893 1,491 3,256 1,866 2,526 5156

50 STATES, D.C. i P.R. 33,012 2,214 651 180 893 1,491 3,256 1,066 2,526 566

DATA AS Or OCTOBER 1, 1991.

SOURCR: ANNUAL,CNTLNANNZNE1A)
8OCT91

A-181

3 8 u



TABLE AEI

ANT-IPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES ACE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

STATE

VOCATIONAL/
TRAINING
SERVICEs

SPECIFIC

TRANSITIONAL
EMpLoYMENT
SERVICES

LEARNING DISABILITIES

POST
vocATIONAL EMPLOY-
PLACEMENT KENT

EVALUATION
op VR

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
sERvICES SERVICES

MANAMA 631 243 460 123 570 32 3,213 335
ALASEA 1 0 0 0 2 0 3 4
ARIZONA 705 334 445 270 505 25 3,309 252
ARKANSAS 676 269 500 157 326 4 2,677 266
CALIFORNIA 2,530 949 2,050 524 795 13,167 23,956 16,060
COLORADO 258 121 155 41 120 101 1,052 765
CONNECTIcUT 17 0 271 40 0 414 757 29,010
DELANARE 205 112 190 54 142 0 924 263
DISTRICT OW COLUMBIA 35 37 37 29 4 44 207 7
FLDRIDA 1,330 462 1,202 359 925 72 6,325 341
GEORGIA 530 152 445 102 324 0 2.151 251
MASAI! 257 215 215 137 142 0 1,462 60
InAHo 51 30 40 15 40 3 304 0
ILLINOIS 351 176 1.135 151 342 215 3,057 3,967
INDIANA 655 255 538 154 780 169 3,365 459
IOWA 330 81 181 117 227 98 1.371 901
KANSAS 70 13 11 21 37 55 237 665
KENTUCKY 582 309 461 170 389 46 3,139 225
LOUISIANA 284 22 134 28 76 15 671 2,073
MAINE 1.230 62 1,230 332 1,230 1,265 6,891 2,063
MARYLAND 123 43 121 16 164 17 620 150
MASSACHUSETTS 45 32 169 14 107 4 1,250 0
MICHIGAN 195 54 54 54 196 . 672 2,239
MINNESOTA 940 940 420 150 70 0 4,330 0
MISSISSIPPI 499 253 521 257 352 35 2,711 195
MISSOURI 996 394 1,166 264 610 20 5,304 562
MONTANA 139 60 107 15 82 8 576 33
NEBRASKA 5 0 199 0 0 50 322 .

NEVADA 86 62 43 10 55 0 325 284
NEN HAMPSHIRE 12 2 14 2 15 13 87 52
NEN JERSEY 1,122 397 1,076 243 997 116 5,756 2,538
NEN MENico . . . . . . .

NEN YORK 75 20 8 . 227 20 6,231
NORTH CAROLINA 667 234 540 163 452 31 2,957 445
WORTH DAKOTA 12 0 8 2 2 6 96 0
OHIO 644 224 678 151 384 36 2,946 945
OKLAHOMA 642 241 338 127 485 10 2,690 665
oREDON 67 91 31 12 20 21 325 157
PENNSYLVANIA 647 15 604 600 617 792 4,215 8,399
PUERTO RICO 55 3 6 2 62 317 711 1,500
MOOS ISLAND 4 6 47 0 2 0 60 968
SOUTH CAROLINA 422 302 339 144 406 23 2,200 171
SOUTH DANOTA 33 17 54 3 7 111 279 264
TENNESSEE 539 188 453 152 472 0 2,256 1,441
TEXAS 5.917 4.931 2.465 500 4 931 0 27,740 2,000
UTAH 129 127 112 33 58 0 713 65
VERMONT 25 4 10 23 3 8 96 175
VIRGINIA 703 352 715 214 603 67 3,721 694
WASHINGTON 446 446 127 0 446 0 3,853 215
WEST VIRGINIA 459 216 307 237 196 0 1,842 243
WISCONSIN 542 154 493 71 377 33 2.420 723
WYOMING 22 27 17 0 14 140
AMERICAN SAMOA 0 0 0 0 0 0 0 0
GUAM . . .

NORTHERN MARIANAS 2 0 0 9 2 0 4 O
PALAu
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 27,593 13,663 20,934 6,613 19,630 17,470 152,554 85,339

50 STATES. D.C. 4 P.R. 77.591 13,663 20,934 6,613 19,628 17,470 152,550 95,339

DATA AS of OcToBER 1, 1991,

SOURCE: ANNVAL.cNTL(ANXXXXIA)
80CT91
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TABLE AZ 1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISAMILITIES AGE 14 AND OLDER
EXITING THZ EDUCATIONAL SYSTEM

DURING THE 1919-90 SCHOOL YEAR

SPEECH OR LANGUAGE IMPAIRNENTS

STATE

VOCATIONAL/
TRAINING
smavIcss

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMMY-
MEET

EVALUATION
OF VR

SERVICES
OTHER
SERVICES

ALL NO SPECIAL
SERVICES SERVICES

ALABAMA 40 41 40 41 41 0 397 140

ALASKA 0 0 0 0 0 0 0 0

ARIZONA 8 6 9 1 6 21 62 2

ARKANSAN 3 2 5 3 2 0 30 4

CALIFORNIA 61 49 52 47 255 3,306 4,307 13,016
COLORADO 11 $ 2 1 13 1 44 27

CONNECTICUT . . . . . . .

ANDELARE 0 0 0 0 0 0 2 169

DISTRICT OF COLUMBIA 0 0 0 0 0 0 0 0

rimaInA 11 5 6 0 16 1 69 125

GEORGIA 41 16 25 4 40 0 199 20

RAMAII 0 0 0 0 0 0 0 3

IDAMO 0 0 0 0 0 0 0 0

ILLINOIS 6 2 47 2 5 3 71 139

INDIANA 20 3 21 12 26 39 204 75

IONA 3 0 0 0 4 1 I 9

KANSAS I 3 2 0 I 2 31 8

KENTWEY 10 19 19 12 18 0 102 11

LOUISIANA 16 1 5 4 4 3 40 233

NAIVE 91 5 91 34 91 77 532 215

MARYLAND 0 1 2 1 S 3 18 II

MASSACHUSETTS 29 21 110 9 70 3 835 0

MICHIGAN 6 I I 1 6 . 16 89

MINNESOTA 20 15 0 12 10 0 79 0

MISSISSIPPI 10 7 7 IC 8 1 64 0

MISSOURI 70 12 94 0 40 0 304 26

MONTANA 1 0 0 0 1 0 6 3

WEBNASEA 2 1 1 0 0 2 10 .

MARIA 0 1 0 0 1 0 3 2

NEW HAMPSHIRE 1 0 0 0 0 0 3 1

NEW JERSEY 13 7 9 9 11 9 97 31

NEW MEXICO 96 64 122 77 131 13 901 37

NEW YORE 7 1 0 21 4 104

NORTH CAROLINA 27 IN 23 0 7 10 125 20

WORTH DANOTA 0 0 0 0 0 0 0 0

OHIO 27 25 28 8 e 9 171 41

OKLAHOMA 5 3 7 0 0 0 25 42

OREGON 6 0 CI 0 0 9 26 0

PENNSYLVANIA 33 1 34 7 33 699 1.034 15,951

PUERTO RICO 4 1 1 3 2 96 153 258

MOOR ISLAND 0 0 0 0 0 0 0 14

SOUTH CAROLINA 4 6 2 3 4 1 39 5

SOUTH DAXOTA 0 0 0 0 0 SO 83 379

TENNESSEE 13 4 9 6 15 0 53 102

TEXAS 0 0 0 0 0 0 332 60

UTAH 0 0 0 0 0 0 0 6

VERMONT 3 0 2 4 1 4 17 34

VIRGINIA 10 3 4 0 3 5 46 32

NASHINGTON 0 0 0 0 0 0 0 26

WEST VIRGINIA 3 2 2 0 2 0 14 6

WISCONSIN 10 4 9 2 8 0 43 40

mytomasc 3 1 2 0 1 . 23

AMERICAN SAMOA 0 0 0 0 0 0 0 0

GUAM . . .
.

NORTHERN MARIANAS 0 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
DUN. or INDIAN AFFAIRS

U.S. AND INSULAR AREAS 740 358 781 309 910 4,402 10,711 31,427

50 STATES, 0.0 & P.R. 740 358 791 309 918- 4.402 10,711 31,427

DATA AS OF OCTOBER 1. 1991.

SOURCE: ANNUAL.CN1LfANXXINN1A/
940CT91

A-104



TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES 4GE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

01'71ING THE 1949-90 SCHOOL YEAR

MENTAL RETARDATION

COUNSELING TRANS-
STATE GUIDANCE MUTATION

TEChNO-
LOGICAL
AIDS

INTER-
PASTER
SERVICES

READER
SERVICES

PRYSIOAL/
MENTAL
RESTO-
RATION

FAMILY
3ERVICES

INDS-
PENDENT
LIVING

MAIN-
MANCE

RESI-
DENTIAL
SERVICES

ALABAMA 743 349 10 0 21 56 242 378 253 57

ALASKA 0 1 0 0 a o 1 o o o

ANIZONA 143 91 24 10 6 37 96 145 76 642

ARXASSAS 202 173 6 0 3 25 90 126 136 73

CALIFORNIA 332 433 65 34 37 70 260 347 349 260

mum= 40 18 0 0 4 15 11 45 43 26

CONNECTICUT . . . . . . . . . .

DELAWARE 52 12 0 0 0 0 4 16 20 4

DISTRICT Of COLUMBIA 16 5 0 0 0 5 5 10 2 3

ruoalo6 625 430 21 5 11 91 318 342 333 147

GEORGIA 648 327 19 0 74 143 300 249 230 124

HANAII 56 22 0 0 0 6 15 40 26 32

IDAHO 70 65 5 0 8 15 46 47 56 21

ILLINOIS 276 120 2 2 1 43 42 69 279 77

INDIANA 606 450 41 4 19 101 278 370 411 242

IONA 96 86 3 1 3 21 71 119 77 96

XANSAS 22 29 1 0 0 5 10 40 47 22

lawirruckr 623 251 6 0 20 74 241 219 267 44

LOUISIANA 46 36 3 1 3 4 19 23 10 15

MAINS 460 172 .0 6 22 207 100 351 351 146

HARTLAND 36 16 I 0 0 4 1 13 10 6

MASSACHUSETTS 18 06 1 7 2 118 29 19 170 SO

MICHIGAN 44 9 3 0 0 . 3 21 55 2

MINNESOTA 290 40 12 3 0 179 30 30 90 12

MISSISSIPPI 208 136 7 1 5 41 3 109 135 34

MISSIOVRI 352 262 22 0 4 42 :11 318 298 04

MMTAXA 32 30 I 0 2 2 21 30 16

NEBRASKA 1 15 0 1 0 0 1 1 0 0

NEVADA 14 11 1 0 0 1 7 8 7 13

NEW HAMPSHIRE 2 3 0 0 0 1 I 3 0 2

KEW JERSEY 197 '73 2 0 11 15 IV, 120 63 33

NEW MEXICO 78 66 12 4 7 31 41 66 67 56

NEIN YORX 6,106 957 8 0 0 2 536

NORTH CAWDLINA 554 331 27 0 7 97 252 291 154 9E

WORTH DAKOTA 7 5 4 0 0 2 3 3 4 7

OHIO 687 176 7 4 9 103 166 224 200 39

OKLAHOMA 316 131 23 3 61 44 174 249 910 93

04160021 17 37 0 1 0 11 0 23 13 22

PENNSYLVASIA 340 15 20 1 1 26 17 6 35 29

PUERTO RICO 104 152 23 60 19 35 49 35 21 6

RHODE ISLAND 3 0 0 0 0 0 0 I 4 0

SOUTH CAROLINA 330 301 22 2 9 9 179 212 182 63

SOUTH DANDTA 2 4 0 0 0 1 4 4 3 4

WAYMENSEE 150 96 25 1 1 9 51 150 91 60

TEXAS 1,237 412 160 0 0 0 625 909 160 412

UTAH 43 19 0 4 6 6 29 32 30 17

VERMCNT 4 0 0 0 0 1 1 1 0 1

VIRGINIA 371 111 31 1 11 164 196 197 147 67

NMSHINGTON 642 514 0 0 0 0 225 225 514 58

WEST VIRGINIA 231 108 12 1 16 43 116 131 59 23

WISCONSIN 110 70 2 0 0 30 34 104 155 27

WYOMING 5 1 1 0 1 3 1 5 4 2

AMERICAN SAMOA 2$ 3 0 0 0 0 21 1 17 0

GUAM .
. . .

0 0
140,47WSPN MARIANAS 0 1 0 0 0 0 0 0

PALAU .

VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 17,628 7,363 688 161 404 1,946 5,117 6,558 6,364 2,826

50 STATES. D.C. 6 P.R. 17,600 7,359 680 165 4'4 1,946 5,096 6,557 6,337 2,626

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNVAL.ONTLIANYXNXIA,
SOCT9I



TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN NITH DISABILITIES AGE 14 AND OLDER
EXITI6G TNE EDUCATIONAL SYsTEM

DURING THE 1989-90 SCHOOL YEAR

MENTAL RETARDATION

s

-' - " -
iPATE

VOCATIONAL/
?RAINING
SERVICES

TRANSITIOW41.
EMPLOYMENT
SERVICES

VOcATIONAL
PLACEMENT

POST
EMPLOY-
MEN?

EVALUATION
Or VR

SERVICES
OTHER
SERVICEs

ALL NO SPECIAL
sosivIcEs SERVICES

AL4amON 1,131 727 1,031 430 981 6 6,415 214
A46,0 0 o 0 0 1 o 3 0
ANC:36A 295 162 205 106 141 7 1,663 24
AgAr4404 383 203 295 142 219 21 2,107 51
04./ema%111 584 488 414 177 272 1,058 5,180 539
c01.01410410 98 66 70 42 70 20 564 103

041404444 55 44 66 29 56 0 358 156
Dallagl C31, COLUMBIA 10 14 11 8 7 10 106 0

?JCRS IA 815 603 657 377 779 65 5,619 17
akiptC;14 906 562 602 336 753 0 5,473 113
10.14.r, 72 72 72 62 55 0 530 0
1%6C, 111 93 94 53 97 9 797 16
111/004 374 252 610 121 492 106 2,870 702
11504444 914 662 849 566 995 235 6,761 130
101,

gANS."5
275
47

147
31

209
43

79
22

179
41

36
23

1.500
363

379
164

164,Lpay 799 545 678 309 674 105 4,932 74
Wu1514A 118 42 76 36 63 18 SIC 591
MI NNE 637 32 637 364 637 166 4.396 242
41%yr....445 59 42 53 32 $6 9 340 12
14418,6011)31EITS 27 19 101 9 64 3 769 0
M10611 04 125 55 55 55 125 552 570
04111101F-90TA 160 240 125 95 185 0 1,511 0
9(193 slip? 1 313 163 260 155 276 46 1,982 30
rUsscoal 821 474 748 366 790 16 4,776 116
14:91141.114 49 34 38 16 19 1 306 1

oorkpr994 o 13 2 0 0 0 34
NIYA1716 36 25 20 6 18 2 169 11
1466 ir4ANP04146 5 0 3 1 3 4 27 3

al -.Paul( 291 188 225 107 228 24 1,793 123
Palt egilkicC, 41 96 90 69 91 4 863 17
NEI irCRI 1,343 440 40 . 1,830 89 11,359 .

0011141 CAROLINA 1,022 771 807 302 953 16 5,713 128
X01,41 0AC7P7A 6 2 4 1 6 10 64 0
oqo 1,066 592 1,052 318 606 2 5,451 510
011A64044 533 327 363 179 329 3 2.928 105
0444,0 43 37 27 11 22 10 282 15
FUNS6110,64IA 286 203 185 44 212 490 1,912 3,533
PkEirt, 4z CD 159 13 13 26 138 389 1,250 1,535
WsZO 141"10 0 0 0 0 4 32 44 58
SiVEtE 000LINA 555 340 459 188 494 35 3,430 75
51D8Tr1 DAKOTA 9 3 5 4 7 19 69 42
1/461g-SibS 143 170 269 114 292 0 1,622 290
?Duo 969 825 4.12 85 825 0 7,331 100
IN 58 49 5; 27 46 5 430 21
v144p201. 29 17 2 11 7 a 60 75
iniCt X IN 445 345 404 226 341 22 3,123 44
1641, 1210P1 514 514 5.4 514 514 0 4,746 0
11414? VliG I NIA 311 314 280 103 286 0 2, 034 49
441loc3414 298 127 24c 89 196 20 1, 518 94

WINS 04 10 5 5 2 12 . 57 .

A9I%C411 Omar. 28 17 28 28 28 0 199 0

140611-ar14 r4A6IAXAS
pAI.A0
v14Gx 4 IRE...AKOs

3 3 2 0 3 0 12 0

844. OE /OMAN' APTAIRS

1)5 Ak Es8uL.A4 AREAS 17,672 11,320 13,713 6,444 15,806 3.145 117,149 11,119

50 8'rAT4S. D.C. 4 P .R . 17, 641 11,300 13.683 6,416 15, 775 1,145 116,938 11, 119

--... - --- -- ----

DATA AS or ecTollER 1. 1991 .

sov}tc- IS . ow !NAL . CH TL tAHRX NX 1 AI

SCCT99 I
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TAW.E AEI

ANTICIPATED SERVICES NEEDED By CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAR

SERICWS EMOTIONAL DISTURBANCE

COUNSELING
STATE GUIDANCE

TRANS-
PORTATION

TECHNO0-
LOGICAL
AIDS

INTER-
?RESER
SERVICES

READER
SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

INDS-
PENDENT
LIVING

MAIN-
MANCE

RESI-
DZETIAL
SERVICES

ALABAMA 237 50 2 0 1 59 65 19 51 66

ALASKA 22 29 0 0 1 4 7 9 4 2

ARIZONA 147 14 2 1 3 13 77 71 26 21

ABBASSAS 5 2 0 0 0 5 3 3 2 3

CALIFORNIA 608 51 4 9 16 198 269 65 105 93

COLORADO 170 2 1 0 0 44 24 15 30 11

CONNECTICUT . . . . . . . .

DELAWARE 144 91 0 0 0 46 45 32 43 9

DISTRICT Cf COLUMBIA 9 0 0 0 0 0 0 0 0 0

FLORIDA 551 5$ 3 0 2 132 255 102 104 51

GEORGIA 354 29 0 2 3 32 50 43 21 13

MANAII 44 0 0 0 0 14 15 4 0 5

IDAHO 12 4 0 1 1 3 3 4 3 1

ILLINOIS 279 SO 19 0 1 14 $2 24 135 15

INDIANA 245 48 0 0 0 41 53 52 59 45

IONA 159 6 0 0 0 10 26 59 47 23

EANSAS 24 0 0 1 0 18 2 4 6 2

KENTUCKY 141 18 7 0 2 35 72 12 29 11

LOUISIANA 37 2 0 0 0 2 10 5 0 4

MAINE 701 43 1 5 19 791 316 122 122 107

MARYLAND 20 1 0 0 0 1 1 0 0 1

MASSACHUSETTS 11 56 1 4 2 77 19 13 115 57

MICHIGAN 35 2 1 0 0 . 17 5 76 15

MINNESOTA 300 4 0 0 0 160 29 110 59 60

MISSISSIPPI 11 0 0 0 0 1 0 0 I 0

MISSOURI 476 100 6 6 0 56 214 68 61 44

MONTANA 39 1 0 0 0 0 2 4 5 9

NEBRASKA 13 33 0 0 0 0 53 1 0 0

NEVADA 19 6 0 0 0 2 4 4 4 2

NEN HAMPSHIRE IS 2 0 0 0 1 0 0 1 0

NEN JIRSEY 822 90 0 0 0 53 101 05 119 72

NEN MEXICO 110 10 1 1 1 47 39 35 44 25

NEN YORE 2,335 342 2 1 0 2 2 308 .

MoRTH CAROLINA 570 60 0 0 1 30 222 36 29 9

NORTH DAKOTA 1 0 0 0 0 0 1 0 0 0

OHIO 174 6 1 2 0 48 41 32 20 5

OKLAHOMA 55 3 0 0 1 5 10 16 6 2

OREtXVI 22 0 0 0 0 4 10 6 0 I

PENNSYLVANIA 271 4 0 0 0 24 21 3 1 23

PUERTO RICO 9 12 0 3 1 10 5 0 0 1

RHODE ISLAND 3 0 0 0 0 0 0 0 1 0

SOUTH CAROLINA 140 20 1 1 0 9 45 10 19 4

SOUTH DAEOTA 17 1 0 0 0 I 4 1 1 1

TENNESSEE 102 3 0 0 0 9 23 4 3 2

TEXAS 1.227 100 0 0 0 0 1.000 1.000 200 500

UTAH 158 19 0 0 2 6 49 4 11 1

VERMONT 17 0 2 0 0 1 0 0 1 0

VIRGINIA 677 39 2 1 2 177 147 132 33 50

NASHINGTON 172 0 0 0 0 0 0 0 0 0

NEST VIRGINIA 73 9 0 0 0 9 15 3 0 2

NISCONSIN 269 10 0 0 0 23 40 39 16 5

WYOMING 10 2 0 0 0 8 0 3 1 I

AMERICAN SAMOA 0 0 0 0 0 0 0 0 0 0

GUAM . , . . . .

MYRTKERN MARIANAS 0 0 0 0 0 0 0 0 O o

PALAU
VIRGIN ISLANDS
SUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 12,024 1,460 56 37 58 2,214 3,488 2.263 1,878 1373

50 STATES. D.C. 6 P.R. 12.024 1,460 56 37 59 2,214 3,489 2,263 1,878 1.373

DATA hS Cf OCTOBER 1, 1911.

SOUSCE: ANNUAL.CNTLIANXXNX1A)
8OCT41
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TABLE AE1

ANTICIPATED szioncts NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL worm

DURING THE 1989-90 SCROOL YEAR

SERIOUS EMOTIONAL DISTURBANCE

VOCATIORAL/
TRAINING

STATE SERVICES

TRANSITIONAL
EMPLOYMEMT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-

MEET

EVALUATION
OF VR

SERVICES
OTHER
stavIcas

ALL WO SPECIAL
SERVICES SERVICES

ALAHMIA 185 140 85 54 220 3 1.230 15

ALASKA 49 15 20 2 33 1 197 516

ARIZONA 103 93 97 77 72 7 824 11

ARKANSAS 4 3 2 1 2 0 38 1

CALIFORNIA 213 107 246 123 265 763 3,124 662

COLORADO 122 46 81 16 81 81 724 392

ODNNECTICUT . . . . .

DELAWARE 78 71 83 53 70 0 765 56

DISTRIC% OF COLUMBIA 4 4 10 5 3 4 39 0

FLORIDA 385 306 384 192 377 21 2,923 55

GEORGIA 315 114 235 61 246 0 1,518 76

HAWAII 52 60 40 24 32 o 290 0

IDAHO 10 10 10 4 5 0 71 2

ILLINOIS 146 73 315 42 226 73 1.524 1,924

INDIANA 152 114 176 94 173 21 1,273 37

IONA 160 65 119 19 111 66 070 493

KANSAS 24 2 6 30 17 45 181 289

KENTUCKY 120 56 70 62 72 1 724 o

LOUISIANA 45 7 17 4 18 s 150 385

MAINE 665 33 665 195 665 359 4.808 617

MARYLAND 22 7 16 3 27 0 99 2

MASSACHUSETTS 18 12 65 6 42 2 500 o

AICHIGAN 70 26 26 26 70 . 319 854

MINNESOTA leo 120 110 59 160 a 1,351 o

MISSISSIPPI 9 7 7 o 4 0 40 o

MISSOURI 300 134 358 88 292 s 2,298 68

MONTANA 15 9 11 1 3 2 105 s

se.muk.sEA 1 30 0 0 0 0 131

NEVADA 16 11 9 3 10 o 90 21

NEM HAMPSHIRE 7 1 3 3 s 2 43 IS

NEW JERSEY 457 147 355 109 354 31 2,794 519

NEM MEXICO 50 56 55 44 69 3 599 24

NEW YORK 394 54 15 699 198 4,352

NORTH CAROLINA
NORTH DAKOTA

433
1

273
o

361
0

44
0

344
1

2

o
2,413

4

55

0

OHIO 143 97 113 32 117 2 820 211

OKLAHOMA 45 26 35 14 44 o 262 38

OREGON 11 24 7 0 4 6 95 9

PENNSYLVANIA 174 1 157 144 153 396 1,367 2,821

PUERTO RICO 5 0 0 0 7 50 102 137

RHCOE ISLAND 2 o 2 3 o s 16 200

souTm CAROLINA 85 50 59 26 85 18 572 53

SOUTH DAKOTA 12 4 9 1 2 19 73 28

TENNESSEE 33 19 30 6 43 0 277 44

TEXAS 1,000 1.000 500 200 818 0 7,545 o

UTAM 78 84 57 32 44 2 546 54

VERMONT 10 1 o 2 o 7 41 41

VIRGINIA 478 232 141 182 303 108 2,904 20

NASHINGTON 85 10f o o a o 313 0

WEST VIRGINIA 80 38 55 9 53 0 146 23

WISCONSIN 335 115 243 52 166 s 1,320 347

WYOMING 4 I 3 0 6 . 39
0AMERICAN SAMOA 0 o o o o 0 o

GUAM . . .
. .

NORTHRRN MARIANAS 0 o o O o 0 0 0

PALAU
VIRGIN ISLANDS
SUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 7,473 3, 999 5,666 2.147 6,613 2,319 53,060 10,920

50 STATES, D.C. 4 P R. 7,473 3.999 S 666 2,14 1 6.613 2.319 53,068 10,920

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLIANXXNXIA1
80CT91
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TABLE ARI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILI'AIES AGE 14 AND OLDER
EXITING NE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL TEAR

HEARING IMPAIRMENTS

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
puiciaxzwr

POST
EMPLOY-
KENT

EVALUATION
OF VR

SERVICES
OTHER
SERVICES

ALI
SERVICES

NO SPECIAL
SERVICES

ALABAMA 15 13 14 12 16 0 129 3

ALASKA 33 11 15 2 20 1 128 416

ARIZONA 20 8 13 9 10 2 122 3

ARKANSAS 19 9 19 1 16 0 138 o

CALIFORNIA '02 56 105 38 53 431 1 466 210

zoidomr, o 8 12 4 16 4 111 26

CONNECTICUT . . . . . . .

DELANARE 9 8 7 5 7 o 46 2

DISTRICT OF COLVABIA o 2 o 0 0 2 8 o

FLORIDA 98 48 88 11 108 o 871 0

GEORGIA 18 4 $ 3 11 0 112 2

HAWAII 1 1 1 1 1 o 9 o

'MHO 10 4 5 o 3 z 45 2

ILLINOIS 10 4 48 3 12 6 116 55

INDIANA 63 15 22 5 79 3 423 4

IONA 22 11 16 2 21 5 138 9

KANSAS 7 o 3 0 2 1 65 9

KENTUCXY 32 14 20 7 36 24 266 2

LOUISIANA 6 3 2 2 6 0 32 68

MAINE 42 3 31 14 31 24 295 19

MARYLAND 3 7 5 0 3 2 35 1

MASSACHUSETTS 2 1 7 0 4 o 49 a
MICHIGAN 7 o 0 0 7 . 26 53

MINNESOTA 56 35 20 20 39 0 350 o

MISSISSIPPI 23 2 18 2 19 2 129 1

MISSOURI 34 14 74 18 20 0 23S 10

NONTANA 4 0 7 0 1 0 13 3

NEBRASKA 3 4 0 0 0 3 41

NEVADA
NEW HAMPSHIRE

o
0

o
0

0

o
0

0

1

o
0

0

2

0

a
1

NEN JERSEY 13 4 12 4 18 11 162 24

NEW MEXICO 16 s 8 6 12 0 105 5

NEW YORK 326 42 31 . 335 331 3,156 .

BORTH CAROLINA 60 36 37 20 56 o 436 26

NORTH DAXOTA 0 0 0 0 a 0 0 o

OHIO 26 12 29 13 21 s 217 12

OKLAHOMA 10 6 6 2 11 I 57 4

OREGON 17 12 13 2 26 5 153 1

PENNSYLVANIA 13 1 14 o 13 22 93 345

PUERTO RICO 9 1 4 2 5 36 99 140

RHODE ISLAND 0 0 0 0 0 0 1 16

SOUTH CAROLINA 33 5 30 4 12 1 157 2

SOUTH DAKOTA 0 0 0 0 0 1 3 15

TENNESSEE 19 10 18 z 15 0 131 16

TEXAS 50 75 20 20 25 a 836 10

UTAH 3 3 3 a 1 0 10 0

VERMONT 3 0 0 1 2 0 7 5

VIRGINIA 21 13 23 16 11 o 155 1

WASHINGTON 28 40 0 0 28 0 246 0

NEST VIRGINIA 11 6 7 0 12 0 60 1

WISCONSIN 6 1 1 0 3 2 25 3

WYOMING z : . o 0 . 6 .

AMERICAN SAMOA 1 o 1 1 1 0 7 0

CVAM . . . . . . .

NORTHERN MARIANAS 0 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
BUR, OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,319 553 766 712 1,161 927 11,553 1.525

SO STATES, D.C. i P.R. 1,318 553 765 251 1,160 927 11,546 1,525

DATA AS OF OCTOBER 1, 1991.

SOURCE; ANNUAL.CNTLANXXWX1A)
SOCT91

A-190
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TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDRIER WITH DISABILITIFS AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 scnom YEAR

MULTIPLE DISABILITIES

STATE
COUNSELING TRANS-
GUIDANCE PORTATION

TECKNO-
UDGICAL
AIDS

INTER-
FRETER
SERVICES

READER
SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

VIDE-
PENDENT
LIVING

MAIN-
TEMIANCE

RESI-
"XATIAL
SERVICES

ALABAMA 25 26 11 8 6 14 22 13 20 14
ALASEA o 0 0 0 0 0 0 o 0 o
ARIZONA 13 18 9 9 2 6 11 12 9 10
ARICANSAS 7 e 2 a 0 4 5 7 7 3

CALIFORNIA 80 115 54 5 6 24 84 81 74 62
COLORADO 42 19 4 I 1 16 0 20 37 21
CONNECTICUT 0 o 0 0 3 0 1 0 1

DELANARE 11 11 o 0 0 12 10 10 11 1

DISTRICT CO COLUMBIA 2 2 4 o 0 0 2 2 2 4

FLORIDA
=MIA
KAMAJI 3 3 0 0 0 1 2 3 3 2
IDAMO 1 o 0 1 o 1 0 0 a 0
ILLINOIS 0 o 0 o 0 0 0 0 0 0
INDIANA 50 65 1 2 0 1 24 17 29 43 65
IONA 5 15 4 0 o 3 6 2 12 29
KANSAS 1 1 n o o 1 0 1 2 3

1131:1117CXY 17 19 13 0 o 6 18 13 10 9
LOUISIANA 0 2 0 1 o o 0 2 0 2

MAINE 183 111 45 1 26 139 73 100 100 101
MARYLAND 18 16 1 o 1 3 6 6 16 6
MASSACHUSETTS 2 9 o 1 o 12 3 2 19 9

MICNIGAN 3 o 4 a 0 . a o 0 1

MINNESOTA 0 o o 0 0 o o o o 0
MISSISSIPPI a 4 I 1 2 3 2 3 2 10
MISSOURI 6 6 o 0 2 6 8 4 6 8
MONTANA 3 2 o o o 0 2 1 3 3

NESNASNA o 14 7 o o 0 7 0 0 0

NEVADA o 7 1 1 0 o 2 4 3 3

NEW HAMPSHIRE o 0 o o 0 0 o 1 0 o
NEW JERSEY 111 60 4 0 7 17 39 74 44 39
NEN MEXICO . . . . . . . .

NEN YORE 145 22 o 1 o 1 0 12 .

NORTH CAROLINA 31 31 23 3 o 18 31 36 14 21
NORTH DAKOTA o o o 0 o o o 0 0 0
OHIO 108 153 15 s s 28 92 96 89 82
ONLABOMA 9 28 o 0 1 4 e 23 5 7

OREGON . , . . - - . -

PENNSYLVANIA 0 0 0 0 0 o o 0 O 0

PUERTO RICO 10 26 11 3 0 4 5 o : 3

RHODE ISLAND o 0 0 0 o o o 0 0 0

SOUTH CAROLINA 2 17 4 4 o 4 0 20 19 9

SOUTH OAXOTA 1 5 o so o I 2 0 4 5

TENNESSEE 4 17 4 4 o 2 6 6 4 13

TEXAS 129 75 75 10 o 0 170 100 90 80
UTAH 26 24 3 0 6 1 12 18 19 19

VERMONT o 0 0 o 0 a 0 2 0 1

VIRGINIA 55 30 21 0 3 18 35 31 27 13

WASHINGTON 14 7 4 7 4 0 75 7 7 75

WEST V/RGINLA o o 0 0 0 o o 0 0 0

WISCONSIN 182 114 27 24 5 55 50 115 180 61

AMERICAN SAMOA 0 o o 0 o o o 0 a 0
GUAM . . . . . . . .

NORTHERN MARIANAS 6 o 0 o 0 0 o o o 0

PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,305 1,089 362 90 78 431 763 845 895 800

50 STATES, D.C. 5 P.R. 1,305 1,089 362 90 78 431 763 845 895 800

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTL(AXXXNX1A)
800791



TAHLA AZ1

AXTICIPATED SERVICES MEMO BY CHILDREA WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURTNG THE 1999-90 =Hoot. YEAR

MULTIPLE DISABILITIES

STATE

VOCATIOMAL/
TRAINING
SERVICES

TRANSITIONAL
EMPIDYNEXT
SERVICES

VCCATIONAL
PIACIMEST

POST
EMPLOY-

RENT

EVAIZATIOX
or YR

SERVICES
OTEZR
SERVICES

ALL WO SPECIAL
SERVICES SERVICES

ALABAMA 23 23 22 16 25 0 270 1

ALUM 0 0 0 0 0 0 0 3

AR13OR" 26 16 15 11 21 7 144 10

ARKANSAS 6 6 6 6 4 0 ,71 1

CALIFORSIA 92 $2 72 51 59 392 1,333 139

COLORADO 71 36 35 14 41 30 396 40

CONNECTICUT 1 0 4 0 0 12 22 692

DELAMARE 13 13 13 13 13 0 131 1

DISTRICT OF COLUMBIA 2 2 2 2 2 4 32 1

PLORIDA
GEORGIA . .

9

.

MAMAII 2 2 2 2 2 27 0

IDAHO 0 0 1 0 0 0 4 0

ILLINOIS 0 0 0 0 0 0 0 0

ISAIAS 50 43 39 44 25 1 513 0

IONA 8 14 $ 3 4 0 113 6

XMAS 5 2 3 1 1 2 23 27

25 26 70 10 27 1 213 2

LOUISIANA 4 1 2 0 4 0 1$ 15

MAINE 159 9 159 61 159 73 1 524 63

MARYLAND 19 4 23 14 23 1 161 1

MASSACHUSETTS 3 2 10 1 7 0 80 0

MICHIGAM 0 0 0 0 0
6

$ 25
0

MI =SOYA 0 0 0 0 0 0
0

MISSISSIPPI S 10 11 4 11 1 74

MISSOURI A 10 6 4 4 6 66 6

MONTANA 3 3 3 3 1 0 27 I

MEBRASNA 8 4 0 0 0 1 41 .

KEVAAA
mism miversoms

5

1

6
o

5

1

0

1

,

o

1

1

36
5

0
o

NEW JERSEY 142 64 109 50 116 24 912 96

SEW MEXICO . .

WES YORE 015 2 51 15 26d
6

NORTH CAROLINA 36 17 29 10 34 14 354

WORTH DAXOTA 0 0 0 0 0 0 0

OHIO 206 150 152 75 .'. 14 , 4:4 1"
5

OKIANONA 31 12 6 1 24 3 162

PENNSYLVANIA 6 0 0 0 0 0 i 0

PUERTO RICO 2 1 2 1 11 72 153 148

MODE ISLAND 0 0 0 0 0 0 0 1

SOUTH CAROLINA 16 2 3 16 5 0 121 0

SOUTH DAXOTA 6 3 2 2 5 9 45 10

TIODOASSEIS 6 9 10 8 11 0 104 8
0

TEXAS 90 90 40 50 100 0 1.009

UTAH 23 29 25 20 23 9 259 0

MUSD= 0 0 0 0 0 0 3 1

3
VIRGINIA 52 49 42 33 36 2 447

0
MASHINGTOW 7 7 7 7 14 0 242

WEST VIRGINIA 0 0 0 0 0 0 0 0

WISCONSIN 306 191 216 93 230 24 1.473 120

WYOMING , . .

9

. .

0
AMERICAN SAMOA 0 0 0 9 0 0

GUAM .
.

0
NORTHERN MARIAXAS 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
OUR, OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,477 943 1,144 658 1,235 719 12,434 1,449

50 STATES. D.C. A P.R. 1.477 943 1,144 654 1,235 719 12,434 1,446

DATA AS OF OCTOBER 1, ?991.

SOURCE: ANNUAL.CNTWANXXXX1A)
S OCT91

A-192
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TABLE As1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1987-90 SCHOOL YEAR

ORTHOPEDIC IMPAIRKENTS

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
ODLORADO
CONNECTICUT
DELANARE

COUNSELING TRANS-
GUIDANCE PORTATIOW

7 15
0 2
3 3

1 2
76 047
7 2
. 0

2 3

TECHNO-
LOGICAL
AIDS

4

0
1

0

238
0

2
3

PRETER
SERVICES

0
0

1

0

4

0
0

0

READER
SERVICES

I

0

0

0

42
0

0

0

PHYSICAL/
MCNTAL
RESTO-
RATION

7

2
1

.

130
4

0

0

FAMILY
SERVICES

5

o

2

0

83
1

0

2

INDS-
PENDENT
LrvIloG

12
1

4

I

335
3

0

2

MAIN-
TENANCE

13
a
0

0

308
1

0

2

RESI-
DENTIAL
SERVICES

3
o

2

0
242

0
0

1

DISTRICT Of coutplam o o a a o 0 o 0 o o
FLORIDA 46 64 14 2 I 33 16 47 33 5

GEORGIA 14 18 3 0 12 e 12 14 12 4
HAWAII 5 6 2 0 0 2 2 4 2 2
IDAMO 1 0 0 a o 1 1 1 o a
ILLINOIS 22 21 1 0 0 11 7 $ 21 2
INDIANA 35 14 9 0 1 9 5 7 6 4
IONA 6 2 2 0 0 4 0 1 0 0
KANSAS 9 1 0 0 0 0 0 0 0 I

EENTUCEY 16 23 17 0 0 13 12 21 4 7
LOUISIANA 3 2 1 0 0 2 1 1 2 0
MAINE le 14 6 0 1 23 3 12 12 1

MARYLAND 3 2 0 0 0 0 0 2 0 , 2
MASSACHUSETTS 1 5 0 0 0 6 2 I 9 5
MICHIGAN 8 5 0 0 1 , 0 1 6 4
MINNIGNOTA 50 50 36 25 4 16 11 32 14 10
MISSISSIPPI 7 9 3 1 0 8 4 6 2 3
MISSOURI 28 56 20 0 0 28 24 34 18 6
MONTANA 2 1 0 0 1 2 1 2 0 1

NEBRASKA 0 3 4 2 0 0 0 0 0 0
NEVADA 0 1 0 0 0 0 0 1 0 0
NEW HAMPSHIRE 1 1 0 0 0 0 0 0 0 0
NEN JERSEY 15 26 11 2 0 17 13 13 13 0
NEN MEXICO . . . .

NEN YORE 2,049 481 14 1 0 O . 282 .

NORTE CAROLINA 21 8 10 0 0 12 1 10 2 0
NORTH DAKOTA 0 1 0 0 0 0 0 I 0 0
OHIO 79 57 25 0 0 32 37 35 20 16
OKLAHOMA 7 8 2 0 1 3 2 3 1 2
COILEGON 2 4 0 0 0 0 a 2 1 0
PENNSYLVANIA 11 2 2 0 0 2 0 0 0 0

PUERTO RICO 7 1 1 6 0 1 8 2 4 4
RHODE ISLAND 0 0 0 0 0 0 0 0 0 0

SOUTH CAROLINA 12 14 4 0 2 6 C 10 7 I

SOUTH DAKOTA 0 1 0 0 0 1 0 1 0 0
TENNESSEE 7 10 e 0 2 3 2 4 2 3
muis 153 175 115 0 0 0 75 85 100 75
UTAH 0 1 0 0 0 0 0 1 0 0
VERMONT 0 0 0 0 0 0 0 0 2 0

VIRGINIA 10 22 4 0 1 16 17 23 15 I

moksmitcrow 21 21 21 0 0 0 0 7 0 3
NEST VIRGINIA 2 6 4 0 0 0 S 7 6 2
WISCONSIN 2 1 0 0 0 0 0 I 3 0
WYOMING 0 0 0 a o o o 0 0 o

AMERICAN SAMOA 0 0 0 0 0 0 0 0 0 0
GUAM . . . . . . . .

NORTHERN MANIAXAS 0 0 0 0 0 Q 0 0 0
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 2,764 1.517 557 44 70 411 361 758 920 407

50 STATES, D.C. A P.R. 2,164 1,517 557 44 70 411 361 758 920 407

DATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUA1..CNTLIANXXXX1A1
BOCT91

A-193

3b



TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 SCHOOL YEAX

ORTHOPEDIC IMPAIRMENTS

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEPIEW7

POST
EMPLOY-

RENT

EVALUATION
or VR

SERVICES
OTHER
SERVICES

ALL N3 SPECIAL
SERVICtS SERVICES

ALABAMA 11 7 9 8 9 1 115 1

ALASKA 4 2 1 0 5 C 17 51

ARIZONA 0 2 7 5 6 0 45 a

ARKANSAS 2 0 1 0 0 0 1 0

CALIFORNIA 151 216 227 59 279 413 3,150 326

COLORADO 11 3 6 3 11 2 54 19

CONNECTICUT 0 0 1 1 0 3 7 233

DEIANARE 2 3 2 2 0 1 25 0

DISTRICT OF COLUMBIA 0 0 0 0 0 0 0 0

FLORIDA 61 41 41 11 60 1 483 3

GEORGIA 23 22 22 13 26 0 203 2

HAMAN 10 7 7 9 8 3 65 0

IDAHO 2 2 0 0 1 0 9 a

ILLINOIS 19 14 47 6 33 12 224 35

INDIANA 35 e 28 10 42 11 224 0

IONA 9 4 6 1 8 2 45 25

KANSAS 3 3 3 1 2 0 17 5

KENTUCKY 24 21 22 11 15 0 208 0

LOUISIANA 5 1 1 1 7 9 26 29

MAINE 15 I 15 3 15 18 157 7

NARYLAND 2 1 1 3 1 0 17 0

MASSACHUSETTS 1 1 5 0 3 0 3 9 0

MICHIGAN 17 6 6 6 17 . 77 91

MINNESOTA 70 60 25 32 40 10 485 0

MISSISSIPPI 16 9 11 3 12 2 96 0

MISSOURI 42 32 30 18 42 6 384 4

NONTANA 2 0 1 0 2 0 15 1

NEBRASKA 4 2 0 0 0 0 15 .

NEVADA 0 0 0 0 I 0 3 0

NEW HAMPSHIRE 1 0 0 0 0 1 4 0

NEW JERSEY 17 17 20 9 20 13 209 2

NEW MEXICO , . .
. . .

NEN YORX 474 38 13 691 463 4,519 .

NORTH CAROLINA 21 6 11 4 11 0 121 3

NORTH DAKOTA 0 1 1 0 1 0 5 0

OHIO 89 49 64 20 82 6 611 49

OKLAHOMA 6 4 3 0 0 0 50 1

OREGON 4 1 2 1 2 1 20 11

PENNSYLVANIA 6 1 2 0 4 23 53 110

PUERTO RICO 3 0 0 2 10 7 62 66

RHODE ISLAND 0 1 0 0 0 0 1 3

SOUTH CAROLINA 20 14 21) 13 22 4 153 2

SOUTH DAKOTA 1 0 0 0 1 4 9 12

TENNESSEE 20 5 8 4 17 0 95 27

TEXAS 50 75 30 50 102 0 1.055 0

UTAH 0 1 1 3 1 0 $ 1

VERMON'T 0 0 0 0 0 a 1 3

VIRGINIA 26 20 25 15 18 1 222 1

WASHINGTON 27 77 27 0 21 0 175 0

WEST VIRGINIA 1 6 4 3 7 0 53 0

WISCONSIN 3 1 3 1 4 0 19 8

WYOMING 1 a 0 0 1
3 ,

AMERICAN SAMOA 0 0 0 0 0 9 0 0

GUAM
. .

.
. .

NORTHERN MARIANAs 6 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
SUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1.319 736 766 334 1.692 1,015 13,661 1,131

50 STATES, D.C. & P.R. 1,319 736 766 334 1,682 1,015 13,661 1,131

DATA AS Of OCTOHER 1, 1991.

SOURCE: ANNVAL.CNTLIANXIINX1A,
8OCT91
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TABLE AE1

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER

EXITING THE EDUCATIONAL SYSTEM

DURING TNE 1989-90 SCHOOL TSAR

OTHER HEALTH IMPAIRMENTS

STATE
COUNSELING TRANS-
GUIDANCE PORTATIo%

TECHNO-
LOGICAL

AIDS

INTER-
PRETER
SERVICES

READER
SERVICES

PHYSICAL/
MENTAL
RESTO-
RATION

FAMILY
SERVICES

INDE-
PENDENT
LIVING

MAIN-
MANCE

REST-
OENTIAL
SERVICES

ALABAMA 5 4 0 0 1 6 2 2 15 3

ALASXA 2 0 0 0 1 1 0 0 0 1

ARIZONA 3 1 1 I 0 0 1 0 0 0

ARKANSAS I 2 0 0 0 1 1 1 0 0

CALIFORNIA 61 38 42 3 2 61 37 79 52 16

COLORADO . . . . . . . . .

CONNECTICUT . 1 1 0 0 0 0 0 0 0

DELANARX 0 0 0 0 0 0 0 0 0 0

DISTRICT c 7 ODLUMBIA 2 0 0 0 0 0 0 2 0 0

PLMIDA 23 7 1 0 0 6 19 8 8 1

GEORZIA 6 2 0 1 0 5 0 1 2 1

HANAII 1 2 a a o 0 0 0 0 0

IDAHO '3 2 9 1 0 1 2 1 1 1

ILLINOIS 9 3 1 0 0 2 1 4 0 0

INDIANA 0 2 7 0 0 2 1 0 9 1

IONA 0 0 0 0 0 0 0 0 0 0

KANSAS 0 0 1 0 0 0 0 0 0 0

KENTUcKY 1 1 0 0 0 0 2 0 0 0

LOUISIANA 1 0 1 0 0 1 1 0 0 0

MAINE 24 14 4 0 2 , 11 18 19 2

MANY LAND 3 2 0 0 0 1 1 1 0 1

MASSACHUSETTS 1 6 0 0 0 1 2 1 12 6

MICHIGAN 1 1 1 0 0 . 1 1 2 0

MINNESOTA 39 25 6 0 0 32 4 7 15 10

MISSISSIPPI
MISsCvRI 20 16 10 0 0 14 12 16 12 12

MONTANA ' 2 1 1 0 1 3 2 2 2 1

NEBRAsKA 2 12 0 0 0 0 S . 0 0

NEVADA I 0 0 0 0 1 I 0 0 0

NSW KARESHIRE 2 0 0 0 0 2 0 0 0 0

NEN JERSEY 15 2 0 0 0 2 7 2 2 o

NEN MEXICO . . . .

. .

NEN YORX 1,279 152 1 0 O 2 0 . 137 .

NORTH CAROLINA 25 29 1 0 1 16 14 12 4 6

NORTH DAXOTA 0 0 0 0 0 0 0 0 0 0

OHIO . .

OILANOMA 4 3 1 0 0 2 1 4 3 1

mom 4 0 I 0 0 0 0 2 0 1

PENNSYLVANIA Ar7'7 0 0 0 0 0 0 0 0 0 0

PUERTO RICO 7 10 7 3 1 2 3 1 1 4

RHODE ISLAND 0 0 0 0 0 0 0 0 0 0

SOUTH CAROLINA I I 0 0 0 0 1 1 1 0

SOUTH DAXOTA 0 1 0 0 1 1 0 0 0 0

TENNESSEE 9 1 0 0 0 0 0 3 1 1

TEXAS 455 150 100 0 100 0 200 200 200 200

UTAH 2. 0 0 0 0 0 0 0 a 0

VERMONT 0 0 o o 0 0 0 0 0 0

VIRGINIA 9 11 2 1 0 6 6 6 6 3

WASHINGTON 222 a 0 0 0 80 0 44 0 o

NEST VIRGINIA 1 2 1 0 0 0 0 I 2 1

WISCONSIN 0 1 0 0 0 0 1 2 1 1

STORING 1 0 0 0 0 2 0 0 0 0

..,LRICAN SAMOA 0 0 0 0 0 0 0 0 0 0

cuAm .
. .

. . . .
.

NORTHERS MARIANAS 0 0 0 0 0 0 0 0

PALAU
VIRGIN ISLANDS
MR. OF INNAN AFFAIRS

U.S. AND INSULAR AREAS 2,249 506 186 10 110 287 343 419 497 274

50 STATES, D.C. 4 P.R. 2,249 506 186 10 110 267 342 419 497 274

DATA AS OF OCTCBER 1, 191.

SouRcE: ANNUAL.CNTL(ANXXXXIA,
80C291

328-452 0 92 13 QL 3

A-145
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Theii ALI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1989-90 scowl, YEAR

VOCATIONAL/
TRAINING

STATE SERVICES

OTHER

TRANSITIONAL
10.14PLOYMENT
SERVICES

HEALTH IMPAIRMENTS

POST
VOCATICAAL ERP Y-
PukceNsier ML.T

EVALUATION
OF VR

sew/lc-Es
OTHER
SERVICES

ALL *0 SPECIAL
SERVICES SERVICES

ALABAMA 10 3 7 4 2 0 65 5
ALASKA 1 1 0 0 3 0 10 0
ARIZONA 2 1 1 0 3 0 15 0
AREANSAS 2 2 1 0 2 0 13 I

cmarcaxIA 65 45 42 36 69 400 1,048 1,039
COLORADO . . . . . . . .

CONNECTICUT 0 0 I 0 0 11 11 302
DELARLARE 0 0 0 0 0 0 0 0
DISTRICT OF COLUMBIA 0 0 0 0 0 1 S 0
FLORIDA 16 9 16 10 22 6 152 350
GEORGIA 7 1 6 3 9 0 44 I
HANAII 1 1 2 0 0 0 7 0
IDAHO 3 I 2 0 I 0 19 0
ILLINOIS 4 5 15 1 6 3 34 33
INDIANA 2 0 2 2 1 0 IS 0
IONA 0 0 0 0 0 0 0 0
KANSAS 0 0 0 1 0 0 2 6
KENTUCKY 2 I 1 1 0 0 10 0
LOUISIANA 2 1 1 2 3 0 13 SS
MAINE 37 2 37 16 17 27 276 35
MARYLAND 2 1 1 3 4 1 21 0
MASSACHUSETTS 2 1 7 1 4 0 51 0
MICHIGAN 2 2 2 2 2 . 17 7
rumsam 36 29 16 25 29 0 273 0
MISSISSIPPI . . . . .

MISSOURI le 16 14 14 18 0 156 4
MENTANA 2 2 2 2 7 0 25 2
NEBRASKA 0 4 0 0 0 0 27 .

NEVADA 2 1 1 1 1 0 9 4
AUX HAMPSHIRE 1 0 1 1 1 0 8 0
NEW JERSEY 9 4 6 2 7 0 58 37
NEN MEXICO
NEN YCMX 211 14 7 . 301 172 2,276
NORTH CAW0LINA 39 20 2$ 12 33 0 240 12
NORTH DAKOTA 0 0 0 0 0 0 0 0
OHIO . . . . . . .

ORLASCPA 5 2 4 1 4 0 35 2
OREGON 7 2 6 0 3 0 24 8
PENNSYLVANIA 0 0 0 0 0 0 0 0
PUERTO RICO 3 2 2 0 7 47 100 110
RHODE ISLAND 0 0 0 0 0 0 0 27
SOUTH CAROLINA 0 0 0 1 I 0 7 0
SOUTH DAKOTA 2 1 0 0 0 0 6 4
TENNESSEE 12 3 7 0 10 0 47 76
TEXAS 300 200 150 85 304 0 2.644 0
UTAH 5 3 3 7 3 0 18 2
vsamoter 2 0 1 1 0 1 5 S
VIRGINIA 7 6 5 3 0 4 86 1

WASHINGTON 222 222 100 0 222 0 1,192 0
WEST VIRGINIA 2 2 1 0 4 0 10 I

WISCONSIN 1 1 I 0 0 2 II 6
WYOMING 2 I 2 0 I . 9 .

AMERICAN SAWA 0 0 0 0 0 0 0 0
GUAM
NORTHERN MARIANAS 0 0 0 0 0 0 0 0
PALAU
VIRGIN ISLANDS
BUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREA6 1.040 612 302 232 1,127 672 9,154 2,138

50 STATES, D.C. 4 P.R. 1,040 612 582 232 1.121 672 9,154 2.130

DATA AS OF OCTOBER I, 1991.

SOURCE: ANNUAL.CNTLIANXXXX1A1
SCCT91

A -196
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TABLE AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1919-00 SCHOOL YEAR

VISUAL IMPAIRMENTS

STATE

VCCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
KENT

EVALUATION
or vat

SERVICES
OTHER
SERVICES

ALL AO SPECIAL
SERVICES SERVICES

ALABAMA 9 7 6 4 9 I 04 1

ALASKA I 1 0 0 0 0 4 I

ARIZONA 7 1 3 0 6 2 30 I

ARKANSAS 5 2 4 4 2 I 33 5

CALIFORNIA 39 07 104 32 105 199 1,241 96
COLORADO I 1 1 0 2 0 17 6
CONNECTICUT . . . . . . .

=Looms 4 4 2 0 5 1 35 0

DISTRICT OF COLUMBIA 0 0 0 0 0 0 0 0

FLORIDA 32 15 13 I 37 5 205 2

GEORGIA S 5 4 3 13 0 70 2

HANAII 3 1 3 3 3 0 29 0

IDAHO 1 0 1 0 I 0 11 1

ILLINOIS 7 3 15 I 5 3 54 22
INDIANA 13 17 10 7 29 II 176 13

IONA 7 0 4 3 4 4 51 1

KANSAS 5 0 2 0 1 2 26 4

KENTUCKY 9 6 10 I 0 4 103 a
LOUISIANA 14 10 II 6 3 0 95 15

MAINE 10 1 10 3 10 8 96 6

MELAKA 2 7 0 I 3 0 15 0

MASSACHUSETTS 1 1 3 0 2 0 21 0

NICHIGAN 3 1 1 I 3 . 11 10

MINNESOTA IS 0 9 9 27 4 162 0

MISSISSIPPI 3 9 3 9 9 0 82 0

MISSOURI 16 6 13 6 12 2 90 0

MONTANA 2 1 1 2 1 0 22 2

NEBRASKA 6 0 I 0 0 1 10 .

NEVADA 0 0 0 0 0 0 I I

NEN HAMPSHIRE 0 0 0 0 0 0 0 1

NM JERSEY 9 0 0 0 0 0 19 2

OEM MEXICO S 5 $ 2 7 4 56 1

NEM YORK 12 1 0 . 30 14 181 .

WORTH CAROLINA 15 5 9 4 12 0 95 0

WORTH DAKOTA 1 1 1 1 1 0 $ 0

OHIO 25 17 10 4 23 2 173 4

OKLAHOMA 2 2 1 0 0 0 8 7

OREGON 2 0 I 0 I 3 13 5

PENNSYLVANIA 11 2 10 0 11 12 76 101

PUERTO RICO 2 4 0 a 4 20 57 74

moos ISLAND 0 0 0 0 0 0 0 4

SOUTH CAROLINA 7 7 8 2 7 6 83 1

SOUTH DAKOTA 0 0 0 0 0 1 2 3

TENNESSEE 16 3 11 6 15 0 99 12

TEXAS 75 OS 90 50 100 0 921 20

MR 2 2 0 0 0 0 11 I

VERMONT 0 0 0 0 0 0 0 3

VIRGINIA 12 $ 9 9 14 2 136 0

MASHINGTON 3 6 3 0 3 0 36 0

NEST VIRGINIA 1 0 I 0 3 0 14 1

WISCONSIN 9 2 a 0 1 1 39 7

WYOMING I 0 0 0 1 . 6 .

ANERICAN SAMOA 0 0 0 0 0 0 0 0

GUAM
NORTHERN MARIANAS 0 0 0 0 0 0 0 a

PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 440 338 415 175 535 320 4,826 444

50 STATES, P.C. 4 F R 440 338 415 175 535 320 4.626 444

DATA AS Of OCTOBER 1, 1991.

SOURCE: ANNUAL.C9TLIANXXNX1AI
FOCT91

A-198
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TAB/A AEI

ANTICIPATED SERVICES NEEDED BY CHILDREN WITH DISABILITIES AGE 14 AND OLDER
EXITING THE EDUCATIONAL SYSTEM

DURING THE 1909-90 SCHOOL YEAR

DEAF-BLINDNESS

STATE

VOCATIONAL/
TRAINING
SERVICES

TRANSITIONAL
EMPLOYMENT
SERVICES

VOCATIONAL
PLACEMENT

POST
EMPLOY-
NEST

EVALUATION
or VR

SERVICES
OTHER ALL WO SPECIAL
SERVICES sminam SERVICES

ALABAMA 0 0 0 I 0 0 3
ALASKA 4 0 0 0 2 0 10
ARIZONA 0 0 0 0 0 0 0
ARKANSAS 0 0 0 0 0 0 0
CALIFORNIA 13 1 0 0 3 21 5 4
COLORADO 0 0 0 0 0 2 0
CONNECTICUT 0 0 0 0 0 0 11
DELAWARE 0 0 0 0 0 0 0
DISTRICT Or COLUMBIA 0 0 0 0 0 0 0
FLORIDA 4 3 3 2 4 2 3 0
GEORGIA 0 0 0 0 0 0 0
HAWAII I 1 1 I 1 0 1 0
IDAHO 0 0 0 0 0 0 0
ILLINOIS 0 0 0 0 0 0 2
INDIANA 13 0 0 0 1 0 2 22
IOWA 0 0 0 0 0 0 0
KANSAS .
KENTUCKY 0 0 0 0 0 0 a 0
LOUISIANA 0 0 0 0 0 0 0 3
MAINE 2 2 1 2 14 0
MARYLAND 6 o 0 0 6 0
MASSACHUSETTS 0 0 0 0 3 0
MICHYGAN
MINNESOTA 3 3 0 3 3 42
MISSISSIPPI 1 0 0 0 2 0
MISSOURI 0 0 0 0 4 0
MONTANA 2 0 0 0 2 1
NEBRASKA 0 0 0 0 0 0
NEVADA 0 0 0 0 0
NEW HAMPSHIRE 0 0 0 a
WEN JERSEY 0 o 0 0
WEN MEXICO
WEN YORK . . . . . .
NORTH CAROLINA
NORTH DAKOTA
OHIO

n
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0

a

0
0
0

OKLAHOMA 0 0 a a 0 0 4 0
OREGON I 0 0 0 2 0 9 0
PENNSYLVANIA 1 1 1 0 1 1 6 2
PUERTO RICO 0 I 0 0 I 7 5 2
RHODE ISLAND 0 0 0 0 0 0 0 2
SOUTH CAROLINA 1 0 0 1 0 0 6 0
SOUTH DAKOTA 0 0 0 0 0 1 1 1
TENNESSEE 2 3 2 2 2 0 24 1

TEXAS , 7 7 6 5 0 74 0
UTAH 0 0 0 0 0 0 0 0
VERMONT 0 0 1 0 0 0 1 0
VIRGINIA 0 0 0 0 0 0 0 0
WASHINGTON 0 0 0 0 3 0 26 0
WEST VIRGINIA 1 C 0 0 0 0 2 0
WISCONSIN 0 0 0 0 0 0 0 0
wyemrow 0 0 0 0 0 . 0
AMERICAN SAMOA 0 0 0 0 0 0 0 0
GUAM
NORTHERN MARIANAS

-

0 0
.

0 0 0 0
PALAU
VIRGIN ISLANDS
OUR. OF INDIAN AFFAIRS

U.S. AND INSULAR AREAS 56 26 IS 17 30 32 35 64

50 STATES, D.C. 6 P.R. 56 26 10 17 30 32 37S 64

DATA AS OF OCTOBER 1, 1991.

WURCP: ANNUAL.CNTL4ANXxXX1A)
SOcT9)

A-200



TABLE Ar1

RESIDENT POPULATION FOR CHILDREN ACE 3-21

PERCENTAGE
CHANGE IN CHANGE
NUMMem -IN NUMBER

1976-77

NUMBER

1969-90 1990-91
1976-77
1990-91

1989-90
1990-91

1976-77 -
1990-91

1989-90 -
1990-91

ALABAMA 1.276.000 1,189,000 1,158,916 .117,194 -30.184 -9,19 -2.54

MAMA 172,000 164,000 170.394 -606 2,394 -0.35 1.42

MISCHA 7811.000 1.003,000 1,033,944 245,944 30,944 31.21 9.09

JOULANSAS 704.010 693,002 666,589 -37,411 -26,411 -5.31 -3.91

CALIFORNIA 7.092.000 7,070,000 8,205,359 1,113,399 395,389 15.70 4.26

COLORADO 4%0,000 909,000 909,4453 9,463 463 1.05 0.05

COIRDECTICUT 1,021,000 107.000 806,626 -214,374 -374 -21.00 -0.05

MAWS 205.000 179,000 179,712 -26,298 -288 -12.62 -0.16

DISTRICT Of COLUMBIA 227,000 143.000 140,916 -86,094 -2.084 -97.92 -1.46

mums, 2,525,000 3,006,000 3,049,132 524,132 43,132 20.76 1.43

GEORGIA 1,770,000 1.903,000 1,857,488 79,488 -45,512 4.47 -2.39

HAWAII 321,000 305,000 296,433 -24.567 -6,567 -7.65 -2.61

IDAHO 297,000 321,000 321,886 24,886 686 9.38 0.28

ILLIROIS 3.8u2,000 3,150.000 3,137,327 -664.673 -12.673 -17,49 -0.40

INDIANA 1,854,000 1,575,000 1,584,934 -269,066 9.934 14.51 0.63

IONA 970,000 765,000 777,949 -192,652 12,348 -19.96 1.61

=OAS 763,000 694,000 701,000 -61,920 7,080 -8.12 1.02

99111TUCKY 1,181,000 1,055,000 1,044,017 -136,983 -10,983 -11.60 -1.04

LOUISIANA 1,444,000 1,334,000 1,306,359 -137,641 -27,641 -9.53 -2.07

MAINE 368,000 329.000 332.227 -35.773 3,227 -9.72 0.98

MARYLASD 1.437,000 1,225,000 1,225,617 -211,383 617 -14.71 0.05

MASSACHUSETTS 1,930.000 1,448,000 1.506,969 -421,032 60,968 -21.62 4.21

MICH/CAN 3.267,000 2,619.000 2,630.945 -636,655 11,345 -19,49 0,43

MINNESOTA 2,393,000 1.190,000 1,222,789 -170,211 92,769 -12.22 2.76

MISSISSIPPI 842,000 823,000 414,272 -67,729 -4,724 -7.68 -1,06

MISSOURI 1,587,000 1.386,000 1.402,355 -184,645 16.355 -11.63 1.18

SIONTAIIA 265,000 230,000 230.172 -34,828 172 -19.14 0.07

miumukm 528,000 449,000 450,875 -77.125 1.875 -14.61 0.42

NEVADA 211.000 284,000 306,093 95.093 22,093 45.07 7.78

11611 HAMPSHIRE 281,000 299,000 297,749 16.749 1,251 5,96 -0.42

NEW JERSEY 2,398,000 1,943,000 1,911,439 -406,561 -31.561 -20.29 -1.62

NEN HMCO 447,000 467,000 462,317 15.317 -4.683 3.43 -1.00

NEM YOU 5,814,000 4,609,000 4,620,750 -1,193,250 11,750 -20.52 0.25

NORTH CAROLINA 1,893,000 1.789,000 1,792.791 -90,209 3.791 -4.79 0.21

NORTH DAKOTA 230.000 189,000 167,987 -42,013 -1,013 -18.27

OHIO 1,607,000 3,011,000 3,005,265 -681,735 -5,735 -18.49 -0.19

OKLAHOMA 906,000 916,000 897,659 8,142 -18,142 -0.90 -1,96

OREGON 752.000 740,000 762.635 10.635 22.635 1.41 3.06

PENNSYLVANIA 3,793,000 3.059,000 3,051,593 .741.407 -7,007 -19,55 -0.24

PUERTO RICO
. . .

RHODE ISLAND 308,000 249,000 257,899 -50,160 8,932 -16.29 3.55

SOUTH CAROLINA 1,035,000 1.026,000 1,010,516 -24,482 -15.482 -2.37 1.51

SOUTH DAKOTA 241,000 204,000 207,016 -33,984 3,016 -14.10 1.48

rumesszE 1.413,000 1,354,000 1,329.999 -83,007 -24,007 -5.87 -1.77

TEXAS 4,446,000 5,129.000 5,111,671 665,671 -17,329 14.97 -0.34

UTAA 482,000 644.000 644,191 163.191 191 33.93 0.03

VERMONT 168,000 155.000 158,027 -9.973 3,027 -5,94 1.95

vatatifIA 1.754,000 2.604.000 1,650,522 -101,479 42,521 -5.90 2.64

mAstmarom 1,217,000 1,289,000 1,325,207 104,287 42,297 11.90 3.30

NtST VIRGINIA 592,000 514.000 493,989 -98.011 -20,011 -16.56 -9.09

MISCONSIA 1.613,000 1,337,000 1,975,831 -237,169 38.831 -14,70 2.90

mrams0 136,000 144,000 141,240 5,240 -2,760 3.95 -1.92

AMERICAS SAMOA .

,

DUNK
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
SUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 72,792.000 67, ?, 100 69,161,066 -4,814,934 446,066 .6.34 0.66

50 STATES. D.C. 6 P 72.782,000 61.721.000 66.161,066 -4.614,934 446,066 6.34 0 46

.....

RESIDENT POPULATION COUNTS AXE Nu:wimp SY THE 1./.8. /3VREAu or THE CENsus.

DATA AS or OCTOBER I, 1992

SOURCE: ANNUAL.CNTLINN11221A)
2301CT91



TABLE AF.2

RESIDENT POPULATION FOR CHILDREN AGE 3-5

STATE 1976-77

--NUMBER-

1989-90 1990-91

CHANGE IN
-NUMBER-

1976-77 1909 90
1990-91 1990-91

PERCENTAGE
CHANGE

-IN NUMBER- -----

1976-77 1989-90
1990-91 1990-91

ALABAMA 175,341 179,000 173,410 -1,931 -5 590 -1.10 -3.12
ALASKA 24,068 34,000 32,803 4,735 -1,197 36.29 -3.52
ARIZONA 120,127 171,000 175,697 55.570 -1,303 46.26 -0.74
PARAMUS 101,569 106,000 101.670 261 -4.170 0,26 -3.93
CALJPOWNIA 909,219 1,412.000 1.409.905 500,686 -2,095 55.07 -0.15
COLORADO 120.145 158.000 155.332 35,187 -2,668 29.29 -1.69
CONNECTICUT 113.354 131,000 134,165 20,007 1,165 18.36 2.42
DELAWARE 25,241 29.000 29.146 3,905 146 15.47 0.50
DISTRICT OF COLUMBIA 27,938 27,000 21.135 -6,803 -5,965 -24.35 -21.72
FLORIDA 344,352 513,000 509,875 165.523 -3,125 48.07 -0.61
GEORGIA 249,132 7119,000 295.545 46,413 -3,455 18.63 -1.16
HANAII 45,097 52.000 49.230 4,133 -2,770 9.16 -5.33
IDAHO 44,631 50,000 50,392 5.761 392 12.91 0.78
ILLINOIS 499,178 506,000 508.335 9,157 2,335 1.83 0.46
INDIANA 246,507 236,000 262.585 .3,922 6,585 -1.59 2.79
IONA 116,766 117,000 120,232 1.466 3,232 1.23 2.76
KANSAS 96,784 116.000 116,424 19,640 424 20,29 0.37
KENTUCKY 162,249 152,000 154.107 -0,142 2,107 -5.02 1.39
LOUISIANA 1516,917 224,000 209.418 :0,901 -14,182 5.48 6.33
MAINE 47,644 51.000 53,460 5,816 2,460 12.21 4.02
MARYLAND 164,831 205.000 211,139 46,307 6,138 28.09 2.99
MASSACHUSETTS 213.304 235.000 242.530 29,226 7,530 13,70 3.20
MICHIGAN 413,467 404,000 421,997 8,530 17,997 2,06 4,45
MINNESOTA 166,645 197.000 207,734 41,069 10,734 24.66 5.45
MISSISSIPPI 130,900 125,000 121,552 -9,340 -3.440 -7.14 -2.76
MISSOURI 205,393 222,000 226.116 20,723 4,116 10.09 1.85
MONTANA 35,214 30.000 37.838 2,62.7 -162 7.45 0.43
NEBRASKA 69,511 13.000 74,315 4,804 1.315 6.91 1.80
NEVADA 27,838 49,000 54,527 26,689 5,521 95.87 11.20
NEW HAMPSHIRE 34,881 48,000 50,509 15,628 2,509 44.81 5.23
NEW JERSEY 290,746 309,000 311.672 20,926 2.672 7.20 0.86
NEW MEXICO 64,122 81,000 78,530 14,400 -2,470 22.47 -3.05
NEN YORK 702,865 745,000 743,139 40,274 -1,861 5.73 -0.25
WORTH CAROLINA 252,156 269,000 272,197 20,041 3,197 7,95 1.19
NORTH DAKOTA 30,231 31,000 30.043 -188 -957 -0.62 -3.09
OHIO 470,129 467.000 478,026 7,697 11,026 1,69 2,36MAMMA 126,173 147,000 141,335 15.162 -5,665 12.02 -3,115
OREGON 98,561 316,000 124,216 25,655 0,216 26.03 7.00
PENNSYLVANIA 460,377 474,000 482,329 21,952 9,329 4.77 1,76
PUERTO RICO .

RHODE ISLAND 35,392 39,000 39,703 4,341 703 12.27 1.80
SOUTH CAROLINA 144,080 157,000 154,032 9,144 -2,968 6.31 -1.89
SOUTH DAKOTA 32,481 34,000 34.082 1.601 47 4,93 0.24
TENNESSEE 192,024 201,000 201,173 9.149 173 4.76 0,09
TEXAS 634,321 989,000 848.312 213,991 -40,688 33.74 -4.58
UTAH 91,356 107.000 103,462 12,106 -3,538 27.17 -3.31
VERMONT 20.524 24,000 25,296 4,772 1,296 23.25 5.40
VIRGINIA 216,877 256,000 263,272 46,395 7,272 21.39 2.84
NASHINGTON 147,905 213,000 224,666 76.761 11,666 51.90 5.48
NEST VIRGINIA 84,025 69,000 67,285 -16,740 -715 -19,92 -1.05
WISCONSIN 192,191 217,000 225,274 33,003 6,274 17.21 3.81
WYOMING 19.946 24,000 22,791 2,845 1,209 14.26 -5.04
AMERICAN SAMOA .

GUAM
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
SUL OF INDIAN AFFAIRS

U.S. AND INSULAR AREAs 9,429,510 11,033,000 11,062,51/ 1,633,007 29,517 17.32 0.27

50 STATES, D.C. 4 P.R. 9,429,510 11,033,000 11,062,517 1,633,007 17.32 0.27

RESIDENT POPULATION COUNTS ARE PROVI0ED BY THE U.S. BUREAU OF THE CENSUS.

THE 1976-77 DATA NAs ESTIMATED FROM THE 3-21 YEAR OLD GROUP.

PATA AS OF OCTOBER 1, 1991.

SOURCE: ANNUAL.CNTLIRPXX2t1A/
230CT91



STATE

ALABAMA
',LASSA
ARIZONA
ARRANSAS
CALIFORNIA
COLORADO
CONNECTICUT:
DELANARE
DISTRICT Of COLUMBIA
rumm
GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCXy
LOUISIANA
MAINZ
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTAXA
NEBRASKA
NEVADA
NEM HAMPSHIRE
NEW JERSEY
NEN MERIC0
NEW TORN
WORTH CARDLINA
NoRTN DAKOTA
OHIO
oBLAHOmA
OREOON
PENNSYLVANIA
PUERTO RIco
RHCOE ISLAND
s0UTH CAROLINA
SOUTH DAE0TA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
MASHINGTON
WEST VIRGINIA
WIScOssIN
WYOMING
AMERICAN SAMOA
GUAM
WoRTHERN mARIANAS
PALAu
VIRGIN ISLANDS
BUR. of INDIAN AFFAIRS

U.S. AND INSULAR AREAS

50 STATES, D.C. S P.R.

TABLE Af3

RESIDENT POPULATION FOR CHILDREN ACE 6-17

1976-77

NUMBER

1969-90 1990-91

CHANGE IN

1976-77 1919-90 -
1890-91 1990-91

nacrarrAcre
CHANGE

1976-77 - 1989-90 -
1990-91 1990-91

612,953 752,000 717,163 -95,770 34,017 -11.78 -4.63

102,411 99,000 106,607 4,196 7,607 4.10 7,6$

490,548 614,000 630.321 139,773 16.321 20.49 2.66 .

450,431 441,000 421,531 -28,900 -19.469 -6.42 -4.41

4,446,498 4,771,000 4,896,570 442,072 117.570 9.94 2.46

551,093 550,000 557.018 S.V25 7,018 1.08 1.29

671,319 490.000 477,287 -194,032 -12.713 -28.90 -2.59

129,764 109,000 104.924 -23,640 -4.076 -16.51 -3.74

136.585 83,000 72,918 -63,667 -10,082 -46,61 -12,15

1,586,530 1,820,000 1,847.233 260,703 27,233 16.43 1.50

1.120,109 1,168,000 1,131,437 13.328 -54,563 1.19 -4.59

191.110 181.000 180.641 -10,469 -359 -5.48 -0.20

186,590 200,000 210.939 24,349 2.939 13.05 1.41

2.429.966 1,950,000 1.977.922 -502,044 -22.078 -20.66 -1.13

1.182.681 9841,000 975.679 -207,002 -12.321 -17.50 -1.25

632.399 480,000 484,580 -147,010 4,589 -23.37 0.96

473,180 430,000 433.945 -39,235 3,945 -8.29 0.92

746.969 665,000 651.250 -95,739 -11,750 -12.82 -2.07

923,076 936,000 820,4164 -102,212 -15,136 -11.07 -1.81

237,130 203,000 205,201 -31.929 2,201 -13.46 1.09

928.271 736,000 734,967 -293.304 -1,033 -20.82 -0,14

1,242.391 849,000 860.979 -381,412 11,979 -30.70 1.41

2,095.777 1.629,000 1,615,209 -480,566 -13,791 -22.93 0.85

098,231 737,000 759.700 -138,531 22,700 -15.42 3,08

562,604 524,000 509,553 -53,051 -14,447 -9.43 -2.76

1,003.075 862,000 870.104 -132,972 8,204 -13,26 0.94

169,330 146,000 140,929 -19,501 3,829 -11,52 2.62

332.339 280,000 284,077 -48,262 4,077 -14.52 1.46

135,073 176,000 106,755 51,662 10,755 39.26 6.11

183,785 181,000 177,651 .6,134 -3,349 -3.34 -1,85

1,507,994 1,187,000 1,164,590 -423,396 -22,402 -26.66 -1.89

280,876 293,000 294,443 13,565 1,443 4.83 0.49

3,793,733 2,803,000 2,758,856 -1,034,877 -44,144 -27,26 -1,57

1,181,036 1,091,000 1,056,973 -124,963 -34,127 -10.57 -3.13

144,042 118,000 117,231 -26,611 -769 -19.61 -0,65

2,355,041 1,663,000 1,854,199 -500,042 -28,801 -21.27 -1,53

564,589 570,000 562,420 -2,169 -7,580 -0.38

470,903 465,000 400,600 1,697 15,600 0.35 3.35

2,454,642 1,984,000 1,838,089 -616,553 -45,911 -25.12 -2.44

.
. .

. .
.

199,207 149,000 145,661 -53,546 -3,339 -26.88 -2.24

645,989 638,000 612,328 -33,661 -25.672 -5.21 -4.02

151,333 170,200 132,259 -19,074 4,259 -12.60 1.33

899,154 849.000 016,141 -83,013 -32.859 -9.21 -3.87

2,779,661 3,163,000 3,162,003 382,342 -20,997 13.75 -0.66

286,294 420,000 422,538 136,244 2,538 47.59 0.60

100,007 93,000 93,344 -24,663 344 -13.58 0.37

1,090.502 956,000 974,207 -116,295 18,207 -10.66 1.90

776,411 789,000 810,856 42,445 29,856 5.47 3.78

380,112 330,000 314,139 -65,973 -15,861 -17.36 -4.81

1,043,493 828.000 852,047 -191,446 24.040 -18.35 2.90

84,744 91,000 92,746 8,002 1,746 9.44 1.92

46,337,902 41.726,000 41,560,461 -4. 177.341 -165,539 -10.31 -0.40

46,337,802 41,726.000 41,560,461 -4,777,341 -165,539 .10.31 0.40

RESIDENT poPULATIoN COUNTS ARE PROVIDED Hy THE U.S. BuREAu or THE CENSUS.

THE 1976-77 DATA WM ESTIMATED FRoM THP, 3-21 YEAR OLD GRoup.

DATA AS OF 0070BER 1, 1991.

SoURCE: ANNUAL.CNTL(RPXNU:141
230cT91

A-203



TABLE AF4

REsIDENT POPULATION VOA CHILDREN AGE 18-21

NUMBER-- ---------

PERCENTAGE
CHANCE IX CHANGE
NUMBER IN NUMBER

1976-77 - 1989-90
STATE- 1976-77 1949-90 1990-91 1910-91 1990-91

1976-77 - 1989-90
1990-91 1990-91

ALABAMA 287,706 258.000 268,223 -19,4193 10,223 -6,77 3.44MASSA 44.521 35,000 30,984 -13,537 -4,016 -30.41 -11.47ARIZONA 177,325 212,000 227,926 50,601 15,926 24.54 7.51ARKANSAS 152,000 146,000 143,224 -0,772 -2,772 -5.77 -1.90CALIFORNIA 1 736,283 1,647,000 1,906,914 170,631 219,91 9.93 13,04OOLORADO 228,783 201,000 197,113 -31,650 -3,887 -13.84 -1.93CONNECTICUT 236,324 186,000 195,174 -41,150 9,174 -17.41 4.93DELANARE 50.995 41,000 44,642 -6,353 3,642 -12.46 8.80DISTAICT OF COLUMBIA 62,477 33,000 46,863 -15,614 13,863 -24.99 42.01FLORIDA 594,114 679,000 692,024 97.906 19,024 16.48 2.113awomaIA 400,759 416,000 428,506 19,747 12,506 4.83 3.01RANAII 94,792 72,000 66,362 -18,230 -5,438 -21.50 -7.55IDAMO 65,779 63,000 60.555 -5,224 -2.445 -7.414 -3,88ILLINOIS 872,856 694,000 701,070 -171.786 7,010 -19.68 1,02INDIANA 424,912 351.000 366,670 -58,142 15,670 -13.69 4.46IONA 218,935 166,000 172,527 -46,308 4,527 -21.16 2.69KANSAS 193,036 144,000 150,711 -42,325 2,711 -21.93 1.63KENTUCKY 271,761 238.000 238,660 -33,101 660 -12.11 0.29LOUISIANA 322,007 274.000 275,677 -46,330 1,677 -14.39 0.61MAINE 83,226 75,000 73,566 -9,660 -1,434 -11.61 -1.91MARYLAND 343.497 284,000 279,312 -64,985 -4,489 -16.72 -1.58MASSACHUSETTS 474.305 364.000 405,459 -68,846 41,439 -14.52 11.39sucamAss 757.757 5116,000 593,139 -164.618 7,139 -21.72 1.22MINNESOTA 328,124 256.000 255,355 -72,769 -645 -22.1e -0.25MISSISSIPPI 184,496 174,000 109.167 -5,329 9,167 -2.03 5.27. MISSOURI 378,532 302,000 306,135 -72,397 4,135 -19.13 1.37MONTANA 60,456 46,000 42.505 -17,951 -3.495 -29.69 -7.60NEBRASKA 126,150 96,000 92.483 -33,667 -3,517 -26.69 -3.66NEVADA 48,088 59,000 64,011 16,723 5,811 34,77 9.415NEW HAMPSHIRE 62,335 70,000 69,589 7,254 -411 1144 -0.59NEN JERSEY 519,260 447,001 435,169 -84 091 -11,831 -16.19 -2.65NEW MEK/C0 102,000 93,01, 89.344 -12,656 -9,656 -12.41 -3.93NEN YORK 1 317,403 1,061.000 1,118,753 -198,648 57,755 -15.08 5.44PORTE CAROLINA 449.008 429,000 463,721 14,713 34,721 3.28 8.09NORTE DANDTA 5!.,727 40,000 40,713 -15,014 713 -26.94 1.78OMIO 861,890 661,000 673.040 -189,190 12,040 -21.91 1.82MELANOMA 215,238 199,000 194,103 -21,135 -4,897 -9.82 -2.46OREGON 174,536 159.000 157,819 -16,717 -1.181 -9.58 -0.74
PENNSYLVANIA 877,941 701,000 731,175 -146,806 30.175 -16.72 4.30PUERTO RICO

. . . . . .RM-002 ISLAND 73,430 61,000 72,468 -962 11.468 -1.31 18.80ROOTH CAROLINA 244.123 231,000 244.150 35 13.158 0.01 5.70SOME DAROTA 57,186 42,000 40.675 -16,511 -1,325 -28.97 -3.15TENNESSEE 321,822 304,000 312,679 -9,143 8,679 -2.84 2.85TEXAS 1 032,018 1.057.000 1,101,356 69,338 44.356 6.72 4.20UTAM 113,350 117,000 118,191 4,841 1,191 4.27 1.02VERMONT 39.470 38,000 39,387 -83 1,307 -0.21 3,65VIRGINIA 446,620 396,000 413,042 -33.578 17,042 -7.32 4.30NARHINGTCX 292,683 281,000 281,765 -10.916 765 -3.79 0.27MST VIRGINIA 127,864 116,000 112.565 -15,299 -3,435 -11.97 -2.96
1113...0111118 377,316 292,000 294,510 -78,006 6,510 -20.89 2.23WYOMING 31.349 29.000 25,703 -5,606 -3,297 -17.91 -11.37AMERICAN SAMOA
GUAX
NORTHERN MARIANAS
PALAU
VIRGIN ISLANDS
BOR. OF INDIAN AFFAIRS

U.S. AND INSULAR ABBAS 17.014,608 14,962,000 15,544,008 -1,470,600 582,088 -8.64 3.89

50 STATES, D.C. 4 P.R. 17,014,688 14,962,000 15,544,088 -1,470,600 582,088 -8.64 3.49

RESIDENT POPULATION COUNTS ARE PROVIDED BY THE BUREAU OF THE CENSUS.

THE 1976-77 DATA NAS SE*IMATED FROM THE 3-21 YEAR OLD GROUP.

DATA AS OF OCTOSER 1, 1991.

SOURCE.; ANNUAL,CNTI(APEEIZIA)
210CT91

A-204

4 116



TABLE APS

ENROLLMENT FOR CHILDREN AGE 5-17

NUMBER-

PERCENTAGE
CRANGS IN CHANGE
NUMBER IN NUMBER

1976-77 - 1989-90 1976-77 - 1989-90

STATE 1976-77 1989-90 1990-91 1990-91 1990-91 1990-91 1990-91

ALABAMA 752,507 720,254 727,815 -24,692 -439 -3.28 -0.06

ALAsSA 91,190 109,028 112,153 20,963 3.123 22.90 2,17

ARIsoRA 502,817 397,101 599,504 $6,697 -7,597 17.24 -1.27

AREAN6As 460.993 449,106 434,960 -25.633 -14,146 -5.37 -3.13

CALIFORNIA 4,390,300 5,079,934 4,963,383 583,083 -116,551 13.31 -2.29

COLORADO 370,000 526,666 368,673 -1,327 41,987 -0.23 7.97

CONNICTIM 635,000 463,000 460,990 -166,100 5,100 -26,16 1,10

°ELM= 122,273 97,600 99,659 -22,615 1,850 -18.30 1.89

DISTRICT Cr cOLGMBIA 125,849 98,000 80,500 -43,349 -7,500 -36.03 -$.52

FLORIDA 1.537,336 1,772,220 1,861,538 924,202 00,960 21,09 5.02

GBORGIA 1.095,142 1,126,111 1,131.687 56,545 23,376 5.16 2.27

NASAII 174,943 169,193 171,016 -3,807 1,963 -2.22 1.10

SGABO 200,005 212,550 220,040 20.935 8,290 10.42 3,90

ILLINOIS 2,239,129 1.745.995 1,603,000 -433,129 57,015 -19.44 3.27

ilitIAXA 1.163,179 938,350 956,487 -206.692 -1,963 -17.77 -0.19

IOWA 605,127 478,734 484.116 -121,011 5,382 -20.00 1.12

XANNAs 436.526 430,862 436,230 -276 5,318 -0.06 1.23

KENTOCXy 694,000 630,668 630,091 -63,909 -397 -9.21 -0.09

LoilisIAsA 939,499 780,183 779,161 -60,339 -1,022 -7,29 -0.33

MAINE 248,622 213,386 215,516 -33.306 2,130 -13.39 1.00

MARYLASD 860,929 698,006 715,152 -145,777 16,346 -16.93 2.34

MAOSACI1UsETTs 1,172,000 818,347 829.119 -342,881 10.772 -29.26 1.32

MIcBIGAII 2.035,703 1,500,000 1,377.000 -436,703 77,000 -22.53 3.13

MINEssOTA 962,591 692,100 731,913 -110,678 59.813 -12.83 8.64

MISSISSIPPI 510,209 31'1,772 500,122 -10,007 -1,650 -1.96 -0.33

NUMMI 950,142 807.934 810,450 -139.692 2,516 -14.70 0.31

NOSTAXA 170.532 130.593 151,670 -10,862 1,077 -11.07 0.72

NEBRASKA 312,024 270,309 274,141 -37,093 3,752 -12,24 1.39

NEVADA 161,791 186,834 196,736 54,943 9,902 38.75 5.30

Its MANWSNIRE 175,496 167,306 170.642 -4,654 3,266 -2.77 1.93

Ngif JERfusy 1,427,000 1,076,005 1,002,561 -344.439 6,536 -24,14 0.61

NEW Mimi 284,719 284,438 299,734 15,015 15,296 5.27 5.36

NEW YORX 3,376,997 2.572,500 2,563,000 -813,997 -9,300 -24.15 -0.37

NORTH CAROLIXA 1,191,316 1,070,153 1,092,556 -108.759 4,405 -9.13 0,41

Moan DAXCIA 129,106 117,134 117,134 -11,972 0 -9.27 0.00

01110 2.249,440 1,765,300 1,770,000 -479,440 4,700 -21.31 0.27

OXLABOMA 597,665 580,000 978.600 -19,065 -1,400 -3,19 -0.24

CREWS 474,707 472,394 484,950 10,243 12,556 2.16 2.66

PENNSYLVANIA 2.193,673 1.654,480 1,667,630 -526,043 13,150 -23.98 0.79

Mayo RICO 688,592 644,958 -41,634 , -6,34 .

AHEM ISLAND 172,373 135,03; 137,946 -34,627 2,913 -19.97 2.16

ROUTH CAROLINA 620,711 616,179 621,776 1,063 5,597 0.17 0.91

cOUTX !MA01A 140,000 127,115 129.164 -18,916 2,049 -12,77 1.61

TENNESSEE 941,974 039,860 022,200 -19,774 -17,660 -2.35 -2.10

TEXAS 2,622,754 3.309,000 3,353.270 530,516 44,270 18.79 1.34

UTAH 314,471 435,762 444,732 230,261 8,970 42.42 2,06

vEsemoNT 104,356 94.470 96.298 -8,139 1,728 -7.82 1.83

VIRGINIA 1,100,723 985,749 998.463 102,260 12,714 -9.29 1.29

KASHINCTOW 700,730 009,727 032,210 51,488 22,491 6,59 2.76

WRST VIRGINIA 404,771 328,069 323,021 -81,750 -5.046 -20.20 -1.54

WISCONSIN 045,337 777,359 790,901 -154,436 13,342 -16.34 1.74

Nyomm 90,387 97.135 90,210 7,623 1,075 8.42 1.11

ANERICAs sAm0A 9,950 12.443 2,493 25.06

GUAM 28,570 25.941 -2,629 -9.20

ScaTHERN MARIANAs .
6,123 .

PALAU .

VIRGIN ISLANDS 25,026 21,675 -3,351 -13,39

NUR. Of INDIAN AFFAIRS

0.6. AND INSULAR AREAS 45,090,301 40,608.342 41,737,639 -3,352,662 1,129,297 -7.44 2.78

SO STATES, D.C. 6 P.R. 45,026,755 40,600,342 41,671,457 -3.355.298 1,063,115 -7.45 7.62

ENROLLMENT COUNTS ARE FALL MEMBERSHIP COUNTS COLLECTED SY NCEs.

11mA FoR sCmooL YEARS 1989-90 Axo 1990-91 ARE ESTIMATES FROM ?ICES.

DATA AS or OCTOBER 1, 1991.

SOURCE: ANNUAL.CATLIRPEREZ1AI
230CT91
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TAMLE AG1

STATE GRANT AWARDS UNDER CHApTSR 1 OF EsSA (SOP). IDEA, PART B, PRESCHOOL
GRANT PROGRAM AMD PART-H

ApPROPRIATION YEAR 1991

STATE

ALL0CATIoN YEAR 1991-1992

CHAPTER 1 OF IDEA,
SSEA (SCIP) PART B

FRESCH0OL
GRANT
PROGRAM pART-N

ALABAMA 743,465 37,178.754 5,525,003 1.714,125

ALASKA 2,191,530 4,552.200 902,773 572,521

ARIZONA 872,378 22,070,512 3,121,061 1,840,021

ARKANSAS 1,536,113 17,676,583 3,048,552 997,485

CALIFORNIA 2,024,064 185,459,999 31,446,463 14.917,016

COLORADO 2,565,468 20,830,995 2,478,044 1,510,754

CONVECTICUT 3,003,720 24,801,917 4,185,584 1,346,121

=LAMBE 2,016,669 4,474,065 1,189.621 572,521

DISTRIcT OF COLUMBIA 2,548,551 965,221 168,921 572,521

FLORIDA 4,357,619 91,032,192 10,773,517 5,219,050

GEORGIA 1,318,503 39,5311,981 5,190,347 2,992,456

HAMAII 425,166 4,905,046 623.097 572,521

IDAHO 401,374 8,413,491 1,988,013 572,521

ILLINOIS 25.799,056 81,134,390 19,131,140 5.074,595

INDIANA 4,916,577 41,825,451 3,674.036 2,285,500

loNA 760,962 23,603,464 4.306,699 1,065,276

KANSAS 1,448,444 17,112,043 2,774,453 1,094,329

KENTUCKY 1.423.693 30,380,743 7,816,596 1,442,964

LOUISIANA 1,727,578 27,800,043 5,061,266 2,062,761

MAINE 663,093 10,713,516 2,271,641 572,521

MARYLAND 3,289.600 34,664,236 5,684,363 2.120,8157

MASSACHUSETTS 12,197,342 54,260.896 7,694,686 2,450,134

MICHIGAN 4,961,780 63.336,605 11.092,236 3,980,257

MINNESOTA 1,292,184 31,345,187 6,981,951 1.898,127

KISSI99IPPI 379,656 23.987,391 4.381.597 1,162,119

MISSOURI 1,511,097 39,432,133 3,135,403 2,140,235

mONTANA 249,465 6,855,821 1,383,243 572,521

NEBRASKA 338,335 12,783,100 1,990,403 677,903

NEVADA 309,833 7,199,489 1,109,144 572.521

NEN )4APIPSHIRE 1,025,747 7,120,549 979,266 572,521

NEM JERSEY 4,196,644 69,814,471 11,465,935 3,263,617

NEN MEXICO 126,912 14,252,261 1.741,005 765.062

NEN Tom 11,299,520 115,740,417 20,727,129 7,766,827

NORTH CAROLINA 982,124 48,224,775 8,352,842 2,730,979

NORTH DAKOTA 345,810 4,679,591 772,895 572,521

OHIO 4,637,648 78,479,533 7,776,756 4,532,263

OKLAHOMA 424,210 25.789,863 4,090,765 1,317,068

OREGON 5,452,916 18,423,324 894,805 1.123,391

PENNSYLVANIA 15,691,142 77,985,959 11,499,401 4,667,844

PUERTO RICO 242,024 14,005,474 2,665,292 2,004,655

RHODE ISLAND 619,168 8,027,960 1,294,001 572,521

SOUTH CAROLINA 472,076 30.591.649 6,327,379 1.539,807

soDTH DAS0TA 303,007 5,700,027 1,654,154 572.521

TENVEsseE 501,059 41,366,562 5,896,311 1,9E15,286

TEXAS 6.782,113 133,837,216 18,244,303 8,522,204

UTAH 1,087.311 18,048,957 2,517,087 1,007,170

VERMONT 1,641,469 4,453,732 591,225 572,521

VIRGINIA 1,762,343 45.626.931 7,372,779 2.624,452

NASNIFGICK 2,372,510 32,202,344 7,038,921 2,072,445

NEST v1RGIN,A 749,749 16,548,299 2,018,291 629,481

WISCONSIN 2,273.163 33.221,786 8.226,949 2,043,392

WYOMING 247,236 4,285,486 971,298 572,521

AMERICAN SAMOA 10,883 1.961,348 38,246 177.694

GUAM 171,896 5.630,419 149,001 473.852

NORTHERN MARIANAS 29.422 957,583 168.125 118,463

PALAU 140.575 774,369 10,358 45,667

VIRGIN ISLANDS 61,831 5,210,366 43,824 355,389

OUR. Of INDIAN AFFAIRS 0 27,891,184 0 0

U.S. AND INSULAR AREAS 140,861,000 1,854.185,995 292,766,194 115,675,177

50 STATS3, D.C. 4 P.R. 148,438,436 1,816,760,626 297,356,640 114,504,112

DATA As oF OCT08ER 1, 1991.

sovR7E: ANsuAL.cNTL(GFEmociA)
SOCT91
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TANIS AN1

FEDERAL, STATE AND LOCAL FUNDS EXPENDED FOR

STATE FEDERAL

SPECIAL EDUCATION AND RELATED SERVICES
DURING TRE 1987-88 SCHOOL TSAR

-SPECIAL EDUCATION

STATE LOCAL FEDERAL

RELATED SERVICES

STATE LOCAL,

ALABAMA 23,363,610 126,757,223 4,688,207 5,044,792 82,716,025 2.757,759

MANIA 4,464,102 94,705.916 18.511,575 126,867 11,501,556 5,969,790

ARMIN% 21.686,940 85,630.695 03.216,500 0

NREANSAS 6,049,591 42,543,747 20.020,587 4,132,806 2,853,730 1,342,932

CALIPORNIA 90,607,170 1,140,645,089 222.133.707 10,567,344 235,306,001 45,519.939

COLORADO 12,095,025 66,332,640 70,249,725 5,436,335 25,751,019 41,173,305

COWNECTIWT 19,639,000 161,110.000 233,971,000

DELAWARE 6,302,928 30,319,627 11,990.251 260,966 1,963,56 043,642

DISTRICT OF CoLUMBIA 3,530,631 29,623,034 497,601 5,180,666

FLORIDA 13,633,229 326,639,494 170.466,338 32,888,104 173,343,039 90,470.713

GEORGIA 21,315,493 298,110,065 65,572,610 6,493,607 20,541,054 12,675.959

EANAII 3,294,104 61,010,100 451,286 19.240,621

IDADO 5,946,239 27.650,000 0 0 24,953.000 0

ILLINOIS 101,631,671 493.947,670 670.470.247 9,536,270 123,305,000 67,780,850

INDIANA 32,377,661 109.169.421 65,037.223 5,341,899 23,110.616 16.684,900

IONA 300,14$ 90,436,221 20,118,085 14,527,072 57,440,464 12,747,734

RAMS 6,745,300 53.811,992 53,495.305 3,283,999 35,972,792 20.008.363

KENTUCEY 125,526.394 21,722,497 44.982,038 20,434,529 3,536,221 7.322.657

LOUISIANA 14,073,466 139,129,641 48.826.316 3,046,372 41,977.663 11,905,410

MAINE 9,260,467 37.317,115 27,140.940 1,706,006 1,916,642 1,564,162

MARYLAND 22,591,747 113,232,060 146,401,775 3,716,330 23,310,532 36,477.408

MASSACHUSETTS 30,910,866 207.450,646 320,831,697 7.299,600 37,540,000 59,439.600

MICEIGLAX 39.430,994 106,220,267 343.635.608 10,613,636 32,418,717 104.870,530

MINNESOTA 11,300.000 233,760,000 102,246,000 3,442,000 32,983,000 15.394.000

MISSISSIPPI 16,113,600 81,758,592 7.044,017 120,000 13,025,374 525,000

MISSOURI 21,906,936 205.307,914 0 5,919,000 55.521,530 0

MONTANA 3,268,996 23,125,166 5,920,787 669,553 4,736.400 1,214.330

NEBRASKA 6,933,610 52,403,692 6,593,034 1,235,014 9.590.333 758,372

NEVADA 3.219,499 40,842,601 27,146.675 1,715,356 10.166,030 0,511,640

NEN HAMPSHIRE 1,992,664 11,697,794 53.034.547 2,988,995 4,467,683 10.633,760

21801, JRRISEY 48,016,069 317,642.308 46,996.079 5,935,206 79,057,400 5,444.009

NEN MEXICO 8,619,860 89,963.505 979,612 1,992,272 10,496,126 202.540

NEM TORN 79,507.500 1,175,625,000 1,251,079.000 26,502,500 391,1175.000 417,025,000

NORTH CAROLINA 20,157,120 179,775,959 17,120,941 8,273,427 24,963,004 19,570,660

NORTH DAEOTA 1,241,092 0,832,948 19,988,629 1,207,607 2.944,316 7,773,356

OHIO 46,636,327 539,053,255 365,862,925 11,650,082 134,763,314 91,465,731

ORIANOPIA 20,919,030 190,399,547 6.136,068 6,721,764 54.010,120 1,670.416

OREGON 17,506,990 34.362,437 149.366,677

PENNSYLVANIA 76,332,297 409.453,967 196,310.745 2,811,473 17,261,604 15,315,278

PUENTO RICO 13,286,243 27,243.540 1,314,024 6.390.460

RHODE ISLAND 5,656,295 99,107,515

9OUTH CAROLINA 15,852,971 01,352,479 44,746,805 7,254,627 12,764.966 6,743,303

SMITH DAKOTA 0 0
0

TENNESSEE 12,799,030 103,635,983 36.429,507 11,713.950 4,912,300 2,267,222

'EXAS 77,206,004 309,730,172 225.086,100 21,376,006 73,675,607 38,761.049

VTAS 0 0 0 0 0 0

VERMONT 4,287,696 19.289,452 23,120.936 296,075 1.340,970 1,607,094

VIREIWIA 21,244,735 58.992.340 216,690,035 5,422,243 5,692,799 62,097.374

NASMINOTON 15,304.755 170.067,147 57,039,479 4,068,353 45,207,722 15,162.393

WEST VIRGINIA 13,147,327 80,697,025 15.734,327 1.460.014 8,908,556 1,748,259

WISCONSIN 19,404,191 203,307,503 63.096.270 9,291,030 74,304.494 90.695,431

MONIES
AMERICAN &AMA 926,384 177.70i 103,783

GUAM
NORTHERN MARIANAS 045,479 340.240 211,370 85,060

PALAU
VIRGIN ISLANDS
BUIL OF INDIAN AFFAIRS

U.S. AXM INSULAR AREAS 1,217.071:499 0,668,053,603 5,593,054,996 295,204,706 2,063.248,763 1,360,312,005

50 STATES, D.C. & P.R. 1,215,299,633 0,667,535,662 5,593.854,996 294.069,553 2,063,163,703 1.369.312,085

TOTAL FUNDS EXPENDED MAY NOT EQUAL TRE SUM OF SPECIAL EDUCATION AIM
RELATED SERVICES BECAUSE SCFM STATES ONLY REPoRTED TDTAL FUNDS EXPENDED.

DATA As OF OCTOBER 1. 1991.

SOURCE: ANNUAL.CNTLIEPXXXXIA,
800'91



TABLE AH1

rEDERAL, STATE AND LoCAL FUNDS EOPENIWZ FCA
SPECIAL EDUCATION AND RELATED SERVIcES

DuRING THE 1987-88 50*001 YEAR

STATE FEDERAL

TOTAL

STATE. LOCAL

ALABAMA 28,408,402 209,473.249 7,445,965
ALASKA 4.590,969 66.287,474 23,881.365
ARIZONA 21,686,540 85,630.695 83,216,590
ARKANSAS 12,982,477 45,397,477 21,363,519
CALIFORNIA 109.174,514 1,394.051,090 267,653,646
COLORADO 17,532,160 92.083,667 119,419,030
CONNECTICUT 19.639,000 161,118,000 233,571,000
DELAWARE 6,661,894 32,203,144 12,733,893
DISTRICT or COLUMBIA 4,028,232 35,004,500
FLORIDA 46.521,333 499,983,327 260,937,051
GEORGIA 27,879,100 318.051.119 78.240,569
HAWAII 3,745,390 80,250,721 ,

IDAHO 5,946,239 52,603,000 0
ILLINOIS 110.167,941 617,332,678 738,258,897
INDIANA 37,719,560 132,298,039 81,721.723
IOMA 14,917,220 147.884,685 32,865,819
KANSAS 12,029,299 09,784,764 73,503,748
KENTUCKY 145.960,923 25,258.718 52,304.695
LOuISIANA 17,919,038 181.107,300 60,411,726
MAINE 10,968,473 39,233,757 28,7011.710
MARYLAND 26,310,077 136,551,192 184,879,183
MAsSAcHusETTs 46.210,468 2,4.991,446 380.271.297
MICHIGAN 46,244,630 138.638,984 448,514.138
MINNEsCTA 14,750.000 266,643,000 117.630,000
MISSISSIPEI 16,233,600 94.783,961 7,569.017
MISSOURI 27,826,816 260.909,444 0
KONTANA 3,938,549 27.861,646 7.143,117
NEBRASKA 8,168,624 57,994,025 7,351,406
NEVADA 4.934,855 51,008,718 35.658,315
NEW HAMPSHIRE 4.901,659 16,165,477 71,660,307
NEN JERSEY 53,352,077 392.699.708 54.440,088
NEN MEXICO 10,012,140 108.419,713 1,182,360
NEN YoRK 106,010,000. 1,567,500,000 1 668,100,000
NORTH cARoL1NA 36,430,547 204,738,963 36,699,609
NORTH DAKOTA 3,120,699 11,777,264 27,761,995
OHIO 58.295,409 673,816,569 457,328,656
ORLAHomA 27.640,801 252.409,667 7,806,485MEWS 17,508,990 34,362.437 149,366,677
PENNSYLVANIA 79,143.770 426.735,571 211.634,023
PUERTO RICO 14,600,267 33,634,000 .

RmoDE ISLAND 5,856,255 99.107,515
SOUTH CAROLINA 23.107,598 94.117.461 51.490,108
SOUTH DAKOTA 3,596,787 12,852,046 20.508.985
TENNESSEE '4.513,780 108,348,293 38.696,909
TEXAS A8,582,090 463.405,779 263,849,157
UTAH 12,517,039 71,566,528 3,908,847
vERmoNT 4,585,773 20,630.430 24,736,030
VIRGINIA 76,666,978 64.685,147 200.787,409
WASHINGTON 19,373,108 215,274,869 72,201,872
NEST VIRGINIA 14.608,141 89.085,504 17.482.586
WISCONSIN 26.693,981 277,697,077 162,591,701
*MIMING 2,306.713 40,879,621 8,516,376
AMERICAN SAMoA :,030,170 177,701
GUAM .

NORTHERN MARIANAs 1,056,849 425,300
PALAU
VIRGIN ISLANDS
BUR. Of INDIAN AFFAIRS

U.S. AND INSULAR AREAS 1,530,4.96,745 10,856.600,361 6,996.001,289

SO STATES, D.C. 8 P.R. 1,578.619,726 10,855.997.560 6,996,001.289

TOTAL FUNDS EXPENDED MAY NOT EQUAL THE Sum of SPECIAL EDUCATION AND
RELATED SERVICES BECAUSE SomE STATES ONLY REPoRTED ToTAL FUNDS EXPENDED.

DATA AS OF oCroBER 1, 1991.

SOURCE: ANNuAL.cNTL(EPUNXIAI
loCT91



NOTES FOR APPENDIX A

Tables ABI-AB6: Educational Environments

California -- The State combined the count of students served in homebound/hospital envimnmems
with the count of students served in regular classes; the data were presented under the regular
class category. In addition, tiw State did not report counts of students served in private residential
facilities and counts of students in private schools who were not placed or referred by a public
agency.

Colorado -- The State combined the count of students with other health impairments with the
count of students with orthopedic impairments; the data were presented under the orthopedic
impairments category.

Florida -- 'Tlx State did not report placement data for the multiple disabilities category; the data
were reported under the students' primary disabilities.

Georgia -- The State did not report placement data for the multiple disabilities category; the data
were reported under the students' primary disabilities.

Illinois -- The State did not report placement data for the multiple disabilities category; the data
were reported under the students' primary disabilities.

Massachusetts -- Data were not available for children age 3-21 served in private schools not
placed or referred by public agencies.

Michigi -- The State combimd counts of students with deafness and deaf-blindness with the
count of students with healing impairments; the data were presented under the hearing
impairments category. Also, Michigan did not collect counts of children with disabilities in
private separate school facilities.

Mississippi The State combined counts of the orthopedic impairments and other health
impairments categories; the data were presented under the orthopedic impairments category.

North Dakota -- The State did not report placement data for the multiple disabilities category; the
data were reported under the students' primary disabilities.

Ohio -- Ohio combirwd the count of students with other health impairments with the count of
students served with orthopedic impairments; the data were presented under the orthapedic
impairments categoty. Also, the State did not report the count of students being served in private
schools not placed or referred by public agencies because, under Ohio law, public school districts
have no statutory authority to place a child with disabilities in a private school; a free appropriate
public education must be made available to any such child of legal school age regardless of
domicile.
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Oregon -- The State did not report placement data for the multiple disabilities category; the data
were reported under the students' primary disabilities.

Pennsylvania -- Tlw State did not report counts of students with deaf-blindness, other health
impainnems, or with multiple disabilities because Pennsylvania reports such children by their
primory disabilities.

Wyoming The State did not report placement data for the multiple disabilities category; the data
were presented under the students' primary disabilities.

Tables AC1 and AC2: Personnel

Personnel Employed

Colorado -- The State combined the count of teactwrs of students with other health impairments
with teactwrs of students with orthopedic impairments; the data were presented under the
orthopedic impairments category.

Florida Tlw State combined the count of teachers of students with hearing impairments with the
count of teachers of students with speech or language impairments; the data weir pirsented under
the speech or language impairments category. Florida reported the count of teachers of students
with multiple disabilities =ler the cmss-categorical category.

Georgia -- The State did not report personnel employed and needed data for the multiple
disabilities category; the data were reported under the students' primary disabilities.

Illinois -- The State combined the count of teachers of students with other health impairments with
teaclwrs of students with serious emotional disturbance; the data were presented under the serious
emotional disturbance category. Also, Illinois included the count of teachers of students with

deaf-blindness with either teachers of students served with deafness or with visual impairments.

Kansas -- The State combined the count of teachers of students with deafness with teachers of
students with heating impairments; the data were presented under the hearing impairments

category. Also, Kansas combined the count of teachers of stucknts with deaf-blindness with
teachers of students with multiple disabilities: the data were presented under the multiple
disabilities category.

Massachusetts -- Massachusetts is a non-categorical State, which does not collect data by types
of disability; the data are generally not available by disability.

Michigan The State combim:d counts of teachers of students with deafness and with
deaf-blindness with teachers of students with hearing impairments; the data were presented under
the hearing impairments category.
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Minmsota -- The State reported the actual number of personnel employed for vocational education
teachers and work-study coordinators, since FTEs for those positions air not available. Minnesota
included lead tewhers in the Supervisors/Administrators categorY.

Mississippi The State combined the count of teachers of students with other health impairments
with teachers of studeres with orthopedic impairments; the data were presented under the
ortlxvedic impahments category.

Montana Montana has all cross-categorical special education classrooms; therefore, the full-time
equivalencies of the teachers employed under each disability are an estimate based on contact
hours per week.

New York -- The State combined the count of teachers of students with deaf-blindness with
teachers of students with multiple disabilities; the data were presented under tlx multiple
disabilities category. Also, the State was unable to apportion FTEs for vocational education
teachers, work-study coordinators, school social workers, and counselors. The State did wit
collect data on other diagnostic staff.

North Dakota -- The State did not report personnel data for the multiple disabilities category; the
data were reported under tlw students' primary disabilities.

Ohio -- The State combined the count of teachers of students with other health impairments with
teachers of students with orthopedic impainnents; the data were presented under the orthopedic
impainnents category.

Pennsylvania -- The State reported the counts of teacheis for students with other health
impairments and deaf-blindness under the categories of the students' primary disabilities.

South Dakota -- Tlw State reported all teachers as serving students having speech or language
impairments or students classified as non-categorical. South Dakota did not report teachers
serving children 3-5 years old because all teachers are certified to teach children and youth from
birth to age 21.

Texas The State did not report FTEs of tea:hers employed to serve students with disabilities,
by type of disability. These data are not available because Texas' data collection system is being
modified.

Washington -- The State only irported FTEs of special education teachers employed to serve
students age 6-21 years old who have speech or language impairments. Washington employs
teachers for cross-categorical programs; therefore, no data are available by individual disability.
Also, tiv State was unable to provide data for vocational education teachers, physical education
teachers, work-study coordinators, audiologists, recitation therapists, other diagnostic staff, and
non-professional staff.

A-213
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Wisconsin -- Wisconsin does not use the other health impairments and recreational therapist
categories. Tlx State reported multicategorical counts under the multiple disabilities category.
Also, Wisconsin substituted the category "special needs delivery system" for the
"cross-categoricar category.

Wyoming -- The State did not report 1.1 ts for teachers employed to serve students age 6-21 by
italividual disability, except for speech or language impairments, because teachers in Wyoming
serve in a cross-categorical system. Also, Wyoming did not report counts of FTEs for vocational
education teadwrs, recmation therapists, and work-study coordinators because the State does not
fund these positions for special education.

Personnel Needed

Colorado -- The State combined the count of teachers of students with other health impairments
with the orthopedic impairments category; the data were presented under the orthopedic
impairments category.

Georgia -- The State included the count of probationary certificates (fully certified personnel but
oat in the arta of instruction) with their personnel needed counts.

Illinois -- The State did not report personnel needed data for the multiple disabilities category, the
data were reported under the students' primary disabilities.

Kansas The State combined the counts of teachers of students with deafness with teactwrs of
students with hearing impainnents; the data were presented under the hearing impairments
category. Also, Kansas combined the counts of teachers of students with deaf-blindness with
teachers of students with multiple disabilities; the data were presented under the multiple
disabilities category.

Massachusetts -- Massachusetts is a non-categorical State, which does not collect personnel needed
data by conditions of disability; the data am generally not available by disability condition. Also,
the State did not report data for other special education and related services personnel to serve
students with disabilities.

Michigan -- The State included counts of teachers of students with deafness and with
deaf-blindness with teachers of students with hearing impairments; the data were presented under
the hearing impairments category.

Mississippi -- The State combined the count of teachers of students with other health impairments
with teachers of students with orthopedic impainnents; the data were presented under the
orthopedic impairments category.

North Dakota -- The State did not report personnel data for the multiple disabilities category; the

data were reported under the studems' primary disabilities.
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Ohio The State combimd the data for teachers of students having other health impairments with
students served with orthopedic impairments; the data were presented under the orthopedic
impairments category.

Pennsylvania The State reported the counts of teachers for students with other health
impairments and deaf-blindness under the categories of ttw students' primary disabilities.

South Dakota The State reported all teachers needed as either non-categorical or for students
having speech or language impairments. South Dakota did not report teachers needed to serve
children 3-5 years old because all teachers sur certified to teach children and youth from birth to
age 21.

Texas The State reported only total Fits for teachers needed and other special education arx1
related services personnel. The data are not available because Texas' data collection system is
being modified.

Wyoming -- The State did not report FTEs for teachers needed to serve students age 6-21 by
individual disability, except for speech or language impairments, because teachers in Wyoming
serve in a cmss-categorical system.

Tables AM and AD2: Exiting

Alaska -- Due to computer pmgramming errors, the State could not provide data for the city of
Anchorage.

Colorado -- The State combined counts of students with orthopedic impairments and other health
impairments; the data were presented under the category of orthopedic impairments.

Florida -- The State did not report exiting data for the multiple disabilities category; the data were
reported under the students' primary disabilities.

Georgia -- The State did not report exiting data for the multiple disabilities category; the data were
reported under the students' primary disabilities.

Illinois The State did not report exiting data for thr multiple disabilities category; the data were
reported by the students' primary disabilities.

Kansas -- The State did not report exiting data for the deaf-blind category; the data were reported
under the multiple disabilities category.

Massachusetts -- The State does not collect data for "graduation thmugh certificate or completion
of IFP requirement" because the State only recognizes "graduation with diploma." The State does
not collect data for "status unknown."

A-215

41 I



Michigan The State combined data for students with deaf-blindness with time having Waring
impairments; the data were pcesented under the hearing impairments category.

Mississippi The State combined cornts of the orthopedic impairments and other health
impairments categories; the data were presented =ler the ortlxopedic impairments category.

Nebraska -- The State combined the data for students with deafness with students who have
hearing impairments; the data were pmsented under the hearing impairments category.

New Jersey -- The State did not report exiting data for 14- and 15-year-olds for all disabilities
because State law mandates that studeras canwt leave the educational system until they are 16.
Also, New Jersey does not collect data for "graduatiem through certification or
compledongulfillment of IEP requirement" because all studergs who graduate Twelve a diploma.

North Camlina -- The State combined the data for stude4ats with deafness with students who have
hearing impairments; the data were presented under the hearing impairments category.

North Dakota -- The State did not report exiting data for the multiple disabilities category the
data were reported under the students' primary disabilities.

Ohio -- The State combined counts of students served with ueafness with courts of students
served as having hening impairments; the data were presented under the hearing impairments
category. Ohio also t ambirwAl counts of students served as having other health impairments with
counts of students served as having orthopedic impairmems; the data were presented under the
orthopedic impairments category.

Oregon The State did not repon exiting data for the multiple disabilities category; the data were
repented under the students' primary disabilities.

Pennsylvania -- The State reported the counts of studenis with other health impairments and
multiple disabilities under the categories of the students' primary disaSilities. Pennsylvania
included the count of other reasons for exit in the count of status ctn./clown.

Texas -- The State did not collect exiting data by individu a! age year; taus. only the total number
of students exiting the educational system for each disah, .fy was reportel. The State did not use
the "reached maximum age" and "status unknown" catek,oms

Wisconsin -- The State did not report exiting data for 14- and 15-year-olds for all disabilities
because State law mandates that students cannot leave the educational system until they are 16.

Wyoming -- The State did not report exiting data for the multiple disabilities utegory; the data
were reported under the students' primary disabilities.



Table AE1: Anticipated Services

Florida -- The State did not report data on anticipated services for the multiple disabilities
category; the data were reported under the students' primary disabilities.

Georgia -- The State did not report data on anticipated services for the multiple disabilities
category; the data were reported under the students' primary disabilities.

Illinois The State did not mon data co anticipated services for the multiple disabilities
category; the data wen. reported tmder the students' primary disabilities.

Kansas -- The State did not report data for the deaf-blindness category; dm data were reported
under the multiple disabilities category.

Michigan -- The State did not report data for the deaf-blindness category; the data were reported
under the hearing impairments category.

Mississippi -- The State did not report data for the other health impairments category; the data
were reported under the orthopedic impairments category.

North Dakota -- The State did not report data on anticipated services for the multiple disabilities
category; the data were reported under the students' primary disabilities.

Ohio -- The State combirwd the count of students served as having other health impairments with
counts of students served as having orthopedic impairments; the data were presented under the
orthopedic impairments category.

Oregon -- The State did not report data for the multiple disabilities category; the data were
reported under the students' primary disabilities.

Wyoming -- The State did not report data for the multiple disabilities category; the data were
reported under the students' primary disabilities.

Table AHl: Expenditures

Alabama -- The State reported estimated expenditures for special education and related services
from State and local sources.

Alaska -- The State reported estimated expenditures for special education and related services from
Federal, State, and local sources.

American Samoa -- American Samoa reported total expenditures from State sources because they
were unable to separate expenditures for special education and related services.
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Arizona -- The State reported only total expenditures from Federal. State, and local sources
because tlzy were unable to separate expenditutts for special education and related services.

Arkansas Ile State reported estimated expenditures for special education and related services
from State arxi local sources.

California `ft= State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

Connecticut -- The State was unable to separate expenditures for special education and related
services; thus, only total expenditures were reported from Federal, State, and local sources.

Delaware The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

Florida -- The State reported estimated expenditures for special education and related services

from Federal, State, and local sources.

Georgia -- The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

Hawaii -- The State was unable to separate expenditures for special education and related services

from State and local sources.

Idaho The State reported estimated expenditures for special education from Federal and State

sources, and did not report expenditures from local sources. Also, Idaho did not report
expenditures for related services from Federal and local sources.

Illinois -- The State reported estimated data for special education and related services from
Federal, State, and local sources.

Kansas -- The State reported estimated expenditures for special education and related services
from Federal, State. and local sources.

Kentucky -- The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

Maryland -- The State reported estimated expenditures for special education and related services

from Federal, State, and local sources.

Massachusetts -- The State reported estimated expenditures for special education and related
services from Federal, State, and local sources.

Minnesota -- The State reported estimated expenditures for special education and related services

from Federal, State, and local sources.
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Mississippi -- The State reported estimated expenditures for related services from Federal, State,
and local sources and for special education services from Federal and local sources.

Missouri The State reported estimated expenditurm for related services from State sources.
Missouri did not report local expenditures.

Montana -- The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

New Hampshire The State reported estimated expenditures for special education and related
services from Federal, State, and local sources.

New Jersey The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

New Mexico -- The State reported estimated expenditures for special education and related
services from Federal, State, and local sources.

New York -- The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

North Dakota -- The State reported estimated expenditures for special education and related
services from State and local sources.

Northern Marianas -- Northern Marianas reported estimated expenditures for special education and
related services from Federal and State sources.

Ohio The State reported estimated expenditures for special education and related services from
Federal, State, and local sources.

Oklahoma -- The State reported estimated expenditures for special education and related services
from Federal, State, and local sources.

Oregon The State reported only total expenditures from Federal, State, and local sources
because they were unable to separate expenditures for special education and related services.

Pennsylvania -- The State reported estimated expenditures for special education and related
services from Federal, State, and local sources.

Puerto Rico Puerto Rico reported estimated expenditures for special education and related
sources from Federal, State, and local sources.

Rhode Island -- The State combined expenditures from State and local sources. The State reported
only total experwlitures from Federal and State sources. Rhode Island's accounting system does
not allow the State to collect data in the same format as the Federal report requirement.
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South Carolina -- The State reported estimated expenditures for special education and related
services from Federal, State, and local sources.

South Dakota -- The State only reported total expenditures for special education and related
services from Federal, State, and local sources.

Tennessee The State reported estimated expenditures for special education and related services

from Federal, State, and local sources.

Texas The State reported estimated expenditures for special education and related services from

Federal, State, and local sources. Ttw experlilitures from Federal sources include all
State-administered Federal special education funds but do not include State funds. The

expenditures from State sources include all State foundation furxls (less local fund assignments)
and State general revenue and State available funds expended. Also included are funds for State
schools and community centers (except for residential costs). They do not include State
administration. The expenditures from local sources include local fund assignments for State
foundation funds aryi other additional local funds expended for the special education programs.

Utah -- The State did not report expenditure data for related services.

Vermont -- The State reported estimated expenditures for special education and related services

from Federal, State, and local sources.

Washington -- Tr: State reported estimated expenditures for special education and related services

from Federal, State, and local sources.

West Virginia -- The State reported estimated expenditures for specia/ education and rtlated
services from Federal, State, and local sources.

Wyoming -- The State only reported total expenditures for special education and related services

from Federal, State, and local sources.
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APPENDIX B

OSEP SPECIAL EDUCATION PERSONNEL TRAINING



OSEP's Division of Personnel Preparation (DPP) makes grants to increase the supply and
improve the quality of personnel available to educate awl provide early intervention services to
infants, toddlers, children, and youth with disabilities. Training grants for personnel preparation
were authorized in 1970 under Pan D of EHA, now IDEA, to imrease the number of fully
qualified personnel available to provide education tux1 related services to children and youth with
disabilities. The bulk of program monies go to support personnel training efforts in the Nation's
colleges and universities.

Decisions to award grants for personnel training are mule, in part, on information relating
to the present and projected med for personnel, based on identified tegional, State, and national
shortages. OSEP reviews proposals submitted for grants for personwl training on technical merit,
capacity to train qualified staff, atul identified personnel training melds. The grants are awarded
competitively; the types of personnel trained with DPP fimds depend on the type of projects
submitted and the competitive merit of these projects.

Oramees that received training funds for FY 1990, and had completed one yearly lxidget
period, were sent a self-report data collection request. Approximately, 90 percent of dm grantees
responded. According to grantee-reported data, in FY 1990, 7,410 students enrolled in full- or
pan-time preservice training funded in whole or part by DPP grants. The largest proportion (20.1
percent) enrolled in speech/language pathology pmgrams. Cross-categorical education programs
accounted for 17.9 percent; other personnel' accounted for 13.5 potent; and teachers of students
with serious emotional disturbance accounted for 7.8 percent. (See table B.1.)

In FY 1990, there were 1,925 degree recipients in programs funded by DPP grants. The
largest proportion of these degrees were awarded to speech/language pathologists (28.6 percent),
followed by cross-categorical educators (16.9 percent), and other personnel (8.8 percent)? (See
table 8.2.)

In FY 1990, 1,793 students whose training was supported in part by DPP grants received
or were recommended for State or professional certification. The largest proportion of these
students had been trailied as cross-categorical educators (27.0 percent), followed by
speech/language pathologists (17.5 percent), and teachers of students with serious emotional
disturbance (8.6 percent). (See table B.3.)

'Includes medical personnel, nurses, interpreters, and other non-instructional staff.

2The number of students receiving pieservice training, degrees, and professional certification
are different due to several factors including students leaving programs before completing all
work, the decision of some not to apply for certification, or failure to complete all requirements
for certification after receiving a degree.
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Full- and Part-Time Students Enrolled in Preservice Training
Funded by Division of Persamel Preparation (DPP):

Number and Distribution, FY 1990

I

Type of Special
Education Training

Number of
Students

Percentage
of All DPP-

Funded
Students

Adaptive physical education 154 2.1

Audiologist 166 2.2

Crusts-categorical 1,324 17.9

Deaf-tgindness 55 0.7
Deafness 177 2.4
Hard of hearing 47 0.6
Mental retardation 420 5.7
Multiple disabilities 276 3.7

Occupational therapist 94 1.3

Orthopedic impainnents 94 1.3

Other health impainnents 26 0.4
Other non-instructional staff 11 0.1

Other personnek/ 1,003 13.5

Paraprofessional 107 1.4

Physical therapist 23 0.3

Psychologist 170 2.3

School social worker 13 0.2

Serious emotional disturbance 578 7.8

Specific learning disabilities 492 6.6

Speech/language pathologist 1,493 20.1

Supervisor/administrator 153 2.1

Therapeutic recreation therapist 135 1.8

Visual impairments 210 2,8

Vocational education 189 2.6

Total 7,410 100.0

sExamples of "other personnel" include medical personnel,
nurses, interpreters, and other non-instructional staff.

Source: U.S. Depanment of Education, Office of Special
Education Programs, Division of Personnel Preparation (DPP),
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TABLE B.3

State or Professional Certifications Received in Programs
Funded by DPP Grants: Number and Distribution, FY 1990

Type of Special Education Training
Number of
Students,'

Percentage
of All DPP-

Rix led
Students

f-----
, Adaptive physical education 20 1,1

Audiologist 64 6

Cross-categorical 484 27.0
Deaf-Nindness 21 1.2

Deaftwss 82 4.6
Hard of hearing 16 0,9
Mental retaniation 93 5.2
Multiple disabilities 45 2.5
Occupational therapist 15 0.8
Ortiwpedic impairments 20 1.1

Other health impairments 0 0.0
Other non-instructional staff 0 0.0
Other personnel,' 136 7.6
Parapmfessional 0 0.0
Physical therapist 0 0.0 .
Psyclvalogist 15 0.8
School social worker 1 0.1

Serious emotional disturbance 155 8.6
Specific learning disabilities 107 6.0
Speech/language pathologist 314 17.5

Supervisor/administrator 64 3.6
Therapeutic recreation therapist 43 2.4
Visual impairments 78 4.4
Vocational education 20 1.1

Total 11793 100.0

YIncludes students who received or were recommended for
certification.

WExamples of "other persona:1" include medical personnel,
nurses, interpreters, and other non-instructional staff.

Source: U.S. Department of Education, Office of Special
Education Programs, Division of Personnel Preparation (DPP).
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For five years, the States arxi Outlying Areas have been required by Section 618(b) of the
Individuals with Disabilities Education Act (formerly the Education of the Handicapped Act) to
provide infonnadon to the U.S. Department of Education on the types of special education
pmgrams and services in need of improvement.

Prior to the 1987-88 school year, States reported data on 19 specific OSEP categories.
These included six categories for education progiams: instmcdonal programs, instnictional
settings, vocational education, assessment, evaluation, and physical education. The pre- 1987-

categories also irrluded 13 separate categories for related services: occupational therapy, physical
therapy, psychological services, speech/language therapy, counseling services, transportation
services, parent counseling/training, school social work, diagnostic services,audiological services,
recreational services, sciwol health services, and medical services.

OSEP simplified its reporting fonnat for the 1987-88 sctwol year allowing States to
discuss areas most needing improvement under two broad categories: special education programs
amd related services. Many States, however, continued to repon on services in wed of
impmvement according to the earlier categories.

The 1990 Amendments deleted Ow requirement for States to report data on programs and
services in need of improvement. Thus, this report on the State-provided data for the 1989-1990
school year will be the last such data to be included in the annual report to Congress.

This summary report details the principal concerns across States that are evident after
analyzing the 1989-90 data. It then reviews specific State concerns in the area of programs and

services and related services.

AREAS OF NATIONWIDE CONCERN

An analysis of the State-reported data shows that in addition to the specific data reported
under the 19 OSEP categories, there appears to be several themes that transcend specific programs

or services and State or regional boundaries. These themes include personnel, preschool
education, programs for students with specific disabilities, interagency cooperation, rural
education, bilingual education and family interaction.

Personnel

Personnel issues were the major concern of nearly every State. States expressed needs
in areas of recruitment, training, and retention of staff. States called for a greater supply of
qualified personnel to provide services to students with specific disabilities as well as to bilingual

students.

States reported short supplies of qualified personnel in all related services areas,
particularly those in which they are in competition with hospitals and other health centers. States
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called for more preservice and in-service training of existing personnel in instructing and
counseling children with special needs, and in the use of technology and adaptive devices.

Early Intervention and Preschool Education

The 1986 amendments to IDEA, which required a free appmpriate public education for
3-5 year olds with disabilities beginning in FY 1991, have resulted in a number of States reporting
needs in preschool education. Calls for improvement included the need for more qualified
perscamel, staff training in the special needs of infants and toddlers, appropriate assessment and
diagnostic tools, development of integrated services, and more programs for preschool students.
Additional space is needed by a number of States to develop these programs.

Programs for Students with Specific Disabilities

States reported that students who have serious emotional disturbance, mental retardation,
or sensory impairments are most in rwed of better programs and services. Additional staff, bener
evaluation, improved pmgrammatic services, and increased vocational and transitional services
were mentioned as methods for improvement for these students. Several States would like to
study alternatives for future service delivery.

Interagency Cooperation

Improved cooperation with related agencies was another common theme reported by the
States. Some States specifically mentioned this need in the area of vocational and transition
services, and social work and sctwol health, while other States expressed the need generally in
implementing instructional programs. Several States expressed an interest in better cooperation
between regular and special education. Some of the needs for interagency cooperation expressed
by the States were State-specific. For example, one State reported that there is a need for
impmved interagency cooperation between the State education agency, the Department of Children
and Family Services, and other government agencies, particularly with regard to services and
funding required by children and youth who are placed in a residential facility.

Rural Special Education

Geography has an influence on service delivery to students with disabilities. For example,
a number of States face unique problems in providing special education services to rural areas
because of isolation, small numbers of students with certain disabilities, and long distances
involving transportation. Shortages of teachers (particularly for young childmn) and scarcity of
appropriate personnel (for services such as occupational therapy, physical therapy, psychological
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services, speech and language services, and mamseling) were reported. States noted that increased
resource coordination is necessary at a local level to maximize the availability of services within
the closest geographic area possible for children and youth with disabilities living in rural areas.

Bilingual Education

Several States noted that there is a lack of appmpriate assessment instnunents for the

glowing number of culturally and linguistically diverse students enteling classrooms. Additional
programs and staff are needed to meet the needs of these students.

Family Interaction

A number of States reported that they would like to expand parental and family
involvement in the education of exceptional students. One State suggeged that increased efforts

are needed to obtain dw participation of parents in training aaivities, particularly focusing on;
at-risk if.sues, intervention, strategies, due process and positive advocacy. Another State stated
that there is an increased rxed for family support personnel who can assist families in locating and

enrolling children in activities and programs outside of the school system.

Summary

States continue to strive toward improved service delivery for students with disabilities.
States are attempting to go beyond complianceto implement pmgrams that achieve maximum
progress for students with the greatest efficiency awl coordination of services. States are moving
towards this goal, but they report many specific airas of prow= and service delivery that need
to improve to whieve their objectives. A more detailed discussion of specific program and service

areas listed by the States as needing improvement follows.

PROGRAMS AND SERVICES NEEDING IMPROVEMENT

Instructional Programs

Instructional programs weir listed by nearly every State and Outlying Area as an area in

need of improvement States mentioned lack of staff, and a need for additional training and staff
development with particular frequency.

Thirty-one States reported that additional staff, primarily teachers, are needed in their
States to improve existing overloaded classrooms and to expand and establish new programs.
Several States reported that there is an increase in temporary certification in their States; teachers

trained specifically in education of the disabled are needed in their school districts.
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Seventeen States indicated that additional training and staff develoroent for special
education tuchers is needed in their States. According to these States, v.iditior, al in-ser% ice
training is needed by many teachers.

Improved pmgrams for specific disabilides were mentioned by many Sto#(.9 p kindly fin-
the categories of emotitmal disturbance (14 States), speech/language impairnetxts (5 States.
sensory impairments (4 States), mental retardation (3 States), and learning disal litit (3 States).

Thirteen States cited impmved services needed in early childhood or mschool programs.
Specifically, States need additional teachers and new or expanded preschool programs.

Instructional Settings

Twelve States expressed a need to improve instructional settings for children with
disabilities. As in previous years, State educational agencies cited the need for additional
classrooms or other appropriate space, to alleviate overcrowding, facility improvements, or
expanded presclwol programs. Several States expressed a need to create more accessible facilities.

Vocational Education and Transition Programs

Twenty-nine States and three Outlying Areas commented specifically on improvements
meded for vocational education and transition to appropriate postsecondary experiences. Most
often reported was a need for additional staff, expansion of vocational programs (including
prevocational and transitional programs), impmved cooperation between vocational and special
education pograms, and additional training for sclool personnel in terms of the development of
transition plans for special education children going into adult services programs. Several States
felt that the curricula pesently used by the schools often needs to be expanded and/or adapted to
enable some students with disabilities to complete training programs which will prepare them for
meaningful work.

Assessment

Eleven States and one Outlying Area commented on improvements they would like to see
in the assessment process. Specific areas mentimed by the States include additional assessment
staff, improvement in assessment practices for culturally and linguistically diverse populations,
non-discriminatory assessments for minority populations, improved interagency coordination in
the assessment process, additional staff training in assessment practices, and impnred early
identification assessments.
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Evaluation

Eleven States would like to expand the evaluations of the effectiveness of their special
education programs that they conduct. States suggested evaluations of service delivery, eligibility
criteria, and student outcomes. Several States suggested a needs assessment be conducted of
yarn= groups (e.g., secondary programs, students with low-incidence conditions in rural amas)
to ckitennine the extent to which needs are met or not met.

Physical Education

Four States and one Outlying Area listed impmvements that they would like to see within

their State in th e area of physical education for children with disabilities. The primary =teem
of these States was for improved training of teaclum personnel providing adalaive physical
education services to special education students. Additionally, several States expressed a need for

additional personnel.

RELATED SERVICES NEEDING IMPROVEMENT

Occupatkinal and Physical Ther..py

Thirty State educational agencies reponed difficulties in providing occupational and
physical ttmrapy services. Most of these States atuitnited their problem to a lack of certified
therapists to meet the increased demand for these services. According to these States, it is
difficult to recruit qualified personnel, in part because of companion with the private sector. One
State repons that trends seem to indicate more thempi.ts are piefetring to work outside of the
school system because of increased salary and other incentives of private practice. As a result,

many districts must purchase occupatienal and physical therapy services from private therapy

providers on a contractual basis, often incurring higher costs to provide these services.

Several States mported problems in supplying occupational and physical therapists to
specific geographic areas, particularly rural areas. Other improvements needed that welt cited

by the States include increased services for pteschool children and child= with low-incidence
disabilities, and additional training for staff members.

Psychological Services

Nineteen States stated that improvements were needed in the provision of psychological

services primarily in recruiting additional personnel. As with the occupational and physical
therapists, speech therapists are difficult to recruit in rural areas, and schools face competition with

private sector employers. States noted that additional staff would reduce caseloads and facilitate

earlier intervention.
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Speech and Language

Twenty-one States and one Outlying Area responded that improvements were needed in
speech and language services particularly in the recruitment of additional personrwl. As with
occupational and physical therapists aml psychologists, speech therapists ate difficult to recruit in
rural areas, and schools face competition with private sector employers. States noted that
additional staff would reduce caseloads and facilitate earlier intervention.

Counseling Services

Nine States reported that counseling services were in need of improvement. Six of these
States reported that improvements are needed in the number of counseling services provided. Two
States felt that additional training is necessary for their counselors. One State reported that their
guidance counselors need to be more responsive to special education students.

Transportation

Seven States mated that there is a need for additional buses and bus drivers to reduce the
length of routes, especially for rural students. Other improvements include an incluse in the
number of aides trained in the cate of children with disabilities, two-way communication on buses,
and medical monitoring of students with health problems.

Parent Counseling/Training

There were two States that responded to this category. One State expressed a !wed for
increased availability of tr-dng to improve parent/school communications. The other State would
like parent counseling to help parents understand the disabilities and manage children's behavior.
They would also like to have parent training in nutritional, tutorial, and parenting skills.

Social Work

Personnel issues were of primary concern to seven States that responded on this service.
As with occupational and physical therapists, more social workers are needed in the schools, rather
than working under contract. Additionally, two States felt that continued training in the provision
of technical asfistance and collaboration with teactxrs, patents and administratots, and students
in designing behavior management plans, plans for social skill training, counseling, classroom
management, parenting skills, and so forth, is needed as the needs of the students are identified
through the appraisal process.
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Diagnostic Services

Six State education4i agencies reported mods in the area of diagnostic services.
Additional staff are needed in three of dvse States. Improvements for this category were often
State-specific. In one State, many students with learning disabilities have multiple problems that
are difficult to diagnose; improvements in the diagnostic process are needed. In argrther State,
additional training is rweded for personnel in dm implementatim of assessment procedures
appmpriate for students with severe disabilities; the use of assessment procedures that address skill
attainment rather than development levels need to be employed.

Audiology

One State cited a need for additional staff and audiological services in rural areas.

Health

Six States reportexl a need for improved health services. Their individual responses
included the following suggestions: more interagency coordination at the local level; necessity
for pablishing guidelines for serving students with health impairments; need for additional staff;
and additional training for their staff.



APPENDIX D

EVALUATION OF THE INDIVIDUALS WITH DISABILITIES
EDUCATION ACT: SPECIAL STUDIES CONTRACTS



This apperKlix summarizes the specific evaluation activities supported by Special Studies
monies from 1976 through the plum All Special Studies contrrots are listed and brief
descriptions provided. The studies have been designed to provide information concerning the
impact and effectiveness of tlw IDEA, formerly EHA.

Contractor and Contract Period
Title Contract Number and Amount

I. Assessment of State Informs- Management Analysis 9/30176 - 9/3017
non Capabilities under Center (MAC), Inc. $298840
P.L. 94142 Cambridge, MA

300-76-0562

Description: The purpose of this study was to determine the States' capacities to respond

to the new reporting requirements inherent in P.L. 94-142. MAC analyzed the data
requirements in tiw law and the reporting forms being developed by program staff. After
visiting 27 States to test their capacity to respond, MAC reported on State capacity to
provide information in four categories: children, personnel, facilities, and resources. They
found that capacity was relatively hip in the first category and decreased across the
remaining categories. They recommended deleting requirements for fiscal data, since States
could not respond adequately to such requests.

2. Development of a Sampling SRI International 10/1176 - 9/30/77

Procedure for Validating State Menlo Park, CA $267,790
Counts of Handicapped Children 300-76-0513

Description: The purpose of this study was to develop a sampling plan and a method thiat
could be used by program staff to validate the State counts. SRI International evaluated all
previously available data on the incidence of children with disabilities and concluded that
the data reported by States were at least as accurate as other data sources, if not mom so.
SRI concluded that procedures for validating the information should be incorporated into the
counting procedures themselves. SRI developed a handbook showing States tow to do this.



Title
Contractor and

Contract Number
Contract Period

and Amount

3. An Analysis of Categorical
Definitions, Diagnostic Methods,
Diagnostic Criteria, and
Personnel Utilization in the
Classification of Handicapped
Chi !dm

Council fix Exceptional 10/1/76 - 9/30/77
Children (CEC) $110,904

Resion, VA
300-76-0515

Descrioticn: The purpose of this study was to determine the extent to which State policies
(a) pmvided for services to children with disabilities other than those pmvided for under
IDEA, Part B, or (b) used varying definitions or eligibility criteria for the same categories of
children. CEC found that neither of the types of child= served nor Ow definitions varied
widely. However, there were some instances in which eligibility criteria did vary.

4. Implementation of the Individual David Nero & Associates 9/30176 - 12130177
Education Program Portland, OR $433,000

300-74-7915

Description: The puipose of this study was to estimate the difficulty of implementing the IEP
provisice of the IDEA. The work was performed by Nem and Associates =I by internal
staff. Four States were visited and a variety of irKlividuals affected by the Act were
interviewed. The study revealed that (a) similar concerns were identified both in States that
already had provisions and in those that did not, and (b) similar concerns were raised by .oth
special education and regular teachers. The findings were used to design technical assistance
and in-service training programs.

5. Analysis of State Data Team Associates 9/29176 - 9/11/77
Washington, D.C. $192,693

300-76-0540 9/12177 - 613017$
$175,396

Descriotkin: The purpose of this study was to analyze data already available from the States.
The woik was performed by TEAM Associates and by internal staff. The State data
contained all numerical information required in the Act as well as extensive information on
policies and procedures. Analysis of the information contained in these State documents and
information obtained from Special Studies form the backbone of the Annual Report to
Congress.
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Title
Contractor and

Contract Number
Contract Period

and Amount

6. Longitudinal Study of the Impc-4, SRI Internatkmal
of Pi. 94-142 cm a Select Mai lo Park, CA
Number of Local Educational 300-78-0030
Agencies

1/16177 - 9/16178
$197,707

9116178 - 9/15119
$566,113S

9/15179 - 2/28/S1
$498,112

2128/81 - 1W31/81
$249,993

11/1/81 - 12115/82
$2.50,006

Description: Tlx purpose of this study was to follow a small sample of school systems over
a 5-year period to observe their progress in implementing the Act. Because Congress asked
that dm Annual Report describe progress in implemcntation, this in-depth study of processes
was designed to complement the national trends reported by States. In this study, SRI
International described the implementation process for the school districts and identified

problem areas.

7. Criteria for Quality Thomas Buffington 5119177 - 2128/79
Associates $395,162

Washington, D.C.
300-77-0237

Description: This study was designed to lay the groundwork for future studies of the quality
and effectivent-ss of P.L. 94-I42's implementation. It was conducted by internal staff with
the assistance of Thomas Buffington Associates. film study focused on four principal
requirements of the law: provision of due process, least restrictive placements, individualized
education programs, and prevention of erromous classification. The study solicited 15
position papers on evaluation approaches for each requirement for LEA self-study guides.
Four monographs addressing the evaluation of these four provisions of the law were
produced. Each monograph included the relevant papers and a review by a parrl of
education practitioners.



Title
Contractor and

Contract Number
Contract Period

and Amount

S. National Survey of Individ-
ualized Education Programs

Research Mangle
Institute (RTI)

Research Triangle
Park, NC
300-77-0529

1/16,77 - 9/1(w78
$197,707

10/1/78 - 9/30/79
$661,979

1W1/79 10/30/80
$125,181

Description: The pwpose of this study was to determirw the nature and quality of the
individualized education programs being designed for children with disabilities. These
programs are at the heart of the service delivery system, and tix Congress asked for a survey
of them. RT1 spent the 1977-78 school year designing a sampling plan and Information-
gatlwring techniques. Data collected in school year 1978-79 provided descriptive information
about EEP documents. The study found that 95 percent of children with disabilities have
1EPs. Most IBPs meet minimal requirements of the Act, except for the evaluation comporwnt.

9. A Descriptive Study of Teacher Roy Littlejohn & 7/9/76 - 10/3W7S
Concerns Said to be Related to Associates $3289758
P.L. 94-142 Washington, D.C.

Description: The purpose of this study was to assess the array of concerns raised by teachers
regarding the effects of the Act on their professional responsibilities. Several concerns were
raised by teachers dwing the course of the FY 1976 study on the implementation of the
individualized education program, and several have been raised by national teachers'
organization. Roy Littlejohn & Associates organized the concerns into general types and
analyzed tlx relationships between these categories of concerns and the requirements of the
Act. They visited six school districts to analyze in detail a small number of examples.
Recanmendations were made for school districts to provide teachers with more information
about PI 94-142.

10. Case Study of the Implementation Education Turnkey Systems 9130/77 - 5/31/79
of Pi. 94-142 Washington, D.C. $484,452

300-774)528

Description: The purpose of this study was to assess the first year of implementation of the
Act Education Turnkey Systems observed nine local school systems during the 1977-78
school year and the first half of the 1978-79 school year to determine how priorities were
established and how implementation decisions were made at each level of the administrative
hierarchy. P.L. 94-142's implementation was observed to be well under way at each LEA
despite vaqing levels of resources and organizational differences among sites. Problem areas
were identified.
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Contractor and Contract Period
Title Contract Number and Amount

11. Clarification of P.L. 94-142 for Research for Better Schools 10/1/77 1/31178

the Classroom Tewher Philadelphia, PA $24,767
300-77-0525

Description: The purpose of this project was to provide regular teachers with accurate
information about P.L. 94-142 and its probable effects on their classrooms. A field-tested
guide entitled ClarVication cl PL. 94-142 for the Classroom Teacher was produced by
Reseant for Better Sc twig for this purpose. The guide contains (1) a self-evaluaticm pretest;
(2) an explanatice of the law, its hackgrourxl, purpose, and major provisions; (3) questions
most frequently asked by teachers about P.L. 94-142 and their answers; (4) activities to help
classroom teadwrs prepare themselves and tlxir students for implementation of ttx law; and
(5) two appemlices, one containing the P.L. 94-142 regulations, and the other an ammtated
bibliography.

12. Study for Determining the Least Applied Management 9112178 - 1/10180
Restrictive Environment Place- Sciences (AMS) $369,770
ment of Handicapped Children Silver Spring, MD

300-78-0427

Description: 'Fix purpose of this study was to investigate the rules or criteria used by the
courts and States hearing officers to determine the placements of childien with disabilities,
the guidance given by States to school districts in making placement decisions, and the actual
placement procedures used by school districts. Placement decision mles and interpretations
of the Act's least restrictive environment requirement were compared across arenas.
Exemplaty practices at the State and local educational agency levels were described.

13. Special Teens and Parents: ABT Associates, Inc. 10/08 - 9/30/79
Study of PL. 94-142's Impact Washington, D.C. $47420

300-78-0462 10/1/79 - 9/3040
$339667

Description: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money. The
study examined the impact of P.L. 94-142 on secondary students with learning disabilities and
their families. For four requirements of the law--protection in evaluation, individualized
education programs, least restrictive environment, and procedural safeguards--the study
investigated how the requirements were implemented by the secondary school special
education program, the impact of the school program and practices on the students, and the
implications of the experiences of the students for those concerned with the education of
adolescents with learning disabilities.
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Contractor and Contract Period
Title Contract Number ami Amount

14. Activist Parents and Their American Intditutes for 10/1t78 - 9/30179
Disabled Chi !dm: Study of Research (AIR) $55,641
P.L. 94-142's Impact Cambridge, MA 10/1179 - 9/30/80

300-78-0463 $63,374

Description: This case study was originally intended to continue for five years, but was
terminated at the end cf the second year because of a cutback in Special Studies matey. IV
study focused on parents who responded erwrgetically to the invitation to activism offered by
Pl. 94-142, and examined the benefits of parent activism for the child. Effective strategies
were identified and the history of their development described. The cost of parental
involvement was described in emotional and economic terms, =1 program benefits ro
children were shown.

15. The Quality of Educational Huron Institute 10178 - 9/30/79
Services: Study of P.L. 94-142's Cambridge, MA $51,239
Impact 300-78-0465 10/1/79 - 8/31/80

$60,000

Description: This case study was originally intended to continue for five years, hit was
terminated at the end of the second year because of a cutback in Special Studies mmey. The
study examined the ektent to which school district implementation of P.L. 94-142 results in
quality educational services to children with disabilities and the consequences to the child and
family. The first year focused on entry into special education during the preschool years, the
emotional consequences of the diagnostic pmcess, parental education about P.L. 94-142, and
early pmgramming for preschoolers. TV secomi year focused on factors that influence
mutual adaptation between families and school staff.

16. Children with Different Handl- Illinois State University 9/1/78 - 8/31179
capping Conditions: Study of Normal, IL $46,060
P.L. 94-142's Impact 300-78-0461 9/1/79 - 8/31/80

$55,295

Descrintion: This case study was originally intended to continue for five years, but was
terminated at the end of the second year because of a cutback in Special Studies money. It
focused on differences in the impact of P.L. 94-142 implementation on children with various
disabilities and their families. The study looked at the consequences to families from five
theoretical perspectives and related these to the pmvisions and implementation of the Act.
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Contractor and Contract Period
Title Contract Number ami Amount

17. Institutional Revonses and
Consequences: Study of
P.L. 94-142's Impact

High/Scope Eeucational 1O/1/78 - 9/3079
Research Foundation $44387

Ypsilanti, MI 10/1/79 - 9/30180
300-78-6464 $56,228

Description; This case study was originally intended to continue for five years, but was
terminated at the end of dm second year because of a cutback in Special Studies money. Tlw
study investigated the relationship of school district responses to P.L. 94-142 to child and
family outcomes, such as self-concept, social skills and competencies, academic achievement,
and economic activity.



Title
Contractor and

Contract Number
Contract Period

and Amount

18. Project to Provide Technical Decision Resources
Assistance in Data Analysis Corporation

Washington, D.C.
300-78-0467

300-82-0001

300-84-0246

Technical Assistance in Data Westat, Inc. (formerly
Analysis, Evaluation, and Report Decision Resources
Preparation Corporation)

Rockville, MD
300-87-0155

104/78 - 9/3019
$142,614

1011179 - 9/30180
$199,714

10/1/80 - 5/31/81
$ 89,919

1011/82 - 9/30183
$125,071

1011/83 - 9/30/84
$144,171

1011/84 - 9/30/85
$196,632

10/1/85 - 9/38/86
$348564

1W1/86 - 1W31/87
$215,797

10/1/87 - 9/30/92
$5,908446

Description: The purpose of this project was to analyze data already available from States.
The work was performed by Decision Resources and by internal staff. State data submitted
to OSEP each year contain all numerical information required in the Act as well as extensive
information on policies and procedures. State data were analyzed throughout the years of the
contract period for dissemination to the field and for inclusion in the Annual Report to
Congress.

The current project combines and expands on previous separate technical assistance contracts
with OSEP. The purposes of the project are to (l) assist OM' in developing the capacity
to collect and analyze valid, reliable, and comparable data for reporting, program planning,
and evaluation; (2) conduct issue-oriented analyses that can be utilized by Federal, State, and
local administrators to support decisions regarding policy making and implementation; (3)
assist States to build the capacity to collect valid and reliable data and to perform evaluations
of the impact and effectiveness of services provided under IDEA; (4) facilitate information
exchanges among Federal, State, and local special educators to discuss common concerns and
goals; and (5) obtain, organize, and analyze information from multiple sources for reporting
on the status of IDEA implementation, and the impact and effectiveness of IDEA
implementation.
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Title
Contractor and

Contract Number
Contract Period

and Amount

19. Identification of Future Trends Newtek Corporation 6/1/78 - 9130t78
in the Provision of Services to Regan, VA $109000
Handicapped Students 300-78-0302

Descrintion: This project was designed to provide information on potential future changes
in values, economics, social institutions, techzwlogy, and medicine that may affect the
provisice of services to children with disabilities. In 1978, at a conference held by Newtek
Corporation, experts in those five areas discussed the trends and the implications of those
trends with panel members representing various aspects of services to children with
disabilities. Although in many cases the projected trends were too speculative to guide policy
making, dm conference highlighted some potentially important trends about which policy
makers should bc aware. A swnmary of the conference was published in Focus on
Exceptional Chiklren.

20. A Project to Develop BEI" Waiver Planning and Human 5/1/78 - 12115t78
Requirements, Procedures, and Systems, Inc. $64:500
Criteria Washington, D.C.

300-78-0128

Descrintion: States that provide clear and convincing evidence that all children with
disabilities have a free appropriate public education available to them may receive a partial
waiver of the law's fiscal nonsupplant requirement A six-month study was undertaken by
Planning and Human Systems in 1978, to develop guidelines to be used in reviewing a State's
request for a waiver. Development of the guidelines was based on (1) an evaluation of
experiences in conducting a review of a request by Massachusetts for a waiver in 1978; (2)
information provided by Federal, State, and local agencies and by State consumer, advocacy,
and professional associations; and (3) a review of monitoring procedures used by other
Federal agencies.
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Contractor and
Contrazt Number

Contract Period
and Amount

21. A Study to Evaluate Procedures
Undertaken to Prevent Erroneous
Classifkation of Handicapped
Children

22.

Applied Management
Sciences (AMS)

Slim Spring, MD
300-79-0669

10/1179 - 9/30/80
$200,403

10/1/80 - 9130181
$480,092

104/81 - 9130412
$179,906

10/1182 - 3/31183
$ 37,310

Description: This study described LEA procedures for identifying, assessing, and placing
students to determine whether or not procedures were in place te prevent the erroneous
classification of children, particularly misclassification on the basis of race or culture. AMS
collected data from 500 schools in 100 school districts and reviewed selected documents for
10,000 individual students. Five topics were addressed: (a) the extent to which LEAs use
evaluative data such as adaptive behavior and classromn observations in their assessments;
(b) a comparison of evaluation procedures for minority ani nonmincnity students; (c)
aswssment training needs as identified by the respondeMs; (d) the extent to which school staff
members cbcument evaluation decisions; and (c) the extent to which school systems have
students waiting to be evaluated.

Survey of Special Education Rand Corporation 10/1/80 - 9/30181

Services Santa Monica, CA $2259402
300-794)733

Description: The purpose of this study was to survey and describe the services provided by
school districts and the number and nature of services actually received by children with
disabilities. As a result of cutbacks in Special Studies Emmy, however, this con= was
terminated at the end of the first year.

23. Study of Student Turnover SRI International 10/1/79 - 3/31/81
Between Special and Regular Menlo Park, CA $220,299

Education 300.79-0660

Description: The purpose of this study was to provide information about student flow
between special and regular education. SRI International (1) described the characteristics of
children leaving special education and the reasons for their departure, (2) identified the extent
to which children with disabilities transfer successfully into regular education programs, and
(3) identified children who may receive treatment of short duration and therefore may not be
receiving services when Federal counts are taken.
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Contractor and Contract Period
Title Contract Number and Amount

24. Legal Cimfertmce on the Federation for Children 5/1/79 - 8/31t79
Surrogate Parent Requirement with Special Needs $35,353

Boston, MA
310-1-76-811-02

Descritgicar: This project investigated the legal issues surrounding the surrogate parent
requirement of PL. 94-142 and explored as many approachn as possible for responding to
time issues. Tlw Federatice for Children with Special Needs held a conference in July 1979
that included four State representatives involved in the legal aspects of implementing the
parent surrogate requirements, two persons from national organizations, and representatives
from the General Counsel's Office of HEW, the Justice Department, and program staff.
Informatkm provided at this confereme, reports of several States on their experience in
implementing tic parent sunugate requirement, and independent legal research formed the
basis for analyzing the issues involved. The analysis was used to review the need forpolicy

clarification.

25. Analysis of State and Local
Implementation Efforts

Newtek Corporation 10/1/79 - 5/15/80
Reston, VA $310154

30049-0722

Deschotion: This study was designed to provide information on the budgetary factors at
State and local levels that affect the implementation of P.L. 94-142. The study, conducted
by New r.ek Corporation, (I) investigated the special education budgetary process at the State
level and (2) examirwd in detail budgetary processes in four LEAs, selected on the basis of
demography. A guidebook was produced describing the Federal funding process for P.L. 94-
142 as well as State and local funding processes for special education.
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Contractor and Contract Period
Title Contract Number and Amount

26. State/Local Communication National Association of 103/79 - 9/30/80
Network for Exploring Critical State Directors of Special $159,175
Issues Related to PL. 94-142 Education (NASDSE) 103/80 - 9/30/81

Washington, D.C. $195,759
300-79-0721 1031*1 - 9/30/82

$151,320
10/1182 - 9/30/83

$192,249
1L11/83 - 9/30/84

$183,505
103/84 - 9130/85

$186,129
10/145 - 9/30416

$195,051
103/86 - 9/30/87

$203,800

Description: The Forum project, conducted by NASDSE, provided a communication network
for local, State, and Federal levels. All 50 SEAS and more than 100 LEAs were Forum
participants. The project conducted analyses of important issues and practices in SEAs and
LEAs in order to assist ()SEP in providing technical assistance to the field as specified under
Section 617 of IDEA. The communication network also operated as a mechanism to enable
OSEP to obtain timely feedback on current and emerging trends related to issues and
practices in providing a free appropriate public educatice to all children with disabilities. The
project also provided technical assistance to participating SEAs and LEAs through the
communication network.



Contractor and Contract Period
Title Contract Number and Amount

27. SEA/LEA Technical Assistance TRISTAR 10/1179 - 9/3040
Training University of North $87,000

Carolina 1011180 - 9/30181
Chapel Hill, NC $73,937

300-79-0661

Description: In tesponse to needs identified by SEAs and LEAs for information in specific
atm of implementation of P.L. 94-142, OSEP funrkd TR1STAR (a cooperative organization
of the North Carolina Department of Public Instruction, the University of North Quolina, and
the Wake County Public Schools) in FY 80 and FY 81. During its first year, TRISTAR
conducted two confezences for SEAS, LEAs, and tlw Regional Resource Centers on problems
and successful practices in the following areas: child count, child find, individualized
education programs, and interagency cooperatica Tix contractor then provided follow-up
technical assistance to participants who requested it. In its second year, TRISTAR focused
on providing infonnation to educational agencies on how to reduce adversarial relationships
between patents and schools. Technical assistance materials were developed by the project,
other resources were identified, and a national topical confernee was conducted in June
1980.

Verification of Procedures to Applied Managenumt 10/1179 - 8/31/80
Serve Handicapped Children Sciences (AMS) $97:939

Silver Spring, MD 9/1180 - 8/31/81
300-79-0702 $70,000

Desctiption: This study had two parts: an assessment component and a secondary school
component. The assessment component investigated three processes that influence the
timeliness with which a school system conducts evaluations for students who have been
identified as potentially having disabilities: referral/screening, case coordination, and quality
control. This component of the study was conducted in the school districts of three cities of
moderate size. A total of 94 personnel involved with the evaluation process participated in
the study. The secorKiary school component was conducted in two phases. The first phase
examircd the class schedules of 458 students with disabilities in 11 public high schools in
two States. Data wete collected concerning the number of students with disabilities that
received services, the type of coursework taken, the extent to which students received services
in integrated settings, and the extent to which they received services comparable to those of
students without disabilities. In this phase, AMS identified and documented promising
strategies for serving secondary students with disabilities. Strategies were grouped into the
following topics: personnel utilization, special education curriculum development, internal
special education strategies, regular education teacher preparation/support, special education
student preparation/support, and vocational options.
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Contractor and

Contract Number
Contract Period

and Amount

29. Special Study on Terminology SRA Technologies 5/21/84 - 2121/85
Mountain View, CA $209,670

300-84-0144

Description: This nine-month study was undertaken to respond to tlx data mquirements of
Section 17 of P.L. 98-199 for a "Special Study on Tenninology." The purpose of the contract

was to conduct a review and assessment of the impact of the terms "serious emotional
disturbance" (SED) and "behavioral disorder (BD), and their definitions on several service
issues: (1) the number am, type of children and youth currently being served (and anticipated

to be served) in special and regular education pmgrams; (2) identification, assessment, special
education, and related services pmvided and the availability of such services; (3) settings in
which special education and related services are pmvided; (4) attitudes of and relationships

among parents, professionals, and children and youth; and (5) training of pmfessional
personnel pmviding special education services. The study also pruvided examples of SED

children who were effectively and ineffectively served.



Title
Contractor and

Contract Number
Contract Period

and Amount

30. Longitudinal Study on a Sample
of Handicapped Students

SRI Internaticmal
Mingo Park, CA

30044-0258
Design

3004/-0054
Implementation

9/27/84 - 9/27/85
$285,409

4/10/85 - 4/30/86
$2129103

6/3/85 - 4/30M6
$ 48,051

5/1/s - 7/28/86
$100,000

7/29/86 - 10115/86
$71,526

4/2247 - 4/300
$259639602

54/90 - 4/21/92
$2,129,845

5/1/92 4/30193
$388,069

Description: This contract was developed in response to the 1983 Amendments to EHA, now
IDEA, which stipulates that a longitudinal study of a sample of secondary special education
students be conducted to examitx their occupational, educational, and independom living
status after leaving secondary school. Due to the magnitude and imports= of the pmposed
five-year longitudinal study, a design contract was awanied to develop a study design,
sampling plan, and study insuumentation. The implementation contract includes data
collection, analysis, and report development. In 1987, data were collected for the first time
on a nationally representative sample of more than 8,000 youth with disabilities. Data were
collected again on these same youth in 1990. Analyses are examining outcomes and related
factors.



Title
Contractor and

Contract Number
Contract Period

and Amount

31. Survey of Expenditures for
Special Education and Related
Services at State and Local
Levels

Decision Resources
Corporation

Washington, D.C.
300-84-0257

9/30184 - 9/29/85
$5059309

9/30/85 9/29/86
$506,465

9/30/86 - 9/29/87
$722,614

9/30/87 - 3/31/88
$167,341

4/01/88 - 2/28/89
$ 65,921

Total: $1,967,650

Description: This congressionally-mandated study was designed to provide OSEP with
detailed expenditure data and to provide SEAs and LEAs with precise special ede -ation
expenditure data with which to conduct program planning and budgeting activities. Data

were collected on site from approximately 60 LEAs in 18 States. Using a resource-cost
approach, data were collected to estimate expenditures for special education instructional
programs and services, and by disabilities and age grouping. Analyses focused on national
expenditure estimates, service descriptions, and how Federal funds are used.

32. Techn Assistance to State
dons! Agencies Participa-

ting in the State Educational
Agency/Federal Evaluation
Studies Program

Research Management 4/30/85 - 5/30187
Corporation $313,924

Fall Church, VA
300-85-0098

Description: Section 618(dX3) of P.L. 99-457 authorizes the provision of technical assistance

to State agencies in the implementation of the design, analysis, and reporting procedures of
studies funded by the State Agency/Federal Evaluation Studies Program. A 25-month
contract was awarded to Research Management Corporation to provide technical assistance

to State educational agencies participating in the program. Based upon the contractor's needs
assessment of each project's study proposal, State educational agencies were offered
consultation, critical analysis of reports, information search, on-site technical assistance, and
participation in a series of invitational forums. Topics ranged from broad issues of research

methodology, (for example, quasi-expaimentation, sampling, instrumentation, and case study

research) to specific issues of participatory testing, survey methodology, questionnaire
development, and rating scales. The final forum focused on the dissemination and utilization
of study results that emanated from the 21 projects funded in 1984 and 1985. A synthesis
report was prepared on the six 1984 studies that evaluated the impact and effectiveness of
educational services for children with learning disabilities served within the regular education

environment.
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Title
Contractor and

Contract Number
Contract Period

and Amount

33. A Study of Programs of Instruc-
tkm for Handicapped Children
and Youth in Day and Residential
Facilities

Mathematics Policy
Research

Princeton, NJ
300-85-0190

9/145 - 5/31/86
$331,189

6/1/86 - 2/28/87
$529,246

3/1/87 - 11/30/87
$283,564

12/147 - 8131/88
$182,025

9/1/ - 2/28/89
$ 79,971

Total: $1,405,995

Description: This project provided previously unavailable data on (1) the characteristics of
the populations served in State, private, and LEA-operated day and residential schools
operated exclusively or primarily for persons with disabilities, (2) the characteristics of the
instructional programs offered to persons ai e 21 or younger in these facilities, and (3) the
changes that have occurred in the number and characteristics of these facilities since the
Office of Civil Rights Survey of Special Putpose Facilities was conducted in 1978-79. The
findings of this study were summarized in chapter 3 of the 1991 Annual Report to Congress.
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A STUDY OF STUDENTS WHO HAVE EXITED SPECIAL
EDUCATION IN KENTUCKY

Kentucky Department of Education, FY 1988

The Kentucky Deparnuern of Education, Office of Education for Exceoional Children,
in collaboration with the University of Kentucky Survey Research Center, conducted a follow-up

study of students who were enrolled in special education in Kentucky in 1982-83 to examine the

relationship between secondary school experiences and post-school outcomes. Specifically, the
study responded to the following questions:

1. What effect does placement in a special education program have

on postsecondary outcomes for students with different

disabilities?

2. What effect does participation in vocational education have on
postsecondary outcomes of special education struknts?

3. What effect does community referenced instruction have on
postsecondary outcomes of special education students?

The postsecondary outcomes that were examined included employment, marriage, socialization,

group membership, possession of a driver's license, and economic indicators.

Data for the study were collected through review of student records, and telephone
interviews with either past students or a sunugate. A multi-stage sample of 21 districts and 1,917

students was developed. Districts were sampled with probability proportional to the size of the

disabled student population so larger districts were more likely to be sampled. Within each

sampled district, 76 former students were selected from tlx raster of those receiving secondary

special education in 1982-83. In districts with fewer than 76 eligible students, ail eligible students

weir selected. In addition, in the two large metropolitan districts, larger samplet of students (434

and 99, respectively) were selected. Students with moderate and severe disabilities were

oversampled in order to obtain sufficient information to make comparisons across groups based

on severity of disability. Of the 1,917 students sampled, interview responses were obtained for

1,279 students.

The student record review was used to collect data on each student's last known address

and telephone nwnber as well as demographic information such as gender, age, race, and

disability.

Of the 1 279 respondents, 35 percent were categorized as having a learning disability, 31

percent had mild mental retardation, 29 percent had moderate or severe disabilities, and 5 percent

had other mild disabilities. The median age for the group was 22.6 years, with ages ranging from

18 to 27. Sixty-six percent of the respondents reported having graduated from high school.
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At the time of the imerview, 58 percent of the respondents were employed. This was a
somewhat higher figure than obtairxd in national studies of special education exiters. Of dose
employed, 81 percent were earning minimum wage or more. Students with learning disabilities
were most likely to be employal, 72 percent, while only 36 pement of students classified as
having other severe disabilities were employed.

In terms of socialization, 26 percent of the respondents indicated that they were manied;
88 percent engaged in social activities; and 21 percera were members ofa wimp. Mildly disabled
students weir far more likely than more seveiely disabled students to have a driver's license, 80
percent for those with learning disabilities ami Mixt mild disabilities compared to 27 percent for
students categorized as having other severe disabilities.

In terms of financial independem, 28 percent of all respondents said they received
financial support from ilwir families. Again, this figure varied by severity of disability with only
17 percent of students with learning disabilities taking such support and 42 percent of students
with otlwr severe disatilities receiving family financial assistance.

Ttx study also compared the postsecondary outcomes for those students who participated
in vocational education with time who did not. Overall, the employment outcomes of students
who participated in vocational education were slightly better than for those students who did not.
Interestingly, the data suggest that studeras with more severe disabilities benefit more from
vocational education in terms of post-school employment than students with milder disabilities.
For those respondents characterized as having other severe disabtlities, 51 percent who took
vocational education classes in school were employed at tix time of the suivey compared to 27
percent of those who did not panicipate in vocational education.

The data also indicate that students who worked either during the school year or during
the summer were more likely to be employed full-time at the time of the follow-up and were less
likely to receive family financial support. However, it is impossible to determine if this difference
is due to the skills acquired during selxiol employment, or spurious student characteristics.

The authors identified several other analyses of the data that meiit attention:

(1) compare postsecondary outcomes for students who dropped out
versus those who completed fk:hool;

(2) compare outcomes for students from different sized communities;

(3) compare outcomes for students with mild disabilities to those
without disabilities;

(4) analyze the relationship between related SCIViCes and post-school
outcomes;
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(5) analyze outcomes for students based an length of time cot of
school;

(6) examirw the types of services and training waived after leaving
school and reasons for tx,t accessing such services; and

(7) examine the independent banking/financial management skills of
students across disabilities.



A FOLLOW-ALONG STUDY OF SPECIAL EDUCATION
STUDENTS WHO HAVE EXITED SECONDARY PROGRAMS IN

PRINCE GEORGE'S COUNTY, MARYLAND

Maryland Department of Education, FY 1988

This study was designed to document post-scluml outcomes for students with disabilities
who exited from Prince George's County Public Schools in 1987-88. Data on post-school status
were collected primarily through telephone ws with gruluates or tlwir parents; school
records were reviewed to obtain data on student *sties. In-person interviews of dropouts,
surveys of nce-mspondents, and a survey of employers were also conducted. In order to track
changes in post-school status, graduates were interviewed at two points in time, shonly after
graduation and eight months later. The study examined several different post-scluml outcomes
including employment, self-sufficiency, social adjustment, and access to Klult services.

In total, 200 of the 405 identified graduates participated in the first interview. Of those,
186 participated in the second interview. Each telephone interview lasted about 15-20 minutes.
Of the 57 stuckmts who chimed out in 1987-88, 13 wete interviewed. Of 7 students who dropped
out and reenmlled, 5 were interviewed. The interviews of dropouts were conducted in person.
School records were reviewed for every respondent. Data collected through the record review
included gender, race, years in special education, grade level, attendance, disability, level of
service, functional test results, and types of program services.

Finuings on Graduates

Data on student outcomes were analyzed to examine differences across service levels I-V
(level I indicating students with the most mild disabilities) and changes over time between
interview 1 and interview 2. Employment status, access to adult services and postsecondary
education, and independent living were among the outcomes of interest.

Employment

The interview data indicate that most students were employed in service, clerical and sales
positions. By the second inteiview, some graduates in levels 1-III found jobs waiting with
machinery and in trades. The percentage of students employed at the first interview date ranged
from 74 percent for students in levels I-111 to 68 percent for students in level IV. Eighty-nine
percent of students in level V were either employed or participating in adult service programs.
At the time of the second interview, employment percentages had increased to 77 percent for
students in levels I-III and 72 percent for students in level IV.

While less than half of the workers in levels I-IV were with the same employer at the
second interview as at the first, 70 percent of the level V graduates had the same placement
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(including both employment and adult services) at both interviews. This may be due to the
iny\olvement of level graduates in postsecondary training.

The vast majority of students expessed satisfaction with their jobs. Level graduates

earned more money than the other groups, but pay increased between the first and second
interviews for 90 percent of the level I-IV workers and for 55 percent of dm level V graduates.

Access to Adult Services

Use of adult senrices declined fro= interview 1 to interview 2 for graduates in levels I-IV.
In most cases, those using adult services received job search assistance, placement, work
adjustment, or vocational assessments.

Several interviewers noted that at the end of interviews, students asked them how to
access adult services. This may suggest that students need additional infonnation about how to
access the services available to them.

Access to Postsecondaty Education

At interview 2, 57 percent of graduates in levels I-Ill and 30 percent of graduates in level

IV were involved in postsecondary training.

independent Living

While some students moved away from home between interviews 1 and 2, the vast
majority of students continued to live at home (90 percent for levels 95 percent for level IV).

In addition, while about 60 percent of students in levels I-III reported driving themselves

as the most frequent means of transportation, only 30 percent of level IV students and less than
5 percent of level V students drove themselves.

Graduates seemed to be adjusting well socially. Level I-IV students reported being
socially active and students in levels I-III indicated that the most satisfying aspects of their jobs

were contacts with co-workers.

Findings on Dropouts

Insufficient numbers of dropouts were interviewed in order to draw generalizable
conclusions. However, results from the 13 interviews with dropouts and five interviews with
students who dropped out and reenrolled are described below.
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Reasons for Dropping Out

Nine of the 13 students that dropped out, and all five of the students who dropped out =I
reemolled, cited some aspect of the school program or poli as the mason for kaving schooL
Five drecouts cited disciplinary problems and four were dissatisfied with their particular classes.
Only two of the students who dropped out indicated that they defmitely would not return to
school; the Mims either itsponded that they did not know if tiwy would go back or wem already
planning to reenroll. All five of the students who dropped out and reenrolled expressed a degre
to Interviews with the three students who reemolled in the fall of 1988 after dropping

t the proceding year, suggested that their return did not represent a decision to =one the
education that had been interrupted; for several, returning to school was an automatic tesponse
to the start of the school year.

Employment Status

Ten of the 13 students who dropped out were employed full time, making over $5.00 per
hour in service jobs. However, rx" student had been continuously employed since leaving school.
The students were out of school at least one year when interviewed, but the median length of
employment was 3.5 months. All but one of the sholents expressed satisfaction with their cumin
job.

Independent Living

Twelve of the 13 students reported living with family members; over half projected that
they would be living on their own within 5 years.

Based on the limited sample of 13 dropouts, tlw employment and living situations for
students with disabilities who dropped out of school did not appear to differ from that of students
who graduated from high school.

Discussion

The high levels of ciuploymeni for graduates and dtopouts may, in part, teflect the
economy in Prince George's County. In 1988, the unemployment rate in Maryland averaged 4.5
percent and in Prince George's County it averaged 3.9 percent. In oddities', employment of
graduates wL:,. concentrated in seivice indu.vies, where entry level jobs are plentiful but
opportunity for advancement may be limited.

The nature of Prince George's County may also pattly explain the large percentage of
students living at home. Housing costs in the Washington. D.C. metropolitan arra are extremely
high. Therefore, even if students have well paying jobs and the inclination to live on thek own,
housing ...)sts may be prohibitive.
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Post-school outcomes did differ for graluates in levels compared to those in level IV.

For example, graduates in kvel IV were employed at lower skilled jobs, were more dependent on
family members for transportation, and had more oft= moved in and out of employmem. They

were also nit involved in postsecondary training at the rate of graduates in levels I-III.

This study femnd a higher rate of placement in employment or adult services for students

with moderate and severe disabilities in level V than many previous studies. This may be due,

at least in part, to a fedemlly-funded model demonstration project called PLANS that is sponsored

by United Cerebral Palsy. This project provided case managers to level V students as they
graduated. Files frmn the PLANS woject indicated that 81 percent of the level V participants in
this study were served by a PLANS case manager. A second factor in the high placement rate
for level V students may be the fact that vocational coordinators arranged work-study placements
for graduating students so many of the students were employed before leaving school.

Recommendations

The authors made several recommendations regarding special education programs and

transitiar services in Prince George's County Public Schools based on the results of the study.
First, they suggest that efforts be male to access vocational training and placement for students

so tiwy can enter jobs that have more opportunity for advancement. Second, given the apparent
success of tlx PLANS project in placing level V students, more case manager type services should

be provided to level V students mid perhaps to level IV students as well. Finally, the authors
recommend that more intensive efforts be made to retain students who drop out and re-enroll.
Extensive academic and social support may be required in order to assist these students in
graduating.
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SHARED RESPONSIBILITY IN EDUCATIONAL SERWCE
DELIVERY TO MILDLY HANDICAPPED AND OTHER LOW

ACHIEVING STUDENTS

Minnesota State Department of Educatkm, FY 1988

The Minnesota State Department of Education examined issues of overlap in special and
regular education in terms of the appropriate and cuirent roles of staff, and cunent and ideal
service delivery models. To examine the anitudg of Minnesota's administrators, and special and
itgular education teachers on staffing and sebice delivery in educating studeins with mild
disabilities and low achieving students, the Ivfinnesota Department of Education conducted a two-
phased study.

The first phase consisted of qualitative interviews with administrators and educators in a
non-represeriative sample of sites. This phase was primarily designed to help generate hypotheses
to be tested in the second phase.

In the second phase, a multistage sample of special education administrative units,
elementaq schools, and teachers iesulted in responses from 46 special education administrators,
47 school principals, 81 special education teactwrs, and 142 regular education teachers regarding
cunent and ideal staff roles and organizational structures for teachmg low achieving students.

The study focused on attitudes and beliefs of staff members; it did not Merritt to
document actual practices. Attitudes and beliefs, like practices, can change over time. Theirfore,
the results of the study must be interpreted as reflecting the beliefs of mgular and special
education staff in Minnesota at the time the data were collected.

The study addressed the following questions.

Phase I

What are teachers' and principals' beliefs and attitudes regarding
child development, ability to leam, learning difficulties, and
potential for remediation?

What am teachers' and principals' beliefs regarding the roles and
responsibilities of various parties?

What services are provided to students with mild disabilities and
low achieving students by regular and special education teachers?
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Phase 2

What are the significant building structure, organization and

climate features that may impact the degree of shared
responsibility for studeras who are low achievers and have mild

disabilities?

What are the perceived existing and ideal instnictional
responsibilities for regular and special education teachers awl
other school personwl in the educaticm of students who have
either mild disabilities or are low achievets?

What are staff auitudes and beliefs regarding organizational and
structural features that impact the education of students who have
mild disabilities or are low achievers?

What opinions do educators hold regarding staff attributes that
impact the eclucation of students who have either mild disabilities

or are low achievers?

The study found that there were significant differences in the perceived fesponsibilities

and roles of Minnesota's regular and special educators in teaching students with mild disabilities

and low whievers, as well as differences among teachers and administrators regarding support for

mainstreaming of students with mild disabilities.

In terms or staff responsibilities, in general, each respondent group tended to see itself as

slightly more involved in assisting students with mild disabilities and who were low achievers than

did the other groups. For example, while 40 percent of school principals felt they were presently

responsible for developing teaching strategies for students who were low achievers, less than 20

percent of all respondents felt that principals played a role in this area.

Through answers to several different sets of questions, the authors concluded that the
respondents believe the abilities of those who have mild disabilities and those who are low

achievers differ and that the skills required to work with these two types of students differ. For

instance, in a group of items on student abilities, the majority of respondents in each gmup felt

low achievers could function on gnde level with appmpriate assistance. However, slightly less

than one-half of all respondents felt students with wild disabilities could achieve grade level

performance. When asked whether regular education teachers possessed the skills neeessary to

deal with the academic problems of low achievers, the majority of respondents in each group

agreed that regular classroom teachers were successful in teaching these students, but slightly less

felt that regular cducation teachers penessed the skills to teach those with mild disabilitieF

Several differences appeared between teachers and administrators in description of the

ideal structure of service delivery. Special education administrators were more uniformly

supportive of full mainstreaming of students with mild disabilities and those who were low
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achievers than were special or regular education teachers. In addition, WA:: majority of spcvial
education administrators and principals favored team teaching. However, the majority of both
special education teachers =I regular classroom teachers felt that teaming shouM be optional,
rather than mandated.

The authors of the study highlight certain areas of comern arising from study findings.
Because students with mild disabilities spend the majority of their school day in regular education
classrooms and given the move toward more integrated educational plwements for students with
disabilities, one would hope that regular classroom teachers have amopriate expectations for
students with mild disabilities aml are effective in instmcting these students. However, while most
principals responding to the survey felt regular education teach,ers could effectively teach those
with mild disabilities, less than half of respondents in each of the other three groups were in
agreement with principals on this point In addition, when asked whether they agreed with the
statements that regular and special education teachers have low expectations for students with mild
disabilities, the majority of respondents in each group felt this was true for regular classroom
teachers but not true for special education teachers. These differences in the perceived skills and
attitudei of regular and special education teachers may be cause for concern in the education of
students with mild disabilities.

These concerns may be heightened by the fact that team teaching, one approach to
assisting regular classroom teachers to work effectively with students with mild disabilities, is not
as welcomed by teachers as by administrators. In agreement with perceived skills and roles of
special and regular education teachers, full mainstreaming of students with mild disabilities was
more consistently supported by administrators than by teachers.



A STUDY OF THE RELATIONSHIPS THAT EXIST AMONG SPECIAL
EDUCATION STUDENT OUTCOMES AND THE RELATIONSHIPS

BETWEILN SCHOOL SUSPHNSION RATES AND PROGRAM
EFFECTIVENESS: FEASIBILITY STUDY REPORT

New Hampshire State Department of Education, FY 1939

The Bureau of Special Education Services in New Hampshire conducted a feasibility study

to furtlwr develop State and local cvacities to evaluate tiz outecanes of special educatitm services.

The study was designed to examine methockftical issues associated with conductin studies of

student outcomes. The study oilectives were:

(1) To conduct a pilot stmly to detennim for high school special
education students: (a) absence, suspension, withdrawal rates, and

grade perfonnance; (b) whedur absence, suspensitm, and
withdrawal rates for students with learning disabililies and
emotional disturbance differ, (c) grade performance by subject
and disability; (d) relationship between outcome variables; and
(e) reladtmships at the school level between suspension rates and
teacher perceptions of special eduzu.on program delivery.

(2) To verify: (a) the utility and validity of the methods used h3
collecdng data; (b) the utility of resulting databases for
conducting descriptive Ad relational studiete (c) the time and
cost associated with obtaining data on program effeetiveneste and
(d) the feasibility of mahuaining an ongoing database for futute

studies.

(3) To utilize the results of the pilot study to refine 3nd formulate
additional research hypotheses for future studies of special
education program effectiveness in New Hampshire.

Methods

The pilot study was conducted in 20 public high schools that pieviously volunteered to

participate in the New Hampshire Special Education Program Improvement Partnership. TIm

Partmrship was designed to give local school districts and the State a systematic means of

monitoring and evaluating the progress of special education programs and use these data for

program improvement. Comparisons between participating disuicts (20) and non-panicipating

districts (52) showed no significant differences.

Data for the pilot study were collected from existing school records for all special

education students in the participating schools for the academic year 1988-89. Student level data
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included: absences, withdrawals, suspensions, and graks. In additim, descriptive information on
grade level, gender, and type of disability was collected for audents with disabilities. School level
aggregate data for ncmdisabled students were collected on absences, =oilman, withdrawal, and
suspersions. Special education teachers also cnmpkted a self-administesed survey related to
program effectiveness. Regular education teachers in participating schools hal Tneviously
completed the suivey of program effectiveness as part of their participation in the Parrership;
tine data were used in later analyses.

In order to determine the time requirements of accessing student outcome data, each data
collector maintained a log of me amount of tinw needed to complete the data collection process
in each school fir each student outcome area. Prior to the cm-site studera record review, data
were collected on each renicipting school's record-keeping practices.

Findings: Objective 1

Absences

The pilot study found that the absence rate in 1988-89 for special education students in
participating schools was 9.4 percent compared to 7.5 percent for the State as a whole. The rate
for nondisabled students in participating schools was 11.3 percent Among special education
students, no significant differences were found for gender, grade level, educational setting, region,
urbanicity, or type of disability.

Suspensions

In terms of suspension rates, the study found that in participating schools, 28 percent of
students with disabilities were suspended at least once in the year. Females had significantly
higher suspension rates than males (31 percent vs. 22 percent); more mainstreamed students weir
more likely to be suspended (29 percent vs. 21 percent); and students with disabilities in non-
urban setting were more likely to be suspended than their urban peers (31 percent vs. 22 percent).
Fewer regular education students (14 percent) in participating schools were suspended compared
to special education students (28 percent).

Drop Out Rates

Tlv 1988-89 dropout rate for participating students with disabilities was 8 percent
compared to 5.5 percent for participating nondisabled ancients. Mainstreamed students with
emotional handicaps dropped out at thc highest raw: of all subgroups, 14 percent. Students with
disabilities in urban settings had significantly higher dropout rates than those in non-urban settings
(10 percent vs. 6 percent).
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Grades

1'74-

The pilot study found that a high proportion of mainstreamed students with learning
disabilities received at least one D or F in otw or mom subject areas, 65 percent. Male students
with learning disabilities were more likely than females to have received a D or F while 10th and
Ilth graders were more likely than 12th graders to have received a D or F.

An even greater percentage of mainstreamed stadents with emotional disturbance received
at least one D or F, 82 percent_ Close to 65 percent received at least one D or F in English and
in social studies, and over half in mathematics and science.

Relationships Between Variables

In terms of relationships between outcome variables, the pilot stAkly findings indicated that
high school special education students wk., dropped out were absent more frequently and were
more likely to have been suspended than their counterparts who did not drop out. Students with
disabilities who dropped out were also more likely than those who did not dixv out to have

received at least one failing grade.

No relationships were found between school-level special education suspension rates and

regular edut ation teachers' mean rating of effectiveness of programs.

Findings: Objective 2

The study demonstrated the utility of New Hampshire's SPEDIS system to provide data
on students' primary and secondary disabilities, placement, number of hours per week in each
setting, and entry/exit dates. These data may be useful in the future to generate a quantitative

measure of mainstreaming.

The feasibility study rlso demonstrated that the procedures developed through the New
Hampshire Special Education Program Improvement Partnership do facilitate the efficient and cost
effective collection and compilation of special education outcome data. Data collection across the
four outcome variables averaged 15 minutes per student for 1348 special education students from
20 high schools that varied in their record-keeping practices. Assuming that the data in the
student records were acctirate ,:this study did not address that issue), the time requirements for data
collection are not excessive either for local monitoring or for statewide studies.

The study indicated that certain practices facilitate rapid data collection. The consistency
with which schools maintained grade performance information in cumulative folcims and
standardization of enrollment, absence, and withdrawal data made data collection more efficient.

SusvensiOn data were the most difficult to collect because records were not maintained

in any uniform way. In some schools, the data are maintained indefinitely, while in others, the
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suspensions are changed to absences, erasing any evidence of a suspension. The researchers fourxi
that the most efficieri method for maintaining suspension data is by student, not incident, and
separate from other data.

The study indicated the need for further refitment of the teacher survey instrument to
conceptually discriminate between school effectiveness and pogram effectiveness. Refinements
are also required to increase the response rate for specific items cm the teactwr survey.

Findings: Objective 3

The feasibility study identified several other research westions that merit attention in
future studies.

I. Is the degree to which students who have learning disabilities and
emotional disturbance are mainstreamed related to outcomes such
as absence, suspension, or &upping out?

A. Are students who are mainstivamed for a greater
number of hours per week absent more
frequently?

B. Are students who are mainstreamed for a greater
. number of hours per week more likely to be

suspended?

C. An students who are mainsuramed for a greater
nun, ber of hours per week more likely to drop
out?

2. Is the grade performance of mainsotamed students who have
learning disabilities and emotional disturbance related to the
degree to which they are mainstreamed?

3. Are course-taking patterns of mainstreamed students who have
learning disabilities and emotional disturbance dependent on the
degree to which they are mainsuramed?

4. Are absence rutes of mainstreamed students with learning
disabilities and emotional disturbance related to their regular
education teachers' use of instructional practices which are
considered indicative of program effectiveness?
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5. Are suspension rates of mainstreamed stucknts with learning
disabilities and emotional disturbance related to their regular
education teachers' perceptirms of school climate indicators which

are considered indicative of school effectiveness?

6. Are absence or suspension rates of mainstreamed students with
learning disabilities and emotional disturbance reined to the
degree to which their regular education teal= reports positive
relationships and support from special education staff?



AN INVESTIGATION OF THE IMPACT OF THREE
PROGRAMMATIC RESPONSES TO THE REGULAR EDUCATION

INITIATIVE UPON STUDENTS, TEACHERS, AND FINANCE

North Carolina State Department of Education, FY 1988

The North Carolina 1988 study investigated the effects of three programmatic responses
to the Regular Educatkm Initiative (REI) on maims, teachers, and finance. The Regular
Education Initiative is a mamma advocating that the general edwation system assume major,
if not teaal responsiNlity for all students, including studeras with disabilities and other students
with special educational needs. REI advocates contend that the cunent system of separate and
distinct programs (e.g., special edwation, compensatory educsion) for students is fragmented,
ineffective, discriminawry, and not cost efficient. REI critics, however, have argued that the REI
is based on tmproven assumptions (e.g., willingness of regular education teachers to provide
services to students with disabilities) and an inadequate research base.

The three REI programmatic nuponses (or models) tested in the North Carolina study
included Peer Tutoring, Learning Center, and Consulting Teacher. The Peer Tutor model involved
the training and use of regular education students as both academic and behavioral tutors to
students with disabilities, which was implemeraed in the regular classroom. The Learning Center
model involved the provision of special instruction and attention by teachers for students'
academic and behavioral needs in the regular classroom. The Consulting Tawlwr model involved
the training of regular classroom teachers in the use of academic and behavioral interventions and
development of materials specific to students with special educational needs. A fourth mention
(Control model) comprised the provision of transitional "pull-out" special education services. The
major purpose of the study was to determine which models (or conditions) produced desired
outcomes of achievement and behavior for students, satisfaction among teachers, and lowest cost.

Four elementary schools were randomly selected in each of two randomly selected local
school districts for the study. The four models were then randomly assigned to the eight schools.
School staff were then trained in the characteristics and implementation of the various models.

Instniments for the study included: the Q-SAT, a measure of school achievement in the
areas of writing, reading, arithmetic, facts, and general achievement; a Teacher-Child Rating Scale,
a measure of teacher assessment of the child's school behavior, a Teacher Preference to Serve
Scale, a measure of teacher preferences to serve children of different disabilities and academic and
behavioral problems; and a Teacher Perception of Skills Scale, a measure of the teacher's beliefs
about his/her own skills in serving students with varying academic and behavioral attributes. The
Teacher Perception of Skills Scale was also used to assess each teacher's perception of other
teachers' skills in serving students with varying academic and behavioral attributes and difficulties.

The major finding of the study was that the three Regular Education Initiative models
appear to be at least as effective as the traditional pull-out service delivery model. Only the Peer
Tutor model was significantly more effective on the academic achievement measure than the
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Control model at post-test (after a seven-month model implementation). The Consultation mockl
resulted in significantly higher teacher ratings of behavioral problems of child= than the
Learning Center model and the Peer Tutor model. In tenns of the associaticm of nmdels with we-
referral and mferml rates, the Peer Tutor model was associated with a significartly larger nte of
pm-referrals. However, the association between pre-referral rates which resulted in actual referrals
was highest for Ow Consultatkm model, followed by the Ccetrol model, the Learning Center

ruki the Peer Tutor model.

Teaciwrs' percerticms of their own skills related to academic skill instructim after model
implementation, did not differ across the four models. In terms of teachers' perceptions regarding
their skills related to behavior management of students, after model implementation, the Control
model teachers perceived themselves as less effective than the Peer Tutor model teachos but more
effecdve than the Consultation and Learning Center model teachers. Among the four models,
teachers also did not differ regarding their perceptions of other teachers' skills in academic
instruction and behavior management after model implementation. Teacher preforms to serve
normally achieving sturknts and those with disabilities did not differ across tiv four models at
post-test. Finance and FTE data also suggested that the REI models do not result in excessive
costs.

The major policy implicaticm of this study is that REI models (as implemented in this
study) swear to be at least as effective as tlx traditional "pull-out" model in providing effective
educational services to students with disabilities. While the three different REI models were
apparently more effective than the control condition on a number of the outcome measures, these

diffetences tended to be small. In addition, no one REI model appeared to be more effective
across the outcome measures, but the peer-tutor model did appear to be more effective on the
academic achievement measure.



EFFECTS OF PENNSYLVANIA'S INSTRUCTIONAL PROGRAM
OPTIONS, SUPPORT sffsvicEs, AND PROCEDURES USED

PRIOR TO REFERRAL FOR SPECIAL EDUCATION

Pennsylvania State Department of Education, FY 1987

The major purpose of the Permsylvania study was to examine Om relaticmship between
school district classification rates of stutkos with mild disalilities itkndfied as having leuning
disabilities (LD), serious emctional distutbance (SED), and educable mental retardatkm (EMR)
with: (1) the availability of pm-referral services; (2) the degme of use of such services;
(3) pnxedures used by personnel to aceess pre-referral services; and (4) the perceived
effectiveness, by personnel, of dm services.

The sample of school districts was comprised of those with particularly low (LCR) and
high (HCR) classificgion rates. LCR districts classified 2 to 4 percent of their students as having
disabilities while HCR districts classified between 9 and 15 percent of their stucknts as having
disabilities. Eight pairs of school 'districts, matched on per pupil expalditute and student
enrollment, were rtuskarrly selected. Ten additional districts were added to ensure that
geographical diversity and intermediate school units were well represented.

Data were collected through school personnel completion of a cfaxklist of instructional
optices and support services, case studies, and structured interviews with school persontml (regular
education and spwial education teachers, principals, =I other administrators). The clw.cidists,
case studies, and interviews focused on availability, use, and perceived effadveness of pre-referral
procedures, as well as on what happens to students referred but not classified. Data were collected
at the elementary, middle school, and high school levels. Instrumentation and data collection
procedures were field tested prior to full study implementation.

Analyses of the data collected examined differences between sclvol districts that classify
high proportions of their students as having mild disabilities (LD, SED, EMR) and those that'
classify low poportions of extir students as having mild disabilities on a number of variables.
Results indicated that neither fiscal (e.g., per pupil expenditures, total expenditures on special
programs) nor demognsphic (e.g., percent black, pupil-teacher ratio) variables explained differential
classification rates. Neither was there a difference in teacher sensitivity to students at risk, since
teachers in high and low rate districts cited about the same number of problem students per class.
However, teachers in LCR districts reported refening many fewer students to special education.
Teachers and principals from HCR and LCR districts also did not differ in their reports of the
types or availability of instructional prop= options and support services nor the extent of use
of these options and services.

The single variable that did differentiate HCR and LCR districts was tiw perception of
teachers regarding the effectiveness of pre-referral interventions they used with students with mild
disabilities. Teachers from LCR districts reported that classroom-based and school-based pm-
referral interventions were significantly more likely to be successful than did teachers from HCR

E- 1 8



districts. These results suggest that LCR teachers are more optimisdc about tiw alternative
interventions and procedures to special education referral. It also appears that teachers who are
optimistic about the success of pre-referral interventions are much less likely to refer students to
special education. Thus, the problem of over-referral and over-classificadon of students as having
mild disabilities appears to be closely tied to teacher attitudes and perceptions about alternatives

to special education.



APPENDIX F

ABSTRACTS OF STATE AGENCY/FEDERAL
EVALUATION STUDIES PROGRAM



CONNECTICUT STATE DEPARTMENT OF EDUCATION

"Measuring Student Attitudes and Attributes in Special Education Program Evaluation:
A Feasibility Study"

Project Director: Douglas Rindone

Cost: Federal Shale = $60,000

Aszency Share = $65,000

Total = $125,000

Project Period: October 1, 1990 - September 30, 1991

Abstract:

This study is designed to determine dr feasibility of measuring student attitudes and
attributes as part of a comprehensive State-level special education program evaluation system.
More specifically, Ow project intends to focus on the measurement of variables related to self-
concept, self-reliance, motivation, persistence, and interpemonal relations of students with
disabilities. While numemus student-level instruments which assess attributes and attitudes are
available, it has not been demonstnited whether the measumment of these variables can be
conducted on a statewide basis in a cost-effective, practical manner.

The major goals of the project include the: (1) identification and definition of attribute
and attitude constructs hypothetically related to outcomes of special education programs;
(2) development of a conceptual model specifying the role of these constructs in special education
pmgraMs and their mlationship to walemic outcomes; (3) identification of desired attribute and
attitude outcomes; and (4) development of recommendations concerning appropriate evaluation
questions, measurement strategies, and data collection procedures relevant to these constructs.

Other specific activities and products of the project include recommendations for
modifying currently used measures to incorporate themes of social acceptance and academic
competence, and expansion of Ow attribute construct to include quality of life issues.

Appropriate stakeholders at the State and local levels will provide input at all pmject
stages. These stakeholders include policy makers, administrators, teachers, and parents. While
numerous student-level instruments which assess attributes and attitudes are available, it has not
been demonstrated whether the measurement of these variables can be conducted on a statewide
basis in a cost-effective, practical manner.



CONNECTICUT STATE DEPARTMENT OF EDUCATION

"Statewide Evaluation of Academic Outcomes of Educational Programs for Students
Receiving Special Education Services: Establishing a Longitudinal Data Base"

Project Director: James P. Wade

Cost: Federal Sham = $187,781

Ageitcy Share = $138084

Total = $325,865

Project Period: December 1, 1990 to December 1, 1992

Abstract:

The Connecticut State Department of Education (CSDE) will conduct a study to validate
the use of the Connecticut Mastery Test (CMT) in measuring the academic progress of special
education students. For the past three years CSDE has been developing strategies for large scale
outcome evaluation of special education programs. Evaluation strategies and technologies have
been available for application on a small scale for some time (Cook and Campbell, 1979). The
challenge of applying these techniques on a large scale has slowed efforts to address outcome
evaluations of special education services on the same level as is currently done in many States,
including Connecticut, with statewide competency or mastery testing programs. The CSDE is
firmly committed to developing the capability to do large scale outcome evaluation of special

education services.

In a prior study (Cooperative Agreement *1159A80010-88 entitled "Plan for Statewide
Evaluation of Academic Outcomes of Educational Programs for Students Receiving Special
Education Services") CSDE developed a framework for evaluating the academic progress of
special education students. The scope of work accomplished in this prior study established the
viability of using the CMT for measuring academic perfonnance of special education students who

participate in testing. Efforts to establish this revolve around two points. The first of these was
comparatively straightforward. It required the CSDE to extend convincingly the general
accountability model of large scale statewide testing programs like the CMT specifically for sub-
population analyses. Once this was done, the logic of the CMT as an academic outcome indicator
for all students could be extended to any sub-group like special education students who take the

test.

The second effort requires the CSDE to validate the CMT as a reliable academic indicator
for any specific sub-group application. This is necessary for two reasons. First, special education
test takers may, as a population, perform at points on the test score distribution (lower bound
estimates) for which the CMT may be less sensitive from a psychometric peispective. It is
necessary to establish tlw limits of reliability of the CMT, hence its sensitivity for low
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perfonnance test profiles. Secondly, Ow CMT was constructed with reference to theoretical
positions itbout the performance capabilities of test takers. It is necessary for the CSDE to
establish that the performance chanwteristics of the CMT for special education test takers are
equivalent with non-special education test takers of equal ability.

Once these two tasks, extending the logic of large scale accountability assessment to
special educat:km powlations and evaluating the psychomenic properties of the CMT for sub-
population application, have been accomplished, the CSDE can move forward with confidence in
establishing the evaluation template for assessing the progress of special education students
through school. As noted above, the CSDE has accomplished a considerable amount of the work
described above. Tlw purpose of this project is to contirare CSDE's efforts to develop the CMT
as an outcome indicator for special educaticm students, in essentially the same manner it is ust.1
as an outcome indicator for students without disabilities.

The primary focus of this pmject will be to establish the usefulness of the CMT as an
outcome indicator for special education test takers. Consequently, a substantial amount of the
methodology incorporates statistical teclmiques for validating the CMT for the specific purpose
of large scale outcome evaluation. By extenoion, the validation of the longitudinal decision
models for measuring academic progress and rate of learning for special education students also
relies heavily upon statistical methodology. These decision strategies, though, must also be logical
and meet the expectations of special education practitioners, program developers and
administrators. This is fundamentally a political process in which the CSDE agenda for
establishing accountability designs for special education setvices is synchronized with the concerns
and needs of local district personnel.

The CMT is given to students in grades 4, 6, and 8; the content of this test covers material
students are expected to master at the end of grades 3, 5, and 7. All public school students in
Connecticut in grades 4, 6, and 8 are expected to participate in tiv CMT; this includes students
receiving special education services. A special education student may be exempted from
participating in the CMT if that student's Planning and Placement Team (PPT) determines that
the student should not participate. Consequently, the population for this study includes all
students receiving special education services in grades 4, 6, and 8 who participate in the CMT.
All special education students who participate in testing will be subjects of the study. This; long
range goal of the project is to create a permanent longitudinal databa.se for special educaton test
takers; subsetting that database by sampling test takers would complicate and poi.entially
undermine efforts to track cohorts of students through grades 4, 6, and 8.

The analyses designed for this project cover an array of statistical procedures. These
include standard descriptive and inferential statistics associated with classical test theory (e.g., item
analysis procedures, factor analysis) as well as techniques associated with Item Response Theory
(IRT). Analytic strategies also include the use of vertical equating procedures and a Longitudinal
Decision Analysis (LDA) to assess acackmic progress and rate of learning for special education
students.
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The results of this project will include: (a) a thorough, in-depth analysis of the
ps;chometlic properties of the MIT for special education test takers; (b) the validation of two
analytic models for assessing academic growth in the context of a longitudinal research design;

and (c) the ptoducts associated with the standard setting procedures for assessing the rate of
academic progress for special education students.

F-4



MINNESOTA DEPARTMENT OF EDUCATION

"Linking Costs to Multi-attribute Outcomes in Special Education: Programs for Learners
with Severe Handicaps"

Project Director: Robert H. Fischer

Cost: Federal Share = $100,000

Aoncv Share = $ 66,790

Total = $166,700

Project Period: October I, 1990 to September 30, 1992

Abstract:

The Minnesota Department of Education is undertaking a study to develop a methodology
that can be used to examine the interrelationship between special education costs and service
outcomes. The project entails three related parts: (1) the development of a resource components
cost accounting framework, (2) Ow development of a multi-attribute outcome evaluation design,
and (3) the use of these two framewort; in evaluating three alternative special education delivery
systems (independent school district, intermediate school district, and a rural special education
cooperative) for students with low inddence disabilities.

There is a need to evaluate the cost effectiveness of special education programs after a
decade of significant change in special education services. In a short period of time, special
education has not only experienced changes in the proportions of categories of individuals served,
but has additionally been influenced by parental and professional pressures to serve these students
in the least restrictive environment, emphasizing integrated educational opportunities. This has
resulted in major shifts in service delivery practices, typified by (a) efforts to downscale or
eliminate large segregated school facilities, (b) efforts to decentralize intermediate and multi-
district center-based programs to serve students in neighborhood schools, (c) substantial reduction
in institutional placements of children in favor of educational and :ommunity support, and (d)
aggressive efforts to maximize the use of regular education classrooms for student placement.

One aspect of the study is to establish a methodology for documenting and accurately
reporting special education expenditures for students with low incidence disabilities at the local
level in relationship to accurate source usage (or components). In the absence of reliable cost data
on special education services, efforts to associate costs with measure.; of program effectiveness
have been problematic.

Multi-attribute evaluation techniques and cost utility analyses are promising methodologies
for addressing this need. In this process, multi-attribute outcome evaluation procedures are first
used to identify, in broadest possible terms, the multiple outcomes intended by ..pecial education
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interveraions, programs. or particular services. Multi-attribute outcomes are &fined by persons
knowledgeable in the intended outcomes of special education services (e.g., teacheni, school
administrators, parents). Then these outcomes are assigned imporiance values or utility indices,
resulting in a prioritized set of outcomes. These utility scores can be combined with costs for
each alternative under consideration to derive a cost-utility ratio. The underlying assumption is
that efficient decion making requires accurate cost information as well as information on the
results, utility, and value of um multiple outcomes.

The Unique Learners Needs Section of the Minnesota Department of Education, in
coweration with the University of Minmsota's Institute on Community Integration, will
implement this process in a comprehensive study of select special education services which
includes; (a) the design of procedures and a methodology for analyzing and accurately reporting
cross-program and inter-district costs for serving students with low incidence disabilities; (b)
development of a multi-attribute measurement and evaluation process that gathers quantitative and
qualitative criteria and attributes associated with the goals and outcones of special education; (c)
a comprehensive analysis of the relationship between the measured attributes and utility of special
education services and their related costs across programs awl districts; and (d) dissemination of
information to relevant State and national audiences.

The products will include: a comprehensive report outlining the specific procedures and
methods used in the cost-analysis and cost-utility analysis of special education programs; a
technical report describing the analysis and outcomes from the research program; articles for
relevant journals; and presentations of the results of the study at national and State confererwes.



NORTH CAROLINA DEPARTMENT OF HUMAN RESOURCES

"The ABILITIES Project: Developing Descriptors for Characterizing Infants and
Preschoolers with Handicaps"

Project Director: Patricia Porter

Cost: Federal Share = $181,162

Agency Sham = $ 76,041

Total = $257,203

Project Period: October 1, 1990 to June 30, 1992

Abstract:

The North Carolina Department of Human Resources will conduct a of studies
testing the utility of thc ABILITIES Index, a profile desigtxd to describe the functional abilities
and limitations of childien in nine areas: (A) audition; (B) behavior, (I) intelligence; (L) limbs--
bawls, arms, and legs; (I) intentional communication; (T) tonicity; (I) integrity of physical status;
(E) eyes; and (S) structu:al status. This functional approach is designed to characterize children
along common dimensions of ditbilities and iwilities, independent of etiological basis and/or
manifestations of disabilities.

The definition and classification of young children with disabilities is a persistent problem
in early intervention programs. Although systems for classifying children according to specific
criteria have been developed, the heterogeneous nature of most disabilities means that considerable
variability exists both within and between categories. There is a pressing need for research to
develop and evaluate the usefulness of alternative means of characterizing infants and preschoolers
with disabilities.

Four types of studies are proposed. R-liability studies will assess intra-rater reliability
(both short- and long-term), inter-rater reliability (among teachers), the relationship between
teacher and parent ratings, and the relationship between teacher and expert rating. Criterion
studies will examine the relationship between profile ratings and child variables (developmental
status and developmental change), programmatic variables (success in a mainstreamed placement),
traditional categorical descriptors (e.g., mental retardation, developmental delay), and specific
etiologies (e.g., Fetal Alcotx31 Syndrome). Consumer validation studies will document the
perceived usefulness of the profile by parents, practicing professionals, and agency personnel.
Descriptive studie.; will evaluate the utility of the ABILITIES Index to describe children currently
served under North Carolina's early intervention pogroms.



These studies wM provide important information about the utility of an alternate system
for characterizing infants and preschoolers with disabilities. Such a system will be useful for a
variety of purposes, including placement, intervention planning, accountability, and clarification

of the relationship between child characteristics and intervention effectiveness.
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ARIZONA STATE DEPARTMENT OF EDUCATION

. "Arizona Follow-Along Project"

Project Director: Laura Love

Cost: Federal Share = $174,998

ARV ley Share = $ 72,038

Total = $247.036

Project Period: November 1, 1991 to October 30, 1993

Abstract:

The Arizona Department of Education intends establishing a system to collect and utilize,
at both the State and local levels, student follow-along data to evaluate educational services and
post-school outcomes.

The project's first goal is to implement the data collection system and collect data
describing the post-school adjustment of school leavers with disabilities. Included in the sample
of sctmol-leavers will be completers and dropouts from all disability groups. Data will bc
collected during the last year of high school and during the first year following school. The data,
collected by computer-assisted telephone interviews with students and parents, will address a range
of issues: student and family characteristics, school services needed and received, school
achievement, quality of life while in school, post-school services needed and received, and quality
of life out of school. Data will also be collected from the student's primary special education
teacher through a self-administered questionnaire.

The project's second goal is to implement a system for utilizing follow-along information
at the State and local levels to achieve improvements in programs and policies serving students
and young adults with disabilities. The project will be providing data to State level planners and
needs assessors for use in policy development and program design.

The project's third goal is to provide technical assistance to State and local staff to use
the data to examine policies and programs. Included in this goal is the identification of resources
to maintain follow-along studies in Arizona once this federally-funded project ends.



COLORADO STATE DEPARTMENT OF EDUCATION

"Effecfiveness of Needs Based Programming on Students with Serious Emotional

Disturbance"

Project Director: Kay Cessna

Cost Federal Share = $106,972

Agency Share = $ 77252

Total = $184,224

Project Period: October 1, 1991 - September 30, 1993

Abstract:

The Colorado State Department of Education (CDE) will evaluate the effectiveness of
needs based programming on children with serious emotional disturbance (SED) throughout the

State. Needs based programming is a model developed by the CDE for programming for students

with SED, and is based upon six general principles:

1. Special education is more a planning process than it is a program.

2. It is more important to identify the needs of children with
disabilities than it is to identify specific disabilities.

3. The identification of characteristics of services necessary to meet

the needs of the child is what is important, not the development
of the characteristics of programs established to service groups of

children.

4. If grouping children with disabilities is important, it should be
done on the basis of common needs rather than on similarity of

disability.

5. Needs are similar by virtue of their intensity or by functioning

arra rather than by disability.

6. Building-based programs are an essential element of delivery

systems.

This general program for children with SED contains six specific elements: environmental

management, behavior management, academics, career/life skills/transitions, affective education

and counseling. Over the past decade, CDE has assisted local administrative units in the
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implementation of the needs based modeL Nevertheless, recent montroring data indicates that
despite these efforts, outcomes for students with SED continue to be weak and problematic.

Instead of looking for a new appmach, CDE has proposed to examine why the cunent
model has tot pmduced the desired student outcomes. Tto project will be comprised of three
related studies, each of which addresses a separate research question. Data will be collected by
observation, interviews, and document and literature reviews. This data will then be used to
calculate a draft implementation score. Using this score, Study I will asgess how well the weds
based programming model has been implemented for children with SED. Study 2 will assess
whetlwr programs with a high implementation score produce superior outcomes for children with
SED who, compared to those with low implementation scores. Study 3 will examine the effect
of the addition of functional outcome analysis and instructional themes on the programming for
children with SED.

Tlx project will explore the additional factors of training, monitoring, and delivery models
that might affect the fidelity of implement ition of good practices. interactions between
administrative unit organizations, presenting problem behaviors, and integvtion of services will

also be investigated.

Data will be collected from a sample of programs that represents apprwimately 5 percent
(450) of the students with SED in Colorado. The sample will reflect all pmgr..rn types available
throughout the State as well as the different types of problems exhibited by the children and youth

who are currently being served.
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COLORADO STATE DEPARTMENT OF EDUCATION

"Feasibility Study: Effectiverwss Indicators of Collaborative Efforts in Spet al-General
Education Co-Teaching Situations"

Project Director: Lois Adams

Cost: Federal Share = $49,504

Agency Share = $31.792

Total = $81,296

Project Period: December 15, 1991 to June 14, 1993

Abstract:

Collaboration between special education and general education is an important element
of educational reform in the Nation and in Colorado. Information from Colorado schools shows
that many special education teachers arr working together--co-teachingwith general education
teachers in the same classroom. There is, however, little information about how collaboration
works and how it impacts students and teachers.

The purpose of this feasibility study is to better understand and improve co-teaching. The
study's goals are to develop a co-teaching model, and to identify its most important attributes, and
to develop a series of evaluation instruments to use with individuals, districts, States, and at the
national level. Additionally, the project will provide a basic methodology to use in evaluating
other collaborative endeavors such as staffing teams, child study teams, and consultation.

The study's aims are to develop a framework and tools to:

systematically study collaborative efforts;

assess how well a particular collaborative relationship (co-
teaching) is working;

provide feedback to people in collaborative relationships to
improve their performance; and

assess the effect of co-teaching on students with disabilities.

A four-phase research method will be used: developing a conceptual framework and designing
of initial instrumentation; collecting data on important aspects associated with co-teaching:
developing instruments, collecting data and feedback from participants, analyzing the data, and
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writing repons; and field testing and revising instntments, and writing articles for dissemination
and internal use.

The following pmducts will be developed:

(1) a model of co-teaching describing its successful elements;

(2) instruments for evaluating these elements;

(3) descriptions of alternative co-teaching arrangements;

(4) recommendations for SEA and LEA audiences about establishing
and maintaining co-teaching relationships; and

(5) methods and tools to conduct large scale studies of the effect of
co-teaching on students with disabilities.



CONNECTICUT STATE DEPARTMENT OF EDUCATION

"Assessment of Attitudes and Attributes for Special Education Students in Connecticut:
Instnunent Development: A Feasibility Study"

Project Directors: Peter Behuniak and Thomas Gillung

Cost: Federal Share = $ 72,000

Agency Share = $115,453

Total = $187,453

Project Period: October 1, 1991 to September 30, 1992

Abstract:

The Connecticut State Department of Education has undertaken the development and
implementation of a statewide evaluation of special education senices. One component of this
evaluation is the assessment of student attitudes and attributes. Under an earlier cooperative
agreement, a steering committee of special educators identified the attitudes and attributes to be
assessed, and developed guidelines for their assessment.

This project's goal is to develop, and then test, an assessment instrument using the
steering committee's guidelines. An assessment will also be made of its validity and reliability.

A Liken type scale will be developed to assess student attitudes on four constructs:

(1) academic competence;

(2) social competence;

(3) social integration; and

(4) shared decision making.

Researchers will explore the extent to which these constmos can be operationalized in a survey
format. This will require an analysis of the items or each scale, and an assessment of the
interrelationships among the scales. The goal of the instrument is to successfully identify/assess
critical attitudes while using the least number of items and/or scales, thereby reducing burden on
respondents and costs of statewide implementation.



MICHIGAN STATE DEPARTMENT OF EDUCATION

"A Utilization-Focused Evaluation of the Resources and Baniers to Implementation of
Public Law 99-457, Part H in Michigan"

Project Director: Jacquelyn Thompson

Project Period:

Abstract:

Cost: Federal Share = $164,099.00

Agency Share $ 93.757.50
4t:

January 1, 1992 December 31, 1993

Total = $257,856.50

The Michigan Department of Education, Early Childhood Education and Parenting Office,
in conjunction with the Merrill-Palmer Institute of Wayne State University, will evaluate the
barriers to full implementation of Part H of the Individuals with Disabilities Education Act in
Michigan and recommend alternative strategies for overcoming these barriers. As a birth
entitlement State, Michigan may not face tlx same type or level of barriers to implementing Part
H as do States without a pre-existing network of services. However, since the emphasis on
family-cegtered intervention and interagency collaboration represents a dramatic change in
orientation from how service delivery for early intervention was previously carried out in the
State, Michigan has faced and continues to face somewhat different issues in attempting to effect
a major shift in perspective in an already existing system of service delivery.

Three central questions will be addressed in the study: (1) What are the barriers to the
implementation of an optimal system of early intervention services in the State of Michigan?
(2) What options or alternatives exist for overcoming these barriers? (3) Which strategies would
be most effective for implementing these options or alternatives?

The evaluation will take a utilization-focused approach that actively involves "stakeholder"
groups comprised of local and State government personnel, local service providers, and parents.
The project will occur in four phases, sequentially building on outcomes from the earlier phases.
In Phase 1, a core user advisory group of State and local policy makers and service providers will
be convened to refine the evaluation strategy and assist in the design of a mail survey. Phase II,

will involve distribution of this survey, which will collect information from involved professionals
and parents from intermediate school districts and associated Local Interagency Coordinating
Councils (LICCs) on views of availability of resources and perceptions of barriers to optimal
service delivery. In Phase III, several different and smaller stakeholder groups will meet to focus
on specific barriers and identify possible solutions. The fourth or final phase of the evaluation
will involve members of the original core advisory group meeting with the State policy makers
to devise methods for overcoming barriers and making maximal use of resources.

F-15

e t,



The pmject is designed to provide policy makers, service providers, and parents of
children with disabilities, with informnion needed to make 7mgrams more effective. It will
document the obstacles to effective interdisciplinary activity and evaluate dwir impact on service
systems and on children and families. It will also identify areas of congruence and incongruence
in different gimp's perceptions of baniers to service delivery. This information will be used in
devising practical strategics for addressing drse barriers and making maximal uses of resources
at lamb the local and State levels.



MICHIGAN DEPARTMENT OF EDUCATION

"Using Exit Performance Assessments to Follow Along Students arxl Improve Programs"

Project Director: Lucian Parshall

Cost: Federal Share = $198,048

Agency Sham = $153,550

Total = $351,598

Project Period: December 1, 1991 to November 30, 1993

Abstract:

The goal of the Michigan project is to develop a functionally based outcomes curriculum
for students in special education. Thmugh a process of consensus building involving teachers,
administrators, recmsentatives froM adult service agencies, consumers groups, and other
organizations, outcoma are being defined for students across 12 disabilities. Currently, they have

been defined for vision, hearing, severe mental impairment, emotional impairment, educable
mental impairment, speech and language impairment, learning disability, and autism. Tfw

remaining five categories are still in process.

This project is pan of a seven year effort to improve Michigan's special education services
and to demonstrate their unique benefits to students with disabilities through outcomes-based
education. This is a cooperative effort between the Michigan Department of Education, Special
Education Services (SES), and the Center for Quality Special Education. The main goal is to
extend outcomes-based approaches to the delivery of special education services across the State.

To carry this out, three sub-goals have been identified:

1. to use outcome measures of student performance and to validate
program improvement;

2. to develop a statewide "Report Card" on outcomes across four
educational levels and five disability areas; and

3. to evaluate the extent to which the Outcomes Guides and
Assessment Strategies have been implemented statewide.

For the first goal, data will be collected on how the programs and IEPs of 226 students with
learning and emotional disabilities, who completed exit assessments, were modified. Variables
to be examined include annual 1E1' goals and objectives, programs and services noted on lEPs,
placement options and decisions, student performance data, and post school adjustment.
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For tlx. second goal, the progress of stuf-,tnts at the early elementary, late elementary,
middle school, and high school levels will lae reported. This repon will focus on children with
emotional, wgnitive, speech and language, visual, and hearing disabilities. The performance
checklists previously developed will be used to collect this data.

For the third goal, 3,000 Michigan teachers who received outcomes training will be
surveyed to determine its effect and to identify areas where further training and support may be
needed.



OREGON STATE DEPARTMENT OF EDUCATION

"Evaluation of State Supported Education ?Ian and Local Systems Change: A Feasibility

Study"

Project Director: Patricia Jackson

Cost: Federal Share = $ 68,262

Agency Share = $ 39,587

Total = $107,849

Project Period: October 1, 1991 - September 30, 1992

Abstract:

The Oregon Comprehensive Program Plan for Supported Education requires that local

educational agencies (LEAs) support the full integration of students with disabilities in general

education. As part of the plan, ODE is required to systematically evaluate the success of school

integration. The proposed feasibility study will pilot-test an evaluation of the ODE's

Comprehensive Program Plan for Supported Education. It will assist the ODE to describe and

analyze the plan's effect on LEA poligy, service delivery systems, participant attitudes and student

outcomes. The study will also assist participating LEAs to identify barriers to supported education

and to de/clop strategies to overcome these barriers.

The Pilot study will be conducted in two school districts, each one at a different stage in

implementing the plan. Participating in the study will be swdents with and without disabilities,

the superintendent, the special education director, the special education coordinator, Wilding

principals, general and special education teachers, related services personnel, and parents. A

number of different evaluation instruments will be revised and validated during the study.

A report will be written at the end of the study describing the findings and discussing the

feasibility of a full evaluation of the Comprehensive Plan. The feasibility statement will discuss

sampling methodology; appropriateness of the instruments and strategies used to collect and

analyze data; the cost and political feasibility of a broader study; and a statement about its

usefulness to the ODE, and to school districts.



UTAH STATE OFFICE OF EDUCATION

"Pre-referral Impact: Process and Intervention Evaluation"

Project Director: Kenton Reavis

Cost: Federal Share = $163,773

Agency Share = $100,385

Total = $264,158

Project Period: October 1, 1991 to March 31, 1993

Abstract:

The Utah State Office of Education and the Center for Persons with Disatilities at the
Utah State University will evaluate tlx implementation and impact of the State mandated pre-
referral system. This study builds upon another recently completed study, funded by OSEP under
the State Agerwy/Federal Evaluations Stmlies (SAFES) Program. Thisearlier study examined the
impact of mandated pre-referral on the number and proportion of students referred to and/or
placed in special educadon. This current study will evaluate both the implementation and impact
of this pm-referral mandate by examining how regular education teachers use the process.

Information will be collected from a number of elementary school teachers in regular
education on the availability of in-service training, their use of pm-referral procedures, and dwir
perceptions of the pm-referral intervention process. Also, to examine how this process affects
student placement, data will be collected on use of pm-referral procedures with hard to teach
students, some of whom were referred for special education evaluation, and others of whom were
not.

The study is being conducted to determine if the:

1. Characteristics of a student and/or the severity of his/her
problems influences placement following the pre-referral
intervention process.

2. Degree of a student's and/or parent's participation in the process
is associated with a student's placement following the pre-referral
intervention process.

3. Degree of assistance received by the regular education teacher
from other school or outside personnel is associated with a
student's placement following the pm-referral intervention
process.
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4. Type(s) of interventions used and/or the appmpriate

implementa, in of these interventions is associated with a
student's placement following the pre-referral intervention

pmcess.

5. Availability of in-serviee training in pre-mferral intervention is

associated with a student's placement following the pm-referral

intervention process.

6. Teacher's perception of the effectiveness of the pre-referral
intervention process is associated with a student's placement
following the pre-referral intervention process.

The information collected will be used to (1) clarify and refine the State referral mandate,

(2) develop preservice and in-service training programs, and (3) improve the ability of teachers

to resolve student problems in the regular education system.



VIRGINIA STATE DEPARTMENT OF EDUCATION

"Special Education Program Standards Study of Class Size and Combining Students with
Various Disabilities"

Project Director: Patricia Abrams

Cost: Federal Share = $172,415

Agency Share = $115,093

Total = $287,508

Project Period: December I, 1991 to August 31, 1993

Abstract:

This study is a cooperative effort between the Virginia Department of Education and the
Virginia Tech Institute for the Study of Exceptionalities. It is an evaluation of the effect on
administrators, teachers, support personnel, and students with disabilities and their parents, of
deviations from the- Virginia Special Education Pmgram Standards for class size, and mix
(variations in the number and type of children with disabilities).

The study seeks to describe and analyze (1) variations in how the standard is being
applied: and (2) how these variations affect teacher activities, IEP content, student outcomes, and
stakeholder perceptions.

The study has two phases. During the first phase, information will be collected from six
sites using observation, document reviews, and interviews. Of the six sites selected, three will be
implementing the standards, and three will be using variations. In Phase 2, data from Phase 1 will
be validated and the study expanded to a multi-source, statewide survey. Additionally, focus
groups and stakeholders' meetings will be held to integrate the information gathered during
Phases 1 and 2 and to recommend ways to use the findings.

In Phase 2 the study will be expanded to a multi-source statewide survey the purpose of
which is to confirm and extend the findings of Phase 1.

One important aspect of the study is the early and continued involvement of the
stakeholders to ensure the validity and usefulness of the information gathered. Stakeholders
include, representatives from the Virginia State Advisory Committee, the State Council of Special
Education Administrators, school board members, superintendents, principals, special and regular
education teachers, parents, and students.
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MIGRANT STUDENTS WITH DISABILITIES'

Three distinct migrant worker streams, originating in three separate States, exist in the

United States. These are the Eastern Stream of Hispanics, Haitians, and whites from Rorida; the

Central Stream of Hispanics and blacks from Texas; and the Western Stream of Hispanics and
Western Pacific immigrants from California (Lawless, 1986). Migrant families tend to live in the

time sending States firm November to April, then move to find work during the remainder of the

year. As defined by the U.S. Department of Education and published in the Federal Register

(April 13, 1980),

a "currently migratory child means a child whose parent or guardian is a
migratory agricultural worker or a migratory fisher, and who has moved within
the past 12 months from one school district to another ... to enable the child, the
child's guardian, or a matter of ex child's immediate family to obtain
temporary or seasonal employment in an agricultural or fishing activity. ...

Formerly migratory child means a child wlui was eligible to be counted and
served as a cuntntly migratory child within the past five years, but is not now a

currently migratory child."

For the 1990 calendar year, the Migrant Student Record Transfer System (MSRTS) reported that
433,628 full-time-equivalent studer4s were served under the Federal Chapter 1 Migrant Education

Program (IMEC, 1987). State-reported data indicate that half of the Chapter 1 Migrant Education

Program participants ate formerly migrant (Henderson, et al., 1990).

Migrant students are frequen4 language minority-limited English proficient (LM-LEP),

have cultural values different from those of the majority culture, are residents of rural areas, and

live in poverty. In 1987-88, 75 percent ofmigrant students were Hispanic, 12 percent were white,

4 gement were black, 2 percent were Native Americans, and 4 percent were Asians. For 3 percent

of the students, no ethnic bwkground information was available (Henderson et al 1990). Their

families are likely to have economic, health, dental, and housing needs (IMEC, 1986). Mobility,

however, compounds the impact of 'these factors on children's education, making continuity of

educational services very difficult Families may move several times during a school year as

adults search for employment, resulting in irregular school attendance; students may work in the

fields to IA, support their families (Serrano, 1980).

Migrant children are also exposed to the dangers of pesticides. While the effects of

chronic exposure to pesticides are not clearly understood, among the suspected results are

behavioral and psychological disabilities. Contact with pesticides can be devastating during

pregnancy and child care periods.

1The information presented in this section is based on data collected in 1988; where available,

updated information has been included.
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Because of changes in a pregnant woman's lung function, she is more susceptible
to pesticide poisoning. Exposure to pesticides during pregnancy has been linked
to both higher than normal rates of fetal limb defects and Down's Syndrome.
Since some chemicals are secreted in human milk, the infant continues to be
affecled when the mother nurses her baby. Pesticides also may decrease the
amount of milk a woman can produce (Rural Health Care Association, in The
Interstate Migrant Education Council, 1988).

As movement from district to district and State to State occurs, diverse education laws,
regulations, policie4 programs and standards are encountered, resulting in greater disruption of
the educational pthcess. As a result, migrant students frequently lag behind their peers in
educational achievement and are more likely to drop out than their non-migrant peers (IMEC,
1987), One estimate is that approximately 80 percent of migrant adolescents drop out of school
because they cannot meet graduation credit or course requirements (Martinage, 1986). In addition,
data suggest that lower achieving migrant students are more mobile than higher achieving migrant
students (Chin, 1984; Interstate Migrant Education Council, 1985; New York State Department
of Education, 1968; Plato, 1984, in Joyce, 1989).

PROGRAMS FOR MIGRANT STUDENTS

Migrant children, both those with and without disabilities, may participate in the ESEA
Chapter 1 Migrant Education Program, the High School Equivalency Program, the College
Assistance Migrant Program, and the Handicapped Migratory Agricultural and Seasonal
Farmworkers Vocational Rehabilitation Service Program.

The ESEA Chapter 1 Migrant Education Program provides compensatory education plus
health, nutritional, and other support services. Funds may be employed to improve the education
program of migrant children through implementation of bilingual education; hiring teachers, aides,
social workers, or counselors to work in such programs; providing cultural, recreational, and
library services; training staff in the culture and needs of migrant students; and purchasing
educational materials and equipment (Serrano, 1980). The High School Equivalency Program
recruits students to finish their education and provides study skills training; instruction in math,
reading, writing, and communications; plus counseling and other support services. The College
Assistance Migrant Program recruits students for college attendance, provides counseling and other
support services as well as supplemental instruction in study skills and basic skills instruction.
Finally, the Handicapped Migratory Agricultural and Seasonal Fannworkers Vocational
Rehabilitation Service Program provides various rehabilitation services, such as counseling,
physical and mental restoration, vocational training, and job placement (Fitzgerald & Hopper,
1985).

In early years, migrant education programs were concentrated at the elementary school
level; recently there has been more emphasis on secondary programs, to ensure that students are
able to complete diploma programs despite their movement. For example, in New York State the
Portable Assisted Study Sequence (PASS) program permits students to gain credit through

G-2

4 fi t,



correspondence courses. In addition, the State supports an Adolescent Outreach Program (AOP)
to assist students in transferring credits across schools (Martinage, 1986). Migrant students are
frequently served inxlividually by instructional aides, particularly at the elementary school level;
at the secondary level, work study, independent study, and correspondence courses are frequently
used (IMEC, 1986).

Service levels for preschool migrant children have increased in recent years. However,
Migrant Head Start projects still do not serve many eligible children. One study revealed that in
1985, 5.7 percent of the students eligible for Migrant Head Start were served. Of the 28 States
with these programs, 2 served over 50 percent of those eligible, and 17 served less than 10 percent
of eligible children (East Coast Migrant Head Start Project, 1986).

SPECIAL EDUCATION FOR MIGRANT STUDENTS WITH DISABILITIES

Studies indicate that migrant students are identified as having disabilities less often than
the general population and that migrant students may be underserved among students with
behavior disonkis and communication impairments, and overserved among those with mild mental
retardation, and other health impairments. However, these studies have been conducted primarily
at the State or local level and may not reflect national trends. Examples of findings from such
studies include:

In California, approximately 8 percent of the school population
was served with disabilities, but only 1.4 percent of the migrant
school population was scrved (Bird, 1985).

Migrant students werc slightly underrepresented among
Washington's special education students (Duran, 1983).

In Oregon, approximately 6 percent of migrant students received
special education; students participating in the Chapter 1 Migrant
Education Program were slightly more likely to qualify for
special education than were other Chapter 1 program participants
and State compcnsatory education program participants (Plato. et
al., 1986).

The General Accounting Office reported that in 1981

approximately 6 percent of the migrant students in six school
districts were receiving special education (GAO. 1983).

A recent study found that among migrant students with
disabilities in 10 Chapter 1 Migrant Program sites in six States,
most migrant students had visible, more seveit disabilities rather
than mild disabilities (Marks, 1987).
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In Washington, migrant students with disabilities were less
frequently identified as having behavioral disorders and
communications disorders than the general population; they were
more frequently identified as having mild mental retardation and
other twalth impairments (Duran, 1983).

Beginning in 1983, expaited data on students with disabilities were included in the
Migrant Student Record Transfer System (MSRTS), providing more detailed information on
migrant students with disabilities in at least a sampl: of States. MSRTS data for 1986-87 were
available for only approximately 6,0(X) migrant students with disabilities. The majority of the
students for whom data were reported were being served in Arizona, California, Florida, Oregon,
Texas, atwl Washington. These States account for 78 percent of the smdents for whom data were
available. By 1989-90, all States were reporting migrant students with disabilities in MSRTS and
the total number of students reported was 34,123.2

For the migrant students reported in MSRTS in 1986-87 as having disabilities, virtually
all, 97 percent, were receiving special education services, and 96 percent had IEPs. For the
migrant students with disabilities reported in MSRTS, tlx most frequent disability category was
specific learning disabilities; approximately 64 percent of the migrant students with disabilities
were classified as having specific learning disabilities. (See table 0.1.) Approximately 135
percent of tlw migrant students with disabilities were categorized as having speech impahments,
with a similar percentage classified as having mental retardation. Only approximately 3 percent
were categorized as having serious emotional disturbances and almost 3 percent were classified
as having "other" disabilities.

As shown in table G.1, MSRTS data suggest that a larger proporticsi of migrant students
(63.8 percent) were served with learning disabilities than was true for all students with disabilities
(43.6 percent). The data also suggest that a smaller proportion of migrant students were served
with speech or language impainnents (13.4 percent compared to 25.8 percent for all students) and
serious emotional disturbances (2.9 percent compared to 8.7 percent for all students). For the
mental retardation category and the other health impairments category, the proportion of migrants
and au students served was very similar. (See table 0.1.)

The most frequent secondary disability for migrant students, like all students with
disabilities, was speech impairments; 10 percent of the migrant students with disabilities had this
additional disability. (See table 0.2.) The vast majority of students, almost 87 percent, were not
reported to have a secondary condition.

'These data were not available by disability at the time of publication.
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TABLE G.1

Number and Percentage of Migrant Students in 1986-87
and Percentage of AU Students in 1989-90 Receiving

Special Education, by Disability

Disability

Migrant Students
in 1986-87

I An
Students in

1986-87

All 1

Stawlents in
1989-90

Number 1 Percent Percent I Parent
-,

Specific learning disabilities 3,609 63.8 43.6 48.4

Speech impairments 756 13.4 25.8 22.9

Mental retardation 772 13.6 15.0 13.3

Serious emotional disturbance 163 2.9 8.7 9.0

Hearing impairments 50 0.9 1.5 1.4

Orthopedic impairments 47 0.8 1.3 1.1

Other health impairments 70 1.2 1.2 1.2

Visual impairments 33 0.6 0.6 0.5

IMultiple impairments 2.2 2.1

Other 155 2.7 --

All Conditions 5,655 100.0 100.0 100.0

Source: Migrant Student Record Transfer System (MSRTS) and U.S. Department of
Education, Office of Special Education Programs, Data Analysis System (DANS).



TABLE G.2

Number and Percentage of Migrant Students Receiving
Special Education for a Secondary Disability,

by Disability: 1986-87

Disability Number Percent

Specific learning disabilities 69 1.2

Speech impairments 530 9.3

Mental retardation 13 0.2

Serious emotional disturbance 36 0.6

Hearing impairments 39 0.7

Orthopedic impairments 20 0.3

Other health impairments 18 0.3

Visual impairments 11 0.2

Other 24 0.4

No additional conditions 4,908 86.6

Total Ait" 5,668 100.0

Source: Migrant Student Record Transfer System (MSRTS).



Data from North Camlina indicate that approximately 6.5 percent of all migrant stu&nts
in the State in 1986-87 received special education.3 Among migrant students with disabilities in
North Carolina, dm largest proportion of stawlents were classified as having learning disabilities,
followed by mental retardation, speech/language impairments, and behavioral/emotional
disturbance. (See table 0.3.)

The North Camlina data indicate that migrant students were le's likely :13 have
speech/language impairments (14 percent) than were all students with disabilities in the State (26
percent), while they wem more likely to have mental retardation (31 percent verses 20 percent)
and emotional disturbance (9.5 percent verses 7 percent). Migrant students wem only slightly less
likely to have learning disabilities (41 percent) compared to all North Carolina students (42
percent).

For the 1986-87 school year, approximately 12.5 percent of all preschool stucknts
receiving services from the Texas Migrant Council Head Start Pmject had disabilities. (See
table 0.4.) Migrant preschool students with other health and developmental impairments were
most frequently served, they constituted 35 percent of all participating migrant students with
disabilities. Approximate!: 28 percent had speech impairments, and 25 percent had physical
disabilities.

For the same school year, approximately 16.6 percent of all students receiving services
from the East Coast Migrant Head Start Program had disabilities. (See table 0.5.) The largest
proportion of these preschool children with disabilities, almost 54 percent, were in the categories
of other health impairments, followed by orthopedic impairments (15 percent), hearing
impairments (12 percent) and speech impairments (10 percent).

State-mported special education data collected by OSEP for 1986-87, the last year in
whict these data were collected, indicate that of all 3- to 5-year-old children served under the
Individuals with Disabilities Education Act, Part B, the most common types of disabilities were:
speech impairments (69.5 percent), mental retardation (8.0 percent), learning disabilities (7.5
percent), and multiple disabilities (5.4 percent). (See tables 0.4 and 0.5)4 These data imply that
the disabilities of preschool students served in the East Coast Migrant Head Start Program wete
different from the disabilities of preschoolers across the nation. This may be due to differences
in the requirements of the two programs. For example, at that time under IDEA, each student
served under the program had to have a specific disability.3 Since Head Start serves bath
students with and without disabilities, a specific disability was not a criteria for eligibility.

aThe North Carolina database provides information on the number of students receiving special
education by ethnic group and migrant status.

4Data on students served under Chapter 1 of ESEA (SOP) were not reported by age group for
the 1986-87 school year.

5Students under age 6 served under IDEA are no longer reported by the category of disability.
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TABLE G3

Number and Percentage of Migrant Studons and All Students
in North Carolina Receiving Special Education, by

Disability: 1986-87

1

I

Disability

Migrant Students in
North Carolina

All Students in
North Camlina

Number Percent Number Percent

Specific learning disabilities 141 40.99 44,613 42.17

Speech impairments 49 14.24 27,430 25.93 1

Mental retardation 106 30.81 21,417 20.24

Serious emotional disturbance 33 9.59 7,453 7.04

Hearing impairments 2 0.58 1,246 1.18

Orthopedic impairments 7 2.03 885 0.84

Other health impairments 1 0.29 1,178 1.11

Visual impairments 1 0,29 528 0.50

Deaf-blindness 3 0.87 5 0.00

Multiple impairments 1 0,29 1,043 0.99

All Conditions 344 100.00 105,798 100.00

Source: North Camlina State Department of Public Instruction, Division of

Student Information Management.



TABLE G.4

Number and Pertentage of Preschool Students Receiving Special
Education Under the Texas Migrant Council Head Start Project,

and IDEA. Part BY by Disability: 1986-87

Disability

Texas
EHA-B
PercentNumber I Percent

Specific learning disabilities 2 0.3 7.5

Speech impairments 166 27.7 69.5

Mental retardation 10 1.7 8.0

Serious emotional disturbance 2 0.3 2.5

Hearing impairments 43 7.2 1.9

Orthopedic impairments 149 24.8 2.8

Other health impairments 208 34.7 1.6

Visual impairments 18 3.0 0.7

Multiple impainnents 5.4

Deaf-blindness 0.04

All Conditions 598 100.0 100.0

Source: Texas Migrant Council Head Start Database and U.S. Department of
Education. Office of Special Education Programs, Data Analysis Systems (DANS).

WFigures for IDEA, Part B include students age 3-5.
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TABLE G.5

Number and Percentage of Preschool Students Receiving Special
Education Under the East Coast Migrant Council Head Start

Project, and IDEA, Part B,?' by Disability: 1986-87

Disability

East Coast Migrant
EHA-B
PercentNumber Percent

Specific learning disabilities 2 0.2 7.5

Speech impairments 84 10.0 69.5

Mental retardation 19 2.3 8.0 1

Serious emotional disturbance 14 1.7 2.5

Hearing impairments 102 12.2 1.9

Orthopedic impaimients 125 14.9 2.8

Other health impainnents 450 53.6 1.6

Visual impairments 43 5.1 0.7

Multiple impairments -- 5.4

Deaf-blindness 0.04
4

All Conditions 839 100.0 100.0

Source: East Coast Migrant Head Start and U.S. Department of Education, Office

of Special Education Programs, Data Analysis Systems (DANS).

WFigures for IDEA, Part B include students age 3-5.



Because of the limited amount and utility of data available, few generalizations are
possible comerning the disabilities of migrant students. The MSRTS, North Camlina, and Texas
data showed that migrant students were less likely to be classified as having speech impairment
than were other children with disabilities. No consistent pattern was evident for the learning
disabilities category. Contrary to previous research, only preschool migrant students were
classified as hiving more visible disabilities than non-migrant students.

More than half of the migrant students with disabilities reported in MSRTS received no
related service for their primary disability; 15.6 percent received speech pathology, 10.0 percent
received an =listed, i.e., "other" service, and 7.5 percent received counseling. (See table (16.)

FACTORS ASSOCIATED WITH THE PROVISION OF SPECIAL EDUCATION
TO MIGRANT STUDENTS

While migrant students with disabilities sham many of the educational disadvantages of
rural students and LM-LEP students, it is their mobility that makes their needs unique. Therefore,
the majority of this section will focus on mobility as a barrier to special education service
provision. Brief discussions of language and culture, socioeconomic status, and residence in rural
areas will follow.

Mobil ty

The mobility common to migrant agricultural workers and fishers can impede every aspect
of the special education process, from identification and assessment, through service delivery,
including the availability of adequate personnel, parental involvement, and interagency
coordination.

Identification and Assessment

Identification of migrant students with disabilities is particularly difficult given the short
length of time some migrant students stay in any given school district. The special education
identification and assessment process can be lengthy and costly; it may not be complete by the
time a migrant student transfers to another district. As a result, identification of migrant students
with disabilities may occur at a later age than is the case with non-migrant students. One recent
study found that migrant students with disabilities were sometimes placed in migrant programs
without full assessments of their weds because of the time involved in the process of identifying
and assessing a child for special education. In addition, special education eligibility criteria may
differ from district to district or from State to State, sesulting in reassessment of students each
time they move. Sometimes it is difficult to obtain test data from assessments performed in other
districts (IMEC, 1984; Barresi, 1980). Regardless of data availability, a recent study indicated that
districts tend to do their own evaluations of students (Marks, 1987).
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TABLE G.6

Number and Percentage of Migrant Students
Receiving Related Services, 1986-87

Psychological services 279 4.3

Social work 34 0.6

Occupational therapy 82 1.3

Speech pathology 1,003 15.6

Audiology 29 0.4

Physical therapy 23 0.4

Transportation 359 5.6

School health services 114 1.8

Counseling 483 7.5

Medical services 32 0.5

Pattnt counseling 10 0.2

Other 644 10.0

No related services 3,332 51.8

Total 6,424 100.0

Source: Migrant Student Record Transfer System (MSRTS).



The mobile lifestyle of migrant students weds to be taken into account in assessing
students for special education; it frequently leads to tlw student falling behind non-migrant peers
academically, and may also mean tlw child has limited socialization experierves (Pyecha & Ward,
1982). Also, migrant students' travel may result in conflicling experiences affecting their
responses to traditional assessment tools (Coba Iles-Vega & Salend, 1988).

Guidelines for accurate assessments for migrant studeits with disabilities have been
developed by Coballes-Vega & Sa lend (authors, 1988). Time include the identificatiew of the
student's language background for purposes of testing, the family's speech community, the
distinctions in usage among the different groups, the student's language preferem in the home
aral community, and the student's language preference in school. They also suggest the use of
assessments of adaptive behavior to Metro= cultund differences, and they propose ways of
insuring parental participation such as: conferences or intemiews in the parents' ptimary language,
consent finals in their language, and oral rather than written communication (parents often cannot
read). They also suggest interviewing former teachers, using cuniculum-based assessment, and
cleating a network of community resoutres (Coballes-Vega & Salend, 1988).

Several additional attempts have been made to assure accurate identification and
assessment of migrant students with disabilities, specifically addressing the issue ofmobility.

The Interstate Project for Services to Migrant Handicapped
Students operated by the Oregon Department of Education
developed an interstate model to ensure that migrant students
with disabilities ate appropriately identified and assessed as they
move. The tool for this model was an expanded database for
each student to be included in the Migrant Student Record
Transfer System. Time data included the type of disability,
assessment and evaluation information, existence of an
Individualized Education Program (IEP), and infonnation about
previous services received by the student. The project was
funded under Section 143 of the Chapter 1 Migrant Education
Program (Friend, 1988).

The Upstate Regional Office and Migrant Unit of the New York
State Education Department undertook a project to assum timely
identification of migrant youth with disabilities. Tlx project was
funded under Section 143 of the Chapter 1 Migrant Education
Program. Pmject staff developed training videos and other
materials to provide information to parents to trip them
understand their child's disability, to identify and locate needed
services, and to communicate effectively with service providers
(Friend, 1988).
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The Parent-Tutorial-Project of the New York State Migrant
Education Program works with all migrant presciwol children, but
additionally works to assure early identification of migrant
students with disabilities. When children are suspected of having
disabilities, an assessment of develomental skills is performed.
If the child appears to have a disability, referrals to community
agencies am mark, child firsi personnel are alerted, and the local
school district is !unified. A parent educator also worts with the
child's parents to increase their teaching and parenting skills
(Ward, 1986).

Special Education Service Delivery

One of the most critical issues facing the education of migrant students with disabilities
is service continuity; mobility makes continuous service to students with disabilities exuemely
difficult. The Migrant Student Record Transfer System was developed to provide information to
schools receiving migrant studaus so that services could be provided as soon as dm child enrolls
in school. Tim data on students' disabilities were added to the system in 1986-87. Unfortunately,
student records am frequently incomplete, especially itgarding language skills, achievement test
scores, and student program services (Marks, 1987). Classroom Wachers and aides have run found
the system very useful because of problems related to the techrmlogy employed, the lack of useful
information, and the fact that data are often too late to be helpful (Marks, 1987). Banesi (1982)
has suggested that parents be given copies of their children's records to take with them as timy
move.

Described below are attempts to assure continuity of services and appropriate
programming to migrant students with disabilities.

The East Coast Migrant Head Start Project has developed health
continuity and develomental education records which parents
take from center to center as they enroll their childitn; time
ensure that children receive continuous services, and they
promote optimal progress for the child (U.S. House of
Representatives, 1986).

The National Migrant Special Education Center operated by the
New York State Department of Education prepared various
materials for use with migrant students with disabilities. These
included individualized activities for particular disabilities.
activities in reading. science, mathematics, and language arts for
students by grade level, and descriNons of special projects for
students in art, music, and puppetry. Project staff also conducted
workshops on these activities for migrant staff in 32 States
(Friend, 1988).
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In order to deliver appropriate special education setvices to mignmt students, educatice
agencies tequite adequately trained personnel, patental involvement, and interagencY conPentdon
and coordination. In the following section, each of these fiwtors is discussed as it relates to the
mobility of migrant indents.

Personnel. Various attempts are being made to assure more personnel am trained to work
with migrant sttuients with disabilities. Special educators are not frequently trained to assess the
unique needs of migrant students (Cabal les-Vega & Salmi, 1988). Migran personnel are not
often trained in Federal and State reguladons coomming tlz provision of a free awropriate
education to children with disabilities; yet they are the staff who usually first come into contact
with migrant students with disabilities (Sauer, 1982). Moreover, since many migrant students are
LM-LEP, tlw limited number of bilingual special education personnel imptvas significantly on this
group as well.

In an attempt to improve the quality of instmction for migrant students, a series of study
units was developed by tlx Migrant Educators' National Training Ouneach (MENTOR) which was
sponsored by the Depanment of Education and the New York State Department of Education's
Bureau of Migrant Education; Uwe units were designed for in-service and preservice teacher
education (Lawless, 1986).

The State University of New York at New Paltz is now offering a graduate program to
train professionals to work with migrant students with disabilities. This master's level program
is operating under a five-year grant from the U.S. Department of Education (Council for
Exceptional Children, 1989).

Parental Involvement. IDEA establishes procedures requiring parental participation.
Parents must be provided with information, assistance, and/or counsel to assure that they
understand the proceedings and decisions involved in special education placements. Parental
consent forms must describe evaluations, tests, records, or other reports used to make educational
deci sions.

Frequent family movement, changes of address, arW lack of phone service can make
communications between school and patents extremely difficult. Efforts must be made to inform
migrant parents of IEP meetings, conferdnces, and the like. Migrant parents also tend to be less
well educated than are other patents (IMEC, 1987). Frequently they are unable to read (Caballes-
Vega & Salmi, 1988). Moreover, migrant parents frequently have little information concerning
their childten's disabilities, and programs available for students with disabilities (Oregon
Department of Education, 1987). Attendance at MP meetings and conferences is frequently not
possible given the location and hours of parents' jobs. Those States sending migrant students tend
to have better parent organizations than do receiving States since parents are in sending States for
a larger portion of the year (IMEC, 1986).

The Interstate Project for Services to Migrant Handicapped Students, directed by the
Oregon Depamnent of Education, worked with parents to train and support them in meeting the
needs of their students with disabilities. The project was funded under Section 143 of the
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Chapter 1 Migrant Education Program. A process was developed to provide infonnatkm, referral,

and case management services to parents (Friend, 1988).

Interagency Coordination. Among the various Federal programs serving migrant students,

eligibility criteria differ, definitions of migrant differ, data are not consistent across programs, and

tracking systems are not fully utilized, indicating a need for further coordination.

Segtion 1203 of tlm Hawkins-Stafford School Improvement Amendments of 1988 set aside
monies for intrastate and interstate cooldination of services. This is made difficult by the differera
types of administrative arrangements for migrant education across States. For example, in some
States migrant education is part of compensatory education; in calms, it is part of the bilingual
program, the Chapter 1 program, or a separate office (Friend, 1988). Also there are conflicting
agency goals and policies, making cooperation difficult (California State Departmentof Education,
1985).

A 1982 study revealed that few States had policies concerning tlw transferring of credits
for students either within State or across States (Ogletree & Janick, 1982). In half of the States,
school districts were responsible for decisions concerning credit transfers. Eight States had
interstate policies and agencies for ciedit transfer while 10 States had intrastate credit transfer
policies and agencies. Cooperative agreements across the States and agencies are needed to
identify migrant students with disabilities (Barresi, 1982); this would increase the number of
students identified and served. Also, agreements are needed on the transferral of student records
across States.

The establishment of local community networks to serve migrant students with disabilities
is an efficient means of coordinating available services for these students (Barresi, 1982). Local
cooperation between education and medical communities has helped to develop MSRTS records
(IMEC, 1986), although MSRTS is not linked to mignint health centers (California State
Department of Education, 1985). To date, Federal ptogram officials report that coordination has
been most successful at the local level (Fitzgerald & Hopper, 1985). The State of Maryland is
currently investigating a secondary exchange system which involves examining the student's
record in the home-based school and appropriately adjusting the student's course work in the
cunent school (Friend, 1988).

Despite difficulties, cooperative efforts continue to be undertaken at the National, State,
and local levels. The Interstate Migrant Education Project of the Education Commission of the
States has worked to coordinate planning and implementation of migrant education programs; it
has also worked to make the public aware of this population such that improvement of services
may occur (Perry, 1982). The State of Oregon has created a Committee for Migrant Special
Education which meets regularly to discuss local action plans for migrant special education,
identify training needs, and plan regional conferences to assist local staff in implementing their
action plafts (Oregon Department of Education, 1987). Tix Warwick Valley Migrant Education
Program uses various community-based seivices to address the needs of migrant students. Local
hospitals and private practitioners provide health seMces; food services are provided by the school
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system, the county health department, and the USDA food program. The local Rotary Club
financially sponsors screening activities (Hershman, 1986).

Langualp and Culture

Language and culture further impeck the provision of appropiate special education
services to migrant students. Data indicate that 75 percent of migrant students are Hispanic
(Henderson, et al., 1990). This percentage has increased over the past several years as the migrant
population has becalm ckcreasingly black and increasingly Hispanic. The implications of this
shift are a growing LM-LEP student populrion and cultural diversity that may impede the
appropriate provision of special education servi..s. One study indicated that mom than 40 percent
of migrant students had sufficient problems with English. that language interfered somewhat in
their classroom performance (Cameron, 1981). California reports that more than 70 penzent of
their migrant students are limited English proficient (Caiifomia State Department of Education,
1989).

The combination of a disability, migrancy, and limited-English proficiency makes service
delivery extremely challenging. Very little data are available on effective instructional practices
for LM-LEP students with disalilities, let alone migrant LM-LEP students with disabilities.
Effective bilingual practices and effective special education practices do not necessarily combine
to make effective bilingual special education practices. Rather, a new field of education is
beginning to emerge, ae iressing tiw complex relationships between language proficiency,
disabilities, and educational practices. The remainder of the discassion on language and culture
as impediments to appropriate services for migrant students with disabilits relate to services for
LM-LEP students with disabilities as well. (A complete discussion of special education services
to LM-LEP students will appear in a future report to Congress.,

The following section addresses issues related to the identification and assessment of
migrant students with disabilities and service delivery as impeded by .ingtiages and cultures
different from those of the majority population.

Identification and Assessment

Because the results of educational assessments are .iscd in the flcvelorment of an
individualized educational program, the appropriateness of tha, pYYJgram may be .ieopanlized by
the barriers to accurate assessment of LIV1-LEP students with do-Abilities (Plata, 1982).

Current research suggests that it is very difficult to distinwrish betweei the impact of a
disability on the student's learning and the failure of a student to unthrstand the majonty language
and cultute, impeding the accurate assessment of the student's disabTity. Teachers unfamiliar with
the impact of language problems on a student's learning may refer students le six.cial education
classes based on their judgment of the stuthnt's English proficiency (Cegelka. et al., 1986; Rueda
et al., n.d.). Behaviors that children normally exhibit while learning a seccmd language, such as
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poor comprehatsion, limited vocabulary, or grammatical emrs, may be interpreted as synntomatic
of learning problems. Migrant student behaviors may be identified as serious emothanal
disturbance or learning disatilities because of the variation in cultural expectations, assumoions,
and values held by the students (Oregon Department of Education, 1987).

LM-LEP students may exhibit language deficiencies in their primary language If they
came to an English language environment prior to acquiring werficioxy in duir primary language.
Also, young stardom rapidly leam the social language of English, but not tlw academic language
of English requited on most assessment instnunent.s. Ttwrefore, students may appear proficient
in English when, in fact, they have not developed tlw language skills necessary for academic
success. Typically, social language is developed in about three years while school language takes
five to seven years (Baca, 1988).

Tools of Assessment. Special care is needed to ass= unbiased assessment for migrant
LM-LEP students since language is the key to many instruments used to determine a student's
need for special education. Under IDEA, "Such materials Rests] or procedures shall be provided
and administered in the child's native language...unless it is clearly not feasible to do so..."
(Sec. 612(5)(c) in Rgueroa, 1989). Data show that the testing of LM-LEP students is still
performed primarily in English (Figuema, 1986; Ortiz, 1986; Rueda, Figuema, Mercado, &
Canioza, 1984 in Figueroa, 1989). A study of Hispanic students with learning disabilities, mental
retardation, and speech impairments in three Texas districts iraiicated that only 25 percent of the
assenments contained evidence of curtent language proficiency testing. Restdts of prior testing
tended to be a year old (Ortiz & Yates, 1988). Without up-to-date information on the student's
language pmficiency, decisions about appropriate assessment practices are hampered.

Options for assessing the special education needs of LM-LEP students include:
(1) translating psychometric tests into the student's primary language, (2) using an interpreter
during assessment, (3) using nonn-references tests developed in the student's primary language,
and (4) using a bilingual pychologist. These approaches also have their shortcomings in that
bilingual assessment personnel are in short supply, and tests, although easily translated, may
product results which are difficult to interpret.

Special Education Services for IM-LE? Migrant Students

Special education service delivery requires access to facilities and programs, use of
appropriate curricula, adequately trained personnel, and parental involvement. The following
section addresses these needs as they relate to the language and culture of migrant students.

The majority of migrant students are Hispanic; one study indicates that over 40 percent
suffer from English language deficiencies (Cameron, 1981). Therefore, issues related to serving
LM-LEP students directly relate to serving migrant stucients as well.



The use of languages other than English in the educational process is perhaps one of the
most intense conflicts within education today. While some educators feel that immersion in an
all-English classioom will fwilitate integration and English-language acquisition, others feel that
services in the primary language am necessary for wadanic success.

Ten years ago bilingual special education programs were rare. Currently, many States rnd
districts have implemented policies to develop, expand, and improve their programs. flowem,
shortages of appropriate materials and personnel, disagreemem on curricula, and issues of access
cominue to impede the implementation of appmpriate services for LM-LEP students with
disabilities. These shortages are especially pronounced for students from less common language
groups and in districts with few LM-LEP students.

Access. In the absence of programs specifically designed to serve migrant LM-LEP
students with disabilities, attempts must be made to coordinate the services of bilingual programs,
migrant pregrams, aixl special education programs. First, programs must be accessible to the
students. 'num, the programs must be coordinated in such a way as to allow multiple
participation. For example, a student may participate in several pull-out programs, one to address
hisiher limited English proficiency, one to address educational disadvantagement due to the
condition of migrancy, and one to address his/her disability. However, other service delivery
patterns (e.g., replacement programs) may be more difficult to coordinate, prompting the need for
programs that combine functions.

Curricula. Language minority children with disabilities face several conflicts in their
education programming. The educational and home environments may be divergent due to
language and cultural differences. Subsequently, these students may be fnistrated in the
development of a positive self-image due to the msulting dissonance. Bilingual education
advocates maintain that because of these problems, LM-LEP students need culturally relevant
cunicula taught in their primary language. A recent California study noted that only a small
portion of the instruction provided to LM-LEP students with disabilities was conducted in the
student's primary language (Cegelka, et al., 1986). About half of the students in the California
sample received both special and bilingual education; the other students received services from

only one of the two programs or from regular education.

The continued debate over the use of primary languages in instruction makes consensus
among teachers of LM-LEP students unlikely in the near future.

Personnel. The supply of teachers and other personnel to work with LM-LEP students
has not kept pace with increased demand, resulting in personnel shortages. Data indicate that

most regular education and special education teachers are monolingual (Salend & Fradcl, 1985).
The shortage of trained personnel in bilingual education consequently carries over to bilingual and
migrant special education as well. Some school districts use interpteters or contract for
professionals; these interpreters and consultants are knowledgeable in the bilingual component of
teaching students, but generally they are not trained to attend to the special needs of migrant LM-
LEP students with disabilities. The personnel shortage is especially evident in terms of bilingual

special education assessment personnel. Sometimes assessments are delayed because trairrd
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personnel are not available (Nuttall, 1987). This can be particularly problematic for migrant
stmdents because the titne available for assessment may be limited. School districts find it
particularly difficult to hire bilingual speech therapists, bilingual psychologists, bilingual special
educatois, and bilingual audiologists (Del Green Associates, 1983).

Parental Involvement. IDEA requires that written prior notice in the native language of
the parents is given in manses related to identification, evaluation, and placement of the disabled
student In addition, an interpreter must be pmvided at all meetings if the palms cannot
communicate in English.

However, language and cultural baniers between parents and school personnel continue
to impede appmpriate parental participation in the special education process. Hispanic parents
tend to be very trusting of school personnel and may feel they are intmding in *Ix school's
domain if they express concerns with their children's education, thus tlwy are not inclined to
participate in the IEP prom's. Efforts have been made to involve migrant parents in the education
of their children with disabilities by using liaisons proficient Li dr parent's native language,
sending corresponcknce in the patent's native language, and being aware of language arx1 cultural
baffle's to participation.

Sodoeconomic Status

In addition to the educational risks posed by their migrancy, migrant students are also
more impoverished than their peers. In one study of migrant students, 255 of 268 qualified for
fire or reduced-price lunch (Marks, 1987). Another study indicated that in 1981, migrant
farmworkers earned an average of $3,995 from both farm and non-farm employment, with about
68 percent of those earnings coming from farm work. In that same year, the national average
non-farm earnings was $13,270 (Pollack & Jackson, 1983, in Dement, 1985). Socioeconomic
status, educational levels, and family structure have been shown to relate to academic achievement
(Laosa, 1984; Brown, 1980; Carter & Segura, 1979; Duran, 1983; Henderson, 1981; Lambert,
1977; NCES, 1978; Rosenthal, Baker, & Ginsburg, 1983 in Young et al., 1986). Therefore, dm
educational disadvantagement associated with low socioeconomic status, coupled with the
condition of migrancy, can make educational progress difficult.

Identification and Assessment

Because educational disadvantagement and learning problems are both manifested through
low academic achievement, the poverty arxi disadvantagement common to migrant students can
complicate the identification and assessment of some disabilities for this population. Some
researchers hold that when the choice of classification is learning disabilities or educable mental
retardation, a socioeconomic bias influences the placement of low socioeconomic students into the
mental retanlation category (Burke, 1975; Franks, 1971 in Bernard & Clarizio, 1981). However,
more recent research has found no significant relationship between socioeconomic status and
special education placement (Bernard & Clarizio, 1981).
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Residence in Rural Areas

The nature of the work performed by migrant workers brings them predominantly into
rural areas. Several factors influence efforts to serve children living in rural attn. Perhaps the
mma influential is geography; mral schools often are located in geographically large, sparsely
populated areas. Relatively small numbers of students, who ate scattered at great distances from
one another, must be sewed. Severe climatic amditions may pievail or =sway affect the
regice. Locally, the rate of unemployment may exceed national as well as suburban and urban
averages. Because of declin'ng student enrollment, the financial resource base may be low aml
declining. With costs high and student enrollment relatively low, special services of any kind
(e.g., speech and language therapy or music and art) may be difficult to provide.

Community values may stress adherence to established practices and customs, making
more difficult the introduction of promising, but non-traditional innovations; e.g.,
telecommunication advances that speed communications and reduce isolation among teachers.
Transportation to general and/or special education programs may be expensive, unreliable during
periods of the year, or prohibitive because of distances.

Geographic dispersity can impede the provision of appropriate special education services,
from identification and assessment to service delivery, including placement, personnel, h_rel
parental involvement.

Identification and Assessment

Within rural areas, appropriate procedures generally are available to assess and identify
students who have mild or moderate disabilities (Condon, 1983). For disabilities which are
reported less frequently or those which affect educational progress more severely, e.g., hearing
impairments, visual impairments, severe and multiple disabilities, assessment procedures are often
less than adequate (Helge, 1986). When coupled with diagnostic personnel shortages and scarce
resources, the timely and appropriate evaluation and assessment of students suspected as having
disabilities is exceptionally difficult. Measures that are available may not be sufficiently sensitive
to note cultural differences complicating efforts to accurately identify students in need of special
education services.

Service Delivery In Rural Areas

Many factors can interfere with special education service delivery in rural areas. Among
them are a lack of placement options, shortages of adequately trained personnel, and lack of
parental involvement.

Placement. Because of great distances and relatively small numbers of children, it is often
difficult to balance the principal IDEA requirements to provide an appropriate public education
and to offer services within the least restrictive environment for each individual child with
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disabilities. Scarcity of resources and personnel in many rural areas make it more difficult to
make the full continuum of placanents available. Many students with mild and unnetimes sevem
disabilities receive services within regular classrooms as educators seek to meet both tlz LRE
mandate and still provide "specially desigivcd instruction" (Helge, 1986). In general, services are
provided with less difficulty to students who have mild rather than severe disabilities, although
educators sometimes experience problems providing services within the mainstream that, in fact,
are "uniquely suited" to meet the individual student's need.

With respect to students with severe disabilities, school districts are attempting to provide\ \
services within the home district or cooperative, and for those served in full-time residential
settings, educators and administrators seek ways to allow participation with their peas who are
without disabilities. Many rural districts maintain non-categorical resource or self-contained
programs to make a continuum of placement options available to students, regardless of disability
(Condon, 1983).

Personnel. The recruitment and retention of qualified staff to serve children with
disabilities are particularly difficult in rural arras because of a variety of factors, including:
salaries that are not competitive with those offered in more urban areas, distances from urban
cultural centers, and the frequency with which staff must travel to serve students. Recruitment
of related service peisonnel, e.g., speech and language patlxilogists, psychologists, social workers,
and physical and occupational therapists is especially difficult. Some rural districts report that
they are compelled to hire young and inexperienced special education staff to fill positions (Helge,
1981b).

In rural areas, qualified staff are often needed to serve students with a variety of
disabilities and needs. However, current certification guidelines in many States trquire that
teachers specialize in one or more areas. Therefore, positions are difficult to fill if applicable
certification requirements limit teachers to the provision of services to students with one or two
disabilities. Reciprocal certification agreements among States are few, contributing to rural
personnel recruitment problems (Helge, 1981a).

Service delivery in rural areas is also affected by difficulties in retaining personnel.
Turnover has been estimated at between 30 and 50 percent for special education and support staff
in rural areas (Helge, 1981a). Social and cultural isolation or scarce special education resources,
induce many special educators and specialists to leave rural schools when a vacancy occurs in a
more urban setting.

Paremal Involvement. Even though many rural schools have provided for parental
participation, parents of students with disabilities often do not become )nvolved in their children's
education. Rural parents often feel that school personnel arc the experts and know what is best
for students. Therefore, parents take on a passive role and agme with any kind of services
provided for their children (Helge, 1986). Many rural areas do not have local chapters of parent
oriented organizations such as the Association for Retarded Citizens and the Association for
Children with Learning Disabilities. Rural parents of students with disabilities are geographically
dispersed making participation in such organizations difficult.

G-22



CONCLUSIONS

Effectively serving migrant students with disabilities poses challenges to educatois at all
levels because of the unique needs of these students. Migrant families taxi to have low
socioeconomic gat= many migrant children are extremely educationally disadvantaged.
Substantial numbers of migrant students are limited-English proficient. Residence in rural areas
can impede service delivery in accordance with the Individuals with Disabilities Education Act,
In addition, the condition of migrancy may cause disruOons in educational services and pohibit
the =orate assessment of special educational needs. While some teacher training programs have
been developed to addirss the needs of migrant students with disabilities, shortages of qualified
personnel still exist.

In addition to qualified staff, more data are neeckd to accurately assess dm numbers,
characteristics, and needs of migrant students with disabilities. Beginning with data for 1988-89,
State reported data on the number of migrant students with disabilities in each State being served
through the Chapter 1 Migrant Education Program were collected. The States reported serving
34,123 migrant students with disabilities in 1989-90. This data collection effort will provide
additional information on the size of the migrant population with disabilities. However, additional
data on: the disabilities of migrant students, services they are receiving, and model programs for
overcoming baniers to appropriate services, are needed.

Futther mcommendations for improving service delivery to migrant sthdents with
disabilities include: developing assessment instruments appmpriate for language-minority limited-
Erglish-pmficient students with disabilities, and improving the communication between sending
and teceiving districts. The University of Texas at Austin, with funding from the U.S. Depaitment
of Education's Office of Bilingual Education and Minority Language Affairs, is currently refining
and field testing an Assessment and Intervention Mockl for the Bilingual Exceptional Students
(AIM for the BESt). One component of the model is the use of cuniculum-based assessment to
help determine the instiuctional needs of students based on performance within an existing come
content. The assessment provides data to describe precisely what students laxiw in relation to the
cunicultun being taught (Rivera, 1989). This type of research may facilitate accurate assessment
of special education needs for migrant LM-LEP students.

Complaints about the quality and timeliness of data transmitted by MSRTS need to be
addressed, or alternative data transmission procedutes must be developed. Due to problems with
MSRTS, some local school districts have stopped using the system and have opted for alternative
data transmission proceduirs. Some migrant Kudents have predictaNe routes, spending one-half
of every year in one location and the other half in a second. In instances such as this, two local
districts can develop a coordinated curriculum for migrant students by communicating directly
between districts. Other districts send school transcripts with parents during a move in order to
avoid the delays associated with transmission through MSRTS. A reassessment of the MSRTS
system is required in order to determine means of imptovement.
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Finally, special educators and migrant educators need to work together to improve service
delivery at every level. At the Federal and State levels, the migrant education offices and the
special edwation offices must be informed of changing regulations that may impact se:vices to
migrant students with disabilities. Program monitors should be sensitive to the rights of migrant
students with disabilities and ensure that appropriate services are in place at the local level. In
addition, through coordination, migrant aral special educators can tackle barriers to serving migrant
stivients with disabilities. Improvements may come in the form of revised MSRTS design, teacher
training grants, and jointly funded research activities.

At the local level, the inclusion of migrant personnel on special education pm-referral
teams, coordination of services offered through MEP and special education, and use of bilingual
migrant staff members in assessing student needs are just a few areas for coordination. One of
the surresses of the Mgrant Education Program has been parental involvement. Personnel from
MEP that understand the language and culture of migrants may serve rxit imly in working with
students, but in working with the parents of migrant students with disabilities, bridging the gap
between special educators and migrant families.
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NATIVE PACIFIC BASIN AND NATIVE HAWAIIAN
STUDENTS WITH DISABILITIES6

The Pacific Basin region encompasses American Samoa and Guam, the Commonwealth

of the Northern Mariana Islands, the U.N. Trust Territory of Palau, and two new sovereign nations
created upon the signing of Compacts of Free Association with the United States wvemment:
the Federated States of Micnmesia and the Republic of the Marshall Islands. These two new
nations and Palau were formerly part of the U.N. Trust Tenitory of the Pacific Is lamb!

Tlw Pacific Basin Consortium, a federally-funded personnel preparation pmjeet designed

to assist tenitorial departments of education in cooperative and concentrated service delivety
efforts, has identified the following factors affecting delivery of educational services in the region:

communication and travel difficulties in an area covering millions
of square miles;

small population groups that are isolated and geographically
remote (some islands have school populations as small as 15 to
20 students);

language and cultural differences (tlx majority of imligenous
Pacific Basin cultures place a greater emphasis on confomiity to
group norms than Western cultures do. This can lead to a certain
amount of stigmatizing of individuals with disabilities as

"deviant," and to a consequent reluctance to identify mild or less

apparent disabilities);

very limited financial resources (Federal funds are often the sole
or major support of educational programs in the region); and

small numbers of professionally trained educators (Brady &

Anderson, 1983).

Native Hawaiians, although not residing in the Pacific Basin proper (the majority reside

in the State of Hawaii), are impacted by some of the same factors that affect service delivery to
Pacific Basin inhabitants. Approximately 5 to 7 percent of the population of Hawaii is Native

'The information presented in this section is based on data collected in 1988; where available,

updated information has been included.

7Palau, formerly part of the U.N. Trust Territory has voted for self-governing, fire association

status, but certain provisions of the proposed constitution aie under mgotiation so Palau remains

a Trust Territory under the administration of the United States (WRRC, 1987).
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Hawaiians. While relative isolation awl fiscal limitations art not as constraining for this
populaan, issues related to cultural and linguistic differences with the mainstream are very
relevant.

PROGRAMS FOR NATIVE PACIFIC BASIN AND NATIVE HAWAIIAN STUDENTS

The degme to which Pacific Basin programs model themselves after mainland programs
varies from territory to territory. The Tenitories of American Samoa awl Guam and the
Commonwealth of dm Northern Marianas have developed an educational system similar to that
of the mainlaml. These jurisdictions are now proceeding to build culturally adapted programs
modeled after mainland schools (Western Regional Resource Center, 1987). Two conflicting
philosophies .exist concerning the role of mainland curricula and programs in the area. One
suggests that English and mainland curricula should predominate. However, this philosophy has
been challenged by some Pacific Basin educators, who believe locally developed curricula would
better serve the region's students (Interview with Daniel Nielsen & Stephen Spencer, 1988;
Interview with Jane French, 1988). These outlying areas are eligible to apply for special
education f, .nds either through the various individual programs (Pan B of IDEA, Part H, and the
like) or they may receive assistance through the consolidated grants programs. Currently, these
areas apply for funding through the individual Federal special education programs.

The developing governments of the Western Pacific are in a different position. In 1986,
with the signing of the Compacts of Free Association. the Trust Territory of dm Pacific Island
jurisdictions emerged as two new nations. Palau will become independent upon final ratification
of the Compact. With the National Literacy Act of 1991 (P.L. 102-73), two independent nations
became eligible for IDEA, Part B funds upon OSEP approval of their State Plans. Palau remains
a U.N. Trust Tenitory pending the final negotiations on the Compact of Free Association; it
panicipates in the consolidated grants program. The "free association" relationship specified in
the compacts means that timse entities are fully independent nations, with control over their own
governance systems, laws, and domestic and foreign policy. Pmvisions in the legislation
approving tlw Compacts of Free Association continued the panicipation of these developing
governments in various Federal programs at a reduced level upon the agreement of the involved
governments until FY 1989.

Special education services were introduced to the Pacific territories in the late 1960s and
early 1970s (Brady & Anderson, 1983). Services in much of the region are in an introductory
stage (Interview with Dawn Hunter, 1988). The Territory of Guam, with a long history of
involvement with American educational models and a relatively concentrated population, has been
relatively quick to develop special education services (Brady & Anderson, 1.13), but in most
areas of the Pacific Basin, special education and regular education services alike are being
developed without many historical precedents, under very different conditions from those found
on the mainland.



SPECIAL EDUCATION FOR NATIVE PACIFIC BASIN AND NATIVE kV, WAHAN

STUDENTS WITH DISABILITIES

Infonnation on special education service patterns in the Pacific Basin is scarte. Peponing
requirements for child count and other OSEP data vary across the Pacific Basin due to thwecial
status of some of the outlying areas. At the present time, American Samoa and Gran a d the
Commonwealth of tlx Northern Marianas, which apply directly for special education :&nd under
the various individual programs sue expected to meet the reporting requirements of tlie pr g. anis
under which they are funded. Palau participates under the consolidated grants programs; Palau
has recently begun to meet IDEA reporting requirements. Beginning with ttw 1992-93 school
year, the Federated States of Micronesia =I the ReNblic of the Marshall Islands will be required
to meet the reporting requimments of IDEA as part of OSEP's State Plan approval process.

The Rehabilitative Hospital of the Pacific in Hawaii is constnicting a Rehabilitation,
Research, and Training Data Tracking System to determine the number of individuals in the
Pacific Basin region served and in need of service in the areas of special education, vocational
rehabilitation, and disability-related health care. Until this database is completed, no
comprehensive special education data reporting system for the whole Pacific Basin region exists.

The few figures that are available, however, arc illustrative of regional trends in service
delivery. Guam serves six to seven permnt of its students with disabilities, with those with
moderate to severe disabilities receiving more extensive services than those with mild disabilities
(Interview with Daniel Nielsen & Stephen Spencer, 1988). The Commonwealth of the Northern
Marianas also provides higher rates of service to students with severe and profound disabilities
while students with mild disabilities are underserved (Interview with Daniel Nielsen & Stephen
Spencer, 1988). In American Samoa, one-half to two percent of the population are being served,
with few individuals with mild disabilities among them (Interview with Jane French, 1988).
Among Native Hawaiians, 7.5 percent of school enrollees were served as of 1983, below the
national average of 11 percent for that year (The Kamehameha Schools, 1983).

A study of special education service patterns was completed by the Guam Division of
Special Education for the 1983-84 school year (Lee, 1984). Data on the ethnic backgrounds of
1,946 special education students was analyzed; this was 96 percent of all students receiving special
education. Disproportionately high proportions of Chamorros and other Pacific Islanders were
served in special education while for Filipinos, Caucasians, Asians, and students of other ethnic
backgrounds the opposite was true. Chamorms were 56.5 percent of Guam's total public school
enrollment, but 72.1 percent of the special education enrollment. For Pacific Islanders these
proportions were 2.3 and 3.4, respectively. The proportion of Chamorms students was
disproportionally high among those categorized as slow learners, although this was true to a lesser

extent for all categories of disabilities. Only for the slow learner category was the proport)on of
Pacific Islanders served not higher than would be expected. Filipinos were underrepresented
among each of the individual disabilities, and Caucasians and other ethnic gmbps were served in
disproportionately low proportions except for the communications disorders category.
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The patterns of service delivery differ for Hawaii given its close relationship with the
mainland. Hawaiian, part Hawaiian, and Samoan students were more likely to have learning
disabilities than were all stiglents receiving special educatiai in Hawaii.8 (See table 0.7.) All
three groups were, however, less likely to have speech impairments than were all students.
Samoan students were slightly more likely to have mental retaidadon than weir all students in
Hawaii. No other meaningful differences were found given the small number of stuskats in sonic
comlAnations of ethnic groups and conditions of disabilities.

FACTORS ASSOCIATED WITH THE PROVISION OF SPECIAL EDUCATION
TO NATIVE PACIFIC BASUN AND NATIVE HAWAIIAN STUDENTS WITH
DISABILITIES

For students with disabilities who are natives of the Pacific Basin or Hawaii, there air
several factors which make ttw delivery of special education services difficult These include the
unique language and cultures of the students and the extremely dispersed population centers in
which these students live. Both of tIvzse factors will be outlined below with references to how
they impact on tix delivery of special education services to the population.

Language and Culture

The population of the Pacific Basin encompasses both Micmnesian and Polynesian
peoples, as well as a variety of rxm-indigenous populations. That am 16 ethnic groups in the
regim's student population, with more than 11 trimary languages spoken. English is a second
or third language for the majority of the region's students and educators alike (Brady & Anderson,
1983).

The Pacific Region Educational Program (PREP) reported in 1987 that there were between
one and four indigenous languages spoken in the single jurisdictions of the regions; English is
spoken in all jurisdictions with some indigenous families using English as a home language.
Approximately 31 languages and dialects air spoken in the region (Northwest Regional
Educational Laboratory, 1987). In 1986, awroximately 20 percent of the students in Hawaii weie
Filipino, White, and part-Hawaiian; 2 percent were Hawaiian and 16 percent were Japanese
(Pacific Region Educational Program, 1987). This diversity significantly impacts dx identification
and assessment process, programs for students with disabilities, and parental involvement.

'Data were available from the Hawaii special education database on the number of students
receiving special education by ethnic group. These data include students served under the Part B
of IDEA on December 1, 1987.
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TABLE G.7

Hawaii: Number and Percentage of Students Receiving Special Education by Disability and Ethnic Gimp During 1986-87 School Year

Etimic Group

Native American AsianY

Spanish/Puerto
Ricanfflortu 8uese Black Wl"te Hawaiian

Disability Number PCTCCilt Number Percent Number Percent Number Percent N Percent Number Percent

59.61 193 47.54 1,398 44.61 329 56.82
Specific learning

disabilities 29 56.86 756 32.59 825

Learning impainnents 2 3.92 25 1.08 20 1.45 12 2.96 63 2.01 13 2.25

Speech impairments 13 25.49 1,069 46.08 296 21.39 102 25.12 1,024 32.67 154 26.60

Mental rctardation 3 5.88 193 832 108 7.80 35 8.62 177 5.65 37 6.39

Serious emotional
disturbance 3 5.88 72 3.10 74 5.35 27 6.65 216 6.89 17 2.94

Hearing impairments 0 0.00 43 1.85 9 0.65 7 1.72 39 1.24 10 1.73

Severe multiple disabilities 0 0.00 29 1.25 14 1.01 7 1.72 45 1.44 5 0.86

Orthopedic impairments 0 0.00 61 2.63 15 LOS 7 1.72 60 1.91 4 0.69

Other health impairments 0 0.00 16 0.69 4 0.29 6 1.48 41 131 6 1.04

Visual impairments 0 0.00 16 0.69 6 0.43 3 0.74 16 0.51 0 0.00

Deaf-blindness 0 0.00 2 0.09 2 0.14 1 0.25 0 0.00 0 0.00

Autism 0 0.00 6 0.26 4 0.29 I 0.25 11 0.35 1 0.17

Mi&.Ang 1 1.96 32 1.38 7 031 5 1.23 44 1.40 3 032

All Disabilities 51 100.00 2,320 100.00 1,384 100.00
.

406 100.00 3,134 100.00 579 100.00

r-
(Continued) r
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Table (17 (continued)

Disability

-i
Ethnic Group

Part Hawaiian Samoan Filipino Other Total

Number Percent Number Percent Number Percent Number Percent Number Percent

Specific learning
disabilities 2,468 55.02 325 58.45 1,086 4535 507 47.38 7,916 4836

Learning impairments 68 1.52 5 0.90 29 1.22 22 2.06 259 1.58

Speech impairments 1,189 2630 117 21.04 738 30.96 323 30.19 5,025 30.70

Mental retardationY 265 5.91 53 9.53 261 10.95 79 7.38 1,211 7.40

Serious emotional
disturbance 206 4.59 20 3.60 67 2.81 63 5.89 765 4.67

Hearing impairments 72 1.60 13 2.34 66 2.77 11 1.03 270 1.65

Severe multiple disabilities 56 1.25 5 0.90 38 1.59 14 1.31 213 1.30

Orthopedic impairments 71 1.58 8 1.44 41 1.72 25 2,34 292 1.78

Other health impairments 20 0.45 I 0.18 11 0.46 10 0.93 115 0.70

Visual impairments 13 0.29 2 0.36 18 0.76 5 0.47 79 0.48

Deaf-blindness 1 0.02 0 0.00 0 0.00 0 0.00 6 0.04

Autism 3 0.07 0 0.00 5 0.21 2 0.19 33 0.20

Missing 54 1.20 7 1.26 24 1.01 9 0.84 186 1.14

All Disabilities 4,486 100.00 556 100.00 2,384 100.00 1,070 100.00 16,370 100.00

* Percentage is based on all disabilities, calculated as follows:

(number receiving special education for a disability/number receiving special education for all disabilities) * 100.

'Asian includes Indo-Chinese, Chinese, Japanese, and Korean.
*Mental retardation includes mild, moderate, severe, and profound mental retardation.

Source: Hawaii Special Education Database.



Idennfication and Assessment

In keeping with tlw requirements of Pan B of IDEA, the identification and assessment
process in the Pacific Basin is individual and nondiscriminatoty in nature, and reflective of
individual student's strengths and weaknesses. Within these parameters, the method of assessment
used varies across the Pacific region. In the former Trust Territory nations, the approach has been
to emphasize the specific functioning of the student (We Ile, 1979). In American Samoa,
curriculum-based assessment is being used, and assessment is conducted based on severe academic
delay for students with mild disabilities (Interview with Jane Flench, 1988). Assessment is
generally conducted by local special educators; however, consultative services are sometimes used
in parts of the region. The Special Education Department at the Community College of
Micronesia, which is responsible for developing and disseminating materials andior procedures
for identifying children's special learning problems in the area, provides direct consultation
services to districts' programs upon request (We Ile, 1979).

Culturally based perspectives in the Pacific Basin have affected the delivery of services
to students with disabilities. For this reason, services are more likely to be provided to children
whose disabilities are most visible or obvious. In American Samoa, for example, pity is a
common response to persons with severe impaimients, and these disabilities arc viewed as a
stigma (Interview with Jane French, 1988). Students with mild disabilities are not perceived to
be in need of services. Because of these attitudes, only about two percent of the population is
being served in the various categories of disabilities in American Samoa.

Evaluation materials for the region are in a developmental stage. Few assessment
materials in native languages exist, so testing must generally be done in English. Given that
English is the second or third language for most Pacific Basin students, it often requites additional
care on the part of the assessor to discern between a learning problem related to a disability and
a lack of proficiency with the English language. Because of the difficulty of accurate testing,
immediately apparent visual, orthopedic, or serious hearing impairments and severe mental
retardation are identified and served more readily than mild or less apparent conditions of
disabilities (Brady & Anderson, 1983). Accurate identification of children in such categories as
educable mental retardation, specific learning disabilities, and serious emotional disturbance is
especially problematic (We Ile, 1979).

Among the attempts to improve assessment in the Pacific Basin are:

In American Samoa, the Intensive Educational Screening Project
(IESP) is one in which special education consulting teachers
work with regular education staff in adapting instruction and
curricula for students experiencing significant difficulty and/or
making inadequate progress. After several months, students
whose needs were not accommodated sufficiently through
curriculum-based forms of assessment and intervention are
referred for multi-disciplinary evaluation and in some cases are
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identified as having disabilities (Interview with Anita Pines,
1988).

The Commonwealth of ttw Northern Mariana Islands currently
has a bilingual grant to examine language development in native
children; the goal is to develop an assessment model and
eligibility criteria for speut.ii impairments (Interview with Daniel
Nielsen & Stephen Spencer, 1988).

Parental Involvement

Cultural norms aml language differences in the Pacific Basin impact on the nature of
parental involvement in special education; this is particularly true for the identification and
assessment process and the goals parents have for their childien. The majority of Pacific Basin
cultures are far less individual-oriented than mainland U.S. culture. Among traditional Pacific
families, individuals are expected to fulfill their responsibilities to their extended families
throughout their life. "Independent living" for persons with disabilities is not necessarily an
expected or desired outcome (Interview with Daniel Nielsen & Stephen Spencer, 1988). Among
traditional Native Hawaiians, the 'ohana,' a cooperating, largely kin-based group that shares work
and resources, still exists. Share-functioning, not independence, is the norm (Thatp, 1982). For
both groups, parents generally do not want their children to deviate from group nonns, nor do they
want them separated from the peer group. Early results of an extensive community needs
assessment survey conducted in the Trust Territory nations showed a preference for training in
village-based and self-lwip skills (Brady, 1983). Education professionals seek to take these
cultural differences into account when developing IEPs and outlining program options for students.

Some Pacific Basin parents choose not to become directly involved in their children's
education and to defer decision making to professional educators. In the Northern Marianas, an
attempt is being made to increase parental involvement through a parent advocacy mov ement,
which is being encouraged by the Department of Education (Interview with Dawn Hunter, 1988).

Population Dispersal

The Pacific Basin is an area of more than 2.8 million square miles, larger than the
continental United States. The total land mass, however, is just more than 1,000 square miles.
The region has a population of approximately 266,000. The extreme distances and dispersed
populations significantly impact placement patterns, special education programs, and personnel
availability. In addition, these factors necessitate interagency cooperation in the provision of
services to students with disabilities.



Placement

To meet the individual needs of chiklren with disabilities, IDEA mandates that a
continuum of placement options be available, and that children be served in the least restrictive
environment possible. In the Pacific Basin, these two requirements have been difficult to
accommodate. The development of placement options in the Pacific Basin has been affected by
both geography and shortages of trained staff. In tlx areas of the former Trug Territory, because
of small population centers and large distances separating islandsperhaps with school populations
as small as 15 to 20an attempt has been made to facilitate the integration of children within
regular classrooms and in non-categorical and cross-categorical programs insofar as possible
(We lle, 1979). One placement option available in many areas is a self-contained class within a
regular education building. Community-based special education classes represent one way
children with handicaps may be served in village scivols in dm most remote areas. Most of the
regimes territoties have developed some resource moms in village schools to serve children with
mild disabilities while American Samoa and some areas of the Federated States of Micronesia
have begun developing homebound programs with itinerant teachers to serve low incidence
children or students in remote villages (Brady & Anderson, 1983). There are very few residential
placements in the region.

In the Territory of Guam, some students are served in the Chief Brody Memorial School,
which was the first separate school for students with disabilities founded in the Pacific Basin.
Students in tlx school are increasingly being integrated within neighborhood schools (Interview
with Daniel Nielsen & Stephen Spencer, 1988). In developed arras of Hawaii, the full range of
placement options are available; in outlying Hawaiian islands, options are limited by such factors
as remote locations, small population clusters, and the developing natum of many special
education programs.

Programs

Due to small, 'emote population centers and scarcity of resources, service delivery in the
Pacific Basin is less categorical than on the mainland. To a large extent, Pacific Basin special
education programs use cross-categorical service delivery patterns. In the former Trust Territory
areas, children are described as having mild, moderate, or severe disabilities according to their
level of functioning in their surroundings (Brady, 1983). Across the region, even in mole
developed areas such as Guam, there is a movement undenvay toward noncategorical service
delivery and cross-categorical placement (Interview with Dawn Hunter, 1988). Curricula in most
of the region, however, have traditionally been imported from the mainland. Some special
education classes are taught in native languages, but most classes for grades 3-12 are taught in
English (Brady & Anderson, 1983).

There are two distinct views among Pacific Basin special educators as to the
appropriateness of importing mainland curricula to the region. One view holds that curricula and
instructional methods common to the mainland will help bring about modernization and economic
development to the region, ultimately raising living standards. The other view holds that cultural
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values am' educational needs differ significantly between the mainlarK1 and the Pacific Basin such
that mainland curricula are far less relevant and effective than locally developed curricula. Dr.
Kangichy We lle, an alherent of the latter view, argues that some studait difficulties in the region
may be due to a curriculum that is not relevant or well-plamw.d, rather than to the disability of
the student (1979).

Some regular education services that are also used by special education students are in
short supply in the region. Shortages of supplementary training in basic skills, tutoring and
counseling services, and culturally appropriate counseling services have all been cited as
contributing to the limited educational achievement of Native Hawaiians (The Kamehameha
Schools, 1983). These shortages exist to a greater extent for populations residing in remoter areas
of the Pacific Basin. Infant and preschool services are also under development in most of the
regica There are some existing sources for program materials and technical assistance. The
Community College of Micronesia's Special Education Department is irsponsible for developing
and disseminating program materials, and tedmical assistance to territories is often provided by
the Weston Regional Resource Center (Welle, 1979 & Brady, 1983).

Two recent program development activities are of note:

Personnel

The lab school of the Kamehameha Early Education Project
(KEEP), opened to Hawaiian children in 1972, utilizes teaching
methods based on the cultural backgrounds of the Hawaiian
student, particularly peer orientation. After five years of
continual readjustment of instructional practices, reading scores
began to improve significantly. KEEP staff members noted that
their acceptance of a "talk-story" style of classroom participation
coincided with the Hawaiian children's entering more fmely into
discussions of the readings (Harvard Graduate School of
Education, 1988).

To achieve the goal of teaching all Samoan children to read and
to provide services to children with disabilities, American Samoa
is implementing a consultative teaching program in five
elementary schools. A consultant teacher will screen children in
four grades on reading performance. Baseline data will be
collected and interventions conducted. Children who fail to make
adequate progress are =messed and, where appropriate, referred
for multidisciplinary evaluation (Interview with David Rostetter,
1988).

Small numbers of piofessionally trained educators, high rates of staff turnover, and the
remoteness of much of the population all combine to make special education personnel a scarce
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resounx in much of the Pacific Basin. The level of training required for vecial educaticm
teachets varies across the region. Both Guam and Hawaii require a bachelor's degree and
certification for all special education teactmrs, whereas in American Samoa and the nations of dm
Rymer Trust Tenitory, only about 10 percent of special education teachers have bachelor's
degrees. In the Commonwealth of dm Northern Marianas, all teactmrs have associate degrees.
In the former Trust Teffitory nations, only about half of the special education teachers are mported
as having associate degrees (Brady, 1983).

The Pacific Region Educational Program (PREP) reported in 1987 that most teachers, 72
percent, were ethnic natives; however, Guam was an exception with slightly more than half of the
teachers being non-natives. Most jurisdicticais require only an associates degree for teacher
certification, tait some require higher degrees. Most teachers in the region are certified (Northwest
Regional Educational Laboratory, 1987).

Them ate two degree-granting institutions in the Pacific Basin that provide preservice
special education teacher trainingthe University of Guam and the Community College of
Micronesia. The Community College of Micronesia grants an associate degree in special
edimation and offers a concentration in visual, auditory, or learning problems. The University of
Guam grants a special education bachelor's and master's degree that includes concentrations in
learning difficulties, vocaticmal education and administration (Brady, 1983). In addition to
providing preservice training during the regular school year, the Community College of
Micronesia also provides in-service sessions during summers for special education perscamel from
all over the Pacific Basin (We lle, 1979). Educators can receive additional training from
universities outside the territories; many islands have no universities to train special erh.catots.
Pacifii Basin special educators have participated in programs offered by the University of Hawaii,
San Jose State University, and the University of Oregon, sometimes with government assistance
(Interview with David Rostetter, 1988).

Preservice and in-service training air also provided at local sites by teacher traitmrs and
short-term, itinerant consultants. American Samoa, dm former Trust Territory nations and the
Commonwealth of the Northern Marianas all employ teacher trainers within their special education
divisions. Short-term consultants are most often professionals under contract or on staff with the
Western Regional Resource Center. In other cases, consultants have been hired directly by
territorial Departments of Education. The use of short-term consultants for teacher training has
been criticized, because short-term consultants often lack cultural familiarity with the region and
have language diffetances with local educators; frequently there is a lack of trained staff to follow

up on recommendations (Brady, 1983). Despite these factors, however, use of short-term
consultants frequently is the most feasible method of providing in-service training to special
educators in remote areas.

Fiscal limitations, scarcity of resources and remoteness of much of the population make
related services very difficult to provide in the Pacific Basin, except for Hawaii. All of the
territorial departments of education confront severe personnel shortages in this area. When
services are provided, it is generally by itinerant teams of medical and support personnel from the
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U.S. mainland (Brady & Anderson, 1983). Some related services are provided by the local
hospitals.

Interagency Cooperation

There are several organizations in the Pacific Basin that work to coordinate regional
training and provide technical assistarre to territorial departments of education. These
organizations must confront isolation mai language barriers in their attempts to facilitate
interagency cooperation. The first of these is the federally-funded Pacific Basin Consortium,
which consists of department of education representatives from each island terdtory and Hawaii,
and Institutes of Higher Education representatives from the University of Guam, University of
Hawaii and the Community College of Micronesia. Assistance has ranged from coordinating
training for temzhers of the severely handicapped to direct assistance in preparing project pmposals
and developing internal management procedures (Brady & Anderson, 1983). Another organization
is the Resource Access Project of the Pacific, which brings together territorial Head Start and
department of education early childhood officials to prepare teachers of rung children for
incoming special needs populations (Brady & Anderson, 1983). The Community College of
Micronesia also works in close cooperation with local districts, planning its preservice and in-
service training to reflect the needs of individual district.s and serving as a clearinghouse for
educational materials (Welle, 1979).

CONCLUSIONS

For Native Pacific Basin and Native Hawaiian students with disabilities, the provision of
special education services is made particularly difficult by the populatim dispersal and the
diversity of languages and cultures that characterize the region. Interagency cooperation in the
provisice of services and innovative approaches to programming offer two modes of improving
service provision that have shown some promise in the region. However, more research is
needed to assum further innovation in this region.

Perhaps the most critical need for future research regarding the Native Pacific
Basin/Native Hawaiian population is more data to analyze student needs and service patterns.
While the State of Hawaii's special education database may be used to provide data on the Native
Hawaiians living in Hawaii, data on Native Pacific Basin student.% with disabilities and Native
Hawaiians living outside Hawaii are scarce. The database under construction by the Coordinating
Council for Data Collection in Micronesia may provide the necessary data to answer basic
questions concerning the number of children served and where they are served. As with the LM-
LEP population, further studies are needed on the impact of the use of native languages and
culturally relevant curricula on the provision of services to these populations. Importantly, Native
Hawaiian and Native Pacific Basin students tend to live in extremely different societies with
disshnilar service delivery patterns; therefore, corKlusions learned concerning one of these
populations cannot be applied to the other.
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APPENDIX H

ADDITIONAL DATA ON CHILDREN AND YOUTH
CLASSIFIED WITH DEAF-BLINDNESS

16.
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TABLE HI

Summary of Annual Count of Students with Deaf-Blindness by Reporting Source and Size as of October 1, 1991

_
1

I

Child Count Reputed Undo. Current Age of Child

Unknown
Part B,
IDEA

Chapter 1
ESEA 0 - 2 3 - 5 6 - 11 12 - 17 18 - 21 Unknown

Total
Count

Alabama 16 110 56 14 35 54 55 24 182

Alaska 1 15 3 2 5 7 2 3 19

American Samoa 2 7 7 2 9

Arizona 30 34 18 11 19 27 17 8 82

1=2111111111111.11
California

28

902

39

77

3 12 37 19 7 78

43 112 326 310 1.. 979

Colorado 10 15 88 15 23 25 28 22 113

Connecticut 2 4 38 5 II 15 13 44

Delaware 40 2 7 18 9 4 40

District of Columbia 10 3 4 3 10

Florida 27 80 37 7 16 48 42 31 144

Georgia 12 73 110 26 56 57 34 22 195

Guam 3 2 16 1 4 6 8 2 21

Hawaii 38 21 5 19 26 9 59

Idaho 17 10 3 3 7 12 2 27

Illinois 54 16 202 42 53 72 55 50 272

Indiana 19 37 122 12 30 57 51 28 178

Iowa 11111111113111111111111 6
19 14 9 48

r



Table H. l (continumi)

Child Count Reported Under Current Age of Child

Total
CountU n k n o w n

Part B,
I D E A

Chapter 1
ESEA 0 2 3 - 5 6 - 11 12 - 17 18 - 21 Unknown

Kansas 31 36 2 7 32 17 9 67

Kentucky 8 54 39 2 14 43 29 12 1 101

Kosrae 20 2 6 10 1 1 20

Louisiana 16 30 79 6 4 39 36 40 125

Maine 10 2 6 1 3 9 2 3 18

Marshall Islands 11 3 1 3 1 3 11

Maryland 7 20 40 1 7 29 13 17 67

MassachuSettS 141 20 32 36 29 24 141

Michigan 1 208 26 40 59 63 21 209

Minnesota 7 158 15 3 13 68 70 23 3 180

Mississippi 9 107 42 7 29 64 3e 19 158

Missouri 6 124 25 8 17 61 43 26 155

Montana 12 23 7 2 11 17 9 3 42

Nebraska 68 2 1 2 17 35 15 70

New. , 2 25 19 3 5 27

Ne ,, 1k, , ' 8 22 1 10 13 5 1 30

Ne* i 15 57 249 71 109 53 52 36 321

New Mexico 8 53 22 6 12 22 23 14 83

New York 15 104 516 13 59 277 180 101 5 635

North Carohna 27 253 80 15 45 130 105 65 360

5



Table HA (continued)

Child Count Reported Under Current Age of Child

Total
Count

U n l a t o w n

Part B,
I D E A

Chapter 1
ESEA 0 - 2 3 - 5 6 - 11 12 - 17 18 - 21 Unlawwn

North Dakota 49 11 8 15 13 2 49
7

Northern Marianas 1 7 7 1 3 8 2 1 15

Ohio 267 6 14 44 93 94 a 273

Oklahoma 1 123 22 6 17 63 45

p.

15 146

Oregon 90 14 14 78 22 11 1 90

Pennsylvania 30 144 43 30 43 34 24 174

Pohnpei 42 3 9 16 11 2 1 42

Puerto Rico 34 11 16 7 M

Republic of Palau 13 22 1 1 20 10 3 35

Rhode Island 5 33 6 2 13 19 6 4 44

South Carolina 30 27 32 10 15 20 27 17 89

South Dakota 22 14 1 18 15 2 36

Tennessee 14 18 3 9 16 4 32

Texas 122 113 23 39 72 73
1

28 235

Truk (Chuuk) 19
,

1 2 15 1 19

Utah 23 46 34 14 16 39 21 13 103

Vermont 2

p.

5 30 1 6 19 5 6 . 37

Virgin Islands 12 2 4 2 1 3 12

Virginia 61 98 8 14 33 59 26 10 25 167

Washington 48 34 20 8 13 35 26 20 _ 102

r
5 4



Table H.1 (eaninued)

41,

Child Count Reported Under Current Age of Child

Total
CountUnknown

Pan B,
IDEA

Chapter 1
ESEA 0 - 2 3 - 5 6 11 12 - 17 18 - 21 Unknown

West Virginia 10 35 22 18 8 16 15 10 67

Wisconsin
-

132 21 12 35 52 40
,

14 153

Wyoming* 7 16 3 9 7 4
,

23

Total Count 786 3,570 2,941 565
_

1,123 2,486 1,994 1,086 43 7,297

* = Data from 1989; none submitted in 1990.



TABLE 11-2

Disability Reported Under IDEA, Part B or Chapter 1 of ESEA (SOP) for Students with Deaf-Blindthms in October 1, 1991 Annual Count

r:ri

Retardation
Speech

Impairment
Emotional

Disturbance
Orthopedic
Impoimsent

Other
Health

Impairnsast
Learning Multiple
Disability Disabilities

Alabama 13

Hearing
linpainnents Redness

5 93 1 16

Alaska

American Samoa

Arizona

Arkansas 28

California

Colorado

Connecticut

Delaware

'a of Cohenbia

Florida

Georgia

Guam

Hawaii

Idaho

Illinois

Indiana

Kansas

Kentucky

175

6

1 21

63 8 1

7

1

2

Visual
Impairments

Blind- Total

ness Unknown Collet

16 182

3 1 19

9

S2

2 11 78

130 3 979

SS 10 113

2 44

10

27 144

81 12 195

4

16

12 2 1

6

35 5 2

35 2

4 511 33 41 50

15

38

1

6 6 3 4

65 1

3 1

15

1 4



Table Hi (continued)

Disability

Total
Coma

Mental
Retrudation

Speech Emotional
Disturbance

Orthopedic
Myanmar(

Other
Health

Mtpainnent
Learning
Disability

Whip le
Disabilities

Hearing
Impairments

Visual
Impairments

Deaf-
mind-
ness Unknown

,nenmala

20

34 1 26 23 7

4
13 16 125

Maine 4 4 10 18

Marshall Islands II 11

Maryland 51 16 67

Massachusetts 141 141

hfichigan 15 170 12 5 1 209

Minnesota 36 2 3 11 16 3 59 41 7 ISO

Mississippi 48 19 1 54 1 f 18 9 158

Missouri 30 45 9 2 63 6 155

Montana 14 16 12 42

Nebraska 26 34 3 3 70

Nevada 2 18 4 2

New Hampshire 5 2 4 7 2-skt
3

1

3 125 15

30

321New Jersey 175

New Mexico 56 1 2 16 83

New York 67 473 64 16 15 635

North Carolina 9 251 1 72 27

Dakota 18 6 5 2 12 49

Northern Marianas 1 4 1 15

Ohio 101 1 150 6 4 6 273

Oidahoma 10 1 105 146

5 I.) k.
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Table 11.2 (continued)

Disability

Total
CountNlental

Retarchtion
SPeech

Imptirmatt
Emotional

Disturbance
Orthopedil
*ailment

Other
Health

Impainneat
Learning
Disability

Muhiple
Disabilities

Hearing
Impairments Deafness

Visual
Impaimtents

Deaf-
Blind-
ness Unknown

Oregon 37 3 5 10 5 23 90

Pennsylvania 50 9 1 7 1 2 31 61 174

Pohnpei
42 42

Pueno Rico
34 34

Republic of Palau
35 35

Rhode Island 10 2 24 1 2 5 44

South Carolifli 42 2 1 7 5 31 89

South Dakota
13 3 19 36

Tennessee 4 3 1 24 32

Teias
1 6 119 ns

Truk (Onaik)
19 19

Utah
11 10 8 51 23 103

Vermont 3 2 26 1 2 2 37

Virgin Islands
12 1

Virginia 39 2 46 2 9 2 63 167

Washington 4 1 23 3 4 1 18 as 102

West Virginia 14 1 35 3 1 10 67

Wisconsin 49 4 8 72 2 3 14 153

Wyoming 9 1 2 3 1 7 23

Total Count 1,079 28 3 83 56 23 2,905 239 281 332 1,421 847 7,297
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TAME Hi

Degree of Vision Loss and Degree of Hearing Loss for Students with Deaf-Blimlness in October 1, 1991 Annual Count

Degree of Vision Loss Degree of Hearing Loss

Total
Ccnmt

Partial
Sighted

Legally
Blind

Light
Peption

Only
Totally
Blind Unknown

Not
Testable Mild Moderate Severe Unknown

Not
Testable

Alabama 5 31 6 10 129 1 10 13 75 82 2 182

Alaska 4 1 8 1 5 3 5 9 1 1 19

American Samoa 4 5 8 1 9

Arizona 31 20 6 12 12 1 14 19 35 14 82

Arkansas 2 15 8 13 28 12 7 15 12 27 17
1

78
1

California 150 212 91 158 367 1 96 150 259 470 4 979

Cobrado 20 11 10 24 42 6 14 15 29 42 13 113

Connecticut 4 34 5 1 6 19 17 2 44

Delaware 18 10 1 7 2 2 17 8 13 1 1 40

District of Columbia 1 4 2 2 1 3 3 3 1 10

Florida 13 36 16 79 2 10 51 79 2 144

Georgia 33 36 31 35 27 33 27 32 62 51 23 195

Guam 11 3 3 1 3 6 6 6 3 21

Hawaii 6 4 13 16 1 19 5 2 12 1 39 59

Idaho 4 12 1 6 3 1 5 7 13 2 27

Ulinois 51 68 36 35 56 26 32 68 106 56 10 272

Indiana 32 51 25 21 49 18 29 56 75 178

Iowa 7 s 7 14 12 9 4 18 13 4 48

Kansas 2 13 16 7 26 3 9 6 26 74 2 67

Kentucky 13 17 59 5 5 2 s 40 46 2 5 101



Table H.3 (continued)

Degree of Vision Loss Degree of Hearing Lass

Total
Cotmt

Partial
Sighted

Legally
Blind

Light
Perception

Only
Totally
Blind Unknown

Not
Testable Mild Modate Severe Unknown

Not
Testable

Nome 2 18 1 19 20

Louisiana 16 21 8 24 53 3 22 10 62 28 3 125

Maine 4 7 3 3 1 2 7 9 18

Marshall Islands 11 1 2 8 11

Maryland 9 25 17 9 7 17 32 12 6 67

Masserthuseus 25 69 19 17 11 33 45 53 10 141

Michigan 18 46 29 74 15 27 19 32 77 31 50 209

Minnesota 45 41 8 23 63 39 33 56 51 1 180

Mississippi 10 19 22 46 60 1 12 12 38 83 13 158

Missouri 33 41 27 17 19 18 25 25 54 46 5 155

Montana 2 8 11 7 10 4 1 14 14 s 5 42

Nebraska 3 21 1 1 30 14 4 13 15 27 11 70

Nevada 7 4 3 5 6 2 1 3 11 10 2 27

New Hampshire 5 15 3 4 3 4 ,J 15 6 30

New Jersey 20 102 61 25 113 3 158 149 8 3 321

New Mexico 2.2 15 15 17 14 10 12 36 17 8 s

New York 67 172 62 86 174 74 66 80 188 721 80 635

North Carolina 74 169 40 57 16 4 98 93 139 13 17 360

North Dakota 6 5 18 8 1 11 14 9 5 1 20 49

Northern Marianas 11 4 1 4 1 9 15

Ohio 41 25 38 50 77 42 43 38 46 99 47 273

5 t'



Table H.3 (=thou!)

Degree of Vision Loss Degree of Hearing Loss

Total
Count

Partial
Sighted

Legally
Blind

Light
Perception

Only
Totally
Blind Unknown

Not
Testable Mild Modaate Severe Unknown

Not
Testable

Oklahoma 12 21 23 9 79 2 8 13 24 98 3 146

Oregon 12 24 12 6 36 7 14 24 17 28 90

Pamsylvania 15 46 31

12 1

30 44 8 8

28

27

2

54 70

12

15 174

42Po Impel 30

Puerto Rico 13 11 9 1 1 26 7 34

Republic of Palau 8 1 1 25 7 2 26 35

Rhode Island 2 14 16 5 6 7 14 13 6 4 44

South Carolina 18 38 16 14 2 1 17 26 39 6 1 89

South Dakota 6 2 7 21 13 S 15 36

Tennessee 9 7 3 8 5 3 3 22 4 32

Texas 75 109 1 S 33 26 63 108 38 235

Truk (Chuuk) 7 1 5 s 1 10 6 2 1 19

Utah 24 9 10 42 7 11 20 30 39 103

Vermont 5 11 3 4 14 5 5 7 19 37

Virgin Islands 5 6 1 11 1111 12

Virginia 20 33 33 25 42 14 9 31 43 53 167

Washington 24 27 10 20 19 2 11 23 51 14 3 102

West Virginia 17 12 4 12 10 12 8 i 2 12 11111 21 Ci7

Wiscorsin 7 23 17 24 22

23

60 7 17 28

23

67 153

23Wyoming

Total Count 1,118 1,807 915 1,089 1,951 417 892 1,378--==, 2310 2,148 569 7,297



TABLE 11.4

Major Cause of Disability for Students with Deaf-Blindness in October 1, 1991 Annual Count

Cause

Maternal
Rubella

Meningitis/
Encephalitis

Uskhr's
Syndrome

Central
Nervous
System

Dysfunction

Peripheral
Nerve

Dysfunctical

Other
Known
Cause

Unknown
Cause

Alabama 11 T 1 36

.1
26 101

Alaska 1 2 2 1 8 5

American Samoa 3 3 3

Arizona 8 3 2 6 1 50 12

Arkansas 4 4 9 1 30 30

California 101 44 12 135 15 317 355

Colorado 7 5 1 41 5 17 37

Connecticut 19 2 2 2 18 1

Delaware 1 22 17

District of Columbia 1 4 5

Florida 34 4 15 23 68

Georgia Ii 12 3 9 1 81 76

Guam 2 I 1 T 5 5

Hawaii 3 I 4 1 31 19

Idaho 2 1 10 14

Illinois 29 16 6 9 1 116 95

Indiana 10 II 14 15 79 49

5 6 ,-;
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Table HA (continued)

Maternal
Rubella

Central
Nervous Peripheral

MeningitiW Usher's System Nerve
Encephalitis Syndrome Dysfunctimi Dysfunction

Other
Known
Cause

Unknown
Cause

Iowa 10 5 10 3 14

Kansas 5 6 1 18 2 20 15

Kentucky 4 9 14 1

Kosme

Louisiana

Maine 1

12 2 27 12

31 38

1, 19

41 24

1 16

Marshall Islands 11

Maryland 4 3 1 12 47

Massachusetts 12 6 3 9 7 98 6

Michigan 25 15 4 55 3 64 43

Minnesota 1 5 19 15 7 40 93

Mississippi 8 14 26 2 54 54

Missouri 14 10 6 30 4 39 52

Montana 2 5 10 7 11 7

Nebraska 1 2 1 33 33

Nevada 1 1 2 14 9

New Hampshire 1 1 5 2 15 6

New Jersey 24 16 66 35 99 81

f:41;



------
Cause

Maternal
Rubella

Meningitis/
Encephalitis

Usher's
Syndrnme

Central
Nervous
System

Dysfunction

Peripheral
Nerve

Dysfuncticm

Other
Known
Cause

Unknown
Cause

New Mexico 3 1 5 1 46 27

New York 63 24 21 107 21 204 195

North Carolina 20 11 6 62 6 175 80

North Dakota 1 4 9 32 3

Northern Marianas 2 4 4 2 3

Ohio 9 8 3 51 5 90 107

Oklahoma 6 30 70 40

Oregon 9 3 4 8 26 40

Pennsylvania 17 10 2 11 1 77 56

Pohnpei 42

Puerto Rico 31 1 1 1

Republic of Palau 3 31

Rhode Island 2 1 1 28 9 3

South Carolina 3 6 5 2 1 58 14

South Dakota 2 3 7 9 15
1

Tennessee 5 1 1 4 13 8

Texas 36 20 4 33 17 57 68

Truk (Chuuk) 1 18

Utah 2 5 1 21 1 43 30

5t) 5uk,
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Table H.4 (continued)

_

Cause

Maternal
Rubella

Meningitis/
Encephalitis

Usher's
Syndrome

Central
Nervous
System

Dysfunctico

Peripheral
Nerve

Dysfunction

Other
Known
Cause

Unknown
Cause

Vermont 2 4 1 10 8 12 1
Virgin Islands 3 9

Virginia 6 7 2 36 4 32 80

Wast!ington 8 4 12

,
2 2 50 24

West Virginia 2 1 1 9 1 33 20

Wisconsin 6 10 2 34 1 52 48

Wyoming ,
23

Total Count 589 326 199 998 221 2,535 2,429

:7, ,
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TABLE 11.5

Other Primary Disability for Students with Deaf-Blindness in October 1, 1991 Annual Count

Other Disability

Total
Count

Not
Listed

Mental
Retardation

Speech
Impaimient

Emotional
Disturbance

Orthopedic
Impairment

Other
Health

Impairment
Learning

Disabilities
Multiple

Disabilities

Alabama 23 62 3 14 11 2 67 182

Alaska 2 VI
A .1

1 1 19

American Samoa 9 9

Arizona 20 11 4 1 10 2 1 33 82

Arkansas 1 54 3 1 11 8 78

California 168 546 92 4 29 27 17 96 979

Colorado 14 68 11 1 2 3 14 113

Connecticut 8 28 2 2 3 1 44

Delaware 2 33 5 40

District of Columbia 2 5 2 1 10

Florida 25 96 18 2 2 1 144

Georgia 10 109 26 21 16 13 195

Guam 4 5 7 1 1 3 21

Hawaii 1 16 1 1 1 1 38 59

Idaho 11 3 13 2

Illinois 76 115 24 15 9 3 30 272

Indiana 14 99 5 1 5 1 53 178

Iowa 4 36 5 3 48

r-t- 'oil 5 't



Table H.5 (continued)

Other Disability

Total
Count

Not
Listed

Mental
Retardation

Speech
Impairment

Emotional
Disturbance

Orthopedic
Impairment

Other
Health

Impairment
Learning

Disabilities
Multiple

Disabilities

Kansas 53 1 6 6 1 67

Kentucky 18 73 4 3 1 2 101

Kosrae 6 5 1 2 5 1 20

Louisiana 74 14 30 5 2 125

Maine 11 4 1 1 1 18

Marshall Islands 7 3 1 11 11

Maryland 6 44 2 15 67 I

Massachusetts 7 74 14 2 13 9 4 18 141

Michigan 15 157 25 5 6 1 209

Minnesota 96 58 15 5 2 3 1 180

Mississippi 8 117 15 9 1 8 158

Missouri 12 73 22 7 41 155

Montana 1 29 2 1 3 1 5 42

Nebraska 7 42 9 2 1 9 70

Nevada 3 13 1 10 27

New Hampshire 15 5 2 2 6 30

New Jersey 98 93 2 5 123 321

New Mexico 1 63 1 8 8 2 83

New York 96 406 63 2 42 26 635



Table H.5 (continued)

Other Disability - Primary

Total
Count

Not
Listed

Mental
Retardation

Speech
Impainnent

Emotional
Disturbance

Orthopedic
Impairment

Other
Health

Impairment
Learning

Disabilities
Multiple

Disabilities

13 185 4 5 153 360

47 2 49

1 7 2 2 3 15

Ohio 1 198 14 1 13 5 1 40 273

Oklahoma 18 65 24 26 13 146

Oregon 19 51 5 12 3 90

Pennsylvania 31 106 16 9 5 7 174

Pohnpei 10 2 19 11 42

Puerto Rico 34

-
34

.
Republic of Palau 8 4 11 2 6 4 35

Rhode Island 1 41

,
1 1 44

South Carolina 6 65 8 1 6 3 89

South Dakota 3 10 5 1 1 16 36

Tennessee 6 16 1
c, 4 32

Texas 69 87 25 30 24 235

Truk (Chuuk) 8 1 4 1 2 2 1 19

Utah 5 71 9 2 4 1 11 103

Vermont 30 1 1 2 1 37

Virgin Islands 10 1 1 12



Table H.5 (continued)

Other Disability - Primary IIIIIIII--
Multiple

Disabilities
Total
Count

Not
Listed

Mental
Retardation

Speech
Impairment

Emotional
Disturbance

Orthopedic
Impairment

Other
Health

Impairment
Learning

Disabilities

Virginia 49 90 7 1 5 3 2 10 167

Washington 35 2 12 15 13 15

67

21 153

23

923 7,297

West Virginia 4 25 5 3

Wisconsin 105 17 3 7

Wyoming 23

Total Count 1,139 3,906 585 33 366 260 85

if L.,
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APPENDIX I

TABLES OF NATIONAL EDUCATIONAL PLACEMENT
TRENDS OVER TIME



TABLE Li

Percentage of Children With Various Disabilities Served in Regular &two ls: 1977-78 to 1989-90

Disability

i

1977-78 1981-82 1985-86 1989-90
Percentage

Change

All Disabilities 93.5 93.9 93.4 94.0 +0.5%

Specific Learning Disabilities 98.3 98.5 98.6 98.5 +0.2%

Speech or Language Impaitments 99.4 99.3 98.3 98.3 -1.1%

Mental Retardation 89.5 88.7 86.1 88.0 -1.5%

Serious Ei lotional Disturbance 84.7 82.2 80.2 80.5 -4.2%

Hearing Impairments 72.7 76.8 76.3 76.9 44.2%

Visual Impairments 80.9 82.0 81.8 84.1 +3.2%

Deaf-Blindness 55.7 48.2 55.0 -0.7%

Multiple Disabilities 70.5 65.0 64.6 -5.9%

Orthopedic Impairments 61'1.6 67.9 79.0 83.6 +17.0%

Other Health Impairments 77.3 78.8 72.4 77.9

Note: Data are for students, 6-21 years old, served under IDEA, Pan B and Chapter 1 of ESEA (SOP).



TABLE 1.2

Percentage of Children With Various Disabilities Served in Separate Schools and Separate Residential Facilities: 1985-86 to 1989-90

Disability Placement Envimnments 1985-86 1986-87 1987-88 1988-89 1989-90

-
Percentage

Change

Hearing Impairments Separate School 10.7 8.3 10.6 8.3 10.5 -0.2%

Residential Facility 12.7 11.5 8.7 10.0 12.5 -0.2%

Multiple Disabilities Separate Schoc! 27.4 20.5 27.8 26.3 29.8 +2.4%

Residential Facility 6.1 5.5 4.0 4.0 3.9 -2.2%

.
Visual Impairments Separate School 5.2 4.5 5.4 4.6 4.5 -(17%

Residential Facility 12.4 10.7 10.1 9.3 10.9 -1.5%

Deaf-Blindness Separate School 14.1 12.8 21.4 26.7 14.8 +0.7%

Residential Facility 36.6 22.8 25.5 25.6 29.4 -7.2%

Note: Data are for students, 6-21 years old, served under IDEA, Part B and Chapter 1 of ESEA (SOP).


